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Abstract  

Both society as a whole and each of its members have to be prepared for the changes caused by 

continuous evolvement of knowledge. Alongside with the traditional forms of education, distance 

education represents the chance people of all ages have to learn in order to   have a better chance 

to adapt to the ever-changing society. 

 

 

Keywords: adult education; long-life education; Romania, contemporary society; 

 

 

1.Introduction – Schooling and the Romanian Background 

The experience of learning, either formally or informally, is meant to change something, no matter 

the age, context or initial aim. Our contemporary society is in a permanent and accelerate change – 

that of workplace nature modification. People in Romania, as everywhere, live in a fluid 

environment, with a hectic rhythm of renewing, which sometimes may be felt as hostile. If not very 

long time ago (before December 1989 revolution) a person had a job for all their life, at present, 

workplaces change on average every five years, with dramatic modifications. Under such 

circumstances, the aid is supposed to come from the educational system, which, in its turn, is 

expected to adapt. Only fifty years ago, the education received in schools could be enough for the 

rest of a person‟s lifetime. However, now the situation has changed. Both society and the modern 

individual have to glide from the level-centered education to continuous education, which has to 

prepare people for society. This society can be viewed as one of continuous change of knowledge.  

 

 

The mistakes in the approach of the modern education system can lead to consequences difficult to 

predict, even on short term, but after all, this is the challenge of the present. The institutions which 

offer education should therefore design new methods to promote students with abilities such as 

capacity of cooperation and dialogue, flexibility in maintaining the equilibrium; in other words, to 
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prepare the individual for a new lifestyle and for long life learning. There are the new information 

technologies that come to help education.  

 

Distance education  is an attempt to offer people of all ages the chance to learn in the moment, place 

and rhythm that best satisfy their personal needs with a view to  provide them the chance of better 

adapting to society. (Eşi, 2014, 33-42). This does not mean that traditional forms of education are 

no longer trustworthy, especially for the first years of education, when the teacher is so much 

needed.  Distance education may seem the right answer to adult education. Technology can help by 

eliminating time, space, accommodation costs etc. constraints. There are both advantages and 

disadvantages in distance learning, as beside the open access offered to everyone by this type of 

learning, students sometimes lack the possibility of socializing and gaining from emotional 

involvement. Indeed, student interaction is one of the directions in which distance education will 

exceed its limits. At the level of interaction, an important role is played by the tutor, who acts as a 

professional mediator in the process of education.  

 

 

The results of the research in the countries with tradition in correspondence learning show that 

distance education is as effective as day courses provided the educational planning is proper. For 

example, The Institute for Higher Education Policy initiated a study on the effectiveness of distance 

education, which wanted to be an analysis of what research in the field say and what it doesn‟t. 

(http://www.ihep.org) The study suggests that many of the essential questions about the way in 

which distance education is done received no answer. Thus, a whole range of questions arise and 

can be generalized to distance education elsewhere in the world: are there difficulties in Romanian 

distance education? Which are the aims and the also which are the advantages of adult education? 

What is specific to the Romanian tutor as compared to the international acceptation of the term? 

Throughout the present paper these questions will be given an answer taking into consideration the 

Romanian distance education, highlighting the role played by the tutor, the professional mediator 

whose mission is of extreme importance. 

 

 

The efforts of providing good quality education for adults are in line with the aims presented by 

UNESCO referring to the need of continuing education both for young and adult people: “adults 

continuing learning must be developed and diversified and integrated into the national education 

system and strategies for reducing poverty.” (Hoppers) On the other hand, the European 

Commission put emphasis on the concept of lifelong learning, as a modality to fulfill the goal of 

making the EU “the most competitive and dynamic, knowledge-based economy in the world 

capable of sustainable economic growth with more and better jobs and greater social cohesion.” 

(European Commission)
 
It is the European Commission that clarifies the concept of lifelong 

learning, by defining the types of activities it involves: “All learning activity undertaken throughout 

life with the aim of improving knowledge, skills and competences within a personal, civic, social 

and / or employment related perspective.” (European Commission) Proposing a type of 

undiscriminating learning, distance education situates the learner in a privileged position, “as a self-

activated maker of meaning, an active agent of his own learning process. He is not one whom things 
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merely happen; he is the one who, by his own volition, causes things to happen. Learning is seen as 

the result of his own self-initiated interaction with the world.” (European Commission) 

 

 

2.Distance Education for both Young and Adult People 

The concept of learning for life, which represented for a long time a major aim of the educational 

systems all over the world, has become redundant in the context of the huge transformations in 

society due to technological and economic changes. If thirty years ago, long life education could be 

viewed as an option for an age with more free time, nowadays it has become a necessity. The 

education offer has become diversified in accordance with the consumers‟ demand. Thus, distance 

education can be viewed as a new orientation towards the consumer of the institutions providing 

such opportunities. Credit accumulation, organization of courses in modules – they are all parts of 

the same structural transformation of education system in Romania and elsewhere.  Although not 

directly connected to the idea of distance education, yet of vital importance for the future of 

education in keeping with the principle of long-life learning, we must mention one of the most 

important legislative measures undertaken in Romania: the Law of Education 1/ 2011. It aligns the 

Romanian educational system within the European view on lifelong learning as a facilitator of the 

emergence of the knowledge economy, (Popescu, 2014, 49) proposing an incentivizing system, 

given the Romanians‟ lower standard of living in comparison to that of the other Europeans‟. This 

law advances the concept of “account for continuous education”, by means of which the Romanian 

state will give each baby at birth the sum of 500 euros in equivalent to support the right of lifelong 

learning. Parents have the possibility to participate to this account and redirect 2% of the tax paid 

every year on salary income. This account will be opened at State Treasury, it will bear an interest 

rate, and the child will be able to have access to it after graduation of the compulsory education. 

(Popescu, 2016, 69)  Such a measure is meant to make individuals benefit from opportunities of 

continuing learning and not be limited to the initial education only.  This example proves that there 

are similarities and differences among the European different states, largely due to geographical, 

historical, economic or political reasons. Nevertheless, the main tenet remains that of adult or post-

compulsory learning, although the former communist states view it as a means of improving their 

economic development, while the western European states whose economies are already strong, 

consider it is as a way to maintain the stability of their market economies and to solve the emerging 

problems of skills shortage. 

 

 

2.1 Distance Education in Romania  - A Diachronic Perspective  

Viewed in diachrony, one can distinguish several stages in the development of distance education at 

the international level: the first one is represented by the correspondence education (the first course 

of this type is recorded in England and it dates as far back as the year 1840). It was addressed 

especially to the adults who didn‟t manage to complete their pre-university or university studies. 

Letter writing with a view to teach the others can be said to be as old as the art of writing itself. 

Thus, it has been suggested that the epistles in the New Testament may be considered an example of 

distance education. (Holmberg, 2008, 13) Starting with 1920 there appear radio educational 

programmes, addressed especially to university studies. In 1939 in France appeared the national 

center for distance education, which provides correspondence courses today as well. The second 
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generation is represented by television education and by the industrial model and developed against 

a context dominated by the behaviorist trend in education. The third generation is represented by the 

interactive distance education. (Eşi, 2014, 73-83) The computer assisted education was the basis of 

the new type of intelligent tutorial systems, which offer the possibility of a dynamic generation of 

exercises, which adapt the difficulty level in accordance with the student‟s performance, and which 

also include the analysis of the student‟s behavior interpretation. Within this category we include 

the distance education, characterized by interactive educational technologies, convergence of 

distance and classroom learning, and also by the competition among the distance education 

providers at the worldwide level.   

 

 

Romanian education can be said to have strong roots as far as the tradition of long-life learning is 

concerned.  It dates as far back as the year 1920, (Bădina et.al., 1970, 34-36) when the model of 

social pedagogy was applied and which targeted different categories of students, such as women, 

young persons, people from the rural areas, members of some disadvantaged categories etc. It is 

true that at present one can hardly find traces of this tradition or of the system which was effectual 

in those years or even in the years before the 1989 revolution.  

 

The concept of “continuous education”, borrowed from the French literature not only into the 

vocabulary but also into the law system, had been the guiding principle as far as adult education is 

concerned until the quite recent idea of lifelong learning. It is true that there has always been a need 

for unconventional learning and out of this need there might have emerged new types of learning 

opportunities. At the international level, starting with the nineteenth century, people who didn‟t 

have a solid educational background tried to educate themselves either for personal development 

needs of for practical purposes, needs that prepared the conditions for the creation of distance 

education institutions. It is an acknowledged fact that there has always been a desire to benefit from 

educational activities other than those implied by the formal educational system. This doesn‟t mean 

that one lessens its value and its importance as a vital element in the development of the Romanian 

society.  

 

 

Thus, in 1921, after the first university in Salt Lake City got the license for education through radio, 

the first opinions regarding the new pedagogic methods offered by educational radio appeared in 

Romania as well. It was then that Dimitrie Gusti, as president of the Romanian Broadcasting 

Society, suggested organizing conferences through radio starting with 1930. They were intended for 

lower and upper school and proved to be effective within the area of informal education and 

training.  A conclusive remark regarding the function of social pedagogy within the Romanian 

educational system comes from Bădina et al, who remarked the fact that it appeared as a reaction to 

the limits of the school education, thus emphasizing the necessity to prepare the young generation 

with the aim of their active and creative integration in the entire social life. This is just another 

proof that there has always been a need for educational programmes and systems, other than the 

formal educational system. (Esi, 2010) Thus, one can easily see the signs of the need for lifelong 

learning, known as continuous education in Romanian version, given the fact that it is natural for 
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each part of the world to have its own characteristics of the educational system, generated by a wide 

variety of factors, such as geographical, historical, politic, economical, technological one, etc.  

The information technological innovations allow the reduction of the distance in time, thus 

introducing an interactive dimension, which was reduced or even absent in the 1920s. The 

education at a distance, facilitated by technology, represents an attempt to make real a form of 

verbal exchange meant to be a dialogue, not just a mere conversation, given the distinction made by 

some experts in communication (such as that evoked by Guy Lochard and Henry Boyer, who 

distinguish between conversation and dialogue in terms of evoking themes versus stating and 

putting themes together). (Lochards & Boyer, 1998, 110) 

 

 

2.2 Nowadays Distance Learning – Main Objectives; Advantages and Barriers 

It is natural for the degree in which the concepts involved by the lifelong learning education policy 

as formulated by the European Commission to differ in their application in national policies. In 

Romania, in general, such concepts are associated especially with “adult or post-compulsory 

learning.”  (Popescu, 63) The Romanian educational system has been in continuous structural 

reform since the 1989 Revolution, aiming to improve its efficiency so that the country will undergo 

a faster development through “the development of its human capital for the knowledge society to be 

achieved in the future.” (Ibidem) 

 

 

The European Commission‟s plan for e-learning takes into consideration the idea of “thinking 

tomorrow‟s education”, with a view to future objectives of education and training. The advantages 

of learning at a distance in nowadays society imply factors such as flexibility, multi-modality of 

learning resources and also timely distribution. Tutors‟ assistance helps facilitating learning, their 

task being that of content providers, motivators and mentors as well. (Eşi, 2014, 89-94) Unlike 

other educational systems which place the student centrally, the distance education positions the 

student in an equidistant relationship with its other components (expert, educational resources), thus 

suggesting the equal importance of the other components. If in the past such a type of education 

meant learning through correspondence, nowadays distance is “covered” by materials (either 

printed or in electronic form) and also by the contact with the tutor.   

Taking into consideration the two-way relationship between education and the quality of life, one 

has to mention the importance of continuing education for labour productivity growth. Experts 

consider that the investment in human capital involves growth at al levels, as ”education is the 

slowest, yet most powerful driver of growth.” (Aceleanu, 2012)  Therefore, one can speak of the 

major importance of lifelong learning at the individual level (labour market integration, work 

efficiency) but also at the organizational, even national level (prepared individuals area long-term 

investment of society). 

 

 

In spite of the generous advantage offered by distance education, there are present-day barriers in 

implementing it in Romania, such as negative attitudes (that may result from a reduced level of 

interaction between students and tutor and the lack of assistance services for the distance students, 
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the level of involvement or quality of the distance students (Jeder, 2013), the fear of losing 

autonomy, inadequate support offered to tutors for planning or redesigning the courses, potential 

negative effects as far as professional promotion etc.), technical problems (lack of industrial 

standards for equipments and software, the rapid technological change which means extra money 

spent on upgrading the systems, difficulties in the communication through e- conferences), 

institutional inflexible procedures and so on (Eşi, 2014, 131-138). The strategies of overcoming 

such difficulties involve initial research with a view to acquiring new technology, preliminary 

discussions with the distance education providers, visits to the institutions which offer such 

systems, the evaluation of the internal infrastructure, of the hardware and software requirements and 

of the providers‟ offer of services, as well as interviews with experts in such systems of distance 

education. (Eşi, 2015, 7-12) Therefore, the local and national policies include the development of 

the regional and national telecommunication network, efforts for coherent and permissive 

educational methods, adoption of standards for effective distance education, and, last but not least, 

the creation of a consortium for software and specific programs.   

 

 

Currently, in Romania, the limited space in institutions, as well as the difficulties encountered by 

the students as far as the need of lifelong learning is concerned, have led to a situation in which the 

traditional education institutions take into consideration the alternative offered by the distance 

education. The arguments for a distance education system in Romania are: the administrative 

structures of the conventional educational systems do not correspond to the development and 

management of the distance systems, the requirements of the distance students can be better 

fulfilled if the institution is dedicated exclusively to distance learning, the pedagogy of distance 

education differs from that of the traditional education, etc. However, there is also a mixture of the 

two types of educational systems, which means that within the conventional learning institutions 

there are departments for distance education. The arguments for this bimodal educational system 

are: (Istrate, 2000, 21) the courses and the additional sources of information can be used both by the 

day and the distance students, the self-education materials encourage the independent learning of 

both categories of students, students can choose one or the other system, the distance students 

benefit from the tradition and the reputation of the institution and they obey its standards, the 

teaching staff are thus encouraged to practice as interactive methods of education as possible.    

 

 

Conclusions  - Distance Education: the Response to the Permanent Education Needs 

It is true that the importance of learning, of education in general, has been stressed since ancient 

times, but nowadays, with technology advancement and its implications, the need to update 

knowledge and abilities is necessary more than ever. We must be aware that “the world of teaching 

has dramatically changed and as the world is changing rapidly and is becoming smaller, faster and 

more competitive, approaching education through non-formal activities is a reasonable attitude” 

(Emandi, 2015, 152) and  that either done through non-formal, informal or formal learning, through 

in-service learning systems or through educational and vocational guiding, lifelong education is a 

priority for action in nowadays Romanian society, as proved by the legal documents. In Socrate‟s 

terms, ”education is the kindling of a flame, not the filling of a vessel”, therefore the concept, 

although emerged under a new name as far back as the 1960s, is not new. It was more clearly 
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articulated, and thus brought to the fore, through the documents produced by the United Nations 

Educational, Social and Cultural Organization and the Organization for Economic Cooperation and 

Development which spoke out of the education as no longer limited to a particular age, as an 

attitude and dimension of life.  In other words, the continuous acquiring of knowledge and skills all 

over an individual‟s life can be viewed as the most appropriate type of education for ”the 

knowledge economy.” (Popescu)  As emphasized in this paper, there has always been education, 

either in its classical form or in other ways, but it is only recently that Romanian authorities 

included the principle of lifelong learning in legal documents, stressing its importance in the 

domain of education, permanent training and employment. Of no less importance is the recognition 

of the non-formal and informal education, of the educational and vocational guiding and 

counselling throughout life and of in-service learning systems. Specialists consider that for the 

progress of the Romanian educational system, it still needs the ”design of a strategy for its 

development that will contain a vision of its long-term objectives and plan for long-term and 

medium-termn actions necessary for their achievement.”(Ibidem) 

 

 

As emphasized by the majority of the approaches, distance education is but an open learning 

perspective that responds to the need of permanent adult education. Its effectiveness relies on the 

academic characteristics of the courses provided, on the interactivity and the quality of 

communication among students and between each student and the tutor. Therefore, tutors have a 

great responsibility, in that they need to offer academic support (and for this they must have an 

extensive understanding of the subject they teach); they also are to provide non-academic support, 

nurturing collaboration, building an atmosphere of partnership and understanding. This twofold 

mission is the basis of success for the students who also work and have a family / social life that 

doesn‟t allow them to attend day courses. In this way we are in line with researchers (Lentel, 

Cowan) who placed emphasis on the fact that “important though all the services offered in distance 

education are, however splendid the printed texts, and however smooth the organizational system, 

and however refined the quality measurement tools, it is the relationship between the tutor ad the 

learner that determines success or failure.”
 
(Denis and al). 
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Abstract 

Juan Domingo Perón remains one of the most important figures of Argentine´s history of the XX 

century. A former army colonel, Peron was elected 3 times as president of the republic through 

popular vote in 1946, 1951 and 1973. He did not come to power through a coup d´état, as usually 

happened with army generals in the Latin-American countries at that time. He was the founder of 

the Labour Party and of the peronist movement  and together with his wife Eva Duarte introduced a 

series of revolutionary reforms aiming at improving the living standards of the workers, thus 

becoming soon a national myth. Nowadays, the peronist Partido Justicialista is in a deep crisis, but 

it still remains one of the main Argentinian political forces. 

 

Keywords: Perón, peronism, Evita, images, populism, Argentina  

 

 

Introduction 

 

Using images of the time, such as posters,  I will try to explain the figure of Juan Domingo Perón 

and his wife, Eva Duarte, alias Evita, as well as their ideology and the economic and social policy 

they implemented in Argentina from 1946-1955. 

Here below I have listed some of the reasons why I have chosen to use images as a teaching 

resource to explain the content of the text: 

 

- I consider that the image, in our case, posters, is a substantial element of the communication 

language which is better epitomized by the famous phrase "a picture is worth a thousand words". 

 

- In addition, the image constitutes a valuable source of information and learning, and it allows us to 

know, understand and have our own vision of historical events. It also allows us to make 

comparisons between different topics and situations. 
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- It also helps to draw students´ attention who might be distracted by long textual lectures, it 

provokes debate, awakens interest and excitement. 

- On the other side, it is of great use to the lecturer himself when he has to present and explain 

historical events and when he has to discuss with students about the content of the text. 

 

- Students will learn how to distinguish different types of images, such as a photograph or a video, 

and the messages conveyed by them, which gives us more credible information than the  

propaganda poster of the time that is deeply subjective, full of symbolism reflecting the ideology of 

the regime. 

 

The posters are accompanied by texts. 

 

 

Content development: 

The Argentine version of nationalist populism is Peronism. This mass movement is named after its 

leader Juan Domingo Perón, an Argentine politician known in Latin America and the rest of the 

world. 

 

 

Perón was a military man who ruled Argentina between 1946 and 1955 and from 1973 to 1974. 

Unlike the other military that came to power in several Latin American countries through coups, 

Juan Domingo Perón was elected as president of Argentina through the popular vote in free 

elections, which are the basis of the functioning of the democratic system. 

Peronism was directed against the domination of the landowners‟ oligarchy in the country and 

strove to establish social justice, while on the international level it presented itself as an anti-US 

imperialism force. 

 

 

Along the historical moments the country was going through, Perón had different faces: fascist, 

communist, neoliberal and conservative but he has always been "authoritarian and populist", 

according to the historian Ignacio García Hamilton (Hamilton, 2009, pág. 75). 

The Peronist doctrine was based on political sovereignty, independent economy and social justice. 

 

 

Political sovereignty 

Peron came to power shortly after the end of World War II and when the world was divided into 

two antagonistic blocs: the communist camp led by the former Soviet Union and the capitalist world 

under the leadership of the United States. 

Peron propagated his idea of maintaining the Third Position, neither with the Communists, nor with 

the capitalists, to guarantee political sovereignty. "We think that both capitalism and communism 

are systems already overcome by time. We consider capitalism as the exploitation of man by capital 

and communism as the exploitation of the individual by the State" (Perón J. , 1958). 
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Poster no. 1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Economic independence 

Especially in his first term in office, Peron developed an economic policy of socialist, autarchic and 

nationalist type. The State took charge of all public services. When Peron had to explain his 

economic policies, he used to say that "we want to establish a social economy to destroy the regime 

or the capitalist system of exploitation" (Perón J. D., Obras completas del general Juan Domingo 

Perón, 1948). 

 

 

For the first time in the history of the country, two five-year economic plans were implemented to 

transform Argentina from an agrarian to an industrially developed country. 

To undertake these radical changes, Peron thought it was necessary to organize the working class in 

trade-unions. "In the reality of my country, trade unionism is currently the most powerful organized 

force that supports the Peronist movement" (Perón E. , 1951). In the countryside it operated 

according to the motto: "the land belongs to those who work it". As the image below shows, the  

 

 

Argentines broke with the land oligarchic system of the past and began to work for themselves, thus 

being masters of their own destiny. 
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Poster no. 2 

 

 

 

 

 

 

 

 

 

 

 

 

The worker, in both its forms, industrial and rural, is the new hero, strong and proud, who yesterday 

was oppressed and who today makes a dignified life thanks to the policies of Peró 

 

 

Poster no.3 
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Among the main objectives of the five-year plan was also the creation of new jobs, since one of 

Perón's mottos was "to govern is to create work". The poster below illustrates this growth in the 

number of jobs compared to the year 1943, i.e., before Perón came to power. 

 

Poster no.4 

 

 

 

 

 

 

 

 

 

 

 

Perón inplemented a series of reforms dealing with the expropriation and nationalization of the 

strategic sectors of the economy. 

At that time, the National Bank was nationalized, as well as the railway company that previously 

was owned by the British, the Telephone Union, the gas company, transport, etc. 

The Argentine merchant marine was created with a fleet of 162 ships, the state air flight company, 

Aerolineas Argentinas, and the first car, called Ratrojero, was manufactured in 1952.  

 

Poster no. 5 
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In addition, the Argentine Institute for the Promotion of Exchange (I.A.P.I) was set up, which 

imposed strict control over the prices of the products. To soften the devastating effects of the crisis 

caused by the Second World War, the State bought at high prices the agricultural products of the 

farmers and sold them abroad. Argentina, considered the bread granary of the world, exported large 

quantities of wheat to Spain and other countries of the world,  

In addition to wheat, the symbol of Argentina, the poster shows also the chimney smoke of the new 

industrial plants symbolising the industrialization of the country. 

Poster no. 6 

 

 

 

 

 

 

 

 

 

 

Social justice. 

The most important objective of leftist Peron was the equal distribution of national wealth, based on 

communist ideology. The main beneficiary of all economic and social reforms was the worker, the 

pillar of economic development and the social base of Peronism. Thousands of peasants left the 

villages and migrated to the cities to work in the factories. To ensure the accommodation for 

newcomers, the State built half a million homes over 10 years, 1946-1955.  

 

Poster no. 7 
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The social work was channeled through Eva Duarte Perón, his wife, an actress and charismatic 

figure, who served as a connection between the president and the labor movement. 

Through  Eva Perón Foundation (1948-1955), she provided social services to the descamisados to 

improve their lives, which is why she is considered the "standard bearer of the lay strata" and the 

"spiritual mother of children, the elderly and of the poor people. "  

Through her Foundation, she distributed food, clothes, books and toys to the poor and their 

children. She also built hospitals, schools, the children's city, sports grounds, homes for the elderly. 

The rights of the worker and the family was sanctioned in the 1949 Constitution. The minimum 

wage was established, compensation for dismissal from work and accidents at work, paid vacations, 

medical assistance, the 13th salary, pensions for the elderly, mandatory education. 

 Poster no. 8 

 

 

 

 

 

 

 

 

 

 

These profound changes reached the ears of children who began to memorize in the kindergarden  

stories related to these topics.  

Poster no. 9 
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Thanks to her, for the first time since the independence of the country, a law was passed in 1947 

that recognized women's right to vote, considering them citizens with equal rights as men. “We are 

in favor of granting the suffrage to the woman, because there is no reason that opposes this to 

materialize in a reality” (Perón J. D., Doctrina peronista , 1947, pág. 83). 

Many women stopped being just housewives and went to work. One category began to study in the 

school of nursing, while many others began to sew in order to bring some money home. The sewing 

machine became a symbol of the emancipation of the Argentine woman. 

Poster no. 10 

 

 

 

 

 

 

 

 

 

 

 

Juan Domingo Perón and Eva Perón were populist leaders. They divided the Argentine society into 

the good, poor and humble people who had to fight against the corrupt elite that threatened the 

Peronist power. The poor were represented by the couple Perón whom they served and were willing 

to give even their lives for them. "Perón is the Country and the People" (Perón E. , 1951)  

Poster no. 11 
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The authoritarianism was manifested in the concentration of powers, persecution of opponents, 

restriction of freedom of speech and press, (He closed the opposition newspaper "La prensa") and in 

the cult of the personality created by the powerful official propaganda. 

The portrait of Evita occupied not only public spaces, but also private houses. 

The first broadcast of Argentine television, on October 17, 1951, was dedicated to the figure of 

Evita, to which songs and films have also been dedicated. 

Although Perón died in 1974, Peronism is an inescapable actor in Argentine politics. The division 

of Argentine society between Peronists and anti-Peronists is evident and is especially accentuated 

during the time of the elections. Besides being a political option, Peronism is also a feeling, since 

many Argentines remember how the country's social life changed in the 1950. 

 

Conclusions: Using  this unit I have tried to make clearer to students the nature of Peronism 

through images of the time. These images were used by Peronist movement as a means to sustain its 

state ideology. I consider that  images are also an important pedagogical method that can help  

Albanian students understand the complicated political meaning of Peronism in Argentina. It is 

important to grasp the real meaning of that movement which, as previously said, continues to mark 

the political reality of the country even in our days. 
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Abstract 

This paper aims to theorize the interplay of the mythic imaginary with education and ideology, 

focusing on the case of Kosovo. After the Second Wold War, a hundred Albanian-language primary 

schools were opened. 1970 saw the establishment of the University of Prishtina which has had a 

great impact not only on educational policy but also on the national political agency. This is how 

the educational policy came in contact with political myths. After Kosovo’s autonomy was 

abolished in 1991, the Albanian schools and university were closed by the police forces. Education 

soon took over the mission of the parallel state by being implied in national ideological agencies. 

This ideological implication continued even after 1999, when an international protectorate was 

established under UN auspices. Within this political milieu the process of reform has been sketched, 

a process which has presented reform mainly as a protection from the wrong way, by employing 

political myths to create tomorrow’s leaders.  

 

  

Keywords: Myth, Education, Prevention, Reform, Kosovo, Imagination. 

 

  

 

Introduction 

The roots of Kosovo‟s educational policy were forged under the very rule of the cultural and 

identity myth, especially during the Second World War when the Minister of Education of Albania, 

Ernest Koliqi, in 1941, sent a contingent of teachers to Kosovo with the mission of opening schools 

which might be named Albanian schools. However, even during the decade after the Second World 

War, most of the Albanian adult population was illiterate. A large-scale enrolment occurred by the 

1970s. 1970 saw the establishment of the University of Prishtina which has had a great impact not 

only on the educational policy but also on the political agency. “With the growth of a new class of 

highly educated Albanians - indeed, a class which greatly exceeded the number of posts available 

for such personnel in Kosovo‟s still rudimentary economic system - the ethnic imbalance in some 

areas of public life was partially corrected” (Malcolm, 1998: 326). This trend was interrupted 

during the eighties. In 1989/90 the autonomy of Kosovo was abolished. In 1991, the Albanian 

schools and university were closed by the police forces.  
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Recently, the new educational myth of the information technology era was employed to replace the 

old ways of understanding the world and life, by offering high-tech alternatives for old ways of 

feeling and experiencing, knowing and admiring heroes and characters. In a word, the idea of 

education in Kosovo, by trying to turn itself of necessity into a perpetual search for reform and 

competences, remains almost indifferent to the senses of human experiences and feelings, memory, 

character and heroes. The school has been reinvented within the logic of competency as a reformed 

view of the world, ignoring so many subtle enchanting views that the myth can offer to the human 

mind.          

 

The opening of the University of Pristina has been the main generator of the rapid growth of 

educational opportunities in Albanian which has turned the myth of education into a political myth. 

Moreover, the identification of some features of the mythic imaginary with national enlightenment 

has distorted the pure identity of myth by turning it into an ideological instrument.    

After 1989 the educational, social and political situation for Kosovo Albanians deteriorated rapidly. 

After removing Kosovo‟s autonomy, the government of Serbia committed itself to imposing direct 

rule from Belgrade. The protests and demonstrations appeared simply as an introduction to the next 

step, the declaration of independence, the creation of the new parallel state which was built mainly 

on the pillars of education, healthcare, and solidarity. The unarmed resistance became the main 

feature of Kosovo‟s statehood in the 1990s. The separate systems of education (in Albanian and 

Serbian), from 1992 to 1998, were maintained at the same time, characterized by different curricula. 

It was predictable that the national myth would take central place in imagining the nation for both 

nations, Albanians and Serbs. “Politically, the parallel system had (and still has) tremendous 

symbolic power. For example, school papers were all stamped as being issued by the Republic of 

Kosovo, in open defiance of the Serb authorities. […] This educational system, curriculum included, 

was relatively successful in raising quality standards” (OECD 2003: 332). It seems odd why, after 

1999, the local and international education agencies failed to make the connection with these 

relative quality standards and proclaimed a total reform which gradually became a continual total 

mess. Is there any explanation based on national mythology implications? Possibly. 

 

 

Sisyphus and leader  

 In recent decades, and not only in East European educational cosmology, the mythic imaginary and 

culture have been reduced to a short register and approach towards metaphors, images, and symbols 

contained in poems, epics, and long narratives, beyond any other perceptions which could include 

the mythic imaginary within a complex educational prospect. 

 

Some time ago, Albert Camus, by identifying the absurd with the myth, attributed to the latter a 

very large semantic and abstinent space turned into interpreting and abstaining power. If the myth 

of Sisyphus tells us that Sisyphus „is the hero absurd‟ (Camus, 1942: 164), educational science has 

taken the myth itself as an absurd endeavour. Perhaps, out of all cognitive items, the myth seems to 

be one of the most inappropriate elements of the human mind which might be usefully translated 

into functional educational entities. In a very few cases, myth survived to be educationally attractive 

and useful. This unfortunate experience of myth, in particular, from the time of the Enlightenment, 

has experienced different statuses during the twentieth century, from unchallenged literary throne to 

extreme political instrumentalisations.    While the absurdity of Sisyphus did not come as an act of 
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denial of life - on the contrary, it was presented as an envisagement of hope - on the other hand, the 

myth has been classified as a harmful mean for the individual and society and has been blamed for 

its structural inconveniencies. Moreover, the absurd is explained by myth. If the student over the 

centuries dwelled on the stereotype that life has no meaning and contains the absurd in itself, the 

Camusian myth of Sisyphus brings us the other dimension: Life makes sense through the lens of 

Sisyphus. This is why at the very end of his essay, Camus concludes: Il faut imaginer Sisyphe 

heureux (Camus 1942: 168). This is an awe-inspiring lesson with regard to the power of myth 

through educational perspectives and interpretations. In addition, this example embodies some 

moral narratives and life confessions about the tremendously unpleasant experiences of myth with 

its political mise en scènes.  

 

Unlike the classical educational imaginary (Adler, 1993; Bantock, 1980; Bloom, 1987), qualified as 

traditional, Leonardo claims that “an important dimension of education is to conserve and pass 

down the tradition, rather than open it up, lest we stain it. We can dub conservative critics as 

conformers” (2004: 8), by attributing to the tradition the singular role of the archive. Within this 

conceptual framework, tradition would have unpleasant implications for curriculum building and 

philosophy of education with no chance of being in touch with the contemporary aims for 

competencies. Perhaps this is the most real picture of the myth in the current philosophy of 

education.   

 

 The last Core Curriculum framework in Kosovo is built precisely on the desired competences for 

almost everything; “competence for communications/expression, for thinking, for learning, for life, 

work and environment, for the personal and the citizenry” (MASHT 2012: 12). In fact, as in many 

European countries, the word competence seems to have been reviewed semantically and advanced 

with the technical associative level of being able to do something. In a word, competence has been 

technically and professionally reformatted in order to bring guarantees for a new, successful 

philosophy of education. By escaping the old-fashioned traditional perspective, coloured with 

mythic imaginary, the new educational agency is promoting today the school of tomorrow as a kind 

of prevention or vaccination, without any sense for the school of yesterday, without any deference 

for the tradition which is painted as having no credentials to offer anything to any post-modern 

competences. 

 

To what extent does it make sense to speak of the philosophy of schooling beyond any traditional 

conception of the school? If school could be arranged conceptually within the concept of tradition 

as an incremental changing entity, would be possible to add here the notion of competence and to 

arrange it within some already known learning standard? Consequently, without conformers as 

formers, it sounds odd to speak of reforms or reformers.  

 

Ideology and Reform  

It is said that “school reform is an ideological event made intelligible through discourse” (Leonardo, 

2004: 7). This discourse is irritating and, at best, represents a new sense of humour. By neglecting 

the supporting forces that school consistency was supposed to generate, by neglecting the fact that 

reform would always be understandable within the limits of producing changes beyond strong 

ideological events, the reform discourse became a self-ironic modus within the language. But, 
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throughout post-communist South-Eastern Europe, it is precisely the urge toward the post-

communist ideological events that has been turned into a show of reform. The spectacle of reform, 

dictated by the political agenda of the new economic and political regime, has turned on its head the 

normal reform process generated by itself as much as by social, economic, and political actors.   

 

The political myth of Reform is still the main agenda of educational and political development in 

Kosovo. This myth represents the best stand-up live comedy of the tragicomic emptiness of the 

domestic and international pact to create leaders for tomorrow. It is not by accident that such an 

educational and political approach toward the concept of Reform has been followed by the situation 

where “the University of Prishtina has faced charges for serious violations of basic norms of 

academic integrity which not only severely damaged its already vulnerable reputation, but also 

created serious consequences in its normal functioning” (KFOS, 2014: 14). While the reform is 

supposed to be a positioned perspective mainly concerning techniques and methodologies, the myth 

of reform has simply produced anarchy in educational policy. This is why, “regardless of efforts to 

develop state and local standards, new forms of assessment, innovations in technology, or 

applications of new approaches to teaching and learning, these attempts at educational reform will 

not succeed without fundamental and heroic changes in the culture, structures, policies, and 

perceptions of the place we call school” (Brown & Moffett 1999: vii). Thus, despite the enthusiastic 

radical approaches in curricula, competencies, teaching and learning, “a prime function of 

mythology has always been to touch the mind and heart in powerful ways that propel the human 

spirit forward despite the obstacles that pull it back” (Idem. vii).  

 

Today‟s schools of leaders are built for producing professionally trained workers in accordance 

with the marketplace and the commercial mentality. To be a leader became a synonym of 

techniques and mysteries which would lead everyone along the right path towards becoming a 

leader. If a “critical reform, like critical education, is the search for emancipatory conditions for 

learning” (Leonardo, 2004: 2), this search would proceed in parallel to the project of ideological 

critique which is also exposed to ideological projections while “like education, school reform 

should gravitate toward democracy” (Leonardo 2004: 4). 

 

The new educational myth of informational interchangeable processes has replaced the old mythic 

effort of understanding the world and experiencing it. The old myths survive by showing patience 

toward the ambition of the technological myth in replacing our feelings and experiences. By trying 

to convert the inner irrational requests and corporeal, and psychological needs into a show with 

actors from computer mechatronics, computational and business actors etc., the techno-myth aims 

at abolishing the sentimental and mental education for the sake of the inner human agendas.    

 It should pay attention to the fact that “the productive person is now the educated person” (Dunne 

2005: 148) by being turned, this way, into a new prospect of democratic engineered emancipation. 

To some extent, the education is trying to build its agency as a professional education more than an 

interest without interest as in golden ages. The distorted relationship with knowledge has come to 

the point where Albert Camus‟ warning about scientific education as all-knowing mean on earth has 

come true. Is this educational agenda becoming a Wegbereiter of the new order of things, of the 

new ideology?  
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 To have wisdom in teaching is also to forge a relationship with mythopoetics as “a wide range of 

ideas embracing the inquiry processes and curriculum practices that confront the dominant 

rationality paradigm” (Kesson 1999: 88). The attempt to differentiate myth and knowledge lies at 

the very foundations of modern social epistemology, by pushing the myth towards the status of pure 

fiction and the story-telling attitude, nurtured by arbitrary fantasies and beliefs. This conception of 

myth has underestimated the power of mythical fog in the educational process, perception, 

understanding and interpretation. “For learning by unlearning opens up mythopoetic possibilities for 

productive forms of confusion in the classroom that do not counter the science of education from 

outside, but that bring into empathetic inquiry the mythic energy that motivates it from within” 

(Davison 2008: 61). 

 

 If Hirsch‟s (1987) and Bloom‟s (1987) model of cultural literacy – where, to some point, the myth 

should belong as well - threatens the very democratic and pluralist approaches towards education 

(introduced today in post-conflict societies as the perfect choices for your new century education), 

the latter threaten educational imaginary by turning it into anarchy caused by the total mess and 

fragmentation of postmodernism.  

 

The former policy - typical of the entire South-East European region - which has been fully engaged 

in demystifying and demythologizing the myths by transposing them into new ideological, 

proletarian myths, propagated as an absolute truth of the new socialist man, has now advanced into 

a policy of ignoring the mythical imaginary. At best, myth is mentioned as a kind of rhetorical 

figure or as a story identified with legend. The former anti-myth designed as a political icon - the 

socialist hero with a pickaxe - has been transposed into the new myth-hero of our era - the student 

in front of a computer with the etiquette written above his head: we create the leader of tomorrow. 

What do we do for our past and present life today?  There is no answer. 

 

For instance, a half century ago, within the Albanian cultural arc, an interesting recreating mythic 

process, driven by political agendas, happened with the old Indo-European myth of the human 

sacrifice. In school curricula and in classroom teaching practices this subject has been accordingly 

taught to ideological licentiates. The teacher had to offer a demystifying exegesis and explain the 

myths according to rational ideological logos. Then, after the fall of the iron curtain, some renewed 

myths merged with recently engineered political myths and were employed as a tour de force for 

both “an explanatory and an identity-building function” (Segesten 2011: 74). It seems tragic that the 

new political face has been engraved immediately in the new politically forged myths.  

 

Although the myth survived through centuries by being encrypted within different poetic and 

psychological structures, the politically nurtured myth named as the myth of the-end-of-myth has 

been gradually developed “during the centuries before the Enlightenment in the fertile ground of 

earlier myths” (Davison 2008: 57). As an insightful provider with suggestions and ideas, the 

innocent myth unwittingly contaminated the modern ideologies, communism, fascism and 

nationalism, among others, to such an extent that it has turned their doctrines into particular 

political myths. In this way, the political mega-myth has been engaged in a severe struggle against 
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the traditional mythology and mythological perception, against their primary house. The school 

curricula became part of this mega-myth perspective on the old ones.   

  

 

 

Conclusions 

Today it seems obvious that “the Kosovo education system could not absorb some major changes in 

education (especially in didactics, teaching practices, pedagogy) that have taken place in OECD or 

some former communist countries of Central Europe  (Hungary, Poland, Czech Republic, Slovenia, 

Romania)” (OECD 2003: 333). The large-scale political engineering made it impossible for 

Kosovo‟s educational capacities to absorb or reject, depending on the needs. Unfortunately, 

“modern methods of pedagogy (for teachers) and active study skills (for students) are badly needed” 

(Idem: 262). Badly needed always means - without imagination.  

 

Recently, the school as institution is trying to imbibe and minimise the concept of teacher. Once 

upon a time, school meant teacher and teacher meant school. “Teachers and curriculum workers 

are, indeed, myth-makers” (Leonard & Willis, 2008: 2); they bring a symbolic power to the system 

and philosophy of education.  

 

The mythic mind cannot be converted into reasonable argument. “Imaginal knowing moves the 

heart, holds the imagination, finds the fit between self-stories, public myths, and the content of 

cultural knowledge. It is deeply personal, yet open to the universe” (Leonard & Willis, 2008: 3). It 

is deeply universal, yet open to the personal.   

It is no accident that, even in post-conflict Southeast European societies such as Kosovo, “education 

has been treated as a tool in conflict resolution with millions of dollars being poured into reform 

programs” (Segesten 2011: 3) and myth played its role. However, in many cases, the myth reigns 

here as the other side of facts. This is why the ideological myth-making industry in South-eastern 

Europe, from political authorities to language and history textbooks, appears as a new face of the 

newly political engineering that has been promoted as a new wave from the late eighties of the last 

century. 

 

The transformation of the reception of myth, by educational policy under different ideological 

backgrounds, has implications in turning them into new political mitoi in service of large political 

prospects and ideologies. Very often, even the biblical messianic myths have been modified into 

new revolutionary and missionary myths. The myth under the socialist realism regime has 

undergone such a typical revolutionary procedure.  

 

Summa summarum, by being narrative and contemplative at the same time, the myth always 

remains a dangerous fire; suspicious of being used by educational and political agendas without 

being decontaminated. But the decontamination of the myth and its recontamination are very often 

sides of the same coin.  
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Abstract 

The Curriculum Framework of Pre-University Education in the Republic of Kosovo has set the 

cultivation of personal identity, national and cultural affiliation as a fundamental goal (article 

1.3.). So far, the education system is based on the promotion of personal and cultural identity of 

pupils. Beyond the provided qualitative education, through the curricular content the system aims 

to raise the awareness and the cultivation of these affiliations. Some basic learning competencies 

which provide the fulfillment of these affiliations have been clearly defined. One of them is the 

competence of communication and expression. Book content and teaching methodology can both 

significantly affect the interface between students’ works and the stimulation of their imaginative 

creativity. One of these habits is artistic work. In this paper, we analyze the relation between the 

National Curriculum, especially its aims, competencies and areas, which are connected to the 

cultural identity, in one hand, and the content of books and teaching methods applied by teachers of 

the lower secondary schools (grades 6-9), on the other hand. After that, we analyze the impact of 

the curricula, book content and the teaching methods on the stimulation of students’ imaginative 

creation. We found that only 10 percent of the book content is connected to the first goal of the 

Curriculum. The methodology often is not in harmony with the content, and no additional content is 

provided to cover this gap.  

 

Keywords: National Curriculum; competencies; teaching methods; book content; imaginative 

spaces; artistic writing. 

 

1. Introduction  

The relationship between goals, competencies and areas, defined in the Curriculum Framework of 

Pre-University Education, on one hand, and the content of textbooks of the course Language and 

Literature, on the other hand, has not been subject of any fundamental research in Kosovo. 

Consequently, there are no clear results that show the extent to which goals and/or competencies 
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have been achieved. For this, it is necessary to explore other associated dimensions, such as the 

pedagogical aspect, in fostering language habits and personal and collective identity, or the 

promotion of artistic creativity as a result of curricular content. The paper aims to answer whether 

the system of education in Kosovo, at the schools' lower secondary grades (6-9), fulfills the goals of 

the Curriculum Framework of the Pre-University Education (in particular paragraph 1.3): 

cultivation of personal and national identity, and the cultural belonging, and the extent to which the 

content of the curriculum is reflected in the textbooks of the Language and Literature courses. 

Additionally, it is important to see whether the goals of the curriculum and textbook contents are 

compatible and what teaching methods are used by teachers. So, do teaching methods influence the 

promotion of a personal and collective identity through language, culture and ethnicity? And, do 

they encourage students' imaginative creativity? What are the main forms of expression through the 

art of the personal / collective identity and which of these forms are driven by the curriculum 

content? Does the focus on the first goal of the curriculum promote "ethnocentricity views", or it 

simply fulfills the creation of personal and collective identity as a necessary curricular purpose?    

  

2. Curriculum framework / learning goals  

As noted, the Curriculum Framework of Pre-University Education of Kosovo determines the 

cultivation of personal identity, national and cultural affiliation of the state as one of the 

fundamental goals. For this purpose, the framework provides that education should enable to the 

students to understand, respect and cultivate national traditions, as well as the community they 

belong to; to value family traditions, to cultivate the cultural heritage and contribute to its continued 

enrichment.  As it is well known, content is crucial to every curriculum framework. For purposes of 

this evaluation, an analysis of the content should address whether it meets the current and long-term 

needs of the students. What constitutes the long-term needs of the students is a value judgment 

based on what one sees as the proper goals and objectives of a curriculum (On Evaluating 

Curricular Effectiveness – Report).   

 

The National Curriculum Framework of Kosovo has set the cultivation of the national traditions as 

a priority goal. But, the Curriculum goals, as mentioned, are a matter of interpretation of the content 

by teachers and students themselves. Therefore, it is important to have professional explanations 

and trainings on how to solve the issue of different approaches to the course programs or the book 

content and to create a set of standards which is based on the common values with students. As it is 

well known, the challenge facing educations systems and teachers continue to intensify (OECD 

Rapport, 2009). On one hand, the knowledge-based societies have set the transformation of the 

traditional model of schooling and the structure of the courses as one of the priorities. This task 

aims to identify and develop the students‟ talent. On the other hand, the course structure and, above 

all, the methodology of teaching (at least in developing countries) have not been fully adapted to 

this task. Therefore, the curriculum should provide the exact course program and content as well as 

the methodology of teaching to students regarding the ethno-symbolic content. We found that the 

course program does not always derive from the goals of the National Curriculum, and the book 

content is not in full accordance with course program.   
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American Association for the Advancement of Science (AAA) has proposed a new connection line 

between the national curricula's content and the learning goals, proposing a preliminary inspection 

of the curriculum materials to see whether they are likely to address the targeted learning goals as 

far as analyze the curriculum materials for alignment between instruction and the selected learning 

goals. For this purpose, we call for a specific program which would explain the fundamental 

learning goals and the methodology of achieving them, as far as the stabilization of the content in 

the course programs and in the curriculum framework is concerned. Teachers should have an 

established teacher‟s guide for analyzing the course program and adaptation of teaching methods. 

This would allow the measurement of learning outcomes and to take into consideration the learning 

environment and students‟ learning behaviors, bringing them closer to the curriculum goals. The 

cultivation of the identity should be based on giving students an idea of the context in which the 

tradition was developed and its role on people‟s the social life, involving students in knowing about 

identity and its promotion through the improvement of the learning environment.    

 

 

2.1. Correlation between Curriculum Goals and Course Structure  

Based on The Curriculum Framework of Pre-University Education, the structure of the course 

Language and Literature has set several goals, the fulfillment of which is achievable through the 

provision of works/ literary texts of the authors, from the middle ages onwards. These targets 

consist primarily in acquisition of knowledge, language training and cultural formation, as an 

individual and as a citizen. Basic means to achieve this goal are "popular literary works." They 

provide the students with language skills, structuring thoughts and independent judgment, as well as 

widening the scope of their imagination. Thus, communication with the literary texts becomes a key 

in meeting these goals. Curriculum foresees common goals that must be obtained, as well as the 

identical results as a result of communication with these texts.   

 

Curriculum Framework provides a strong correlation between its objectives and content of teaching 

curriculum, namely the way of the transmission of knowledge. Not infrequently these dimensions 

do not match with each other. But before we see their reflections in the textbooks / teaching 

methods, let's treat one of the dimensions of the book content, which is crucial in achieving one of 

the curriculum's goals, the cultivation of the identity. That dimension is achievable through the 

literature based on the collective history or the national feelings. Anthony D. Smith would define 

this type of literature as a symbolic distinctive repertoire (Smith, 2009, 23). He found on it a deep 

dimension between the members of communities and the role of literature as a means of gaining a 

sense of shared cultural, ethnic and religious values. This repertoire influences the creating of 

awareness for the values of the community. Members of the cultural or ethnic community want to 

see these values as the inherited ethnic capital. They create a kind of ongoing relationship with 

earlier generations, to enhance the lives of their symbols within social reality. By contacting the 

other communities, with their inherent symbolism, they increase desire for their symbolic 

identification. Therefore, the literature becomes the tool of expression of the sense of belonging. 

Hence there is an increasingly open discussion about the function of the literature, which is 

theoretically articulated through confrontational relationship between Herder and Goethe. Herder, 

as known, saw literature as a "reminder of the nation", while in the Shakespeare‟s work he was 
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finding the principles of creating of a national literature. Goethe (Goethe), on the other hand, 

insisted that literature should not be seen as expression of national memory and ethno-nationalist 

signs, but as a common field of humanity. But would the Curriculum emphasize the identity of the 

children if the course program was not supporting the expression of national identity?  

 

Based on the Curriculum, the development of this type of literature is closely related to the 

existence of ethno-myths. Therefore, ethno-myths have active power as the earliest structure which, 

in the light of a new consciousness, seek to explain the "old" world from the "bosom of the gods" 

until today. Ethnomyths are of simultaneously invariant and the variant structure which reinforces 

the Archi-structure, being remodeled. The myth of the national hero and one of ethnic origin, are 

two of the most powerful myths of literature, mainly that romantic. The romantic writers express 

their love for the common territory by "Amor patria" to their ancestral land, Homeland, as reflected 

through one of the most popular romantic poems, Bageti e Bujqesi (Livestock and Agriculture), 

written by N. Frashëri, and which is part of textbook for 6th grade students.   

 

The second distinguishing feature of the rapport that the romantic literature creates with the national 

culture and identity are anthems. Anthems are part of distinctive symbolic repertoire. They create 

strong emotional connection because they help in making the continuation of the ethnic or cultural 

communities‟ life. So, anthem (or/and the flag) touches the deep feeling of the existence of a nation 

in history; it is immortalized symbol in the inheritance of the history. La Marseillaise, for example, 

as well as other universal anthems, became famous not so much for the artistic language, as for the 

touching, motivating language they express. Albanian anthem, unlike La Marseillaise, is a 

"dedication of a national symbol – anthem to another national symbol – the flag". This dual 

symbolism has been reflected in the textbooks' content through the poem of Fan Noli, The Flag 

Anthem. And finally, the language is another distinctive element, which is treated as a tool for the 

creation of "togetherness". "Literary reading 6" raises the issue of ethno-language through the poem 

The Albanian language of the priest Gjergj Fishta. He treated the language not only as a sign of the 

identity, but also as an important means to express the uniqueness of ethnic, cultural and national 

identity. The Albanian Language is a typical expression of the "spirit of the nation".   

  

 2.2. Curriculum Goals and Learning Outcomes in Traditional Course Structure    

Now let's try to define the relationship between the Curriculum's goals and objectives and the 

learning outcomes and see how they influence the imaginative and artistic work to the young 

children. How does the course create the link between the curriculum content, the content of the 

book, and the way how teachers convey this knowledge to their students?  

 

Based on the Curriculum Framework and the course‟s programs, these aims, along with 

communication skills, are gained mainly through: a) listening and speaking; b) reading and c) 

writing. The curriculum does not, however, specify two very important tools in achieving the 

communication skills, the questioning and discussing (Musai, 225). The listening and speaking 

(mostly through the interpretation of the text's content and ideas or the recitation of the poetry with 

an ethno-distinguishing content) do not enough stimulate the imaginative process of the students. 

They do achieve some basic learning objectives, but do not accomplish the functional role of 



International Journal of Social and Educational Innovation (IJSEIro) 

Volume 5 / Issue 9 / 2018 

 

39 

 

 

 

stimulating the imaginative process of the students. Reading is very important, but it is very much 

connected with the methodology through which it is treated within the framework of the learning 

objectives. The techniques of using the interactive questioning or discussion can create an attractive 

and creative space and stimulate students‟ imaginative process. But, these processes are very 

closely connected with the methodology of teaching. Considering that the program of the Albanian 

Language and Literature course is still based mostly on traditional teaching methods, which neither 

create an encouraging learning environment, nor stimulate the integrative approach of achieving the 

learning outcomes and the evaluation of the learning habits, it is quite difficult to consider that the 

communication skills students get in the lower secondary schools are enough stimulatory for the 

students to achieve the necessary competencies, provided by the National Curriculum. Therefore, 

the questioning is important for the high level of thinking, a process which could stimulate the 

imaginative activity.    

 

Knowledge of the book content derives mainly through the provision of discussing terms of actual 

text, mainly in relation to the Homeland and the interpretation of related ethno-symbolic parts of the 

text, including the nation's antiquity, the heroism of generations, territory and the language, as a 

means of identity. But, in practice, we have not seen a strong connection between the objectives and 

the active participation of children, which could be a focal point of achieving high learning 

outcomes, but also would develop children‟s imaginative work. Musai (2014) has set three 

important steps in creating a link between teaching activities, learning and the evaluation of the 

acquired knowledge: the concrete formulation of the specific results of the teaching, teaching of the 

specific duties and testing of that specific duty (Musai, 2014, 100). Traditional methods of teaching 

the Albanian Literature have not specifically created a learning environment in which the children 

of the lower secondary grades would be actively participating in the class and expressing their 

experiences. More »integrative and oriented teaching method« (Musai, 2014, 101) would encourage 

not only the achievement of the basic requirements, but would also stimulate the creation of the 

»new thinking habits«. The strong connection between the teaching objectives, the learning 

objectives and the evaluation objectives, as a strategy of integrative approach of learning, would 

stimulate the achievement of a new habits and communication skills, as a tool of expression of the 

internal word in an open way.     

 

3. Integrative teaching method and achievements  

 

The teaching method which encourages the students to express their own experiences and create 

learning environments which enables students to actively participate in the classroom, is crucial for 

the achievement of the learning objectives, like the expression of the personal and collective 

identity. Therefore, the planning action is an important issue.  

 

As mentioned, the methodology of the teaching in Kosovo is still based on the traditional way of 

transmitting the knowledge to the students. Specifically, the distinctive repertoire, meaning the 

book content which is based on the history, identity and cultural values of the nation, is offered to 

them in a very traditional way.  Students are still asked to memorize the poems of national writers 
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like Gjergj Fishta, Fan S. Noli and Naim Frasheri, and recite with “a sort of pathetic discourse”, 

expressing “identity feelings” through tonality.  

 

We have seen that even though it derives from the texts, the methodology of providing views on 

culture identity is not fully clearly provided in the methodological aspect. The teachers are likely to 

create an unfavorable environment as educators, overloading students and withholding ideologically 

curricular goal: the formation of language and cultural skills. Therefore, this discrepancy between 

the goals of the curriculum and teaching methodology makes it necessary to design a new structure 

of the course.  

 

One of the missing dimensions is the inclusion of the different ways of thinking and the opportunity 

to confront different points of view. An integrated teaching method is still just an aim, but not a 

concrete achievement. Therefore, teachers must be trained in applying the new integrative teaching 

method and using new tools and materials to teach. Above all, it would be helpful if they would 

apply concrete evaluation procedures (asking the students to demonstrate their learning throughout 

their own experiences), beyond the learning objectives and teaching methods. This dimension, must 

be seen as a crucial part in the planning process as well, but also as a concrete tool in creating a 

learning environment which would address students‟ needs, but would also serve as a platform for 

achieving the learning objectives, like the expression and communication.   

  

3.1. The Evaluation of the Students’ Progress  

The evaluation of students‟ progress could create an effective mechanism of evaluating whether 

goals and objectives written in the National Curriculum have influenced imaginative space in the 

learning process or, whether the school has been successful in creating a positive learning 

environment. As it is known (Grigg, 2010, 366), the evaluation process has set several objectives. 

One of them is to assure that of motivating students to determine their learning objectives. 

Evaluating their achievements in using the literature as a tool of stimulation of their creativity 

would stimulate the imaginative process in the students. Besides that, the evaluation of students‟ 

progress would also stimulate teachers to follow-up the progress of each student and be able to 

understand more deeply the students‟ needs and affinities.    

 

The evaluation of the students‟ progress could, herewith, create an opinion whether the students like 

one specific type of literature more than another, and would help teachers to identify whether the 

students‟ writing skills have been improved and if this improvement has been achieved as a result of 

the curriculum's goals and objectives, and the extent to which they have accomplished the curricular 

intentions of improving the awareness on the national and personal identity. Moreover, it would 

create an opinion whether it has been any definable progress in imaginative creation and artistic 

expression of the children of the lower secondary schools. Teachers could stimulate students in 

offering a specific approach to the literature and could make a creative environment, where students 

could express their artistic creativity.    

 

3. Conclusions  
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The research shows that there is a big gap between goals and competencies of pre-university 

education in the curriculum materials and content of textbooks and teaching methodology. The 

State Curriculum provides goals which cannot be achieved easily, especially the cultivation of 

personal and collective identity. Being one of the first researches in Kosovo which aims to give an 

answer whether the textbooks and teaching methods influence the promotion of a personal and 

collective identity through the artistic expression, the research underlines that even though the 

structure of the course "Albanian Language and Literature" has set several goals, literary texts 

represent ethnic symbols, language, territory (homeland), ancient myth of the hero, as well as ethnic 

symbols, like the flag and the national anthem; they cultivate personal and national identity of 

students. But the methodology of teaching and their delivery, as well as the ways to obtain 

communication skills, are often covered by pathetical teaching ways of offering opportunity to the 

students to obtain these skills. Curriculum does not adequately specify the methodology of teaching, 

and the system does not provide any additional content to enable students acquire knowledge. 

Therefore, to improve the learning environment and the individual learning behaviors, it is 

necessary to develop a modern structure of the course, and include the evaluation of the students‟ 

progress in such debates as how the national curriculum can further stimulate the imaginative 

process of the students and offer a functional mechanism to teachers to help them in identifying 

students‟ needs and affinities. That would be an effective mechanism to offer these students an 

attractive learning environment in which students would be able to cultivate and express their own 

identity in a creative way and develop further the language skills and get their thinking to higher 

level. As it is underlined, there is a need to adopt a concrete teacher‟s guide for analyzing the course 

program and adaptation of teaching methods. That would make possible the measurement of 

learning outcomes and students‟ learning behaviors. Therefore, a stronger link between curriculum 

goals and course structure should be adopted.  

 

Finally, to improve the learning environment and the individual learning behaviors, it is necessary 

to develop a modern structure of the course designing a new course structure it is needed. Beyond 

the traditional ways of gaining communication skills, like listening and speaking, reading and 

writing, new ways should be provided to the pupils. New techniques, using the interactive 

questioning or discussion can create an attractive and creative space and stimulate students‟ 

imaginative process. They also may include the evaluation of the students‟ progress in such debates 

as how the national curriculum can further stimulate the imaginative process of the students and 

offer a functional mechanism to teachers to help them in identifying students‟ needs and affinities. 

That would be an effective mechanism to offer these students an attractive learning environment in 

which students would be able to cultivate and express their own identity in a creative way and 

develop further the language skills and get their thinking to higher level.    
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Abstract 

"To obey the norm is to obey the public exam, to meet the expectations that society formulates" 

(Neculau, 1987, p. 183). Society values the behavior of its members according to certain standards, 

expecting them to conform to certain cultural models. 

The purpose of this article is not to eliminate the specific problems of a child with ADHD 

(Attention Deficit Hyperactivity Disorder) but to be a realistic one, based on developing skills to 

solve the difficult situations in which such children are involved. The objectives are aimed at the 

behavioral description of the three components: hyperactivity, impulsivity and attention deficit; 

ameliorative intervention strategies: medical, psychological and psycho-pedagogical; exemplifying 

some useful workloads. The methods aim at behavioral change, targeting the category of 

constructive and integrative behaviors. 

Overall, I will present the behavioral characteristics of children with ADHD aged 3 to 12 years. 

The concrete problems faced by parents and teachers lead to outlining strategies for their effective 

resolution. Within the educational system, there are a number of practical exercises useful in 

adapting children. 

These children should be understood and supported by people in the immediate vicinity, in the 

context of knowing the causes of behavioral disorders. 

 

Keywords: hyperactivity;impulsivity;attention deficit;improvement;adaptation 

 

 

 

Introduction 

 

 1. Problem definition: Adult-child deficient relationship with ADHD 

                                                     Effective solving of problematic situations 

              Positive discipline 

Issues 

 2. Troubleshooting 
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 Children with behavioral disorder differ from children with normal development through 

the frequency and intensity of problems (focusing harder, distracting, agitation, etc.). 

 Attention deficit hyperactivity involves at least three elements: hyperactivity, impulsivity 

and attention deficit. 

 

 

 a) Hyperactivity characterizes dynamic, restless and agitated individuals. 

  

 Hyperactive children: 

 - give their hands and / or legs when sitting on the chair; 

 - moving freely through class; 

 - prefer motion games; 

 - they frequently hit objects; 

 - do not pay attention to details; 

 - they take on more than one thing at a time; 

 - lose / forget their personal belongings. 

 

 

 b) Impulsivity is a behavioral manifestation characteristic of those who: 

  - make inadequate situational comments; 

  - have difficulty mastering impulses; 

  - hit the others;  

  - take from the personal things of others;  

  - have low self-control. 

           

 

 c) Attention deficit is encountered in children who: 

 - have difficulty concentrating; 

 - get bored quickly; 

 - stop working shortly after it starts; 

 - hardly completes a task. 

  

 

 ADHD syndrome is a specific behavioral disorder with an average incidence of 3-5% in 

children, higher among boys than in girls. In 50% of cases, the disorder begins 4 years before, but is 

diagnosed as early as school begins. 

 

 

 3. Identification the possible factors for formation and development of the problem 

  

 

 The causes of behavioral disorders are hard to tell. Genetic factors (abnormalities, 

anatomo-physiological deficiencies), psychopathological and social factors are recorded. The main 
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cause of these problems lies in disorders of brain function (hereditary factors), but also in the living 

conditions of children: in the family, kindergarten / school. 

 This diverse etiology is manifested in the form of the individual's inability to adapt to 

demands. There is often a vicious circle due to the limits imposed by the parents, which the child 

does not consider, requiring a constant warning of the child. The child may show distrust in his or 

her own forces, or the group of friends exerts pressure on him, and psychomotor agitation is a form 

of defense. 

 Hyperactivity manifestations begin with pre-school age (at most 5-6 years), and 

adolescence reduces the body's anxiety, while maintaining some attentional difficulties and 

focusing on impulsive actions. 

 

 

 4. Identification of factors who maintain and activate the problem 

  

 The child may experience some delays in development and concentration issues, but the 

most powerful impact is exercised by social factors: the attitude of marginalization, denigration of 

the person, not his behavior. 

 Thus, students are frustrated, feel misunderstood, reacting by impulsiveness, anxiety, 

selfishness. Labeling and blaming is a form of bullying that leaves deep traces in the development 

of the child with ADHD. 

 

 

 5. Intervention plan: 

 

 

a. General objective: Developing child support skills with ADHD in crisis situations 

b. Specific objectives: 

• Assimilation of the particular characteristics of children with ADHD (behavioral 

component); 

 • Developing effective relationship skills (socio-emotional component); 

 • Forming emotional, social and educational support skills (cognitive component). 

c. Intervention strategies: 

 • Target group: eight parents with children with ADHD 

 • Venue: School Psycho-Pedagogical Assistance Office 

• Methods: Behavioral observation, play, emotional expression ability, creative 

workshops, filming 

 • Materials: counseling notebook, sheets, markers, worksheets, postit 

 

 

Session 1 "Our children are wonderful!" 

Objective: description of parent status (positive and negative aspects) 

Meeting held: 
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 Moment of Mutual Knowledge: "The Desires of Your Name" (each participant completes 

the initials that make up his first name with his wishes) 

 Establishment of cohabitation rules: talking one at a time, preserving the confidentiality of 

personal information, not criticizing the person but the idea. 

 A game of unity of a person: "Find your nut!" (A variety of walnuts are overturned in the 

middle of the group, the task is to choose the nut that characterizes them, motivating their 

choice) 

 Why did you choose it? 

 What's special? 

 Was it difficult to choose? 

 What is your opinion about the diversity of human characters? 

 The "Four corners" sheet (four corners of a white sheet draw four ideas: 1- Hobby, passion, 

2- What is your favorite game with your child ?, What do you want for the good mood? and 

4- What do you admire with other parents?) 

 Sheets mix and re-mix; 

 The owner is guessing; 

 Making a centralized list of hobbies, favorite games, desires and personal issues; 

 Discuss the feelings experienced in the activity (How do you appreciate your actions? 

How did you feel? Why?) 

 The theme for home: "The qualities of my child are ..." 

 

 

Session 2 "The qualities of my child" 

Objective: Assimilation of the particular characteristics of children with ADHD 

Meeting held: 

 There are a series of seven essential steps in cohabiting with children with ADHD that will 

be developed during three counseling sessions: 

 Step 1: Be careful about what you love about your child! 

 Step 2: Be careful about small things! 

 Step 3: Be careful if problem situations are performing better than usual! 

 Step 4: Show your child the positive aspects you see in his behavior! 

 Step 5: In the evening write what worked well over the day! 

 Step 6: Discuss the positive events during the day with your child! 

 Step 7: Do not wait for miracles! 

 Follow step 1, describing the qualities of children with ADHD 

 A Power Point presentation with features characteristic of children with ADHD, 

accompanied by suggestive videos (including fragments from "Children's Development 

from 0 to 7 Years", UNICEF, 1997) 

 Energizing game: "The dragon bites his tail" (the string of parents consists of the head and 

the tail, for the resistance, hold one behind the other) 

 Step 2 requires an insight into insignificant things for parents but important to children: in 

the morning it is well-ordered, enjoys a certain food / game, cleanses its own shoes, etc. 

 Homework: "What did your baby do in the last few days?" 
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Session 3 "My Family Rules" 

Objective: Developing effective relationship skills 

Meeting held: 

 The positive aspects that have been identified since the last meeting have been captured 

 The "Trouble Trouble" activity (Step 3) 

 Positions are given to mention a pressing issue that can not be dealt with 

 Place on a wave-shaped support 

 It is decided to discuss certain issues 

 Experience is shared from which good examples are drawn 

 Energizing game: "Pizza" (in the circle, with the hands on the other's shoulders, dough 

dough, cut the salami, vegetables, ketchup, sprinkle cheese and ... melt the tray in the oven!) 

 A series of rules / limits apply in the education of the child with ADHD 

 Homework: "Since you share the child that bothers you, it's right to find out what you like 

about it!" 

 

 

Session 4 "My daily journal of positive facts" 

Objective: to develop emotional, social and educational support skills 

 

Meeting held: 

 Discuss the positive aspects discovered in recent days in the child's behavior 

 A positive history journal, from the personal experience of parents, through the technique of 

completing the phrases, is exemplified: 

Date Today went well because ... I reacted... 

Example ... he came home in time ... I was glad 

 Power up game: I have a small box / And so / so/ And the smoke rises / And so / so / Polish 

my shoes / And so / so / And knock at the door of the house / That's right! 

 A rewarding plan is created with points, establishing prize-giving and punishment 

conditions 

 Homework: Your own log of positive facts 

 

 

Evaluation of interventions 

 It is discussed whether the positive affairs journal influenced the relationship between parent 

and child 

 A parent questionnaire is applied to determine the level of change 

 Activity Write on my back! (on a sheet stuck on the back are written pleasant things about 

the person, walking through the hall, on musical background, the sheet is kept as a reminder) 

 The cases of children with hyperactivity and attention deficit are often encountered in 

didactic activity, which demands the teacher's intelligence and managerial skills. It must be "the one 

who initiates and realizes specific actions by which he controls and manages the behavioral 
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manifestations of the students, channeling them towards the observance of norms and rules meant to 

ensure the good performance of the didactic activity" (Dumitru, 2008, pp.276- 277). 
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Abstract :  

We consider that a milestone of the economic thought is represented in the modern era by John 

Maynard Keynes. His "revolution" in the theory and practice of Economics has influenced 

decisively the capitalist economy for four decades of stability and prosperity, until the oil shocks 

from the 8th decade of the 20th century. Our intention is to link Keynes’ Theory of Income with the 

Happiness Economics in the world of today. to see and understand if the Keynesian theory and 

practice is still valid, both at macroeconomic level and, mainly, at the individual and household 

level. A general remark following the day-by-day life, the statistic data regarding the consumption, 

the economic good sense, is that people spend the money they get, but not all of it. If the particular 

intention is to get the right position (status), to reach happiness, or stability at the national 

economy level, it is needed the existence of Savings to ensure future investments and necessary 

purchases. The answer to the question is positive, both micro and macro level (the latter being an 

aggregate of the first one), taken into account the specific requirements and conditionalities of the 

analyzed law. 

 

 

Keywords: household, national economy, consumption, savings, future investments, GDP. 

 

 

Economic Laws in the literature review 

The economic laws express essential, necessary, constant, redundant, objective, conditional, 

tendentious relations between the various aspects, phenomena and mechanisms of the economic 

life, involving people consciously participating in economic and social life. 

It is necessary to retain the characteristics of the laws in the analyzed field, because the whole 

amplitude of the subsequent development of the present scientific discourse is based precisely upon 

the capturing and highlighting of these fundamental attributes of the concept of a law applicable to 

economic life. This is the concept undergoing the terminological analysis and refinement, a concept 

that has evolved in the Western literature, to keep it from being confused or associated with the 

term lawfulness. The word comes from the Russian word ,,zakonomernosti” [10] and it means 
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either the ensemble of laws of nature, of society and of thought, or the appropriation of the 

phenomena of unfolding in compliance with certain (objective) laws (our emphasize). 

 

It is clear that the utmost interesting thing is to highlight the fact that economic facts and 

phenomena are not based upon hazard and are not random, but are generated and governed, as are 

those in nature, of certain ties that possess all the attributes mentioned above: laws, that is. The laws 

of the economic field, as well as those of other natural sciences, point out the ability according to 

which, as knowledge progress, that their formulation undergoes changes and that the accuracy of 

the reflection of related phenomena and processes is constantly improved. 

 

The laws, with their significance of general observations, relative truths that emerged from the real 

economic and social life and which the economic science has synthesized in statements made 

available to all categories of economic agents, provide the knowledge necessary for all people, 

indispensable for the conduct of any productive activity, the maintenance of social, political, and 

economic relations, in accordance with the objective requirements of everyday life, as Blaise Pascal 

(1623-1662) perceptually highlighted it: "the people and the scholars create the real world” [7]. 

 

There is a public perception concerning Economics, that it is governed by certain forces similar to 

the gravity law. Everything is about Income and Expenses. If a glass falls and it breaks, so higher 

spending than income leads to the bankruptcy situation, thus entailing the destruction of that precise 

entity. In order to maintain jobs, wellbeing and democracy, a concerted action by the state is 

required, through the policies it promotes and implements, the potentates of the day and of the 

corporate system, but also of the ordinary people who are engaged in this system and that it helps to 

operate and develop [6].  

 

And, in the light of the above, the consumption analysis in today's economy and society perfectly 

fits; the consumption cannot be the unique "engine" of the economy and the proponent of the GDP 

growth. It is in constant interaction with the other elements of the economic system without which it 

can not exist and cannot play the its intended role.This approach we will take using the methods of 

analyzing the subject from the specific literature, empiric data from the business and social 

environment and the induction to see the subject aggregation at the macroeconomic level. 

 

 

Keynesian thinking 

John Maynard Keynes (1883-1946), having great teachers at the Cambridge University, such as 

Alfred Marshall and A. C. Pigou, dedicated his studies to the pure economy  and to understand the 

mechanisms for the well-functioning of the capitalist economy after the Great Depression 1929-

1933. The entire corpus of his theories and concepts about Economics was set out within his 

masterpiece "The General Theory of Employment, Interest and Money" (1936) [4], one of the few 

fundamental books (works) in the history of Economic Thought.  
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Among the strengths (real cornerstones) of the Keynesian theory set out in the above-mentioned 

work, there is also the enunciation of the Basic Psychological Law on Income and Consumption. 

J.M. Keynes rejects the explanation of the Classic French thinker Jean-Baptiste Say who states that 

automatically the savings are included in a new economic process, i.e. savings become investments. 

BUT, in keynesian assumption, part of the earnings of employees and entrepreneurs are not 

reintroduced into economic flows through the financial market as well as that of goods and 

services. There is a phenomenon of (money) hoarding, i.e. the process of keeping the monetary 

values at their holders, without introducing them and putting them on the market, that is without 

investing them. Even if these savings are considered to be safe, however, the activity of firms 

(enterprises) suffers, lacking these monetary resources necessary for the good development of 

production, which leads to the stabilization of the economic system at a level of the output inferior 

to that of the full use of the available resources [7]. 

 

The solution that Keynes anticipates to get out of the crisis was that of the incitement of the public 

power of the global demand for goods and services.  In other words, the demand for all goods and 

services to be replaced by the  public investments or consumption, both firms and public authorities 

[1]. 

 

 

For the present paper, we are interested in the Keynesian Income Theory, theory which, in its 

essence, states that the current real income (the disposable one) is the most important determinant in 

the act of consumption on short run. 

 

 

At this point, we have to add a newer theoretical development of the relationship between income 

and consumption, as the Paradox of Happiness. This one was drawn by another Englishman 

researcher, Richard Easterlin, in the early 70‟ of the last century. Here, we may find out a mixture 

of psychological human features, mainly, and economic considerations. In its essence, this 

theoretical product affirms that happiness level has a positive relationship with current income, but 

a negative one with the aspirations about future income (future status). In Easterlin‟ vision, the level 

of happiness, of the wellbeing, satisfaction/pleasure of life, is somewhat constant, while disposable 

income rises [8]. 

 

 

 At the world (macro) level, we are in the presence of The World Happiness Report  which presents 

on top of the countries for 2016 Norway, while for 2015 the happiest country was Denmark. This 

Report (and countries‟ ranking) is based on indicators, such as GDP/capita (the only tangible which 

gives substance to our problem and analysis), and then generosity, trust, hope for healthy life, 

freedom to make changes in the life. Overall, the Nordic countries are considered the happiest 

countries in the world, with no or very low level of corruption, high standards of life, developed and 

stables economies....  
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The Keynesian Fundamental Psycho-Economic Law 

 

John Maynard Keynes, in his masterpiece work of 1936 and other analysts in the Keynesian work 

[2] have analyzed the consumption behavior of community/people, starting from subjective 

elements and based on human psychology. The knowledge of human nature and also the knowledge 

of men and women habits are determinant in understanding the disposition of people to increase 

their consumption, on an average, but not as much as the increase in their income. 

And thus, we arrive to the highlighting of Keynes‟ conception, materialized in the Fundamental 

Psychological Law: 

 

Usually and on average, as income increases, consumptiom increases too, but not by 

as much as the increase in income. 

  

 

Mathematically, the above sentence is written as follows: 

 

    ∆Y > ∆C  

   

i.e. the growth margin of disposable income is higher than the growth margin of 

consumption (spendings) 

 

Following cele spuse at the end of previous sub-chapter, the Fundamental Psycho-Economic 

Law is based on the disposable income, according to the equation: 

 

 

    Y = C + S         where     C-Consumption 

               S-Savings 

 

 

As we see, from a subjective, a psychological point of view, J. M. Keynes considered as a basic 

theoretical demarche the reason of increasing the gap between income and consumption, as 

income increases, theoretical construction that will finally lead the author at stipulation of the 

existence of a balance of capitalist economy at a level of under-utilization of workforce.  

Based on what Lord Keynes is telling us in Book III, we face the reality that, on short run, we 

face to the people‟s habits, consumption behavior, ant it itakes time to catch up with their income 

increase. The same thing it is happening at the national income level, when this one increases, 
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only a smaller porportion of it will be spent, the most part will be saved for development and 

future projects. Of course, nowadays, the situation is quite different, in the sense that a larger 

part is consumed, but important is to remain an important part for investments (this aspects prove 

the managerial capacity of the modern State) [11].  

 

 

At the microeconomic level (individuals, households) and, even, at the macroeconomic level 

(where we are dealing with aggregate measures), the expenditures on consumption to purchase 

goods and services such as food, clothing, shelter, fuel, energy etc...is the largest part of general 

expenditures or aggregate expenditure. Therefore, it appears a difference between earnings 

(income) and what is not consumed, difference calld savings (S).  

Furthermore, according to Keynes‟ theory, in this situation it intervenes the Consumption 

function, under the form: 

 

 

C = f (Y) 

 

 

        i.e. the consumption is directly linked to the income, it is proportional with the disposable 

income. 

 

 

Hence, the importance of existence of savings, or (money) hoarding, in order to ensure the stability 

of households or national economies, capable in such manner to make further investments and 

spendings. A particular situation is that of zero income, case in which we are talking about  

autonomous consumption. This one is independent of the level of the disposable income. It is the 

amount of consumption which occurs even the income level is zero and agents and households will 

dissave to satisfy the basic needs for living [9]. 

 

 

In the present study, we are dealing with the term consumer spending which represents what 

households/individuals buy to fulfill everyday needs. This consumption includes goods and services 

and exactly the goods or services bought regularly to satisfy, primarly, the first and second level 

(physiological and safety needs) or basic stage of Maslow Hierarchy of Needs [5] give substance to 

the C term included in the above mentioned formula.  

 

 

The realities of today, example some Central and Eastern economies, show that a raise of income, 

especially in the budgetary sector, leads to an almost simultaneously increase in the consumption 

goods and tariffs of services. Therefore, the level of consumption remains aprox. the same and the 

household or individual do not feel the respective income growth. And this aspect sustains what 

Keynes said, that when income increases, only a smaller (reduced) proportion of it is consumed. 
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As a conclusion, based on John Maynard Keynes‟ words: Consumption is the sole end and object of 

all activity. And it is a dilemma of what we are spending for things today, for satisfying pleasures or 

being in trend, that is to live the moment, or to wait spending money for things in the future (how 

long is this future and decisions must be taken under risk and uncertainty). 

At the macro level, regarding the figures provided by World Bank for 2016, we can see the 

proportion of consumption of househols in the GDP [12]. For example, Croatia 58.3 %, Germany 

53.6 %, Iceland 49.0 %,  Rep. of Moldova 86.7 %, Norway 45.2 %, Romania 61.8 %, United State 

with no data for 2016!, European Union 56.3 %. If we to deepen the analysis (but it is no such case 

here), we will see that the large proportion of the expenditures are for basic goods (food, water, 

shelter..) and, also, for the developing countries or less developed ones, important is the quality of 

the products and services (a higher quality implies higher prices, hence a larger proportion of 

expenditures).   

 

 

Conclusions and Discussions 

This complex law, psychological and subjective on one hand and economic on the other, must be 

analyzed as being of macroeconomic nature, operating at the national (or regional) level, rather than 

individuals. And all this discussion is due to the already mathematic formula of the marginal 

propensity, in which 

 

ΔC + ΔS = 1 

 

   i.e. when national income rises 1 monetary unit ($, £, €) part of of it goes for consumption and 

part for savings.   

 

 

The statement was called "psychological” linked to the behavior of people and its goals for 

wellbeing, prosperity and happiness. Happiness which, as we saw, could become the support and 

"propeller” for increasing productivity and economic better results. 

One more thing, not without significance: people are in a good mood, if they have in pockets 

enough money for safety and stability. 

 

 

 

Another big result is that of the existence of money hoarding, either in banks, or in households. 

More, it exists legislative gaps in some Central and Eastern countries in the respect of dignitaries‟ 

declarations of wealth and where the cash is not stipulated within  household. It is held to future 

spendings, being observed that higher income earners keep the spendings aproximately the same 

and put the extra income (in fact that ΔY) in investments (either for their pleasure, or to be like 

others of the same category (appropriation phenomenon). The consumption musn‟t be the main 

factor of GDP growth (like in countries as Romania), but it is in direct proportion with the salaries, 
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which are needed to be at a higher or equal level as in the previous period. Experiments in fiscal 

legislation which lead to a lower level of salaries and possible deterioration of the standard of 

living, as also in Romania, are not required and are not in the benefit of employees and entities. 

 

Overall speaking, the answer to the question is positive, due to the specific conditionalities existing 

in the statement, such as, usually, on average and targeting the consumption of goods and services 

forming the basic level of the Maslow Pyramid of Needs. The following purchasing goods, durable 

and luxurious, fall under incidence of other economic instruments, such as Engel‟s Law.  
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Abstract:  

This paper presents the possibilities of implementing the game in the teaching-learning process. In this way, 

the game acquires a new dimension, that of didactic game. The presented theoretical aspects support the use 

of the game in this process. Didactic games offer advantages to both the teacher and the students. The 

information transmitted through this method is easily assimilated by students who can develop behaviours, 

attitudes or beliefs. However, all this can be done under the careful coordination of the teacher, in order to 

avoid possible deviations leading to failure. 

 

Keywords: game, playing activity, didactic game, functions, teaching method. 

 

Introduction 

Game is the first and fundamental source of development of the human personality. The playing 

activity is a complex set of acts, operations and actions centred on a main theme and that is flowing 

sequentially; it is a state of complete captivation and abandonment of external pressures, of real joy 

and pleasure, of engagement in an imaginary world of our own energies and tensions. For the child, 

playing is a form of activity with multiple psychological and pedagogical implications that 

contribute to his/her information and formation as a human being; the game triggers the entire 

being of the child, activating his/her thinking, revealing his/her will, inspiring his/her fantasy and 

sharpening his/her intelligence. 

 

Literature provides an important place for game playing, highlighting its sources, its component 

elements, but also the purpose of these playing activities. Research on this activity dates back to the 

earliest times, but it has become consistent since the late nineteenth century. 

 

In this respect, this paper aims at providing the game the image of human activity, but especially its 

usefulness as teaching-learning method, through didactic game variants with applicability to the 

Romanian language and literature subject. The paper is structured in three chapters, starting from 

the presentation of the general framework of the game as a human-ludic activity, followed by the 

theory of the didactic game, and finally the chapter highlighting the perspectives of using the 
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didactic game within specialized subjects. We mention that this last chapter refers to the Romanian 

language and literature classes in middle schools. 

 

The study of the perspectives of the didactic game is particularly important, because the trend of 

modernity of the education is centred on the student and his/her preparation for life. The 

implementation of the game in the teaching-learning process enables the student to experience and 

accumulate concrete experiences, helping him/her to overcome future obstacles. Therefore, the 

main goal of the paper is to provide practical solutions for using this teaching method. 

 

 

 

1. The game – human ludic activity 

 

1.1 What is the game? 

The playing activity is found in all people, being a symbolic, imitative activity that helps us relive 

events or situations in real life, having the possibility to freely change them. The whole activity is 

in fact a conglomerate of actions, states and soul experiences that lead to the production of 

satisfaction, necessary for each individual. 

The concept of "game playing" as human activity has been studied over the years by researchers in 

psychology and pedagogy such as the German psychologist and philosopher Karl Groos, the Swiss 

specialist in child psychology Ѐdouard Claparède, the Swiss psychologist and biologist Jean Piaget 

as well as by the Russian psychologist Daniil Borisswitsch Elkonin, who developed various 

theories that seek to define the concept of "game playing". 

 

For Karl Groos, game playing is a useful exercise for body development, which aims at preparing 

adult life for growing up. In support of this biologising position towards game playing, Groos 

argues: "The playing child develops his/her perceptions, intelligence, tendency to experience, 

his/her social instincts”(Piaget, 1972, p. 138). Ѐdouard Claparède's theory of game playing 

continues the Groos's theory of preparatory exercise, and states that the game is determined, on the 

one hand, by the needs of the child and, on the other hand, by the level of his/her organic 

development. Thus the game becomes an expansion factor of his/her becoming personality. 

 

For Jean Piaget, the game is a method by which the activities of the surrounding reality are 

assimilated at the level of every person. This assimilation is accomplished on two levels: 

biologically, assimilation is functional and contributes to the effective development of organs and 

behaviours, and psychologically, assimilation incorporates the reality into his/her own activity. The 

psychologist Piaget also captures the importance of the game in the educational space as follows: 

"That is why all active methods for the children‟s education require that they be provided with 

appropriate material for them to succeed in assimilating intellectual realities that, without it, remain 

outside the child's intelligence.”(p. 139). 

 

Daniil Borisswitsch Elkonin sees the game as a broad range of human actions through which man 

re-creates human activity, detaching himself/herself from the social essence. Through this concept 
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of the game playing, Elkonin builds a bridge between game and art. For the researcher, art aims 

precisely at interpreting human norms and activities by the means specific to art. Thus, in the 

modern adult society, various forms of game are replaced by various forms of art or sport. 

By studying the concept of game playing, in the context of child education, the French psychologist 

Jean Chateau captures the importance of game playing in every man's life. Chateau sees in the 

game a free physical activity or mental activity, due to the pleasure it provokes: "We cannot 

imagine childhood without its laughter and games [...] Because the soul and the intelligence 

become great through game playing. It is precisely this connotation that this silence-which parents 

wrongly enjoy at times - often announces serious mental deficiencies in the child. A child who does 

not know how to play, a "little old man," is an adult who will not know how to think.”(Chateau, 

1970, pp. 8-9). 

 

 

1.2 Classifications of the game 

The criteria for classifying games are diverse, varied and involve a lot of subjectivism not working 

with logical criteria. Thus, games can be divided by form, by content, by main teaching task, by 

their degree of evolution, etc.  

Literature provides various classifications of the game, but for this paper we consider Claparède's 

opinion, which makes this scheme of game types, taking into account the general processes of 

human life, such as: perception, motion, idea, but also the special functions of the game: fight, 

hunt, love, sociability or imitation. 

Games with general functions: a) Sensory games often encountered in small children who like to 

amuse themselves by producing sounds, examining colours or touching objects; b) Motion games 

that help to develop skill, strength, or even speech by playing hard-to-pronounce phrases; c) 

Psychic games that also have two components: intellectual games, based on comparison, 

recognition, association or reasoning, and emotional games aimed at producing emotions. 

Games with special functions a) fighting games that can be physical or spiritual, through contests in 

discussions, debates; b) hunting games that can be preceded by tracking games (example: hide-and-

seek) and real hunting game such as picking fruits, flowers or running butterflies; c) social games 

such as organized camps or collective sports; d) family games based on the maternal or family 

instincts; e) imitation games that involve an explicit gesture by creating characters. 

Analysing these game categories, we see that Claparède's perspective on the game is based on the 

formative function of the game. In this sense, each game follows either a psychological or a 

physiological function. 

By playing, the child shows imitative power that varies depending on the individual's age and the 

momentary needs he/she feels. The child choses the game that meets his /her needs and the main 

catalyst for the game is his/her own interest.  

That is why the game can link the educational interest with the child's needs, so that the child 

evolves without being constrained by various methods. The following chapter presents the game as 

an element of the educational process, an element that makes the educational interest become the 

interest of the child. 
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2. The game – teaching method 

 

2.1 Definition of the concept of game playing as teaching method 

The explanation of the concept of "didactic game" may have several methods. Taking into account 

the definitions found in the Explanatory Dictionary of the Romanian Language for the two words 

that make up this "didactic" and "game" title, we could say that the didactic game is that human, fun 

activity, especially encountered in children, which is meant to train. 

Sorin Cristea (1998) defines the didactic game as follows: "Didactic game is a method of education 

in which the simulated didactic activity prevails. This action exploits at the training level the 

recreational adaptive aims of the human activity in general at certain moments of its ontogenetic 

evolution”(255). 

 

Even in ancient times, this concept has also been researched under its pedagogical aspect. The idea 

of using the game for educational purposes is found in Plato, Rabelais up to the modern age at 

Montessori or Decroly. However, the 20
th

 century is the one in which the didactic game acquires the 

consistency of a real educational and didactic instrument. Thus, the game overcomes its fun activity 

status, becoming a serious action by which didactic goals can be achieved "when the logics is 

integrated in the educational-educational system”(Cerghit, 2006, p. 263) 

There have been theories that game playing and education are mutually exclusive. Indeed, the 

abundant use of this method poses the risk of transforming the training process into play and 

alienating the student from the reality of the educational activity. However, the didactic game 

combines ludic elements of pleasure, with the knowledge-didactic and psychosomatic-balancing - 

therapeutic ones, and depriving children of this method would be a deviation from the pedagogical 

principles.  

 

2.2 Types of games in the didactic activity 

Literature offers an important place to game playing among the teaching methods increasingly used 

in the didactic activity. The ludic method or learning through playing involves two major classes of 

games: didactic or educational games and simulation or role-playing games.  

At its turn, the class of didactic games can be divided according to several criteria, which is why we 

intend to follow, the classification made by Ioan Cerghit in the paper "Methods of education”. 

Didactic games are classified as follows: 

a) according to the priority objectives: sensory (auditory, motor, tactile, visual), 

observation, language development and interactive knowledge stimulation games. 

b) according to the content of training: mathematical, musical, literary, linguistic games, 

etc. 

c) according to the form of expression: symbolic, orientation, riddle games, crosswords 

games. 

d) according to the resources used: materials, oral, questionnaire based, individual cards-

based, computer-based. 

e) according to established rules: with rules passed by tradition, with invented rules, with 

spontaneous or formal rules. 
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f) according to stimulated psychological skills: motion, observation, attention, memory, 

thinking, language, creation games. 

As their name suggests, simulation games reside in the creation of unrealistic, often conflictual 

situations that lead the participants to play certain roles, a role play that helps them achieve the 

objectives proposed by the teacher. To better understand, we can think of the acting game that 

consists in building a network of interdependent relationships, reciprocity relations among actors, 

because each actor's play depends on the play of the other actors.  

The role play method has obvious advantages for students, advantages that follow the psychological 

side of students, such as: understanding the personality of others and also respecting it, developing 

creativity, taking decisions, as well as advantages of oral communication skills (at phonetic, lexical, 

syntactic level), para-verbal and nonverbal (volume, quality, gestures, mimics, clothing). 

 

2.3 The role and advantages of using the didactic game 

The purpose of integrating the game into the didactic activity is to bring variety, entertainment, 

relaxation, thus preventing monotony and boredom. But all these advantages are not the only ones. 

The method of didactic games uses the advantages of group dynamics, implicitly developing the 

spirit of cooperation. Research has highlighted the fact that students love competition, teamwork, so 

games on groups of students will make them engage effectively and totally in the game, engaging 

both shy and even weak students. Students' co-ordination and collaboration at the group level will 

increase the degree of cohesion in the classroom. (Dulamă, 2008, p. 188). 

In addition to these aspects of group development, didactic games help increase moral qualities, 

provided that the game is conducted in accordance with organizational rules. Patience, tenacity, 

respect for other participants, self-control are only a few moral aspects that can be improved by 

implementing game playing in the didactic activity. But there are also situations in which 

participants do not respect the organization of the game, or seek alternative methods of assertion 

while performing the didactic activity. Even these situations lead to increased socio-professional 

accountability. In other words, students can develop their critical spirit and attitude to deal with 

conflicting situations. 

Integrating the game into the didactic activity is beneficial for students because they: 

 involve their entire personality at the intellectual and emotional level; 

 subordinate individual interests to the group ones; 

 learn or consolidate their knowledge through a fun and relaxing situation; 

 Shy students acquire confidence in their capabilities, and expansive learners 

learn to control themselves. 

All these effects of using the didactic game can only be generated if the teacher demonstrates a 

great deal of ability to manage this activity. The coordinator role of the teacher is very important. 

Thus, the organization of the game rests between the attributions of the teacher-coordinator. 

 

2.4 . Organisation of the didactic game 

Each game involves setting up a regulatory framework to provide students with the set of rules 

required to conduct the didactic activity. In order to respect this principle, the coordinating teacher 

has the role of establishing a concordance between the subject of the game and the knowledge 
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acquired by the students up to that point. Using the word, the teacher will guide the students 

through questions, answers, explanations and appreciations. 

The choice or conception of the didactic game must be carefully realized. Both the entertaining 

element and the physical or intellectual effort must be in equal proportions, otherwise the didactic 

objectives will not be achieved. In the situation where the entertaining element dominates the 

activity, then the educational goal and the learning elements will not be achieved, and if the 

physical or intellectual effort dominates the game, then we risk that the students cannot finish the 

activity, which would develop frustration and aversion to such activities. The success of the didactic 

game is ensured only by a balance between the two aspects. 

The efficiency of the game as a learning method is quite obvious, although most of the times the 

fun, the pleasure and the relaxation are on the first place, which leads to the disadvantage of this 

method, that the game is not taken seriously. Also, the teacher may encounter difficulties in getting 

involved in the organization and evaluation of the game. The disadvantages of the method also refer 

to the students who may be unable to work in a team or cooperate with group members.  

 

 

2.5 Structural elements of the didactic game 

As a teaching method, the didactic game presents at its turn several structural elements, 

which help on one hand to the understanding of the method and, on the other hand, to its correct 

application, in order to achieve the highest possible return. These are: 

 The title of the game: depending on the content and age of the participants. 

 The didactic goal: it represents the general educational goal of the game. This is established 

in close connection with the specifics of the game. 

 The operational objectives: they represent specific, educational, concrete, observable and 

measurable objectives. 

 The didactic task (the game instructions): represents the training element according to which 

the thinking operations are triggered (recognition, comparison, naming, etc.). 

 The content of the didactic game (the deployment): represented by the sphere of knowledge, 

the way of playing the game, the succession of the playing stages. There can be games that 

aim at fixing, enriching or synthesizing knowledge, others aimed at acquiring new 

knowledge, as others aim at verifying, or determining the degree of functionality of 

knowledge previously assimilated. 

 The didactic game rules: they are clear, concise, predefined and mandatory for all 

participants.  

 The playing elements: they represent the ways in which the game becomes a pleasant 

activity, continuously training the participants to solve a learning problem. 

 The didactic material: it must be attractive and well-chosen, show variety and be appropriate 

to the content, age, and individual peculiarities of children (examples: tokens, cards, boards, 

miscellaneous items). 

The components of the didactic game are of great importance, by the amount of information they 

bring to students. The transparency of the didactic game generated by this information creates a 

comfortable and stable environment for students, which helps them to make themselves available to 

the coordinating teacher and thus to go together towards the educational goal of the didactic 
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game.The following chapter presents the method of didactic game applied during the Romanian 

language and literature class, in all aspects: organization of the game, its application, its advantages 

and disadvantages. 

 

3. The didactic game during the Romanian language and literature class 

The aim of studying Romanian language and literature during compulsory education is to form a 

young man with a basic communicative and literary culture able to understand the world, to 

communicate and to interact with the peers, to efficiently and creatively use his/her own abilities to 

solve concrete problems in everyday life, to be able to continue at any stage of its existence the 

learning process, to be sensitive to the beauty of nature and to the one created by man. 

 

3.1 The didactic game during the Romanian language classes 

The Romanian language and literature classes have the general objectives to learn how to express 

correctly, clearly and coherently in Romanian. The didactic games used during the Romanian 

language classes focus on the components of the Romanian language department, namely: 

phonetics, spelling, orthoepy, lexicology, morphology and syntax. 

The phonetic notions are learned from primary grades, but they are deepened in the 5
th

 grade and 

recapitulated each year. They are complemented, during language classes, by exercises of 

orthography and orthoepy, which are closely related. Phonetic games consist of exercises, 

performed individually or in groups, related to the sounds of the Romanian language, the rules of 

word division into syllables, pronounciation exercises, etc.  

Example: The syllable game aims at correctly dividing words into syllables, but also at discovering 

the rules and exceptions of dividing the word into syllables. The resources are minimal: cards 

containing words and minimum workloads. The task solving can be done in pairs, but the answer 

analysis will be frontal because the discovery of these rules addresses the attention and focus of all 

students. In order to induce the idea of competition, points can be awarded for each task and the 

highest point pair will be appreciated in front of the classroom, and the other groups will be 

encouraged for future activities. 

In terms of teaching of the adjective you can use Find the intruder games in which students have to 

find out which word in the series is not compatible with others, the differentiating element being 

chosen so that it is known by the students. 

Example: 

Find the intruder and motivate its choice: 

a) blue, green, brown, black, yellow (the adjective brown is invariable) 

b) sweet, Romanian, grey, greenish (the adjective sweet is not formed by derivation) 

We mention that these games can be organized as competition, on groups, using the workbooks. In 

this way the group that will perform all tasks correctly can be rewarded, and the other groups 

encouraged. 

 

3.2 The didactic game during the Romanian literature classes 

The importance of studying literature in school is born through the specificity of the subject. 

Literature is a branch of art, so it helps students cultivate aesthetic taste. In addition to this goal, 

Constantin Parfene identifies other goals such as "development of thinking, formation of the 
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intellectual-cultural horizon, of the conception about world and life, cultivation of love for 

homeland, for national culture” (Parfene, 1977, p. 22). 

Given the generous applicability of the game playing method during the literature classes, we 

propose to present the most frequently used didactic games as presented by Emanuela Ilie in the 

paper ”Didactics of Romanian Literature. Methods and procedures used in the study of literature”. 

(Ilie, 2008, pp. 158-164) 

In order to understand the literary text, the teacher can propose the Bingo game. Each group of 

students (4-5 students) receives a 6-box worksheet, each one including the required task. The group 

that resolves the game correctly and quickly wins. 

Example: When studying the last part of the Eminescu‟s poem "Calin (File de poveste)" students 

are asked correct answers to the following questions: 

1. Characteristic of nature suggested in the first part; 

2. Prevailing images; 

3. The dominant feature of the described forest; 

4. The suggested feeling of the viewer; 

5. The name of the style figure from the phrase "cuibar rotind" 

6. The meaning of the term "harnici" 

In the order in which each group has announced that they have completed the square, one 

representative of each group will read the resolutions and explanations provided, and the teacher 

will count the correct answers and will announce the winning group.  

Personally, I think this type of game can also be used in an assessment session, the requirements 

being able to be adapted to any text at first glance, or to another literary text studied. 

Simulation games are also commonly found in literature classes. The most used variant of 

simulation games is the role playing. Several students are allowed to play the role of literary 

characters in key situations, after a time when they set their plan, verbal, para-verbal and non-verbal 

communication elements to help them get the best of their characters. Any character or couple of 

characters can be played by students. For example, in the 5
th

 grade, the characters of Caragiale's 

sketches, which often make them laugh, make students be careful about the text itself, can be 

successfully played by students. In upper grades, in the 8
th

 grade, Caragiale's plays can also become 

the sources of role-playing. The performance of Tipătescu and Pristanda characters in the Caragiale 

comedy play "O scrisoare pierduta" makes students understand the sources of the comic: language, 

morals and situation.  

As it can be seen, the use of didactic game during literature classes is quite limited. Among the 

advantages of the method we mention that students understand better the literature, putting them in 

the skin of the studied characters, but all these games assume a fairly long duration for the game, 

and this leads to the teacher's risk of not fitting in the hours allocated to the literary text set by the 

didactic project. 

 

3.3 The didactic game during the communication classes 

The communication skills represent the third element of the Romanian Language and Literature 

subject. The subject does not present a certain typology of communication classes because they are 

developed in close connection with the language or literature classes. In this respect, the 
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development of communication skills involves "an ensemble of linguistic, linguistic, cultural and 

pragmatic skills” (Pavelescu, 2010, p. 296). 

In order to build communication situations that can be materialized through role-playing, Marilena 

Pavelescu proposes the following tasks: 

1. You're Goe, the controller saw you pulling the alarm signal. What do you say to 

avoid the fine? 

2. Imagine that you are an animal / bird. Tell us how you feel, what is going on right 

now. 

3. You are about to go on a mission in space. I am your son / daughter. Explain what 

you are about to do. 

Along with these few examples of communication situations, many examples can be added, taking 

into account the class, the level of communication, the aspirations and interests of the students. 

These situations imply the necessary time to explain tasks, prepare the role, interpret and analyse it. 

From my point of view, these role games are an excellent way of shaping desirable beliefs, attitudes 

and behaviours, and sanctioning the undesirable ones. Also, through this method, students see how 

easily misunderstandings can occur, but also how they can be clarified. 

Games that have as a learning objective the development of communication skills are often role-

playing games that simulate the social reality for which students prepare themselves in school. By 

assuming these roles, students learn to cope with the rigor that life itself entails. 

 

Conclusions and suggestions 

 

Taking into account the aspects presented in the three chapters, the method of didactic play is 

increasingly used in the teaching-learning process. 

Didactic games must be used with some reserve in the teaching-learning process. The development 

of competition between students or their relaxation are aspects of didactic games that can easily 

move away the participants from the proposed finality. Therefore, the coordinating teacher should 

master the rules and ensure that all information related to the development of the didactic game is 

understood by the students. 

The didactic game is an active-participative method, because it presents a high degree of activation 

of children. Children do not passively participate in activities, as is the case with traditional 

methods. The use of this method leads to the participation of students in their own training.  

Through didactic games new information can be acquired, knowledge and skills can be assessed 

and consolidated, and cognitive, affective and willing skills can be developed. And through the 

practice of the didactic game strategy, it is possible to assimilate models of speech and models of 

interpersonal relationships, attitudes and convictions can be formed much easier and more 

understandable for children. 

As we have seen, the didactic game is a method that offers quite generous applicability in 

Romanian Language and Literature classes. The didactic game can be used as an attractive 

technique for exploring, exerting and consolidating the contents of any Romanian language and 

literature class, and for its performance teacher should consider the observance of the previously 

detailed methodological steps. 



International Journal of Social and Educational Innovation (IJSEIro) 

Volume 5 / Issue 9 / 2018 

 

66 

 

 

 

The three components of the Romanian language and literature class - language, literature and 

communication - are suitable for applying the didactic game method. Most didactic games can be 

applied at the Romanian language class, but games applied in literature provide real guarantees for 

students to understand the literary text. Games applied to the communication class develop the 

critical thinking of students who can be put into different situations. 

All these aspects outline the importance of the didactic game as a method used in Romanian 

Language and Literature subject. 
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