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PROMOTING ETHICAL VALUES IN THE
UNIVERSITY ENVIRONMENT
Daniela JEDER
Ştefan cel Mare University of Suceava, Romania
jederdaniela@yahoo.com
Abstract:
The mission of the universities is to build the infrastructure of the social mind, and to provide
directions for the evolution of the society, and the promotion and realization of the process of
internalizing ethical values are priorities in this particularly complex and important
endeavor. The work we propose underlines the importance that must be given to values in
order to build an ethical culture in the university environment and the accents that ethical
education can put on to eliminate vulnerabilities, to change mindsets, to build benchmarks for
normality and to provide support for moral evolution at the social level.
Keywords: ethics; ethical values; university environment; ethical education;

Understood as a "center of culture, of knowledge, of research"(Magna Charta Universitatum,
1988), the university cannot fulfill its mission - that of "serving humanity" - outside the
ethical framework. (see D. Jeder, 2018, 65-108) Exerting a fundamental role at the social
level, the university "reproduces, but also produces cultural capital, cultural value plus."
brightness of the fortress. In a period of acceleration, it is, in particular, the truly indispensable
factor of development. Without a university, there is no potential, no well-being, no greatness.
"."(Berger, G. apud. L. Antonesei, 1996)
We observe that ethical demands have been becoming increasingly important lately;
“Everywhere the revitalization of values and the spirit of responsibility are invoked as the
number one imperative of the era: the ethical sphere has become the privileged mirror in
which the new spirit of time is deciphered. (...) "The 21st century will be ethical or not at
all.", Says G. Lipovesky. Considering that the actions carried out in the academic space are
predominantly of a non-religious nature, we consider these natural accents. We recall that the
ancient Greeks understood through the idea the idea of "filling, soul-filling, awakening of a
wonderful inner virtue", a connotation that was not surprised by the Roman conquerors: see
wide. educo / educere = to get something out of . The Greeks believed that through paideia
man gains deity, approaches the condition of the gods (ibidem), in other words, approaches
perfection, perfection. (Negreț Dobridor, 2001) Or, the perfection to which he aspires is first
of all moral. Thus, what is meant by the act of conduct is carried out in a moral framework,
because education itself bears the imprint of the good, of the positive. ( see D. Jeder, 2018)
Today, we are all witnesses of changes of accent in many areas, including in education: these
are mainly due to changes in the social, technological, political, etc. Always in
7
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transformation, in evolution, society imposes new demands on which university graduates
should be able to respond with confidence and courage. Do I do it? Is this a problem
involving ethical dimensions? How do universities respond to these needs? What about the
teachers? Some answers seem to be coming out.
It is the duty of universities and teachers to reconfigure their vision of their mission, strategies
and ways of acting to support these pressing needs. It is about duty, respect and care for the
student and his or her future.
Studies in recent years in the field of education sciences emphasize that student-centered
education results in long-term academic results, superior to those obtained through the
traditional model. And in the Romanian universities this model is adopted by the teachers who
understood that student centeredness implies changing the focus on the activity for and with
the students.
In the universities centered on the student the teachers select their contents according to the
interests, abilities but also of the students' resources, stimulating them in active learning
activities which, in turn, support a deep and lasting learning, based on understanding. (Eşi,
2015) And it is well known that understanding is fundamental in this process. In his papers The unschooled Mind and The disciplined mind, Professor Howard Gardner advocates what
he calls "teaching for understanding". Starting from the results of research that illustrates a
truth almost hard to believe - that "even the best students (nn students) do not understand
much of the curricular content", the author asserts that teachers are often an obstacle in the
way of understanding.
Gardner's studies also refer to students of elite universities like Massachusetts Institute of
Technology and John Hopkins, and their results show the same thing: that the students' minds
"remain fundamentally uneducated." Therefore, the ethics of teaching and supporting
learning, as well as honest assessment, are hallmarks of a quality education process.( ibidem)
The mission of the universities and their professors is to provide directions of evolution to the
society. We affirm with Simion Mehedinţi that "the educator has the most valuable social
power" and his professional performance "is the ethical talent at the superlative." (S.
Mehedinți, 1992)
Unfortunately, we are witnessing a phenomenon that seems difficult to control: lately, under
the pressure of the social, in education are especially valued "peak performance, because the
promotion - whether it is social or professional - no longer has to do with morals, but with
academic excellence ”(F. Roșoga, 2017, 9); there is thus a tendency to disregard authentic
values, exemplary human characters, and the negative consequences are increasingly visible
in society.
School, in general, and universities in particular, through the values they promote, can do
much to change this reality.
Through the cultural function, education “engages the education of the educated to the
cultural values taken pedagogically from all fields of human knowledge: science, technology,
art, philosophy, morals, religion, politics, economy, etc. The Law of National Education in

8

International Journal of Social and Educational Innovation (IJSEIro)
Volume 7 / Issue 13 / 2020
Romania (2011) emphasizes the fundamental role of values in the educational process. We
illustrate this through several paragraphs of Article 2:
"(1) The mission of the law is to promote education based on values, creativity, cognitive
abilities, volitional and action capacities, fundamental knowledge and knowledge, skills and
skills of direct utility, in the profession and in society.
(2) The mission assumed by the law is to train, through education, the mental infrastructure
of the Romanian society, in accordance with the new requirements, derived from Romania's
status as a member country of the European Union and from functioning in the context of
globalization, and of sustainable generation of a resource. highly competitive national human
beings, capable of functioning effectively in today's and future society.
(3) The educational ideal of the Romanian-Romanian school consists in the free, integral and
harmonious development of the human individuality, in the formation of the autonomous
personality and in assuming a system of values that are necessary for the fulfillment and
personal development (Eşi, 2010), for the development of the entrepreneurial spirit, for the
active citizen participation in the society. , for social inclusion and for employment in the
labor market. ”(LEN, 2011)
Therefore, the Romanian education is based on values such as freedom, harmony, autonomy,
personal fulfillment, civility, responsibility, etc. The axiological dimension is the core of the
entire educational process, regardless of the level of education of the educators or the training
institution. The values are selected and transmitted for the purpose of their internalization by
the educated, so that they can finally be found at the operative level of the concrete behavior.
The internalization of values is the key to the whole process of educational changes and is
perhaps the most complex and lasting process.
As we already know, there is an increased interest in ethical issues both in the academic
environment and among the public opinion. In this regard "international and national guides
have been drawn up that regulate ethical aspects in the research activity, especially, but also
with a wider spectrum, with reference to the academic environment: Code of practice for
Research (2009) United Kingdom, Singapore Statement on Research Integrity (2010) etc. ”,
or The European Code of Conduct for Research Integrity (2017). In Romania, every
university has established, in this year, in the design of the master and doctoral studies
programs the courses of Ethics and academic integrity.
The codes of ethics, which are generally guided by institutions, so also universities, are
structured according to sets of values, principles and moral norms.
Values have a role in building self-esteem and self-esteem and give meaning to actions taken.
They appear as "patterns, forms in which the mental space where the decisions take place is
shaped. They constitute the privileged directions of communication, establish a hierarchy of
opinions and the practice of the members of the group. They deeply mark the relationships
between them, color ideas and expressions, filtering everything that comes from outside.
(Moscovici, S. Doise, W. apud. C. Cucoș., 1995) From the perspective of the modern
paradigm, educators appear as the authorized transmitters of universal values, and the most
important are rationality and progress. From a postmodern perspective, education should help
9
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students / students build their diverse and useful values in the context of their own culture.
The important values that are worth transmitting are now valuing diversity, tolerance,
freedom, creativity, emotions, intuition. (Bujorean, E., 2017, Cozma, C. 1997, 1996, Emandi,
E. M, 2014, Eşi - Posteucă, 2019)
In order to transmit and internalize the values, the teacher himself must believe in them.
Moreover, "moral ideas are those that concentrate and express moral values", and these
"ennoble the person, giving him a note of choice between his peers." They are not static, but
they are transformed and consolidated in time. with the accumulation of life experiences.
Romanian philosopher Petre Andrei considers as fundamental values of the academic space
human love, love for students and freedom Today, educational institutions are identified by
their own values that define them as entities with distinct mission and vision. For example, the
Ministry of National Education of Romania establishes its mission: to create "an educational
environment that will ensure the harmonious development of all its beneficiaries, by
promoting excellence and ensuring equal access to education. And the values that are guided
are: Integrity, Ethics, Transparency, Collaboration, Involvement, Responsibility. ”(See
www.edu.ro/mision-vision-values) Universities establish at the level of the University Charter
and the Code of ethics sets of values and principles with which it is identified; here are some
examples: freedom of thought and expression, seeking and promoting the truth, integrity,
equity, social responsibility, respect for diversity, intercultural cooperation, academic
autonomy, academic freedom, responsibility, equity, transparency or "promoting a culture of
knowledge-based action. systematic and innovative ”; "A culture of personal and moral
development"; "Lifelong and innovative learning"; of the proactive attitude, "of participation,
multiculturality", "intercultural and inter-denominational dialogue" (Charter of Babeș Bolyai
University, Charter of the University of Bucharest) et al.
Do we need these landmarks? Surely. Man is a contradictory being, with luminous parts, but
also with dark parts; from him also spring "the most human love, but also the most inhuman
hatred" (Z. Baum, 2000, p. 98). We believe in the support offered by such ethical
benchmarks.
We note that we do not find a consistency in the level of ethical values that Romanian
universities adhere to, but their core consists of common, universal values, which are also
recorded at the level of the National Education Law (2011), within a set of " principles that
govern education ”: academic freedom, autonomy, transparency, ethics of the relations of the
academic community, respect, care and tolerance, justice and equity, professionalism, the
primacy of meritocracy, professional and social responsibility (see the codes of ethics of the
Romanian universities. among them: moral responsibility, respect, care and tolerance, justice
and fairness - but without hierarchyzing or inducing the idea that only these are important. (
see Jeder, 2018, 65-108, Caciuc V. T, 2014, 2015)
Moral responsibility
In the educational space, the value of moral responsibility is in the attention of the trainers,
especially since they are "responsible for the very responsibility" of those who educate them.
We present a model of moral responsibility, as illustrated in the work of the French
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philosopher Emmanuel Lévinas - Between us. An attempt to think of the Other, where the
author appreciates that man's moral fulfillment is given by over-concern for the Other. Such a
model of moral personality is built on the asymmetry of the self-other relationship: "The
condition of responsibility is selflessness: in the Bible called love for our neighbor, love
without Eros, mercy, unconditional love, disinterest represents the founding moment for any
moral consciousness. "(E. Levinas, 2000, 110) And as you cannot be disinterested in your
own person (assuming one's destiny belongs to existence), the author states that only
assuming the destiny of the other belongs to the ethic: I" am responsible for his own
responsibility - for the other , but without expecting reciprocity - even before caring about
your own person, you must be responsible for the other. "(idem). From the height of such
models of moral thinking, brave ideals can also be built: for example, Dimitrie Gusti thinks
that "a nation in which every inhabitant would have a responsible soul would be a happy
nation" (D. Gusti. 1969 , 301)
In university education the codes of ethics invoke the responsibility of the members of the
academic community regarding multiple aspects: from the orientation of the study programs,
but also of the research to the needs of the students and the community, to aspects centered on
the intellectual property, but also to those regarding the truthfulness, the correctness. the data
presented both with regard to study programs or teaching staff, as well as in studies, research,
etc. Sanctions are proposed in case of denigration, slander, spreading of false information,
including regarding free observations involving lack of collegiality, professionalism or
academic spirit. Some codes intervene with details such as the following: they are subject to
the sanction "veiled, vague accusations, insinuations, imprecise and uncontrollable
suggestions, etc. designed to create an atmosphere of suspicion, but without allowing the
clarification of things and which contravene the university deontology. ”(Code of ethics of the
University of Bucharest, art. 22)
Respect, care and tolerance
These values are based on the principle of human dignity - which "emphasizes the special,
superior status of the human being in nature. The dignity of the human being is given by its
freedom, autonomy (the capacity of moral self-regulation, after Kant) of the ability to reason,
the ability to be responsible."(V. Mureșan, 2009, 136) Respect implies appreciation,
appreciation. , considers and excludes any form of violence, even the symbolic one called
"mild violence" or "invisible violence" (see P. Bourdieu, 2001, 43), which has been
increasingly spoken about lately.
Caring for the needs of the other implies respect, empathy, altruism. The results of the
research on pro-social behavior are encouraging, suggesting that we, "human beings, despite
our weaknesses and failures, are capable of profound selfish care for our fellow human
beings." (D. S. Batson, eds. Peter Iluț, 2004, 195).
Caring for others could be translated by the expression "to care for you," says Professor
Mihaela Miroiu in her work Convenio, meaning by this term "a form of empathy (of
intermingling) that does not necessarily require neither love nor pleasure. , often no clearly
delimited interests, but rather participation in other lives, because they are lives like yours, so
with needs, with sufferings, with interests. ”(M. Miroiu, 2002, 119). Openness, understanding,
11
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tolerance towards others are interconnected values, constituting comprehensive axiological
structures.
The idea of tolerance is well captured in Voltaire's words: "I disagree with what you say, but I
will defend your right to say the word to your death." Why choose tolerance? Because
intolerance gives birth to suffering, to cause suffering means to violate the dignity of the
other.
Being tolerant means not agreeing with what the other person is saying or doing, without
imposing your disapproval, respecting his / her way of being, thinking, and living. Acceptance
as a waiver is excluded; you accept the other without trying to impose your own opinions,
without trying to change it. As necessary benchmarks of the tolerant mentality, Professor S.T.
Maxim calls the flexible spirit, the love for others, the humor:
"Humor understood as an elevated way to rectify the states of unwanted things and not the
free, wicked irony, is a form of intelligence, of the attitude that stands under the sign of
affection for people, not at all holy beings, who do not even aspire to holiness but who, as a
whole, strive, with more or less success, to give the measure of humanity in us. "(S.T Maxim,
2004, 62)
Universities promote respect, care and tolerance as fundamental values of the academic
community, and the codes of ethics use them multiple times, demanding from all members of
the institution, a spirit of collegiality, mutual respect, confidentiality, respect for language
differences, religion, values, etc., tolerance. towards opinions, beliefs, intellectual preferences,
respect for human dignity, maintaining harmonious relationships between members of the
academic community etc.
Following the non-observance of the principles underlying these values, the codes of ethics
provide for the sanctioning of the facts that harm the university and the teachers / faculty, the
abuse of power, misinformation, slander, denigration, plagiarism of the results of the research
or publications, the making of the research results, the introduction of false information,
irreverent language, insulting behavior, humiliation, contempt, assault on the person, any
form of harassment (including "harassment caused by rivalry for power" - see Code of ethics University of Bucharest).
Justice and fairness
The issue of justice (lat. Directus-right, without a detour) was first analyzed by Plato, then by
Aristotle: the latter considered - in his work Nicomachean Ethics - "perfect virtue" (Aristotle,
1998, V.1129. A5 ), moreover, the philosopher asserts that "justice concentrates in it all
virtue" (idem, 1129.b.30) and is the only "one of virtues that seems to be good for another"
(idem, 1130.a. 5) ; we find here the idea of equality, equity, altruism, fairness.
Justice is closely linked to equity (see the debates in the works of J. Rawls, A. MacIntyre, R.
Nozick, etc. and the theory of justice as equity) and is embodied in:
• “the recognition and respect of the legitimate human rights;
• the fight for their defense;
• receiving rights in relation to the fulfillment of appropriate duties;
12
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• the merit of work and creativity;
• what is appropriate by the rules of inheritance, of free and responsible donations;
• what has been acquired through the exchange of equivalences or by mutual agreement, etc.
”(I. Grigoraș, 1999, 115)
The term fairness means, according to the Explanatory Dictionary "justice, impartiality,
honor, humanity", but also "ethical and legal principle that underlies the regulation of all
social relations in the spirit of justice (Posteucă, 2005), equality and justice, cooperation and
mutual respect." as we have already seen, it corresponds to justice, impartiality, fairness,
equality, equality of opportunity - acceptance of diversity, etc. and implies the elimination of
discrimination, exploitation, incorrectness, etc. International student organizations are
concerned with how students are prepared to argue and find the means to eliminate inequities
in universities; of these we mention those regarding students from poorer backgrounds, those
from immigrant families, ethnic minorities, those with disabilities, those who work, those who
have children, those over 35 years of age, etc. (see Equity Guide. What is the contribution of
student organizations to equal opportunities in higher education)
The non-observance of the principle of justice and equity is illustrated at the level of the codes
of university ethics through the phenomena of discrimination, exploitation in various forms,
persecution, favoritism, nepotism, abuse of power, conflicts of interests, corruption and
others.
As we have seen, the list of values that the universities adhere to is consistent and will
certainly know in time, extensions and transformations. At present, it is important that these
values not only remain inscribed in the institution's documents, but that they represent real
benchmarks for the entire institutional activity, to be internalized by the members of the
academic community and thus to cause changes in the mentalities (D. Jeder, 2008, 2014); “we
might learn toimproving our education –by priority, the self-education and lifelong education
–in viewto becomeabletoupheaval what is wrong into right, and to manage the serious
problems of a world in crisis and of stressful times; in which just the solidarity around the
authentic values can unify (and not divide!).” (C. Cozma, 2019)

Conclusions
The internalization of values is a complex and lasting process for which perseverance,
consistency, belief and optimism are needed. Exploring the space of values, together with the
concern for ethical education at university level is a first step to eliminate vulnerabilities in
the academic space, to change mentalities, to build benchmarks for normality and, we believe,
to support moral evolution at the social level.
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Abstract
From the point of view of Maria Montessori, adaptation is the well-being and serenity that
offers the child the inner balance. From this perspective, the Montessorian strategy relies on
education based on the nature of the child and his needs in the environment, so that he
understands his role in the world.Human development is always accompanied by human,
physical and spiritual needs: food, protection, security and love.Children need their own
experiences to better understand and value what surrounds them, the environment.The adult
must provide appropriate support to the child in the second development plan, of the rational
spirit.In order to meet his needs, man is led by certain creative energies. These give it a
strong impetus to explore the environment and to deeply exploit its being. Thanks to them and
the inner will to be active, the child benefits from this opportunity and adapts to any society.
These impulses are human tendencies.
Keywords: human nature; needs, wellness; protection;
Adaptation: wellness, serenity, interior balance and human nature
In its evolution, human nature follows universal, timeless laws. Specialized studies on human
development highlight that the period of childhood is essential in the formation of
intelligence, personality and social behaviour. Fields research such as psychology, nutrition,
sociology, anthropology, education reinforce the idea that the child always develops his own
internal program.

Maria Montessori argues that for the child the adaptation to the environment comes from the
feeling of security, which has its roots in the balance between the fundamental elements of
life: spirituality, ethics and economy. From her point of view, adaptation is the well-being and
serenity that offers the child the inner balance. From this perspective, the Montessorian
strategy relies on education based on the nature of the child and his needs in the environment,
so that he understands his role in the world. “The psychological play between his family
experiences and the ones he shares with his group determines the child to become an adult
adapted to any environment in which he grows up.”(M. Montessori, 1956) From this point of
view, stability plays a major role in adaptation, because it is the basis on which the fulfillment
of a person's aspirations begins.
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The immovable nature of humanity: needs, interdependence, labor and recognition
Human development is always accompanied by human, physical and spiritual needs: food,
protection, security and love. Over time, these needs have remained the same "even if in the
reality conditions change, but some things do not." (M. Montessori, 1956) Maria Montessori
was convinced that some fundamental facts do not change, whatever the historical era, and
some relate to children. From this perspective, it is known that the human being needs food,
clothing, shelter and other essentials for life. With the satisfaction of these needs, another
fundamental factor is also observed: the ways to ensure them.
By reference to other beings, the humans are dominant entities. But alone, the man can do
nothing, so he interacts with other people to meet his fundamental needs, because the human
species "is part of a much larger organism: the cosmic organization." (M. Montessori, 1956)

The cosmic organization is a whole of which the human being is an integral part and has his
own role. In order to live, people need air, water, minerals, heat and food. To meet these
needs, they need plants and animals. In turn, animals need plants to feed, water, heat and light
to grow. "Vegetable waste, oxygen, is absorbed by humans and animals, therefore, it offers
them one of the essential factors for their life." (M. Montessori, 1956) It is like a trophic chain
in which each one has its own role. In fact, it is the interdependence between all living beings.
Through the religious background, these aspects are miracles of faith because "God has
arranged things so that every expression of creation is in the service of others.” (M.
Montessori, 1956) Therefore, each form of life makes its own contribution to the preparation
of the environment, so that all who come will have the best conditions. It is like a service
offered to someone else, who is always a part of life and in relation to this gift, in order to be
in one's service, people need to be grateful. Educators need to find the right method to help
children know these values. “The reality and wonder of creation must be treated in such a way
that the child not only finds it, but also integrates it into its affective (nature) side.” (M.
Montessori, 1956) The rational spirit is capable of building, with love, a solid basis for
gratitude to nature and to others. (Posteucă, 2005).

The society as a source of protection
After planting the seeds of gratitude, educators have another cosmic task: to teach them what
humanity is. In other words, to give them the key to the world through their own experiences.
Children need their own experiences to better understand and value what surrounds them, the
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environment. "Every effort you make to make children better adults than they would have
been without this help, not only benefits the children themselves, but many people you don't
know." (M. Montessori, 1956) This generosity has a particularity: it is anonymous. In fact,
this generosity conceals an exceptional form of love for one's neighbour. Thus, society
unconsciously deals with all living beings. In this way, all living beings are in the service of
others, and children can understand how the world and social relationships work, thanks to
their experiences. This form of generosity reveals the unity of humanity. It must be reinforced
by insisting on presenting each other's work, because "the child will thus develop with the
force of an instinct, with the feeling that mankind has the right not only to respect, but also to
gratitude and admiration." (M. Montessori, 1956)

Help the child to update their trends in his community: the world
The adult must provide appropriate support to the child in the second development plan, of
the rational spirit. (Eşi, 2014) Sensory exploration is no longer satisfying at this stage of
development. Maria Montessori believes that a child must adapt to the contemporary world,
not just his nation. Adults must open the city gate to the children, because the world is their
fortress in favourable conditions of life, even if these conditions undergo transformations. If a
child moves and lives somewhere else, he has the same fundamental needs: movement,
exploration, food, water, shelter. The Montessori approach encourages adults to observe and
base on what is important for life and development, because "the essence of these approaches
is to help the child's development and to help the child adapt to the present conditions." (M.
Montessori, 1956)

Regarding cognitive development, the fundamental aspects do not change. They allow
children to adapt to any society, because they are nothing but human tendencies, as called by
specialists, who act regardless of the conditions in which children live.

Primordial factors: human trends towards instincts
In order to meet his needs, man is led by certain creative energies. These give it a strong
impetus to explore the environment and to deeply exploit its being. Thanks to them and the
inner will to be active, the child benefits from this opportunity and adapts to any society.
These impulses are human tendencies.

Mario Montessori presents the human tendencies as the instincts present in both humans and
animals. Initially, animals were superior to humans due to their physical development and
instincts. For example, the cat can use a specific language from birth and can conquer its
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environment from the earliest days of life. As for people, the situation is different. Due to
their experiences and efforts, they have developed intelligence and ability to understand,
because the mind is nourished with suggestions, inspirations and problems.
Maria Montessori launches the idea that human tendencies are different according to the
sensitive periods the child goes through. Sensitive periods are closely linked to developmental
phenomena, as the environment determines the needs of the human being. For her, sensitive
periods are characteristic of the child's life. Each child has gone through their evolution and
has adapted to the environment, highlighting hereditary and immutable human tendencies.
Thus, human tendencies manifest themselves in different ways, depending on the
development plan. In the case of children, they are more pronounced during sensitive periods.
At the physical, psychological, social and human level, human development will be achieved
at the level of each plan. Physically, the tendency to communicate will materialize through
moving lips, hands to support the idea in its argumentation. At the psychological level, it will
be the will to communicate, the communication of feelings, the internal communication, and
at the social level the tendency to communicate will be manifested through the search for the
interlocutors.

The importance that Maria Montessori attaches to childhood, especially during sensitive
periods, highlights those key ideas, which underpin the method: the absorbing spirit and the
rational spirit of the child. "The absorbing spirit is the unconscious creative force, which helps
the child to build his or her psychic self and personality, adapted to his environment." (Uma
Ramani, 2017-2019) Thanks to this absorbing spirit, the child records the impressions
integrally, globally and instantly: the material conditions, the relationships between and
between people and objects, behaviours and means of communication, as well as the social,
moral and emotional values. Thus, "these impressions not only penetrate the child's spirit, but
also form it; they incarnate because the child always realizes his own mental structure, using
the things that are in his environment." (M. Montessori, 2010) The absorbing spirit does not
discriminate anything. It is unique and specific to each child in the first stage of development
from 0 to 6 years. This is the plan in which "the child is an explorer of facts, that is why the
prepared environment offers him the activities and the essence of the world." (M. E.
Stephenson, 1986) A little later, when the child has acquired the freedom adapted to the social
life of family and close friends, but also a certain degree of responsibility for the environment,
education appeals to the imagination, characteristic of the rational spirit. In the second
development plan, from 6 to 12 years of age, when the absorbing spirit is replaced by the
rational spirit, the child is no longer content merely to observe and explore. He is trying to
discover the cause of the effect. That is why imagination has absolute value when it is based
on reality, because “its creative spirit is a means of processing the data of reality.” (M.
Montessori, 2016)
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There is no doubt that development takes place in all living beings. If in human case we are
talking about human tendencies, being preoccupied with accomplishing different things to
survive and using their intelligence to understand them, in animals there are only instincts.
"Each species has a special guide that tells them what to eat, how to behave, what movements
to make. Everything is prescribed to them." (M. Montessori, 1956) Maria Montessori believes
that the human being benefits from a true potential to intensify its development: intelligence,
the bipedal position, which frees its hands, so it can use them to achieve what the free spirit
wants. The activities of adaptation to the environment refine human tendencies as man
develops. Each human being has a cosmic task: the child - to self-build and to create, through
his own experiences, a higher level of humanity, and the adult to reveal the soul of the child
with patience and love. Whatever the stages of human development, love is the vital function
to learn spontaneously and to provoke interest in the environment.

Human trends
In building his spirit and social personality, the child uses human tendencies. One of the first
trends that appears in the evolution of the child is orientation. The child has a special
sensitivity for order, for the order of things. "Before the direction of orientation has been
internalized, the position of the objects on which this sense is based must remain stable." (M.
Montessori, 1956)

Maria Montessori attached great importance to the order of the child environment, as this not
only allows her to be positioned in the environment but serves as an inner compass in her
further development.The tendency of orientation influences another tendency: the
exploration, which is based on the strongest impulses, because man explores to survive. This
tendency is the strongest in children, because they have an intense curiosity that they want to
satisfy. Any small thing or a closed box or a corner of the house, as far away as possible, is a
real discovery game.

Exploration and discovery stimulate the tendency to observe. Children love to watch how the
smallest insects go, how the cats feed. They can spend a lot of time observing life on earth.
The rational spirit allows them to imagine the place where insects rest or go to meet their
family. The imagination is the source that feeds the rational spirit.So that all children "possess
the reasoning that allows them to abstract. They want to have things that they do not have and
thanks to the imagination used wisely they can do anything." (M. Montessori, 1956) The
rational spirit is supported in the production of ideas by the creative imagination and by
abstraction, which are characteristic of the child in the second development plan, 6-12 years.
Abstracting, the tendency to support the understanding and to discover things, so that the
internalized information is organized and classified into notions and classes, giving the child a
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mental order, the logic of the established relationships and a global and systematic view of the
world.

To realize the ideas, children need to train their hands and body, which is why other
tendencies take shape: the tendency to work, to gain experience, to practice, and for this they
are willing to make efforts to eliminate errors and to meet another trend: accuracy, accuracy.
"For the awakening and development of his intelligence, the child must have the opportunity
to exercise an activity, to work with his hands, to demonstrate control over his errors." (M.
Montessori, 1956)

Children are provided with a natural logic, reinforced by the mathematical spirit present in
nature and which they use to achieve their goals. (Eşi, 2016) Precision supports the tendency
to perfect, to fulfil a purpose, so that they emphasize the power of conscious control, which
leads them to self-control, of vital importance for the future adult. Repetition gives the child
the power to master himself, which produces great satisfaction. Such work provides the child
with serenity and joy. Thus, he does not feel mental fatigue, on the contrary, his mind rests.

The role of the child in adapting to the environment
But what is missing from the child when labour causes fatigue? The answer is simple and
natural: pleasure and enthusiasm. Maria Montessori has always maintained that without the
motivation of the mind, assimilation is difficult, and fatigue follows. Forced labour is what
causes fatigue. Work becomes a game and attracts the feeling of strength, serenity and joy
when the motivation is the starting point. (Eşi - Posteucă, 2019).

The child has the power to adapt to any environment. He possesses the freedom of expression
of his creative spirit thanks to his experiences. The environment to which it is exposed
influences its development in every plane of human evolution. Every child uses the rational
spirit and values the tendency to observe. Everything he feels and sees - feelings, emotions
and needs are transformed into words. Thanks to social relationships and experiences, the
child quickly understands the laws of communication.
Maria Montessori claimed that around the child, the first nucleus of the society, the people
guided by a common interest and communication, formed the first group. In addition, the
power of love and spiritual communication formed the soul of the group.
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It is well known that in the face of the force of nature and of its power impossible to conquer,
human beings began to believe in deities. And, maybe, that's how the faith came about. It is
closely related to nature - the sun god, the god of fire. These deities and beliefs brought with
them the feeling of gratitude and gratitude, the laws and the need to pay tribute in order to
obtain goodwill.

Later, religions brought a sense of guilt. In Antiquity, the spiritual universe became stronger
than the material universe. In some parts of the world today spiritual life is dominant.
Maria Montessori considered the child an avid spirit, capable of assimilating customs,
religions and cultures. From this point of view, human tendencies are divided into two axes the tendencies of adaptation to the environment and the tendencies of assimilating customs
and culture.

In today's society, there is the possibility that any child wishing to belong to a group can
assimilate its culture: a malicious language, harmful habits, and the spirit of ignoring the laws.
For the weaker children, drugs and alcohol are the best ways to escape from a world that
seems to not understand them, feeding on the illusion that they can give them the feeling of
well-being and safety. For them, life made up of short, but magical episodes is the only valid
reality, which they seek with an unstoppable thirst. Sometimes, returning to everyday reality
can cause great turmoil, even voluntary or involuntary suicide.On the one hand, the
technology exposes the child to social networks by offering her an apparent socialization and
an addiction that is difficult to manage. He enters a virtual reality, attracted by the charm of a
challenging world. The researchers called this addiction a form of autism, virtual autism,
which produces essential changes in the child's behaviour. The child no longer feels the need
to interact with the environment, his neurological development being affected.

On the other hand, another difficulty that children face in contemporary society is the
expectations of parents, who project their own dreams into them. Thus, the quality time they
can spend together and cannot be quantified turns into successive courses of ballet,
swimming, horseback riding, piano, karate or yoga. This reinforces Maria Montessori's
assertion that the adult plays a vital role in the child's life: the guide in meeting the
fundamental needs meant to train a wise adult.
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Abstract
Every year, thousands of young people are forced to choose a faculty, which is expected to
develop professionally, intellectually and personally. Unfortunately, this election is not given
the necessary importance, because it is perceived as a simple decision, without complications
and without taking into account the repercussions that may exist in the future. The
misinformation, the creation of the imaginary and the confusion they may face when choosing
a career are examples of the problems that young people face.
The present study aims to identify whether family, economic and aptitude aspects have
occurred, so that the young student has chosen his career and to what extent it has influenced.
Developed by qualitative methodology, this research aims to provide information on career
choice. The research was carried out in a student dormitory questioning different students
from various faculties.
The results showed that the family aspect had a great influence on the participants, being
placed on the first place of the studied aspects, and from an economic point of view, an
influence was also observed in the choice of career, the aptitude did not have a great
relevance in the results obtained.
Keywords: education; faculty choice; students;
Introduction
When it comes to choices, we cannot stop talking about a process or a task that people
routinely carry out and in which various processes are involved, such as being able to think,
question, decide, among others. Each choice of faculty involves thinking about a life project
in a certain social context that surrounds it.
The national education system generally consists of three levels:
Basic education: it is made up of pre-primary, primary and secondary education.
Higher secondary education: includes high school
Higher education: post-secondary, bachelor and post-graduate, the same ones that include
specialized studies, masters and doctorates.
And at the third level of the national education system, when it comes to the stage when
young people have to make a choice regarding the faculty, there are many pressures around
them and these are the ones that impose certain requirements on the applicants to be accepted,
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from where the pressure begins to fulfill them. It is important for each country to provide and
facilitate the requirements necessary for young people to develop personally, intellectually,
professionally and, in addition, to provide them with practical and functional knowledge that
allows them to enter and participate in society as well as getting a job and being able to
achieve the autonomy that society expects from them.
These are just the advantages that can help certain educational institutions to be constantly
updated and modernized to bring about improvements and to help the population to develop
and the country itself. Thus, education becomes a very important factor, so that various skills
can be developed useful in the lives of young people, because it can help them to become
transcendental factors for work, society, etc.
To talk about young people means to refer to a specific type of population that, among the
many particularities they have, is that they do not receive guidance and support in the process
of choosing the faculty, because it may be the case that the young person continually changes
the faculty, the school and does not complete or conclude anything in particular, because of
the instability and uncertainty of his decision.
Young people are often exposed to a wide range of possibilities that, instead of helping them
decide what to study, confuse them or make them think imaginatively about certain things that
have nothing to do with college choice. We often see this reflected today, because, despite the
openness of information and the access to it, there is still considerable misinformation and bad
information about the faculties that exist and what each represents.
It is possible for young people to believe that, just because they have interests or passions,
they can already choose their faculty taking into account only these aspects, but in most cases,
it may not be sufficient or insufficient. In order to make the college choice, you need to check
if you have the skills for it. There are several factors that are involved in career choice, such
as family, economically, sensory or motor difficulties, and social and cultural layers.
Faculty choice can be understood as something that is of greater importance and weight more
than a simple process or decision-making process when people reach a certain age and time.
For young people, the fact that they have to choose a college is not easy, because it is not a
choice of a day or a week, but something with which they will be anchored throughout their
lives. It is to be expected that in making this decision, they will be completely sure of it and
feel happy and identified with what they have decided to study.
When you talk about choices, you bet on a certain life project, which will be characterized by
being individual, unique and linked (at certain points) to the family and social context. It is
important to keep in mind that young people make choices that are characterized by being
complex and present a type of reality shortened by the social representations they have about
faculties and the world of work. Young people not only choose without the necessary
information about their faculties and job opportunities, but they approach the existing
information with ideas or images that constitutes representations that can be more of an
obstacle to an adequate choice or successful professional development. When it comes time to
make this decision, there is a great deal of pressure from family members, teachers and
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friends. In many cases, the path of parents, teachers or friends is followed by different factors,
which will be important.
Higher education is a fundamental part of achieving significant progress and growth in
aspects such as competitiveness and productivity for both students and professionals. It is
important to keep in mind that the requirements of an education system are closely related to
the expectations or needs expressed or hidden of a population in a certain region of a country.
The educational system, in its processes of modernization and transformation into a better
sector, has proposed the balance for evaluation based on the parameters of school
achievement, the accomplishment of tasks and activities, leaving aside the importance of
analyzing and understanding information. According to Croizier, it is a mistake that the
schools only care about teaching and respecting certain contents depending on the level of
education it is a part of, because the school is also a learning center that prepares students,
especially young people, so that they can easily face the future as adults and can carry on their
profession without major problems. That is why it is necessary to know, even in a superficial
way, the historian who gave birth to the present system of education, because much of the
current state of education is the result of the historical development that the country has had.
The reasons and aspects involved in the faculty choice
It is important to understand that career choice is related to various issues that are involved to
a greater or lesser extent and that the list of these issues is very long, some examples are:

the family

the economy

school

social features

social context

interests

cultural context

teachers

family context

home education institution

friends

indecision

anxiety

options you can access

fashion

lack of information

addiction

the results of psychometric tests

reputation

psychological tests

stereotypes

personality

abilities

physique

self-esteem
attitudes
the couple
known people
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These are some of the many issues involved, but it is important to explain that although it is a
long list, it is not possible to define which of these factors is the most important in choosing
the faculty, as time passes and things vary. depending on each era.
In the present investigation it is not possible to specify whether it is a single aspect or there
are several that have the greatest influence on the choice of the faculty, because the abovementioned investigations have been carried out in different periods (years) and different
groups or populations. Consequently, all the issues occur to a greater or lesser extent and
Castillo Ceballos mentions some of the main reasons why young people choose a college and
tells us that these reasons are of the same magnitude and there are no others above.
One of them refers to the fact that the right profession is not necessarily related to the skills of
the young man, but that the one indicated will be the one in which he can materialize his
dreams and desires, such as the trip, to be admired and directed to a company or institution. .
Another factor is that young people leave aside the information that is needed to be able to see
and analyze the full range of possibilities. Another one on the list is that they take their
decision based on the skills they have developed over the course of their academic studies, but
they cannot imagine working in that career. In some cases, the lack of skills for a particular
career can be an impediment in choosing it. Finally, it indicates that there is an influence from
friends, couples, family members, professionals, among others, towards what they have
chosen (Castillo Ceballos). Although age is a key and important point in choosing college, it
is networked with other factors, such as family, specifically parents, because they often
condition young choices. But this can be supported by certain internal reasons that are already
given in the family, such as the fact that they are all lawyers and tradition must be followed,
as if studying for a lawyer can give them social prestige.
However, for Araújo de Vanegas (2000), some factors that must be considered in order to
make a good choice of faculty are the factors of the individual and the factors of social reality.
Within the factors of the individual we can find some characteristics, such as the physical, the
intellectual level, the specific skills, the interests, the level of knowledge acquired, the life
experience, belonging to a sex, family relationships, adherence to certain values, personality
type, aspiration level and difficulties. sensory and motor. But, when we refer to the factors of
social reality, we focus more on aspects such as geographical location, social stratum of
belonging, cultural level, educational institutions, sources of work, family and local economic
structure (Araújo de Vanegas and others, 2000).

Generally speaking, some of the things to consider when choosing the right information are
the quantity and quality of the information you want and get. But the consideration of the
physical, psychological and economic aspects, in addition to the social environment in which
they belong and the educational and work possibilities, are also extremely important (Araújo
de Vanegas, et al., 2000). However, there are others such as discouragement, laziness, low
motivation or not at all, poor performance, which have the same importance as the previous
ones and which help a lot in things like this (Araújo de Vanegas et al., 2000).
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Information analyze based on interviews
In the next table we can see the essential part of the interviews taken
Category

Obtained information

Familiar

The family offers support so that young people can continue their
academic studies
The support offered is due to the lack of studies of the parents
The family believes that if the young person attends a college he has
the chance at another socioeconomic level, more stable and better
than the parents

Economic

Situations in which the studies cannot be paid
Scholarships as a form of support and also encouragement for
learning

Aptitudinally

Faculty choice after the young man skills

Clear results for the familiar category
Some of the students received this type of support from family phrases:
Would you like to continue your studies?
You are more capable than us and you can easily finish a college, you are very smart.
In my time there was no support and no parents insisted.
I would like to tell me to continue my studies.
Before, it didn't matter if you were studying or not, it was more important to bring money in
the house, but I want you to study.
Because I love you, I am interested in your future and you ensure a good future by attending a
college.
A faculty will help you get a better job and distinguish yourself from others.
Wouldn't you like to travel, buy good things and have a home of your own? Well, if you study
it will be easy to do.
When you want something, do everything to achieve it, now set a goal, the one you want and
if you want to go to school every step you take will be one less so that you can have what you
want in your hands.
And small statements of support: We trust you and your abilities!, You are a good student!,
We are with you!, etc. Parents and families, in and of themselves, are trying to provide and do
what is necessary to give their children what they want and I think it will be necessary for
them to lead a smooth and stable life in all aspects. Sometimes, parents try to make up for
their mistakes and holes in their youth by talking to them and letting their children know what
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their dreams could not have achieved or that they were truncated by the lack of family, lack of
support or needs of each family.
Some examples regarding this were found in the following senteces:
The mother wanted to continue her studies, she even finished high school with good grades,
but since money was needed to cover the expenses of the family and because there were many
members, my grandparents thought it was a waste of time to continue the studies. , and for
this reason they did not. That's why my mother's insistence on continuing my studies, because
she also wanted that chance.
It is funny, because my mother tells me that my grandmother did not have time to go to
school, to see the notes, the festivals, even if the mother participated, did not have the support
of the family.
Well, I never tried to think about continuing my studies and I always received family support
to continue them, and finally I accepted.
Well, from childhood I was encouraged to continue my studies.
They always supported me in my decisions, whatever they were, they were always with me.
When I entered the last year of high school, I was constantly asked if I had already chosen
what to study and the university where I would like to enter.
My family has always motivated me to continue my studies.
Although often the type of support received is more of an imposition before a particular
choice than a true support, this can be perceived in the following examples:
Why and not what my sisters had studied?
Study a faculty that is known and you will find work soon.
You should study the same thing as your cousin, you can finally help him.
These young people may feel disappointed and even unable to make any important decision,
this may cause lack of interest, not giving importance to the things or consequences that may
arise with their actions.
Clear results for the economic category
In this category were considered data such as the economic characteristics of the participant,
who or how they obtain financial resources to pay their expenses, the importance of the
economy for choosing the faculty, the idea of studying in a private school and the search. of
scholarships. Sometimes, the only way to get access to education is through a paid school,
unfortunately, a schooling is sometimes not included in the family economy budget and this
idea is aside. Regarding the economic aspect, several topics have been addressed, one of them
is related to the economy of the interviewed person and to whom or how they cover their
expenses, in this case, these results were obtained:
Parents give me money every day for my transportation, food and things I need, sometimes
they give me a little more, but usually they give me the same amount of money. I think I'm at
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a medium level from the economic point of view, my parents are employed and between the
two they cover the expenses of the house, we have no luxury, as long as it is necessary to live.
I think I belong to a "screwed" average socioeconomic level, it is not true, my parents work
and do not earn much, they give me money for my things and also, because they do not give
me much, I have learned to see my priorities
Well, I spent many years working with my dad and I make my money and from there I pay
my things, because I usually don't spend much time in college on things like food and sweets.
The mother works with my aunts in the kindergarten, she is the one who takes care of making
food for the children, she earns something, but not much, but since my father works, he is
employed and covers the household expenses. I give money, but sometimes it's not much and
I have to deal with it. I think my level would be average.
My parents have a position, they are traders and from there they leave the expenses to solve
the house and they give me money on a weekly basis, sometimes when I help them on
weekends or holidays, they give me more, at the level we belong to the middle.
In my house, my father is the only one who works, my mother is dedicated to the home and
my father gives me a certain amount of money.
Dad is the only one who works, and Dad is dedicated to repairing cars, he is the one who
gives me money, I do not have a fixed amount to give it to me.
Another issue to be debated was that of the paid schools, some of the aspects that they noted
in the interviews were the following:
My economic situation is not very stable in order to pay a tuition at a paid school.
I think everyone or at least in my case I know what I can access and what I can't.
I would have liked to be in a paid faculty.
I know there are a lot of paid schools and I was scared or I felt insecure to go in an
environment that is new, because the children there are not the ones I usually meet.
Not having enough economic opportunities to pay for such a school, I forgot to investigate
one of them and I did not give it importance.
When we refer to information seeking to access a scholarship to cover the expenses of a paid
school, the following information was obtained:
They offered me a scholarship.
You get a scholarship for a good average, and the truth is that my average is not the best, so I
didn't even undertake the task of researching it.
I know that the scholarships are given to students with an excellent average, so I didn't even
ask.
I have never had a scholarship, so I do not think that only if I go and ask for a scholarship, I
would grant it, and the grades were not so excellent that the faculty could invest in me.
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The scholarships have a relation of excellence and a good average. Many of the interviewees
did not even have the task of investigating the scholarships that could be awarded to them in a
given institution, because their environments were not adequate or they did not want to hear a
response, in accordance with the beliefs and ideas of the interviewees.
Clear results for the aptitude category
In this section, data were studied on the interests and tastes of the participant and the abilities
for certain things of the participant, which can be acquired or inherited, mainly the relation
that the abilities had with the choice of the faculty. One of the problems that were most
important in this section was that the interviewees spoke about their abilities and these results
were obtained:
The truth is that I like mathematics, physics, chemistry in general the exact sciences, well you
can say that I like everything, but besides that I have been told many times that I have
aptitudes for many things.
Well, I think I have the skills to be with the children, I like them very much and I am patient
with them and I like to teach them, play with them and many other things, I think these are my
abilities.
I think I have skills for computing, social networks and the Internet, which is why I came
here, because I like it, it's easier for me.
I think my skills are focused on reading, I like to read a lot and I saw that they were much
easier with the books we have in class, I can talk easily with a group of people, I can easily
find information in books or magazines more than on the internet, I think these would be my
main skills.
Well, because of my sisters, I think I have patience, I am very calm and I learned not to be so
desperate, I am very organized and clean and also a little perfectionist, but I think it is good.
I am organized, I have an agenda. I am also creative and I like to draw and I do not do so bad.
Well, they tell me that I have the ability to do many things, but I think, most of all, I have the
ability to study, I am not the best, I know how to work in a team, which is not easy.
I remember how I was and how I am now and I realize the skills I have: I am heizing with
others and listening.

Conclusions
Vocational choice is not something that only matters in the transition to enter the university,
but must be worked with young people before they are in the process of choosing a college,
this will help them to obtain all the necessary tools (including skills and interests) to be able to
make the choice with total security and with the knowledge necessary to achieve it. One can
speak of a prudent choice regarding the faculty when the young person makes the decision
due to the experiences and knowledge that he has acquired in school and in the daily life,
accompanied by the abilities and interests that he can have. Every human being has different
abilities that allow him to do certain things, some better than others, although these abilities
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are not equal to all people, because there are differences between them all. A skill can be
defined as something innate that can be developed and improved during practice and helps us
to assimilate new knowledge. Choosing a faculty does not focus only on the choice itself, but
also on what it entails, as it is about analyzing and reflecting on the goals and objectives it
proposes. (Posteucă, 2005).
The assistance in choosing the faculty that we can offer to a young person (Eşi, 2013; Eşi,
2014), not only focuses on researching the preferences he has towards certain areas of
interest, but also on knowing a range of possibilities. It is important for young people to cease
visualizing or stigmatizing some faculties as being most important or necessary for the
country, they must be taught to understand that all types of faculties and jobs are necessary for
the development and improvement of society and the country. The importance of any type of
faculty and jobs is easy to understand, doctors can prevent and cure diseases, a teacher
transmits their knowledge and improves the quality of life of people with this knowledge, a
carpenter creates and designs furniture that we use to meet needs. ours, such as resting in a
bed, a baker makes the bread we use to accompany our meal, these are just a few examples
that underline this importance mentioned above.
The young people who are in the process of choosing the faculty, have a great variety of
options to be able to study, along with the various experiences they live and tell them what
goals they want to achieve and the activities they want to accomplish. (Eşi - Posteucă, 2019).
The continuous development of education is in continuous search to help meet the
expectations and objectives set for each educational level and, in some cases, the approaches
will be specific to each level of education. In my opinion, one of the main goals that the
education of young people should have is that they can choose a satisfactory faculty. In some
cases, studying a faculty is the point of their education and the principle of preparation and
profiling towards the field of work, in others it is directed to a certain area or area of the same
career, but in general, it is a very important objective for professionals to help improve it also
continues to progress the country.
When the time comes for young people to begin the process of choosing a college, they may
face some problems that cause confusion and anxiety instead of support or help. (Eşi, 2009)
At present, a faculty is significant, not to say indispensable, but this importance will have no
relevance if the young man who attends the faculty does not consciously make the decision.
Due to the lack of importance that the company attaches to the choice of faculty, this is done
with great difficulty and without total clarity, and this is aggravated, because, in most cases, a
faculty thinks about when the exams are approaching or when they should to meet the
entrance requirements to a university (public or private).
The choice of the faculty is a sensitive issue to study and, above all, to debate it, as being
related to education, the development of the country and the development of the young
person, the subject must create reflection and new research that will give us new parameters
and ways to solve it. When we talk about the support or the creation of programs, it is not
about choosing the faculty to follow the young man, but to guide the young man so that he
himself will make the decision and reaffirm it until the end. A program must be created that
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truly meets the existing needs of young people when choosing college and avoids doubts and
concerns about it.
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Abstract
Many theories of leadership and organisational climate gave been formulated over the
years. This paper focuses both on transformational and transactional management and on
supportive organisational climates. The theory of transformational educational management
was developed as a response to the need for reform in educational systems in the 1970s and
1980s. The central convincing argument for educational staff was the assumption that a
transformational leader motivates both teachers and students through increasing their
consciousness regarding operational objectives and inspiring them to forego personal interest
in favour of the organisational ‘greater good’ (Marks and Printy , 2003, p. 375). This strand of
theory attributes certain leadership factors to the transformational leader like idealising
influence, inspirational motivation, intellectual stimulation and individualising consideration
amongst others.
The transformational leader came about as a response to the need for schools to be led
successfully through innovative reforms. This type of leader underlines and accentuates ideas
of change, innovation and the influence teachers have in these processes. On the other hand,
transactional leadership is based on promoting a negotiation model which helps reaching a
certain motivation level. This level is usually expressed through an accepted amount.
Conversely, transformational leadership refers to certain assumed responsibilities and moral
principles. Both leadership models aim to improve school environments, ultimately targeting
progress through building leadership capacities amongst all those involved in facilitating
school activities (apud Nedelcu, 2013).

Keywords: transformational leadership; transactional leadership; educational management;
school climate;

The main objective of this study is to analyse the organisational climate and leadership
styles in pre-universityteaching. The focus here is on the impact leadership has on
organisational climate. Derived from the central aim, certain specific objectives will be
pursued:
 Highlighting the link between organisational climate and leadership;
 Performing a comparative analysis of the participants’ leadership styles;
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Performing a comparative analysis depending on gender and professional experience
of leadership styles;
Discovering the best predictive factors of organisational climate considering
leadership styles.

Research hypotheses
1. Leadership styles (transformational, transactional) are correlated with
organisational climate factors (supportive organisational climate; directive
organisational climate):
1.1. Transformational leadership is positively linked with supportive organisational
climates;
1.2. Transformational leadership is negatively linked with directive organisational
climates;
1.3. Transactional leadership is positively linked with directive organisational climates;
1.4. Transactional leadership is negatively linked with supportive organisational climates.

2. There are significant statistical differences regarding leadership styles
(transformational; transactional) between the different categories of participants in
this study:
2.1. Significant differences exist between men and women regarding transformational
leadership;
2.2. Significant differences exist between men and women regarding transactional
leadership;
2.3. Significant differences exist between teachers with less than 5 years of professional
experience, those with a professional experience level between 5 and 10 years and
those with professional experience greater than 10 years regarding transformational
leadership;
2.4. Significant differences exist between teachers with less than 5 years of professional
experience, those with a professional experience level between 5 and 10 years and
those with professional experience greater than 10 years regarding transactional
leadership;
3. Leadership styles (transformational, transactional) are good predicting factors for
supportive organisational climates;
Participants
For the purpose of this study, 120 primary school teachers from the Iași, Vaslui, Neamț
and Suceava counties were selected. Out of these teachers 60 are male and 60 female. 35 have
less than 5 years professional experience, 42 have between 5 and 10 years professional
experience and 43 have been teaching for more than 10 years.
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Research methodology
Procedure:
Taking into consideration the objectives of this study, the application timeframe and the
methods used for the collection, processing and interpreting the data, this research piece is
applicative, transversal and quantitative in nature. The method of enquiry by questionnaire
was used. The test subjects were presented with a set of three psychological instruments based
on the questionnaire method and a questionnaire aimed at collecting general data on the
subject.
Instruments
The first instrument used was the MLQ Questionnaire – Multifactor leadership
behaviours for the study of different leadership styles.MLQ has been used in thousand
research programs and PhD and masters theses. The multifactor leadership questionnaire is a
largely researched and validated instrument. Avolio and Bass bring solid evidence for its
fidelity and validity in their MLQ handbook. Its validity is also showed in detail through
several factor analyses that have led to the development of this model. Moreover, a study by
Antonakis (2003) supports the nine-factor leadership model and its stability in a range of
situations. The fidelity score for the MLQ subscales ranges from medium to very good
(Antonakis, Avolio, &Sivasubramaniam, 2003). In 1985 Bass developed the MLQ
questionnaire through which he was able to differentiate between ‘transformational’ and
‘transactional’ leadership. Transformational leadership is understood as being a leadership
style which can produce change. Transactional leadership, on the other hand, pushes the
group to work on the basis of transactions: the leader offers rewards when the objectives he
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sets are met. Ultimately, Bass identified four types of transformational leadership, two types
of transactional leadership and two types of laissez-faire leadership. The MLQ questionnaire
has two forms, namely, the Self Form and Rater Form. The Self Form is meant to be
completed by a leader or an aspiring leader. They evaluate themselves and their own
behaviour, therefore playing the role of the assessor and the assessed simultaneously. This
form can be applied through a classic personality test or questionnaire centred on leadership
qualities. The Rater Form is meant for the collaborators, superiors, colleagues and
subordinates of the assessed subject. The former assess the latter through the prism of the
latter’s behaviours. The present study will use the Rater Form. The Questionnaire is
composed of 24 questions and allows leadership style assessment on a 5 level Linkert scale
(from 1 – never to 5 – always). This study will focus on transformational and transactional
leadership. The four transformational leadership styles are: charismatic leadership (questions
4, 6 and 24), inspirational leadership (questions 13,19 and 21), individual consideration
(questions 2, 11 and 12) and intellectual stimulations (questions 7, 15 and 17). The two
transactional leadership types are contingent reward I (questions 3, 8 and 14) and contingent
reward II (questions 10, 16 and 23). The Alpha-Crombach internal consistency coefficient for
the MLQ questionnaire is 0,754. This demonstrates the high viability of the instrument and
allows for the usage of the questionnaire’s results to illustrate the statistical extrapolations
pursued by this research.
Examples of questions:
Transformational leadership: My ideas determine my subordinates to rethink ideas they did
not previously consider.
Transactional leadership: The work my subordinates do for me determines what they receive
in exchange.
The transformational leadership independent variable contains questions 2, 4, 6, 7, 11, 12,
13, 15, 17, 19, 21 and 24.
The transactional leadership independent variable contains questions 3, 8, 10, 14, 16 and 23.
The second instrument used here will be The Organisational Climate Description for
Elementary Schools (OCDQ-Re) Questionnaire which studies organisational climate in
elementary schools.This instrument was developed by Wayne K. Hoy in 1972 and it is used
on a large scale when studying organisational climate in schools. The OCDQ-RE
questionnaire contains 42 questions targeting six factors that measure three approachesto the
school’s management – supportive, directive or restrictive – and three dimensions of teaching
staff interaction – collegial, intimate and disengaged behaviour. Each of these dimensions was
measured though an OCDQ-RE subtest. The internal homogeneity for the used scales is
relatively high: supportive (.94), directive (.88), restrictive (.81), collegial (.87), intimate (.83)
and disengaged (.78). The factors that define a teacher’s openness index are collegial, intimate
and disengaged behaviour (Hoy, Tarter, & Kottkamp,1991). The answers are spread on a
four-stepped Likert scale ranging from ‘rarely occurs’ to ‘sometimes occurs’, ‘often occurs’
and ‘very frequently occurs’ scored from 1 to 4 respectively. This study will focus on
directive and supportive behaviour factors.The Alpha-Crombach internal consistency
coefficient for the OCDQ-RE questionnaire is 0,780. This shows that the instrument displays
a high degree of validity and allows for the use of the questionnaire’s results to illustrate the
findings of this research.
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Describing organisational climate factors pursued by this study:
1. Supportive climate - supportive behaviour, open to suggestions from teachers.
Praise is genuine and often used and criticism is constructive. Competences are valued and the
principal takes both personal and professional interest in their teachers. This factor is assessed
through questions 4 + 9 + 15 + 16 + 22 + 23 + 28 + 29 + 42.
2. Directive climate – rigid behaviour manifested through constant control and
oversight of all the teachers’ activities, up to the smallest details. This factor is assessed
through questions 5 + 10 + 17 + 24 + 30 + 34 + 35 + 39 + 41.
Examples
Supportive climate: the principal treats their teachers like equals.
Directive climate: the principal leads with an iron fist.
Results and debate
To evaluate the first hypothesis (transformational/ transactional leadership styles
corelate with supportive/directive organisational climate factors) the Pearson Correlation was
used. Following the statistical processing of the data corresponding to sub hypotheses 1, 2 and
4, a significance level lower than 0.005 was obtained, while the significance level for sub
hypothesis 3 was greater than 0.005. Thus, the first hypothesis is partially confirmed:
 a statistically significant positive correlation exists between the transformational
leadership independent variable and the supportive climate dependent variable;
 a statistically significant negative correlation exists between the transformational
leadership independent variable and the directive climate dependent variable;
 a statistically significant negative correlation exists between the transactional
leadership independent variable and the supportive climate dependent variable;
1.Transformational leadership is positively correlated with a supportiveorganisational
climate. Taking into consideration the results, a small positive correlation exists between
transformational leadership and supportive organisational climate, r = 0.238, p<0.001.
Therefore, subjects with high transformational leadership tend to obtain high supportive
climate scores as well, and vice-versa.
2.Transformational leadership is negatively correlated with a directive organisational
climate. Taking into consideration the results, a small negative correlation exists between
transformational leadership and directive organisational climate, r = -0.201, p<0.001.
Therefore, subjects with high transformational leadership tend to obtain low directive climate
scores as well, and vice-versa.
3. Transactional leadership is negatively correlated with a supportive organisational
climate. Taking into consideration the results, a small negative correlation exists between
transactional leadership and supportive organisational climate, r = -0.259, p<0.001. Therefore,
subjects with high transactional leadership tend to obtain low supportive climate scores as
well, and vice-versa.
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Table 1.Correlations between transformational/transactional leadership, supportive/
directive organisational climate:
Correlations
Transformational leadership

Supportive climate
Directive climate
Transactional leadership

Sig. (2-tailed)

0.238**
-0.259**

0.009
0.004

Sig. (2-tailed)

Supportive climate

0.022

Directive climate

0.385

Pearson Correlation

Pearson Correlation

- 0.209**

*p<0.05; **p<0.01; ***p<0.001; si. – statistically insignificant

The obtained results can be validated with the help of existing studies in expert literature.
Allen, Grigsby and Peters have examined the relationship between transformational
leadership and organisational climate through a correlative study. The data used for the study
was collected from a sample of principals and teachers from schools in a small south-eastern
Texas school district. The multifactor leadership questionnaire (MLQ-5X) was used to
measure the degree to which principals display the qualities of a transformational leader based
on the teachers’ perceptions and was used by the responsible principals for self-assessment.
The School-Climate Inventory-Revised (SCI-R) was used to measure the teachers’ perception
of school climate. The results showed a statistically significant positive relationship between
transformational leadership and supportive school climate based on cooperation and respect.
The principal always listens to the teachers’ opinions, frequently comments on their activity,
always supports them, offers them autonomy and avoids direct control. Moreover, the
relationships between teachers are friendly (Allen, Grigsby and Peters, 2015).
Lambert and Leithwood (1999) showed that transformational leaders increase the
capacity of others to produce first order learning effects. For example, they cultivate a climate
in which teachers are engage in a continuous learning process and they usually share what
they learned with others. Transformational leaders work with other teaching staff to identify
their personal objectives and then tie these to wider organisational objectives (Barth, 1990;
Lambert, 2002). This approach is believed to increase engagement amongst staff who see the
link between their goals and the school’s mission. These changes are conceived as secondary
effects and the main aim is to cultivate the conditions that encourage others to be selfmotivated and engaged in the improvement of the school, without specific directions from
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above, in a supportive organisational climate. Leithwood (1994) observed that the primary
effects of this strategy are realised through promoting the group’s objectives, shaping the
desired behaviour of others, intellectual stimulations and individual support (for example,
towards the personal development of teaching staff). In these schools, principals were better at
supporting their staff, giving recognition, recognising school issues, they were more
approachable, they looked for new ideas and spent plenty of time to develop the human
resources at their disposal. Leithwood and Jantzi (1999) observe that transformational
leadership has strong direct effects on school conditions which, in turn, have powerful direct
effects on classroom conditions, accounting for 17% on the supportive climate variance.
Moreover, other studies support the fact that transformational leadership has a significant
effect on the teaching staff’s perception of school climate, their commitment to produce
positive change within the school and the organisational learning that takes place (Bogler,
2001, Day et al., 2001, Fullan, 2002). Regarding the results, transformational leadership has a
significant influence on teachers’ perception of reformative progress registered within the
school and improvements in student achievement. These observations are centred on two
traits of transformational leadership: its distributive nature and its orientation towards
developing capacities in a wider spectrum of school community members. Jackson’s (2000)
evaluation of attempts to develop transformational leadership in a number of English
schoolswithin a bigger project, shows that a set of principles regarding a more dispersed,
flexible and receptive leadership model, adapted to the specific context of the school, rather
than an inflexible and hierarchic model, based strict norms, is a model that better encourages
the emergence of a supportive organisational climate, which seems to be a new paradigm in
educational leadership (apud Marks șiPrinty, 2003).
To test the second hypothesis(statistically significant differences exist regarding
leadership styles (transformational; transactional) between the different study subject
categories)the Independent Samples t Test was used to identify the differences between the
means of unrelated groups, when the dependent variable is normally distributed and the OneWay ANOVA test for two variables, with the independent variable having three categories.
2.1After the statistical analysis of the data for sub hypothesis 2.1 (significant differences
exist between men and women regarding transformational leadership), a significance level
greater than 0.005 was obtained. The results do not confirm this hypothesis as statistically
significant differences between men and women regarding transformational leadership were
not observed.
2.2 After the statistical analysis of the data for sub hypothesis 2.2 (significant differences
exist between men and women regarding transactional leadership), a significance level
greater than 0.005 was obtained. The results do not confirm this hypothesis as statistically
significant differences between men and women regarding transactional leadership were not
observed.
2.3 After the statistical analysis of the data for sub hypothesis 2.3 (significant differences
exist between teachers with less than 5 years of professional experience, those with a
professional experience level between 5 and 10 years and those with professional experience
greater than 10 years regarding transformational leadership), a significance level greater
than 0.005 was obtained. The results do not confirm this hypothesis as statistically significant
differences between the different categories analysed were not observed.
2.4 After the statistical analysis of the data for sub hypothesis 2.4 (significant differences
exist between teachers with less than 5 years of professional experience, those with a
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professional experience level between 5 and 10 years and those with professional experience
greater than 10 years regarding transactional leadership), a significance level greater than
0.005 was obtained. The results do not confirm this hypothesis as statistically significant
differences between the different categories analysed were not observed.
As described above, there are no significant differences in teaching staff perceptions of
transformational or transactional leadership depending on their work experience. Bulach and
Lunenberg (1995) found that there are no significant differences in staff perceptions of school
climate and principals’ leadership styles (Bulach&Lunenberg, 1995, apud Angleton et all.,
2015). A possible explanation for this could be the different survey instruments used or the
size of the subject sample.
Multiple linear regression was used toanalyse the third hypothesis (leadership styles
(transformational, transactional) are good predicting factors for supportive organisational
climates), with the aim of finding the best predictive model for the dependent variable
‘supportive organisational climate’. The ‘stepwise’ method was employed, a procedure
through which independent variables are introduced in the model and tested one by one, with
insignificant ones being eliminated. In the end, the predictive model which best explains the
variance is left.
Certain conditions need to be met prior to employing multiple linear regression as a data
analysis method:
 the dependent and independent variables must be normally distributed – the
Kolmogorov-Smirnov test compares the distribution of certain values for each variable
with a standard normal distribution;
 the relationship between dependent and independent variables must be linear – a
scatter plot – matrix graphical analysis will be used to illustrate the correlations
between the variables and their nature (positive or negative);
 the residuals must be normally distributed – the histogram compiled after the
competition of the regression will show if errors are normally distributed;
 avoiding multicollinearity – the correlations between independent values will be
investigated using the Pearson correlation; the independent variables with a strong
correlation will be highlighted;
 avoiding homoscedasticity – an investigation will be conducted into whether residuals
present the same variance at every level of the independent variables. This information
will be extracted from the graph that is automatically generated by the regression. This
will show if the points are randomly spread around the zero value. To verify the
efficiency of certain explicative models of supportive organisational climate based on
the independent variables transformational and transactional leadership, the stepwise
multiple regression method was applied.
The model’s results were statistically significant. The first test used for regression analysis
is a global signification tests of the coefficient assembly F(2, 117) = 8.139, p<0.001. The most
pertinent predictive model is composed of transformational leadership and transactional
leadership because it accounts for 10.7% of the dependent variable’s variance supportive
organisational climate (4.8% for transformational leadership and 5.9% for transactional
leadership). The following coefficients were obtained: transformational leadership 0.162, p <
0.001; transactional leadership – 0.200, p < 0.001. In this case, the constant has the value
23.452, p < 0.001.
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The regression equation is as follows:
CS = (C)23.452 + 0.162 × LTr – 0.200 × LTs
C = 23.452 – constant; CS – supportive climate measured through transformational and
transactional leadership; LTr – transformational leadership score; LTs – transactional
leadership score.
Example:
If a transformational leadership score of 30 and a transactional leadership score of 15 were
obtained, the regression equation would be:
CS = 23.452 + 0.162 × 30 – 0.200 × 15 = 23.452 + 4.86 – 3 = 25.052
Table 2. Regression output - ANOVA; Model Summary; Coefficients.
ANOVA
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of Df
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2
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Thus, we can say that 10.7% of the supportive organisational climate independent
variable’s variance is explained by the transformational leadership and transactional
leadership independent variables’ variance.
The results of the present study are in agreement with the results of other studies in this
domain which reported the same results. Leadership is a key component of a school’s success.
Transformational leaders have a great potential when it comes to influencing school climate
(Bass and Riggio, 2006). In this study, all five transformational leadership factors (idealised
attributes, idealised behaviour, inspirational motivation, intellectual stimulation and individual
consideration) have displayed significant positive relationships with the seven dimensions of
school climate, underlining the importance of the style of leadership. The teaching staff’s
general perception of leadership influences the general perception of the school climate as
well. The results of this study are in agreement with the findings of Hallinger and Heck
(1998) who discovered that transformational leaders have a positive impact on the teaching
staff’s perceptions and on school climate (apud. Adams et al., 2017).
Other previous research (Bird et al., 2009; Rhodes et al., 2009)describe how a teacher’s
perspective of school climate is tightly linked with their perception of their school principal’s
leadership style. When teachers believe their principal has a high number of attributes that
align with their aspirations and principles, they identify more easily with them and notice a
much more positive supportive school climate (Bird, Wang, Watson, & Murray, 2009). The
teaching staff’s perceptions observed in this study were similar with those identified by Vos et
al. (2012), who state that the teachers’ perception of school climate was influenced by the
principal’s behaviour. A leader who represents a role model and a support structure for their
staff and behaves in concordance with the values they promote can easily build an
engagement to the school and its objectives, fact which can determine teachers to perceive the
school climate as a positive, supportive one (Gumus et all., 2016). Moreover, the
transformational model is comprehensive because it offers a normative approach to the
school’s leadership, focusing on the process though which leaders seek to influence the
school’s results and not the nature or the direction of these results. It is powerful and complex
and it manifests itself when one or more teachers engage with each other in such a way that
administrators and teachers alike lift each other to ever higher levels of engagement and
dedication, motivation and morality (Matthew, 2017).
Micro research - The need for leader creation amongst Romanian school principals
For the purpose of clarifying the results of the empirical study and the proposal of certain
pertinent recommendations regarding the agenda of management educational policy a
quantitative micro research was put together. The aim of this research is to identify the
informational gap regarding the initial and continuous training for principals and
administration council members and to offer guidelines regarding the professional
development of informal or formal leaders to strengthen the direct transfer of knowledge,
skills and capabilities with the aim of improving organisational climate through tackling
existing difficulties.
Regarding the research methodology, a structured interview guide was used which was
comprised of twelve open questions. The questions had the aim of examining the following:
the percentage of time principals allotted to administrative tasks, education-themed
discussions with teachers, managing teachers’ behaviour, the extent to which the subjects
apply efficient methods (transactional or transformational) with the aim to mobilise/ motivate
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teaching staff to take initiative/ increase their involvement. Another studied aspect was the
principals’ disposition to offer support to their teachers when it comes to personal or career
development and their perception of the organisational climate (the relationships established
between leaders and the other teachers), as well as the extent to which they collaborate to
maintain an optimum atmosphere. Furthermore, the questions aimed to expose certain
difficulties that exist in educational institutions when it comes to organisational climate and
manifested leadership, as well as assembling a list of proposals from principals meant to
surmount these difficulties.
For the purposes of this research, eight principals from state educational institutions at
different levels from Iași and Pașcani were interviewed. The interviews were conducted either
face-to-face or via telephone and were recorded with the permission of the participants whose
identity will be kept anonymous.
The analysis of the interviews revealed the following results which have been exposed
below in SWOT specific categories, which are usually employed in educational policy
analysis.
When it comes to strengths, a great number of principals encourage or even finance
professional development courses for their teachers, with the belief that the teaching staff will
apply what they learnt to produce positive change at school level; also, most principals did
take part in school management-specific accredited courses that tackle the issues of leadership
and deliver organisational behaviour improvement strategies with the aim of offering a quality
education.
One of the observed weaknesses is the fact that the roles of leaders in pre-university
teaching institutions are mostly focused on activities such as planning, developing
organisational policy or decision making aimed at obtaining good results in agreement with
quality assessment standards. It is then clear that activities such as socialising and regulating
organisational policy, control, staff development with all that this brings like knowing the
personal and professional development needs of staff members, motivating them, involvement
in the staff recruitment process as well as involvement in the creation of a desirable
organisational climate take a secondary place. At the same time, not all educational
institutions have an express, clear and assumed vision to which individual objectives can be
linked. This is caused by the fact that documents produced by the school’s management meant
to outline the school’s ethos and vision are, most times, superficial and adopted or prescribed
by the principal and are not a representation of the involvement of all the teaching staff,
meaning that values and principles are not truly shared. Another aspect which must be
considered is the fact that strategic planning in schools usually adopts national strategic
targets without performing any diagnostic operations along with the whole of the teaching
staff in order to produce a set of specific needs that strategic planning should be based on.
Moreover, 6 out of the 8 interviewed principals have identified a lack of decision-making
skills amongst administrative staff resulting in the latter rarely being involved in improving
school climate. The reluctance of certain actors to take initiative and propose changes and
solutions for improving school climate and improving the relationship between principals and
teachers was cited as a major impediment for a transformational approach to leadership by 5
of the interviewees. At organisational climate level, principals mention that the most frequent
conflicts appear due to different mentalities (either between senior members of staff and new
members of staff, the latter being treated as uninitiated, unknowledgeable, excluded, without
being involved in the life of the schoolor between individualists and collectivists). Another
obstacle in the way of transformational leadership and an open climate, mentioned by most
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principals, is the resistance to change displayed by the Teacher’s Council and the lack of
leverage when it comes to motivating staff.
The results of these interviews are in agreement with the statistics of a study performed
by the Romanian Institute of Educational Sciences in 2014 on a sample of 150 principals and
deputy-principals in Romania. This study shows that most of the principal’s activities are
dedicated to administrative tasks (19%), followed by teaching (15%), managing student
behaviour/ communicating with students (12.01%), discussions with teachers on educational
themes (curricula, teaching - 11.67%), school self-assessment and quality assurance of the
school’s activities (11.36%), assessment of their own activity (9.38%) and lesson observations
(9.08%). At the same time, the researchers observed the creation of a hierarchy of basic
competences that principals find most important. Strategic management and planning
competences are considered very important by the respondents - this is highlighted by the fact
that planning and managerial projection documents are the first thing to be requested by
principals when performing regular inspections. Human resources management skills find
themselves just below the former in this hierarchy, with the interviewees finding them
important as they especially refer to legal or regulatory aspects which, if breached, could
produce legal repercussions. Communication and conflict management skills and the ability to
intervene in the operations of the organisation are placed at the bottom of the hierarchy. The
ability to intervene in the operations of the organisation refers to ways of using feedback
received from students, teaching staff, parents or school inspectors (Institute of Educational
Sciences, 2014, p35).
Thus, it can be noted that actions related to socialising and regulating organisational
policy, control, staff development with all that it brings, like acknowledging the personal and
professional development needs of the staff, motivating them, involvement in the recruitment
and selection process as well as involvement in the creation of a desirable organisational
climate are placed the bottom of the priority list.
Diagnosis studies and observations alike demonstrate the existence of a leadership skills
crisis in the Romanian system, even if, lately, certain positive steps have been taken towards
applying modern management theories and strategies. All international studies show a
positive correlation between the quality of school management and the quality of education
offered, which is manifested through the students’ results in national and international
assessment and high engagement levels amongst teaching staff. Research conducted by the
Institute of Educational Sciences and other studies (TALIS, 2019) have, on the other hand,
identified obstacles related to the leadership skills crisis amongst managers: the absence/
insufficiency of strategic management and educational leadership knowledge/skills amongst
people involved in leading educational institutions; seeing management techniques and
instruments as a goal in themselves rather than a way of increasing efficiency; the absence/
insufficiency/ inadequacy of quality related policies, objectives and strategies for long,
medium and short term; the presence of reductionist attitudes an preconceptions like: ‘quality
is obtained through detecting issues/ irregularities and correcting/resolving them’ and not
through preventing them from happening in the first place; the mostly formal interaction with
parents, the local community and teachers at school level.
According to theAnnex to OMECTS no.3545/212 regarding the adoption of pre-university
educational management policy developed as part of the Professionals in educational
management project, a very wide variety of managerial approaches exist in the system:
focusing mostly on the administrative aspect, while neglecting proactive management,
organisational culture, quality and (self-)assessment; the focus is not on the quality of the
management process but on the final product, resulting in the preponderance of directive,
monopolising or transactional leadership approaches based on superficial exchangesand the
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lack of a climate that encourages high performance and quality; not all managers have the
capacity to create a culture that encourages everyone’s ideas and contributions (capacity
usually associated with transformational leaders), a culture in which participation in decision
making processes is encouraged dominates rather than one of negotiation; informational
management is reduced to spreading the information received local, county or national levels
of authority; there is no balance between the promotion of academic culture (a necessary
dimension of a favourable academic climate) and that of a functional culture adapted to the
end goals of each specialist domain, principals often treating teachers at each level the same,
without taking into consideration the specific variances at each level of schooling.
General conclusions; limiting factors; future research directions
General conclusions
All the issues mentioned above can be traced to the lack of leadership proficiency
amongst school managers, fact which amplifies difficulties within the school system by
ignoring the truly important resources available – human resources – for the creation of an
open organisational climate, characterised by support, collegiality, high engagement and
distributive leadership.
Judging by the results of various studies and the priorities set by different national and
international reports when it comes to educational leadership, the following opportunities
can be identified with the aim of exercising effective leadership for the qualitative growth of
the managerial act:
 The development of normative and regulatory instruments (standards) regarding
educational management at local and county levels;
 The development of formative standards in the categories of management, advisory
and control staff, corelated with occupational standards, which would ensure
concordance with strategic priorities at system levels in the field of pre-university
educational management;
 Attracting more funding from the European Union to fund leadership training for
principals in schools which struggle with high degrees of abandonment, low
attendance and lack of teaching staff;
 Decentralisation and an increase in school autonomy to increase the role of the
Administration Council and the formal leader in selecting and recruiting staff.
The results of previous studies on leadership styles and current organisational climate
challenges highlight the following guidelines as policy recommendations in the field of
training and recruiting managers and Administration Council members:
A. At national level (responsible actors: The Ministry of National Education):


Reconfiguring the responsibilities of the formal manager through decentralising
teaching units and assuming institutional autonomy, fact which will allow the
educational leader the following: supporting, assessing and developing human
resources in accordance with real-life situations and local necessities; establishing
performance indicators and ways of increasing the responsibility degree of teaching
staff;
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Professionalising the school manager position through transforming it into an
attractive job proposition, establishing certain criteria and a desirable educational
leader profile for the selection of competent candidates who are conscious of the need
for innovation and change in schools as organisations;
Rethinking wage levels for principals and Administration Council members with the
aim of motivating them;

B. At county level (responsible actors: school inspectorates, various training bodies):





Elaborating adequate managerial training programmes, themed mainly on the
formation of leadership competences based new evidenced standards and practices for
principals and administration council members;
Developing assessment instruments aimed at testing the abilities of leadership,
guidance and control staff in the pre-university educational system;
The implementation of a mentoring and counselling department within the County
Inspectorate to offer guidance to newly appointed principals;
Promoting informational and communication technologies at local and county
educational management levels, as well as managerial training through employing a
dedicated educational management portal; the portal will offer multiple collaboration
opportunities.

C. At local level (responsible actors: principals, members of the Administration Council,
The Teachers’ Council, local authorities):
 Implementing the strategic management of human resources and a transactional
motivation strategy (for example, attracting funds from local agents for teaching staff
that is actively involved in the school’s life and actively contribute to its values);
 The distributive application of power through task distribution and a real participative
decisional act;
 Ensuring a leadership style that goes beyond school limits through the careful
selection of Administration Council members and their training (Local council
representatives, union representatives, representatives of the mayor), and ensuring
their involvement in school life with the aim of observing and confronting the issues
and shortcomings facing the school;
 The selection and training of members of the parents’ committee to encourage active
participation which would generate initiatives for involvement and a visible
transformation of the partnership between school and family;
 The implementation of traineeships/ regular sessions centred on instructional/
transformational leadership for teaching staff with the aim of establishing, promoting
and sharing strategies for the improvement of the educational and managerial act at
institutional level, turning the school into a more visible entity, establishing and
sharing a common vision, developing common problem-solving strategies for the
school.
Naturally, risks exist that can minimise the impact and slow the implementation of
educational policies in the filed of training and recruiting managers and members of the
Administration Council with the improvement of the organisational climate in view. The
following are amongst the most pressing: national educational policy is established by the
Ministry based on consultations with other institutions and ministries that might have little
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interest in the school management or educational leadership; human resources management in
pre-university education is the responsibility of the Ministry and it is implemented as local
level through County School Inspectorates and the methodology of teaching staff mobility
(recruitment, selection, appointment and transfer) is established every year through a
ministerial order, creating a great fluctuation in staff mobility, with well bonded teacher
groups being rare, and cases in which managers can select people who truly identify with the
school’s mission and would consistently contribute to the school are exceptions; the existence
of a strict legislative frame regarding the attributes of the principal, the members of the
Administration Council, the teacher’s council, centred on the administrative-managerial side;
Insufficient involvement on the side of the management department within the County School
Inspectorate in the counselling and support of principals with the aim of tackling certain
issues.
To conclude, a durable leadership should be aimed at creating an open organisational
climate through: establishing, embedding and utilising efficient ways to communicate,
implementing participatory decision making, increasing the responsibility of all the members
of the organisation, power distribution (practicing distributive leadership), socialising actions,
developing and improving staff through acknowledging their personal and professional
development needs, motivating staff both through transactional (financial stimuli,
empowerment, promotions) and transformational means (individual consideration), the
involvement of the formal leader in the staff recruitment and selection process and the
involvement of all staff in the creation of a functional organisational climate.
Several limiting factors that might affect the results of this research have been
identified, the first of which is the relatively small number of participants in the quantitative
study. A second factor which must be considered is the impossibility to control tendencies
which make participants offer inaccurate answers to questions to create the illusion that the
situation that they are in is better than in reality. Finally,the study was focused on the
Moldavia region of Romania, fact which does not offer the possibility of generalising the
results at national level.
As a future research direction, a need to perform additional research aimed at
assessing the relevance of the present study has been identified. Also, the development
managerial policy agenda propositions through advancing certain common problem-solving
strategies in schools would be a desired step forward.
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Abstract
One of the important components considered in this research approach is given by the study
on teaching-learning strategies, methods and techniques in the lessons aimed at organizing
economic activities. It is understood that such a topic takes into account, on the one hand, a
series of aspects related to an economic issue, and on the other hand, issues of a
methodological / didactic nature found in the teaching-learning-assessment activity. At the
same time, the approach that is intended to be highlighted reflects the practical-theoretical
dimension of such a possible approach in class.
Under these conditions, the research approach assumed involves an analysis focused, on the
one hand, on the theoretical aspects related to the approached topic, and on the other hand, on
the conceptual-theoretical operationalization with practical implications. In other words, there
is an interest in valorizing and capitalizing on the contents approached both theoretically and
practically. Therefore, it is considered that we will analyze, from a theoretical and pragmatic
perspective, the strategies, methods and teaching-learning techniques at the level of
economic-themed classes, also revealing the impact it has in the economic-educational
dimension.
Keywords: didactic approach; economic activity; lessons of economics; didactic issues; the
didactics of economic disciplines;
Introduction
The main purpose of this paper is, as it follows from its title, to make an analysis from a
didactic and economic perspective of how the organization of economic activity in the
classroom materializes. In other words, the research aims to appeal to arguments of a
scientific nature through which the ideas advanced in it are validated. Moreover, through the
proposed syllabus, the study is designed on economic coordinates, but also on pedagogical
foundations.
Of course, such an approach is profoundly interdisciplinary. Thus, it is considered that its
elaboration on an interdisciplinary, but also multidimensional analysis provides scientific and
methodological consistency through the hypotheses advanced in this paper, as well as a result
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of some examples of good practices found in the literature and practice. Therefore, the
preoccupation with this topic is all the more justified as such an analytical approach reflects,
on the one hand, a purely theoretical study, and on the other hand, a purely economic study,
with interdisciplinary implications.
The importance of the research topic is reflected by the very fact that the approach is one
focused upon the conceptual-theoretical aspects put in correlation with the practical ones that
underlie the epistemological substantiation of this paper. The process of understanding and
explaining the main issues addressed in this paper aims at this very scientific foundation to
which we refer. For these reasons, the approached topic is of great interest and becomes
relevant for the conceptual-theoretical dimension, but also to the pragmatic dimension.
Scientific premises of a didactics of economic disciplines
The organization of the didactic activity of the economic lessons is one of the important
components of the didactic process. Moreover, its necessity derives from the fact that it can
contribute to the establishment of a differentiated hierarchy in terms of school results /
performance. In this way, such an activity reveals the very certification of the learning
contents (especially of the specialized ones) accumulated during each lesson and implicitly,
within each learning unit, respectively the way of assimilating them.
As it is a goal-oriented activity, education presupposes the need for an institutionalized
process. Thus, beyond its informal aspect, the formative dimension becomes a central
component through which the activities within the school have a planned, organized and
systematic character.Concepts such as the purpose of education or the aims of education
(which have aroused and still arouse a deep problematological interest (Badea, 2010, 2011) or
an educational ideal or educational objectives acquire pragmatic and axiological legitimacy
insofar as the landmarks and requirements of socio-educational (students, teachers, parents,
guardians, community representatives, etc.) actors are subordinated to qualitative expectations
(professionalism, excellence, etc.).
We find in the literature a multitude of definitions regarding what the purposes of education
are in relation to the educational process. Such finality in itself, perceived by some authors as
“a dimension of instruction and education and as a component of the strategy of the
educational process” (Ionescu, 2000) or as “a form of the educational ideal” (Nicola, 1994),
sends in directly or indirectly to assuming certain objectives. Or, compared to the context of
the elaboration of this paper, such an approach involves taking into account specific
strategies, methods, techniques in teaching topics with economic specificity.
In this sense, following the conceptual-theoretical thread of what such terms represent, we
notice that the literature and the specialized practice provide a series of answers, especially
from the perspective of a postmodernist education (Stan, 2007) and of new, reforming
educational paradigms (Crișan ,Mândruț& Singer, 1991). Of course, the main actors in the
class are the students and the teachers. That is why the teacher must show a lot of didactic
mastery in order to make the students acquire the content of a topic that is the object of a
discipline of this kind. (Teşileanu, 2010).
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Also, in this context, in our opinion, the strategy assumed at the didactic level by the teacher
has a key role. An example in this regard can be given by referring to a task that students have
to solve in class. Thus, based upon a synoptic scheme adapted after Philip Koetler (1997)
regarding the illustration of consumer behavior presented in class to students through a
modern teaching tool (video projector), they are given the task of laying – from a theoretical
point of view – for example, the foundations of an economic unit that carries out its
commercial activity on the retail market.
In other words, students find themselves in the situation of imagining an economic unit that
carries out its commercial activity on the retail market and that takes into account the way the
consumer behaves in such a market. In these conditions, the theoretical approach of this work
task (achievement of a project) within a portfolio involves taking into account the purchase
decision itself for both the individual consumer (“Who is this?”, “How to relate to the market
retail trade?” etc.), as well as for enterprises (the relationship between supply and demand,
choosing a supplier, the “statistic” establishment of the potential number of customers, etc.).
Moreover, with the elaboration of this project, students can be asked to take into account that
when setting up such a company to take into account the formulation of its mission, as a
starting point in developing the action strategy. Thus, there is the possibility that this work
task will be outlined by students at home just so that students can have time to develop such
an organizational mission (along with objectives, business plan, vision, etc.). In this way, the
statement of the mission of the newly established company (as a fundamental component in
the organization of an economic unit (Steven, Wheeler, De Wolf, Brodke, 2011), but also as a
commercial activity on the retail market), perceived as an important component of the
managerial action strategy (Taleghani, Noormohamadi, 2013) can reflect the coordinates on
which the strategy itself is based. Therefore, students must be explained (the teacher using the
method of explanation) that the elaboration, enunciation, design of such an organizational
mission must materialize in relation to what is required in the retail market by specific
consumers.
In other words, such an approach involves a real knowledge of the reality of the retail market,
a situation that needs a series of explanations accompanied by exposures (the exposure
method) and problematization (the problematization method). Of course, such a lesson
requires a didactic design assumed over an interval of several hours (at the level of a learning
unit) in accordance with what is found in the school curriculum, but also with the general /
operational objectives of each lesson. The presentation of the contents in an activeproblematic manner presupposes that the use of interactive methods includes (in addition to
problematization and exposition, as previously mentioned) methods that refer to the idea of
the case study or the idea of mutual learning. Following a logic of active learning, the
instructional process can become one meant to contribute to the development of creativity at
the group level, but also to obtain a high efficiency both within it and at the level of each
student.
The flexibility of thinking (Roşca, 1981) and the ways of teaching learning contents are
therefore necessary coordinates, useful in the natural approach of materializing and using
interactive teaching strategies. The way of (self) assessment of knowledge, which is an
example in this regard, determines the subsequent learning process. The active role of the
student thus proves more than necessary in the teaching process. Therefore, the improvement
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of the formative process implies a continuity in terms of the teaching-learning process, a state
of fact that comes in agreement with a fundamental didactic principle, namely: the principle
of continuity and systematization. Such a didactic principle can be very well correlated, in our
opinion, with the didactic design algorithm.
Moreover, the algorithm of didactic design in relation to the strategy assumed by the teacher,
requires the consideration of the “basic, fundamental form in which the teaching-learning
activity takes place” (Surdu, 1995), namely the (didactic) lesson with the typologies and the
variants assumed at the level of the teaching-learning-evaluation process. At the same time, it
is possible to mention in this context other forms of organization of the instructiveeducational process materialized outside the classroom / school space: excursions and visits
didactic in nature, practical-applied works, student circles, school competitions.
These “auxiliary” forms of organizing the instructional process prove to be more than useful,
necessary during the teaching-learning hours of the topic “Organizing the commercial activity
on the retail market”. The value of these “auxiliary” forms lies in the fact that they can ensure
in particular the consolidation, fixation and systematization of knowledge by students (by
participating in economic entities/organizations, extracurricular visits to some economic
agents operating in the retail market). Therefore, at the level of the strategic dimension, the
determining method/methods used (especially in the teaching-learning process) has/have a
determining role.
The didactic methodology and the economics classes
Beyond the variety and complexity of some didactic typologies specific to the methods used,
we can state that most of them prove their effectiveness insofar as the teacher knows how to
apply them (Iucu, 2001). Such situations are also found in the teaching activities within the
modules of economics. For example, when considering the completion of the module of
Organization of the economic unit, the teacher must correlate the teaching method with the
previously formulated operational objectives through a series of action verbs (to define,
identify, compare).
Starting from the functions of methods in the educational process (the communication
function, stimulation function, stimulation function, illustrative-demonstrative function,
formative-educational function, ergonomic function, evaluation function), the teacher must do
everything possible for the student to understand , to assimilate, to apply the contents / matter
with which he or she comes in contact. Certainly, on the one hand, the didactic
communication has an important role in all this approach (materialized through the didactic
dialogue (Leroy, 1974) particularly effective in the classroom activity), found at the level of
the internal didactic strategy, and on the other hand, the didactic transposition has equally an
important role to play.
Thus, starting from the idea that the didactic communication is conceptualized horizontally
and vertically and that any form of this kind involves an interpersonal interaction
characterized by a specific triad - verbal, non-verbal, mixed (Cucoş, 1993) - , it can be
specified that the optimization and improvement of teaching-learning lessons depends to a
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large extent upon the persuasive-argumentative discourse corroborated with the process of
eliminating obstacles. (Bousseau, 1988, 115-160). It is understood that in such a situation, the
strategies, methods and techniques of teaching-learning of the topics with economic
specificity must also aim at a didactic communication in relation to the didactic environment
in which the actual lessons take place.
In this regard, a series of empirical studies conducted on what is a teaching environment
(Amade-Esco, Venturini, 2009) revealed that any teaching activity is a chain of subjective
opinions, sometimes cognitivist in nature (Frumos, 2008 ), which is in direct relation with
what is materialized in the specialized practice. In other words, the aspects related to practice
acquire relevance in the teaching-learning process. Or, in the organization of the commercial
activity on the retail market by the students, the teaching-learning process is carried out
according to the curriculum and in the organizations with economic specificity, especially in
the practical method.
For example, for the beginning part of such an approach, within an economic organization, its
representative together with the specialized teacher presents the main compartments: offices,
workshop services, specific jobs. Once presented, students can have an image of the
distinction between the respective compartments, as follows:
 the office is set up as a space where a few people (hierarchical weight = 5) solve
tasks that require fewer people than a department (hierarchical weight = 8);
 the plant represents an operational unit where the production process take place and
that the workshop is subordinated to the plant itself, and within it the production
activity takes place.
Of course, against the background of an assumed strategy, the teacher can use as a teaching
method in this context, the method of the direct observation (there is an objective to be
studied, there are also specific objectives of the observation process, an observation plan,
etc.); this method can be easily correlated with the method of the indirect demonstration (in
the economic organization or later, in the classroom), which uses (“proving”, “showing”,
“indicating”) phenomena, objects, substitutes, technical means, even diagrams and graphics.
The teacher who teaches these subjects with economic specificity must be a specialized
teacher who can relate to the teaching contents in an interdisciplinary way. For example,
when it aims to convey such teaching content on the issue of organizing business activity in
the retail market, the teacher must relate to appropriate working methods and techniques.
In this respect, we can discuss a method that can be used successfully in front of the class,
namely the storytelling method as a form of oral presentation of informational content. Such a
method could be used in the classroom especially in the introductory lesson on the topic of
organizing business activity on the retail market in a teaching-learning lesson. Thus, from the
beginning of the class, the teacher can tell the students that the origin of the phrase “retail”
actually comes from the French word “tailler” which has the meaning of “cut”, “divide” and it
is used mainly in the field of tailoring. Subsequently, this phrase had a slightly different
meaning and became known as “retail” (in English).
The use of the storytelling method can continue in this context with the presentation of ideas
related to retail in antiquity (information will be provided about the existence of shops and
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“shopping centers” from the Phoenician, Babylonian, Assyrian, Turkish era (Gharipour, 2012)
, Egyptian and Greek-Roman era (Bintliff, 2002) etc.), during the medieval period (Cox,
Dannehl, 2007) or modern times (Braudel, Reynold, 1992). Then, a short presentation can be
made to the students, which includes a strategic analysis in retail in general (market,
customers, internal, competition, price, cost-benefit, distribution channels analysis, etc.) and
how it evolved in Romania in especially since 1990, both in real and virtual terms (Felea,
2005).
In fact, such a method is the way in which the teacher manages to transmit to students a
certain emotional load. The storytelling teacher manages to “conquer” the students through
the very way of storytelling corroborated with specific elements of the didactic
communication process (intonation, rhythm, speech, etc.). One can emphasize that the
acquisition of such definitions, notions becomes fundamental in the didactic activity and not
only in this particular activity. For these reasons, the school learning involves activation,
determination, planning, different designing (Ausubel, Robinson, 1981).
At the same time, the idea of a resizing of the didactic design can be welcomed at any time at
the level of the strategy assumed by the teacher, and this is possible by reference to the
context in which the teaching-learning contents are to be transmitted. And when the idea of
resizing comes into question, one brings up the idea of a totally different approach to
everything that the retail market means through computer operating programs / IT programs.
Such an image reflects the need for the teacher in the classroom to work with students also in
relation to new methods of learning with modern means (computers, tablets, smart boards)
just to try to make students understand how such programs work in a given context.Certainly,
at this moment, from the viewpoint of the applicability of the didactic methodology, the
teacher refers to the teaching-learning process as the main actor that is part of this dimension
of “computerization of education” (Văideanu, 1988; Jeder, 2017), taking into account what
specialization might mean.
Conclusions
We believe that such a topic becomes relevant and acquires axiological consistency also
through the fact that the research approach is an interdisciplinary approach. This idea can be
supported by the fact that such interdisciplinary implications on this topic are found in the
national literature in small numbers, addressing somewhat tangentially aspects related to a
correlation between educational methodology (didactic / pedagogical) and economic on the
topic that is the object of study of the present paper.
First, as it is in a relationship of subordination to the educational goals, the educational
strategies can be differentiated into "educational strategies at the macro level, educational
strategies of the system and of the learning process (which are long-term / short-term and
medium-term strategies) and educational strategies at micro level, of determined and concrete
instructive-educational activities (which are short-term strategies) ”(Bocoș&Jucan, 2008).
Such instructive-educational activities are performed at the level of a learning framework that
involves a reflective process of self-learning on the part of the subject (Martini, 2007) (in this
case, the student in the class).
Second, when talking about the didactic strategy in the organization of economic activities,
for example in the case of commercial activity on the retail market, the teacher's attention
must be focused as we mentioned earlier in this research on training skills (Dulamă, 2011), on
integrated approaches (Ciolan, 2008; Catană & Mândruț, 2011), of inter- and transdisciplinary
nature with scientific criteria (Nicolescu, 1999) of learning contents, as well as on the main
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types of learning experiences (methods , didactic procedures, teaching aids, forms of learning
organization), on the use and combination of specific learning aids (the blackboard as a
reference to tradition and the computer as a modern means, with its advantages and
limitations (Istrate, 1982); certain authors identify in terms of theorizing as an action strategy
"the work which using a book and the work using a computer").On the other hand, the idea of
didactic strategy itself refers to an organizational management, reflecting some conceptual
synonyms with the idea of method or procedure.
The extrapolation of this term in the area of didactic activities made it possible for it to
receive from various authors a multitude of definitions, meanings that converge, however,
almost all of them, towards a common denominator, namely that of programming and design.
Thus, the term “didactic strategy” defined as “the science or art of combining actions in order
to achieve a certain goal” (Mialaret, 1979) or as “a set of decisions aimed at carrying out the
instructive-educational process” (Noveanu, 2000 ) or as “a way to solve and approach
concrete training tasks” (Albulescu, 2000; Jeder, 2014), indicates the main coordinates
according to which a certain activity should be reported. (Posteucă, 2005).
In this case, the didactic activity is given by teaching the organization of economic processes
topic (Jeder, 2008). The strategy, method, technique, all represent fundamental components
specific to a didactic approach. This has led the present research to address a number of issues
related to these concepts in relation to what the main economic notion. It is obvious that the
specialized teacher must correlate all these aspects with the learning styles of the students.
The implications of this research reflect a valid connection with possible directions for further
development. The existence of the particularization of the didactic strategies determines the
taking of a specific didactic attitude (in which a conceptual and theoretical complementarity is
obvious) in front of a re-evaluation and resizing of methodological nature regarding the
teaching-learning process in the classroom. (Eşi - Posteucă, 2019). As a general conclusion,
there is the conviction that this analytical approach that we have carried out is useful insofar
as one could identify in the educational activity with economic specificity the need to
understand the application of the main concepts, theories, operations specific to the size of the
economic market in relation to a terminology specific to the didactic dimension.
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