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Abstract 

This article presents some of the main results from the research about development of talented 

students in mathematics. The research is focused on identification, analysis, and interpretation of 

all or most factors in the family environment that contribute to development of mathematical talent. 

The research results reveal the specific methods, actions, strategies, and other variables of the 

home environment that influence and affect development of mathematical talent. The revealed 

principles involved in the educational development of talented students will allow parents and 

educators to improve, modify, and develop new strategies of dealing with talented students in an 

attempt to enhance their outstanding development. This research is very important from scientific, 

social, and practical aspects. Parents, teachers, administration, policy makers, and the entire 

society have to support identification and development of talented students because of their 

remarkable contribution to science, culture, technology, and welfare of the society in general. 

 

Keywords: talented students, family, environment, factors, mathematics, development, support 

 

1.Introduction 

Gifted and talented children differ from average children, and therefore it is necessary to adjust 

teaching methods to their needs so that they can develop optimally. This fact is very important 

because many gifted and talented students pass through schools unidentified, and often, when they 

are discovered, they are neglected by teachers because of their occupation by children who learn 

slowly. If talented students are neglected at school, family itself cannot do a lot in terms of their 

exceptional development. Such an approach is very detrimental to the talented individuals and for 

whole society.  

 

In our research, we intended to explore the development of mathematically talented students in 

family environment and determine factors that contribute to development of their talent. This study 

represents the case study research. We selected ten students talented in mathematics who have 

expressed their mathematical talent through successes in schools, at universities and international 

math competitions. 

 

We paid attention to the many factors in family environment such as socio-economic and 

educational status of parents, learning conditions, number of children in the family, parents work 

with children on school obligations, the reaction of parents to successes and mistakes, etc. This 

research is very important from different aspects like social, scientific and practical. The social 

aspect -Talented students when they become adults they will be the main carriers of economic 
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development, civilization building, and dissemination of culture and enthusiasm to entire 

community. We are convinced that it is necessary to invest maximum engagement on the 

identification and development of talented students because of themselves and their positive 

contribution to society.  

The scientific aspect – this research reveals how family environment influence and contribute to 

development of mathematical talent. We find out what factors in the family environment and on 

which way and to what extent affect development of mathematical talent. 

 

Practical aspect - According to Drašković (1998) nothing is as inappropriate as the equal treatment 

of children of unequal abilities and needs. As it is well known, gifted children are children with 

special needs. But, during educating and nurturing gifted and talented students in so many cases 

their emotional and social needs are neglected (Becirovic, 2005a).This study determines the 

practical activities in a family environment that contribute to the development of mathematical 

talent. We determined which strategies effectively influence on mathematical development and 

these strategies may serve as a reference for parents to properly guide their talented children. 

Based on the research results we made conclusions and recommendation on the strategy of 

education and nurturing students talented in mathematics, which could be great benefit for parents 

and for teachers who are engaged in the development of talented students in mathematics. 

 

2.Literature review 

The general development of the child starts from undifferentiated, untargeted and simple forms of 

interaction with the environment of the child and ends in a mature behavior: the conscious, planned 

and complex individual's relationship with the environment. Family is one of the main factors that 

affect the development of the whole personality (Rakic, 1976). Recent theory increasingly 

emphasizes understanding of talent as a result of the special combination of hereditary traits and 

their interaction with a supportive environment (Gardner, 1993; McCurdy, 1992; Sternberg & 

Lubart, 1995). Well-known is the fact that high results in the development of talent can be expected 

when it‘s nurturing starts as early as possible. Also, according many research numbers of students 

expressing signs of talent in their childhood do not guaranty their exceptional success in school and 

life (Howe, 1990, 1993; Tannenbaum, 1986). 

 

Modern views on talent leave the notion that genius is born, that talent is entirely a matter of gene, 

and that an individual has or does not have talent. Foundations of the modern understanding of 

talent are: 

 Talent is born and develops, 

 The impact on the formation and development of talents is multiple, 

 Development of talent is a long process (Čudina-Obradović, 1991). 

 

Students talented in mathematics belong to the category of children with special educational needs. 

Their special educational needs are related to work with them in school and at home. Adequately 

meeting their needs leads them to above-average success (Becirovic, 2005b).If we bear in mind 

these facts, it appears to be family among the most important and most responsible factor of 

encouragement and development of talent. Many researchers dealing with the phenomenon of talent 

agree that family is an irreplaceable factor as supportive environment for the overall development of 
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the potential of the child (Shavinina, 2013). Family does so by creating appropriate conditions for 

development, creating a variety of opportunities that children have to use in the best possible ways, 

and acts by its overall socio-cultural context to their development (Becirovic, 2005c).  

 

The abilities of gifted children in the exceptional measures differ from average ability children. 

During a childhood period two characteristics significantly differ from future talented 

mathematicians of all other children. These are asking thoughtful questions and lonely activity and 

daydreaming (Draskovic, 1998). In order to maintain and develop outstanding abilities of talented 

students it is necessary that teachers and parents pay to them special attention. Development of 

talent begins in the early stage of the general development as distinct, intense interaction of the 

child with the environment. It continues to proceed as a series of transformations during which very 

capable child talent may arise. The most widely seen, three basic transformations must occur to a 

child of high ability to develop his/her talent: 

 Transformation of biological potentials into skills, 

 Transformation of capabilities into creative ability and, 

 Transforming creative abilities into creativity (Čudina-Obradović, 1991). 

 

Mathematical competence is the ability to understand the essence of mathematical systems, 

symbols, methods and evidence, so that all of mentioned be learned, remembered and reproduced, 

and to be combined with other systems, symbols, methods and evidence, in order to be used in 

solving mathematical problems (Becirovic, 2005c).Unlike their peers, talented mathematicians are 

capable of rapid and broad generalization of mathematical problems and ideas (Arslanagić, 2004). 

They focus more on the core relations and the structure of the problem rather than the irrelevant 

details. Ability to learn math so far have been investigated mainly in two ways (BanĎur, 1991). The 

first is psychological observation and introspective analysis of the thinking processes that manifest 

themselves in solving various mathematical problems. In psychology it is called introspective way 

in exploring the structure of the ability to learn mathematics. Another methodological approach in 

the study of structure ability to learn mathematics is a factorial. 

 

According to Krutecky (Bruno, Bruno, J. and others, 1987) talented mathematicians have unique 

neural organization that has a profound effect on mathematical thinking. This trait often occurs in 

elementary form at age of seven or eight years and later developed into a major character. It is 

expressed in attempts to create mathematical environment, in a constant effort to pay attention to 

the mathematical aspects of different phenomena, in linking special and quantitative relations, 

relationships and functional dependencies. In short, they are trying to look at the world through 

mathematical eyes. Arslanagić (2001) differentiates two main types of mathematically talented 

students. First type is problem solvers. They are highly trained and successful in dealing with 

standard and non-standard problems, able to be optimally expressed in a very limited tests and 

competitions, his/her main interest is the search for solutions to problems set up by others. Second 

is research type. Characteristic of such mathematically talented students is their interest and success 

in studies of unresolved problems. They give priority to long-term research problem; their main 

interest is focus on their own questions and answers, and search for their own concept, methods and 

algorithms for solving problems. 
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When it comes to adolescence period of talented mathematician, it is often referred to their 

independent learning and coaching by certain mentors. They are looking for experts in their fields 

for which they have opted, and strive to work closely with them. Express their exceptional skills in 

mathematics and physics. It is important to mention the gender differences in math ability. Many 

studies found that boys perform better than girls on tests of achievement in mathematics (Sally and 

Callahan, 1996; Constance, 1998; Beal, 1999). 

 

In many states teachers who work with gifted and talented students do not have many opportunities 

for professional development in this area (Becirovic, 2007). If we take into account importance and 

significance of the development talented students and their contribution to society, we can say that 

this area in many educational systems is neglected and ignored even on undergraduate studies. But, 

beside this fact, there are some bright examples of successful teachers. For exemple Esi propose a 

system by reporting ti idea of an efficient functioning of the education process (Eşi, 2010, 41-50) or 

system whic exprime conexion between education, science and innovation Esi, 2015). Winebrenner 

(2000) provides a nice example of a teacher of mathematics. She gave the whole class the same test 

in mathematics and she very carefully observed each student to work. After a while she came to the 

conclusion that four students very quickly accomplished the test in relation to the rest of the class. 

By correction of the test she also realized that these four students solved mathematical problems the 

most successfully. In this way, she identified four talented mathematician and gained insight into 

the ability of other students. She formed working groups - one group was made up of four talented 

(homogeneous grouping), and said that they will work together until the end of the week. Activities 

and assignments were adjusted to abilities of talented and other children. She pointed out to them 

that her methodical approach quite acceptable to her and that will enhance their knowledge. In this 

way, the professor of mathematics in the normal school setting made the differentiation, and has 

done a lot to meet the educational needs of talented 'mathematicians and other students. 

 

3.Research design 

According to many experts crucial influence on the development of talent has family and schools 

(Engblada, 1987, Schiefele & Csikszentmihaly (1995). This fact has prompted us to direct our 

research to family influence on the development of talent in mathematics. This research is focused 

on exploration of factors that contribute to the development of exceptional mathematicians who 

have achieved significant results both in school and in different levels of competitions. Thus, the 

subject of this research is determination of factors that contribute to the development of talent in 

mathematics in the family environment. 

 

Our research is empirical and represents qualitative study. Through it we intend to identify and 

interpret the circumstances under which specific needs of talented mathematicians are met in family 

environment, so that these children develop into superior students. The goal of our research is the 

identification, analysis and interpretation of the factors in the family environment which contribute 

to the development of mathematical talented.  

 

Main research question of this work is: What factors in the family environment have an impact and 

contribute to development of mathematical talent. Therefore our task is to determine the 
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development of talented students in mathematics through the home environment and determine how 

different activities in home environment stimulate their individual development in the field of math. 

 

4.Method 

With regard to the type of the research and the research question that we have set, we decided to 

apply case study method. A case study is a method in which all important aspects of a phenomenon 

or situation are investigated, where the unit of study takes an individual, institution, community or 

any group that is considered as a whole. This method includes information relating to a period of 

life history of research sample taken (McMillan, 2012; Good-Scates, 1971). Our case is a group of 

ten students talented in mathematics. The research is focused on their developmental path in family 

environment. 

 

We used semi-structured interviews for collecting empirical data. When it comes to data collection 

instruments we used protocol for conducting interviews with the parents of the talented students and 

protocol for conducting interviews with ten students talented in mathematics. For the interview 

questions we consulted many previous research and books in field of the identification and 

development talented students like Creating a scale to measure Motivation to achieve academically 

talented: Linking attitudes and behaviors using Rasch measurement (Waugh, 2001) and A 

comparative study of personality, values, and background characteristics of artistically talented, 

academically talented, and average 11th and 12th grade students (Evert, 1986). 

By interviewing parents of participants we found out what they were doing on the development of 

mathematical skills of their children. Also, we discovered how they dealt with them in a different 

situation which could have stimulating or constraining effects on the development mathematical 

talent of their children. 

 

 

5.The research sample and method of data analysis 

Almost all countries in the world organize mathematical competitions.  The best students on 

national competition participate at international competition. Sample of this research consist ten 

students talented in mathematics and their parents. The most important criterion of their selection 

was their exceptional successes on national and international competitions. We selected ten the best 

students in field of mathematics from Bosnia and Herzegovina and we interviewed them and their 

parents individually.  

Due this research represents qualitative study we applied qualitative data analysis. We created codes 

for analyzing interviews with parents and students. Afterwards, we clustered codes and created 

appropriate categories. Part of research results are displayed on charts. 

 

6.Research results 

The characteristics of the family environment 

The theory of the development of specific talent represents a gap in educational literature. 

According to many authors, talent requires different set of circumstances to come at the first fore. 

These circumstances can be expressed and realized in different situations and family factors have a 

decisive influence on the beginning of talent development. 
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The first question posed to our participants is related to their place of residence and education. All 

participants answered that they live and study in urban areas. Also, it is important to mention that 

nine out of ten are raised in major cities in Bosnia and Herzegovina. By looking to the development 

of students talented in mathematics in terms of their place of residence and education, we can 

assume that there are several factors that may contribute to their extraordinary development in 

urban areas. Some of these factors: 

 Better quality of education in urban areas, 

 The existence of competition, e.g. in a small settlements students talented in mathematics and 

their parents can be satisfied with the fact that she/he is the most successful mathematician in 

her/his settlement and does not possess motivation for further progress, while in larger cities there is 

greater competition. This information we got from some teachers and parents, 

 Better information system in urban areas, 

 Optimal environment for development different skills (e.g. existence of clubs for talents such as 

"Club of Young Talents in Sarajevo"). 

Size of family members and birth order is also an important issue in the research of development 

talented children in family environment. We found that all the students talented in mathematics 

grew up in small families. Nine participants grew up in a family of four (two children and two 

parents), and only one student in a family of five (three children and two parents). 

Our research findings are in agreement with the results obtained by Vernon, and Vernon Adamson. 

Their results show that a small size of family members is the most influential variable in the 

development talented children within the family environment (Evert, 1986). Based on the results 

obtained through our empirical research and the results obtained by Vernon, and Vernon Adamson, 

we can point out that size of family may have an impact on the development of mathematical talent 

and that children who live in small families have greater opportunities for mathematical 

development then children who live in large families. This statement is strengthened by the fact that 

90% of our participants live in four and one in a family of five members. 

When it comes to the birth order most of our participants are first born. Six of them were born as 

the first child (two participants are brothers).The results we have obtained are similar to Terman‘s 

research of highly talented children. He found that three-fifths of his sample is first born and they 

generally come from small families. Research conducted by Drews and Kincaid shows that half of 

their samples were first-born children and in Kincaid‘s research four-fifths of the participants come 

from small families where live from one up to three children (Evert, 1986).However, these results 

are not identical for all areas of talent. Thus, e.g., Scot Laurel Evert in his survey found that 67.7% 

of the talented in arts and 72.1% academically talented children come from families in which live 

three or more children, and 63.7% talented in the arts and 67,6% academically talented are middle 

born or they are the youngest children (Evert, 1986). 

Taking into consideration our results and the results of other researchers we can say that birth order 

may influence to development of mathematical talent. Our assertion about birth order does not 

apply to all fields of talent but only on the mathematical area. 

Socio-economic and educational status of the parents is an important factor in development of 

talented students in family environment. Under this we mean certain environmental characteristics 

of participants related to their parents' home, residence, and parents education. Success in school 

and many aspects of personality significantly depend on the social conditions, the environment that 

encourages or inhibits the individual development.  
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When it comes to our participants, so students talented in mathematics, we found that almost all of 

them come from highly educated families. The level of education of their parents is showed in the 

following graph: 

 

 

 
Chart No. 1: Educational status of parents 

 

 

On the chart we see that the two fathers graduated only secondary schools, one graduated college, 

five graduated university BA degree (among them the father of two brothers participants) and one 

of them obtained doctoral degree. When it comes to the education of mothers one mother graduated 

only elementary school, two graduated college and six graduated universities BA degree (among 

them the mother of two brothers participants.). Also, it is important to mention that their parents 

mostly graduated at the Faculties of Natural Sciences, such as mathematics, physics, chemistry, and 

electrical. Seven fathers studied science and two social sciences. Half mothers studded the natural 

sciences, four social sciences, while one mother finished only primary school. 

By analyzing our empirical data we can conclude the following: 

 most parents of our participants are highly educated, 

 most parents are educated in the field of natural sciences, 

 parents education has a great influence on the development of mathematical talent. 

 

From these data we can assume that parents as highly educated have more aspirations to encourage 

and support their children to develop their mathematical talent. Also, we can assume that they 

organized a variety of activities from which they originated experiences that have contributed to 

orientation and exceptional mathematical development of their children. Because seven out of ten 

participants have one or more family members who are above average mathematicians we can infer 

the existence of the genes have influenced the development of mathematical talent. 

By exploring the economic situation of the families from which our participants come we found that 

they come from economically stable families. Through analysis the answers, we realized that at nine 

participants both parents are employed and at the tenth participant only father. Taking into 

consideration that almost all parents are highly educated and employed, we can conclude that the 
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participants come from families above average economic status, and that the economic situation of 

the family has a profound influence on the development of mathematical talent. 

Marland in 1972 in his report on talented youth in the US Congress indicated that talents come from 

privileged families (Evert, 1986). So, in this case, our research provides similar results to earlier 

researches. 

 

7. Conditions for learning 

In the study of development of our participants in family environment we considered that is 

necessary to examine the conditions in which they learned. According to obtained data the 

conditions for learning of our participants are largely varied. The first question referred to the 

provision of adequate space for learning. Only six parents said they have managed to provide fully 

adequate space for unhindered learning, while three parents pointed out(among them is parent of 

two brothers participants) that they could not ensure the best conditions for learning (Chart no. 2). 

However, they tried to organize all activities and use property on the best way in order to ensure 

optimal conditions for learning. 

 

This part of our research could be compared with the research results of Drašković (1998) which 

was brought on the basis of empirical research of the impact place and the comfort of the apartment 

to learning. Her results show that housing conditions of the family and the success of students in the 

school are connected to each other. Success of students from families with high financial 

possibilities and students who live in a comfortable apartment are better in all teaching subjects 

(Draskovic, 1998). 

 

We asked parents do they ensure sufficient time for studying to their children. In this case parents' 

responses are more balanced than at the previous question. Eight of them said they ensure sufficient 

time for learning to their children. Only one parent negatively answered to this question (Chart no. 

2).The next question is related to the provision of adequate learning materials such as books, 

magazines, collections of mathematical assignments, etc. On this question all parents responded 

positively (Chart no. 2).To the question about providing attendance to specific courses out of school 

curriculum for their children some parents have responded positively and some negatively. Six of 

them said that their children attended to additional courses which were largely based on the interest 

of their children, and three parents said that their children did not attend to any additional courses 

(Chart no. 2).The last question in this section was about the provision of instructors for work with 

participants at home. In this case parents' responses are identical. None of them had hired a private 

instructor for the improvement learning of their children at home. 

 

We can summarize that six of parents provide adequate space for learning, nine sufficient time for 

learning, all they provide the appropriate learning materials, seven provide attendance to additional 

courses and none of them had hired private instructors for the improvement learning of their 

children at home. So, for a remarkable mathematical development is necessary to ensure the 

appropriate space, the materials required for learning, sufficient time and certain courses based on 

the interests of children. 
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Chart No. 2: Conditions of learning 

 

8.Parental support as an essential factor in the development of mathematical talent 

Each person has a great potential in certain areas, but the problem is how to identify and develop 

these potentials (Engblade, 1987). The identification and development of talented children is a very 

delicate issue. In this process should be included parents, teachers and experts in the field of 

talented individuals.  

 

Participants are asked who had the most influence on their mathematical orientation and who gave 

them the most support on the way of their mathematical development. All participants said that 

primarily parents and teachers of mathematics influenced and supported them, but they also pointed 

out that they often talk with parents, teachers and friends in general about education and about 

math. When participants are asked to describe in detail how their families contributed their 

mathematical development they responded that it was moral support, they were advised by parents, 

provided all the necessary materials, space for learning, sufficient time, and trained in math at the 

lower ages. The participants also answered that their parents in some way express the happiness and 

satisfaction because of their success, and it contributed to participants‘ motivation. 

 

All of our participants said that they have long-term objectives in the field of education, such as: 

complete undergraduate studies with a high average, graduate, obtain Ph.D. title, and contribute to 

science in their field. These goals are certainly derived from appropriate conversation with parents 

and teachers about education. 

 

Motivation is the key driving force in all human activities. Without it, success would not be 

achieved either it would be minimal. In this section we discuss who and how encourage and 

stimulate our participants. To obtain information about these factors, we asked participants several 

of questions.  

 

The first question deals with life in early childhood. Parents are asked to explain how they acted 

when their children frequently asked them certain questions, because it is common that appropriate 

responses may contribute to the development of thinking skills, and build curiosity and certain 

attitudes and values that can have a profound effect on further development. All the parents 

patiently tried to answer all questions of our participants. Also, by answers they tried to contribute 

to their knowledge and build certain attitudes and values about learning. Some parents have tried to 

direct their children to find answers themselves. This is explained on the following way: 
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"We were trying to answer his questions and further explain him certain things that were related to 

his questions, and we have instructed him to found the answers in the environment or in the books," 

- one father said. 

Many parents were not satisfied by the response to the questions, but they have tried to expand 

children‘s curiosity, use it to establish certain standpoints towards certain things, and some of them 

instructed their children to seek themselves information for which they are interested. Certainly, 

these approaches could contribute to the development of mathematical talent. 

 

When parents are asked to explain the way how they encourage their children to develop their 

mathematical skills, parents answered similarly. Eight parents try to build a certain attitudes and 

values in their children. These attitudes are built through conversations, rewards, different types of 

support, etc. Only one parent said he have not done anything special in this terms. Parents explained 

to their children that all types of success take a lot of efforts and persistence. This approach 

contributed to intrinsic motivation of our participants. Following quote of one parent is good 

example of participants support: 

"I told them, 'What is required is a personal struggle for self, for life, for survival, for parents, for 

their country and for all the rest. There is a struggle at school no matter where you go into it. By 

good school grades you will help everyone. 'They took it seriously, and after they recognized 

themselves in mathematics. By their success they cheered themselves and cheered as to support 

them more, "- father of two brothers said. 

 

Parents were helping children to discern and develop their different interests, strengths, and energy 

in different directions. They try to reduce the possibility that children develop a sense of failure and 

inferiority. Parents try to support them at every situations and every opportunity. 

Parents have been asked what their expectations were when it comes to education of their children. 

Parts of the parents (three of them) were not considering a lot about results of their children's 

education. Mostly they were focused to the current situation, and felt that the most important for 

their children was to work and learn and results of this engagement will come later. The second part 

of parents (three of them) responded that they did not expect such a brilliant success of their 

children. One of them has been explained this: 

"Our expectations were more modest than he actually achieved," - one father said. 

Two parents said that their expectations were in line with the capabilities of their children and one 

parent said that he had high expectations and it is mostly achieved. 

 

Parents generally did not have too high expectations that were unfeasible for their children and that 

in the case of their failure to achieve it, could cause a low self-perception which could decrease 

their motivation. On the contrary, some of the parents had lower expectations then achieved results. 

After implementing their expectations parents have expressed a high level of satisfaction in what 

their children found as an additional source of energy to new successes. Parent‘s expectations were 

realistic and simulative, and parents were occupied with the current work what was important to 

their children to maintain continuity of successful learning and perseverance, and based on that, 

certainly good results came. So, we found that appropriate expectations have a very positive impact 

on the development of mathematical talent. Our results are similar to the research results of 
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Cvetković-Lay and Sekulic Majurec (1998) about the positive impact of parent‘s expectations on 

the development of talented children. 

Parents are also asked to explain how they supported the efforts of their children. We got quite 

identical answers. Parents respected and appreciated the efforts of their children. This appreciation 

was expressed by praises, varies rewards (gifts or celebrations) e.g. The last question in this set was 

related to parent‘s feelings in the moments of extraordinary successes of their children. The answers 

are in this case fairly balanced. All parents felt happy and proud - that happiness was differently 

demonstrated (organizing celebrations, providing gifts, family outings to dinner etc.). 

Diverse appreciation of child efforts and the expression of satisfaction by parents in their children's 

success certainly had a very positive effect on the future work and perseverance of our participants. 

Always parents tried to act wisely. They invested efforts that their actions do not have a restraining 

effect to motivation of their children. Support and praise were a constant presence.  

 

9.Supervising learning of talented students and work with them on school assignments 

Any form of cooperation between schools and parents bring positive results in the academic 

development and the improvement of children's behavior. We asked parents of talented students in 

math to explain their monitoring of learning and instructin them at home. 

On this question parents responded in three ways. Four of them constantly monitored and controlled 

learning of their children at home. One parent did that occasionally. Two parents did so only in the 

early grades, and one did not monitor learning at home. Father of two brothers told us that he rarely 

monitored learning at home and in school regularly. 

 

When it comes to supervising learning at school parents responded similarly. All parents were 

supervising learning of their children in school. Three parents pointed out that it was appropriate 

supervising but not as an auditor or inspector. 

From answers it can be understand that almost all parents at home and at school in a very deliberate 

manner supervised and monitored learning of their children. They did not neglect the learning of 

their children at home or at school. They have not even gone to the other extreme to control and 

supervise all activities of their children and thereby limit and take away their freedom. They took 

care of learning of their children but at the same time they gave a lot of freedom and the right to 

them in order to organize their learning on the most appropriate way for them. We find this 

approach‘s as one of the most important factors that have contributed to the exceptional 

development of our participants. 

 

The next issue that we considered very important and parents are asked about it refers to the work 

of parents with their children at home. We wanted to know did parents help children in learning in 

general at home and did they specifically help them in math. Also, we asked them if they helped 

them to explain the way they did so. The answers are quite different. Three parents responded that 

they did not help their children to learn at home. They said it was not necessary, because their 

children were always successful in school. The father of two of our participants said that their 

mother only in the early grades reviewed their notebooks, and also, one parent said his son usually 

worked without their help. The second part of the parents (five) answered that they helped their 

children in math and other school subjects. When asked to explain how they help them answers are 

mixed. Some of them helped children only in the lower grades, some directed children to certain 
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sources, while some parents trained their children math tasks. So, five parents directly help their 

children to learn at home, and three or four of them believe it is not necessary. 

Parents were asked whether our participants train other students in math at home. All parents 

responded positively to this question. Two of them pointed out that it was very common and parents 

of three participants said that it was rare. Based on these responses, we can assume that training 

other children contributed to the mathematical development of our participants. 

Appropriate monitoring of child‘s learning in school and at home (not in function of authoritarian 

control), and appropriate parent‘s assistance in learning have a positive effect on the development 

of mathematical talent. 

 

10.Talent and freedom 

Parents were asked few questions in order to explain the presence of freedom in the development of 

our research participants. We wanted to investigate the connection of freedom and independence in 

the development of mathematical talent. We asked parents about the freedom of choice of learning 

materials, learning methods and planning time to learn and play. 

Regarding to the first question all parents said that they did not interfere in the selection of learning 

subjects or learning content. The methods of learning also were not imposed by the parents. But 

only two parents said that they sometimes suggested some things related to the learning strategy 

(chart no. 3).When it comes to the question of freedom of choice of time to learn and play one 

parent said that in the lower grades he planned time for his son but later he did not. The other parent 

said that he works with his child in order to develop working habits and his son cannot play when 

he wants. The rest of the parents (seven including the father of two brothers) said they are liberal 

and allow children right to choose the time to play and to learn (chart no. 3). 

From the answers we can see that our participants have the high level of freedom when it comes to 

choice of learning content, learning methods and planning time, and it has a very positive impact on 

the development of mathematical talented. That freedom has provided them the independence and 

creativity, but as it is known, there is no creativity without freedom. Therefore, we can conclude 

that for the exceptional development of mathematical skills freedom is necessary. 

We asked parents whether their children were labeled by negative names or stigmatized because of 

extraordinary success of their children. Six parents responded negatively to this question (including 

father of two brothers), or they did not know that their children are labeled due to the extraordinary 

success in the school, and three parents responded affirmatively, and confirmed the presence of 

negative labeling (chart no. 3). This problem parents were solving through explanations to their 

children that other children only envy them because of their exceptional success, and advise them 

not to pay attention to such provocations. One mother explained it to us as follows: 

"We have tried to emphasize that these nicknames provide envious people, ie. those who are envious 

due the success and that provocations serve them as a relief for their failures." 

Although both these responses are not the best (because talented children convinced that others 

envy them and have a negative opinion about them may cause difficulties in terms of socializing), 

they have contributed to mitigate the impact of labeling on our participants. 

We conclude that mostly the freedom of our participants was not violated in terms of labeling and 

stigmatizing. Appropriate conversation is one of ways for elimination the effects of labeling when it 

is expressed. 
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Chart No. 3: Talent and freedom 

 

 

 

11.Reactions of parents to children mistakes 

Parents in different ways treat mistakes of their children what also depends on the type of mistake. 

The reactions of parents to mistakes or fails may have negative consequences and may be used as a 

lesson for the future. For instance physical punishment can only have negative consequences and 

may not have the positive outcomes (Pehar, 2000), while appropriate conversations with children 

and seeking lessons from mistakes can have a positive effect on the children from emotional aspect 

and aspect of gaining experience. Sometimes parental understanding and adequate explanation of 

mistakes will facilitate to child to understand a current fault but in the future he/she will be more 

competent when face similar problems. 

 

In order to obtain information on how do parents treat our participants when certain mistakes or 

failure occur we asked them a few questions. The first question was: How do you usually act toward 

your child when he/she refuses your orders? 

Six parents said that such situations are rare. The answer of one of the parent was: 

  "I do not remember that they refused my orders, but if it was hard to do something we have sought 

a compromise to mutual satisfaction". 

One parent said that such behavior is not uncommon. He explained that he tries to calmly talk with 

his child in such situations. 

The parents, who said they had rare situation that their children refused orders, they always calmly 

approach this issue, and they never on autocratic manner try to solve such problems. Parents talk 

rationally with children and on an acceptable way try to eliminate such behavior. They did not 

express aggression, anger, and have not linked their talents with their asocial behaviors. 

We may conclude that search for compromise, understanding and appropriate conversations are 

appropriate to effectively resolve problems of rejection of orders by talented mathematician and that 

these strategies have positive impact on their development.  

 

The next question we asked the parents are related to verbal criticism of our participants. Parent‘s 

answers could be divided into three categories. Five of them said they rarely criticized their 

children. One parent told us that he never criticized his child. The parents of three of our 
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participants pointed out that they often criticized their children and some of them enriched response 

as follows: 

"We criticized him whenever the opportunity arose". 

"I have often criticized them, whenever I had opportunity to do that". 

Based on empirical data we see that parents never reacted by punishing their children to actions by 

which they were not satisfied. Parents used verbal critics rarely. Parents sought to improve the 

performance and behavior of their children through counseling. These strategies were immensely 

effective on the development of mathematics talent. 

 

12.Conclusion 

All participants talented in math were born and grew up and were educated in urban areas. 

Therefore, children in urban areas have better conditions and encouraging environment for the 

development of mathematical talent. 

 

Our participants have been raised in small families. This data leads us to conclude that smaller 

families are more appropriate for the development of mathematical talent and most of talented 

mathematicians were first-born. 

 

The parents of our participants are in most cases highly educated. This data refers to both parents. 

Most of the parents were educated in the natural sciences. Also, all participants come from families 

with high economic status and all these factors had influence and contributed to the development of 

mathematical talent. 

 

Participants were mostly supported by parents and teachers. Also, they got support from friends. 

They often talked with parents about their career. Parents advised and guarded them and ensured all 

the necessary learning materials and learning conditions. In the lower grades parents were training 

them mathematical skills. Parent‘s support also has been manifested through guidance, 

conversations, stimulation, and expression of happiness and appreciation for the success.  

Most parents ensured adequate space for learning and almost all other requirements to the 

participants so they could effectively learn. We believe that good conditions for learning are 

important factors that have contributed to the extraordinary development of mathematical talent.  

When participants showed some forms of curiosity parents affirmed and supported it rather than 

eliminated it. Parents sometimes guided participants to search for specific answers in the 

environment or in books. Parents build positive attitudes towards science and towards learning and 

work in general. They persuaded participants through various ways why is important to deal with 

science. They explained them that any kind of success cannot be achieved without perseverance and 

hard work. 

Expectations of parents had positive influence to the development of mathematical talent of our 

participants. Their expectations were not too high and unfeasible for participants, but optimal and 

encouraging. If participants achieved expectations, parents expressed appreciation which further 

encouraged participants. A few parents did not think much about the expectations, but they have 

been focused to ongoing current obligations and were convinced that good work and persistence 

will produce good success. All these approaches contributed to a greater interest and success in 

mathematics. 
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All parents have supervised learning of their children at school. Part of parents emphasized that it 

was appropriate supervising and not strict autocratic control. This data leads us to the conclusion 

that proper monitoring of work and achievement of students talented in mathematics has a positive 

impact on their further development. 

When it comes to mistakes or failures most of parents adequately discussed with children, and 

analyzed mistakes and assumed consequences. As discussions and consultations were usually 

presented during certain mistakes of the participants we conclude that this approach were efficient 

on the way of mathematical development of our participants. 

Parents did not interfere in the choice of content for learning. Only two parents have suggested 

some methods of learning. Participants were free to choose subjects, materials, methods and time 

for learning and this freedom is shown as a positive factor for the development of mathematical 

talent. 

All participants had the role of instructor to another children and it contributed to their 

mathematical talent. Problems with negative labeling parents were solving by proper conversations 

and counseling. 
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Appendix 

Interview with participants 

1. Where do you grew up (describe in more detail: village, town, city, ...)? 

 

2. How many brothers and sisters do you have? 

 

3. Specify your born order in your family! 

 

4. What is your father's ocupation? 

 

5. What is your mother 's ocupation? 

 

6. Which school or university did your father study? 
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7. Which school or university did your mother study? 

 

8. What is the socio-economic status of the family in which you grew up? 

 

9. List all organized extracurricular school activities that you attended? 

10. Describe how your family contributed to your rapid progress in mathematics! 

 

11. List persons who mostly influenced the development of your mathematical abilities? 

 

12. List persons who mostly supported you in your advanced development in mathematics? 

 

13. How often do you discuss about your career and future plans with your parents, teachers or 

others? 

 

14. How would your parents feel if you persist in even greater achievement in mathmetics? 

 

Interview with parents of participants 

1. What do you undertake to provide favorable conditions for the education of your child? 

 

2. Which of the following activities are undertaken in order to provide optimal developent of 

your child: ensureing free time for learning; ensureing adequate space for learning; providing 

adequate learning materials (books, magazines and other necessary accessories); ensureing 

private instructor; ensureing the attendance to certain courses, ensureing the other forms of 

education? 

 

3. If you have personally helped your child in exercise and training of various school tasks at 

home (in the apartment) please describe how did you do it? 

 

4. How did you feel when your child achieved exceptional successes in mathematics? 

 

5. How do you encourage and incite your child in order to develop his/her mathematical 

abilities? 

 

6. How did you react when your child often asks different types of questions? 

 

7. Does your child help other children in training mathematical skills? 

 

8. How do you treat him/her when he/she did certain mistaces or failures? 

 

9. Do you monitor and control his/her learning and work at home? 

 

10. How often do you verbally criticize your child for certain mistaces or failures? 
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11. What are your expectations when it comes to education of your child. 

 

12. How do you expres apriciation for efforts of your child? 

 

13. Do you regularly track and monitor his/her learning in school? 

14. Do you determin what your child learn? 

 

15. Do you determine how your child learn? 

 

16. Do you determin time for learning and time to play to your child? 

 

17. How did you act when your child refuses orders? 

 

18. If you noticed labeling of your child with some unpleasant names how did you react in such 

moments? 

 

19. If there is any another variable that contributed to mathematical development of your child 

and that we have not mentioned it please briefly describe! 
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Abstract 

Throughout the recent decades of foreign language teaching the best new technology has been 

adapted and has been put in the context of teaching and learning. In particular the use of filmed 

materials has entered widely the process of foreign language didactics. Many are the reasons why 

language teachers should use their filmed material. They complement textbooks with authentic 

paralinguistic as well as extra linguistic cultural material featuring a reality as close to the place of 

language in the object of study. The utilization of these materials has raised curiosity and 

motivation in language learning. Even scientific research support this typology of learning. Of 

course the teacher must be careful in the selection of films which should include some specific 

criteria. The collection of the teaching materials related to the film selected parts, takes time and 

special specifications, but it provides in depth acquisition through the active participation of pupils. 

 

 

Keywords: foreign language teaching, the FL teaching, film materials, Utilization of film materials 

in the classroom  

 

 
1.Introduction 

The use of audiovisual materials in general and in particular the use of films, is already a reality 

known in the context of foreign language teaching. The assessment of the cultural aspect in 

language learning has also for a long time now found support to access communication and the use 

of authentic materials, best represented by audiovisual materials and films. With regards to 

authentic materials it can be said that, if the intention of learning is that of presenting learning 

situations rich in content, diverse in themes , but also adhering to the interests and needs of the 

students, the authentic materials should be built as such for " the mother tongue" and represent the 

best linguistic, cultural, social, historical reality etc. of the language being studied. Among these 

materials, to be utilized by the foreign language teachers, in daily didactic process there can be used 

audiovisual ones and films. 
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2.Why should film materials be integrated in the FL teaching? 

As stated above there are numerous authentic materials that can be used in foreign language classes. 

Part of them are handouts from books, magazines or various publications on paper. But what would 

be the difference between them and the textbooks? The latter are already contemporary texts printed 

in attractive colorful formats for the students. Would it be attractive for the pupils, the replacement 

of those texts with black and white photocopied materials, although they will have advantageously 

authentic content?  

Therefore we are of the opinion that the use of authentic materials, audiovisual and film ones would 

be appropriate, especially in circumstances feasible to different school contexts, as they not only 

have the authenticity but are also presented in a format different from the textbook, enabling thus an 

interesting and motivating class. 

 
 

In fact, there are numerous reasons and suggestions that researchers of the field give concerning the 

use of film footage. To begin with, by using the film, the teacher is at the service of science. 

Nowadays, the concept of education through various means and materials has changed radically. 

This is also noticed in the educational process where the main purpose of the use of audiovisual 

materials is not merely the manifestation of a certain material, but the importance of creating 

learning situations where the audiovisual instrument comprises the material to work with as well as 

the language through which will be processed this material ( Rivoltella, 2001, 34-35). Furthermore 

we will refer to theories related to communication access which mean learning as the fundamental 

objective of language related communication, audiovisual and film footage, contexts as well as the 

sounds of different voices complementing the textbook, teachers voice, etc. ( Diadori, Micheli, 

2010, 194-195). In particular the assistance provided by the visual aspect is presented as a visual 

dictionary which is meaningful in terms of culture, which varies from school to the dinamics of 

more informative texts, in which students shift as an active witness. (Altman, 1989, 103), (Spinelli, 

2006, 13).  

 

 

The use of audiovisual means through which materials are passed through, follows the principle of 

orientation according to which when a language is learned, the mind follows a particular itinerary, 

tackling initially the general sense and then stopping gradually to analyze the details. In this sense 

learning through a visual means of this standard means learning through videos will follow the 

natural journey of of learning. (Danesi, 1988) (Troncarelli, 1994). Apart from this, the visual 

element comes to the aid of the word, with respect to the environment where the event, but also the 

characters participate in, providing contextualization and assumption of dialogues. (Torresan 2000, 

268). Through footage other elements can be analyzed easily such as extra textual elements as well 

as gestures, facial expression, claims, the distance between the interlocutors, the social meaning of 

objects and clothing of the characters, etc. (Diadori 1999,29-39) (Torresan 2000, 269) (Celentin, 

2007,32). Many are the neuro-linguistic research works which have highlighted the contribution 

that we get by memorizing long film materials (Begley, 1994). With the use of a film sequence 

which coincides with the interests of the students and that can arouse in them visual emotions, 

hearing or thematic ones, the memorization mechanism enters the game that underlies language 
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learning (Fabbro, 1996), (Diadori, Micheli, 2010,195). The idea of seeing a part of the film evokes 

pleasure and curiosity among students by motivating progress (Celentin, 2007, 31). 

 
 

Given these aspects and underlining the fact that the showing of a material film constitutes one of 

the motivations to be quoted in different surveys developed about the reasons that lead to the study 

of language and culture of a foreign language, we are of the opinion that since the film materials 

which promote a psychological and emotional involvement, it should be considered very important 

to the didactic process and even in many cases irreplaceable. Many students prefer this form of 

imagination offered by movie. Visual involvement in films is often regarded as pleasing and less 

"tedious" than reading a text. 

 
 

So, in any case, the film is a very good didactic resource that enables students to plunge into an 

authentic linguistic and cultural universe. The combination of moving images with sound inevitably 

attracts curiosity and interest from students who dive into a story that not only provides spoken 

language, but it is also felt in the words, in the images, in the clothes and movements. In addition, it 

is known that persons interested in learning are mainly drawn by art, cinema and literature; 

therefore the watching of a film represents a meaningful situation for psychological and emotional 

involvement in the didactic process. 

 

 

3.Utilization of film materials in the classroom  

As mentioned, the film materials are a very valuable didactic source, which can be used for 

different purposes. If our objective would be bringing the students to a reality as cinematic as 

historical and contemporary, we can selects a scene or two taken from different movies. If we want 

that through film materials we enable pupils the learning of foreign languages by teaching 

objectives set out in the program files, we can then select a material that suits the tastes and interests 

of students, and arouse pleasure by representing the culture of the language the object of the study. 

Film parts should be part of films produced exclusively for foreign language audiences in the object 

of the study, because only in this way they will provide a full panorama of the language, culture, 

civilization, etc. Regarding these later aspects the teacher must have the ability to select linguistic 

and cultural models, to apply specific teaching strategies as per the audio-visual materials and films, 

while adapting them to the different phases as per the didactic units, integrating thus the work 

around the parts of the film with other teaching methods (Diadori, Micheli, 2010, 231). 

For pupils with an intermediate language level standard films are preferred, with average formal 

registers and with ordinary conversations with a basic vocabulary (Diadori, Micheli, 2010, 232 ). As 

for students with advanced –level, other materials can be used with examples of regional variations, 

more formal records or more informal conversation language, as well as various aspects of jargon. 

(Diadori, Micheli, 2010, 232 ). 
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Before the planning the film it is necessary to elaborate exercises that lead to the establishment of 

assumptions and projections about the scenes that will appear, in order to prepare the students about 

the material and minimize the anxiety that can be created by the expectations of everyone in terms 

of an audiovisual text in a foreign language. This factor may lead to the lifting of a filter which 

prevents the proper learning of the linguistic, pragmatic, cultural aspects, communication, , etc. , 

that are provided by the content material. 

 
 

Written materials and exercises that will be elaborated by the teacher will be presented in the 

classroom with applications in didactic activity (Eşi, 2010, 24-34). They should reconsider 

situations that appear in the film parts. To enable the acquisition of various targets provided by the 

teacher, didactic units to be used should contain a variety of exercises, exercises with content 

analysis and processing of data, exercises to predict the wording of individual assessment and 

knowledge transfer learned in other contexts. Work at home in relation to the culture of the target 

language can also be completed with studying online and carrying out research tasks. Some of the 

exercises should also be dedicated to the functional aspect: communicative acts, with implications 

in intuitive didactics (Eşi, 2014, 87-92), situations and relationships between language and referring 

film sequences that will appear in the classroom. Other exercises should be linked with lexical 

phenomena that appear in the text. They can also be treated in the Motivation or the Pre-global part 

to enable the initial approach to vocabulary elements that will be displayed, but also in the part of 

the detailed analyses in order to move on with memorizing and learning. 

 
 

Within the comprehensive global stage in order to realize the understanding of the material, the 

teacher can build up exercises that can appear in different techniques, as alternatives, open or closed 

questions, true or false exercises, exercises with rankings and other ones that display the transition 

from one code to another or transcodification, cloze exercises as well as table of contents of the 

vocabulary build up. In the mean time the connection of the analysis of the spoken language can be 

treated in terms of sociolinguistic aspects: possible regional variants, different records, slang etc., 

para and extra linguistic elements and elements of intonation, rhythm, stress, facial expression, 

gestures, movements. Various other instruments should be treated as essential elements bearing on 

the target language and culture of study. The analysis of these aspects can be developed in a direct 

way, i.e., featuring the images of the film selected with the sound and sequences, or it can be altered 

by initially listening to the voice of the film in order to develop exercises of speculation and 

hypothesis showing further images of the part. The hypothesis should be related to the characters 

speaking, the physical appearance they may have, their costumes or to extra linguistic aspects, 

gestures etc. The use of video footage enables situations simulated by students who are invited to 

read the dialogues imitating characters with the respective extra linguistic aspects. This typology 

can be developed through exercises showing voiceless characters‘ images of the film aiming at the 

long-term acquisition of all the different elements which are part of the teaching objectives. 
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4.Conclusions  

The utilization of films in the foreign language classroom enables the display of different situations 

in different environments that offer diversified aspects in order to approach the students with 

various aspects of the subject language as well as cultural and sociolinguistic elements that very 

often the textbook cannot provide. Furthermore they are authentic materials that enable the teachers 

to apply linguistic structures alongside the essential cultural ones that improve foreign language 

acquisition. From the didactic perspective these footage materials lead beyond a simple listening 

education. The didactic process elaborated as per the film material contains all the writing and 

speaking skills to acquire the aimed learning. It should not, however, set aside the reading skills. In 

conclusion, it is more than important as most researchers suggest, that the film materials are used 

widely in the foreign language class. But of course didactics of the film should be treated as a 

source of alternatives, with the teacher taking into consideration the targets and complying with the 

didactic reports and the interest of the students in terms of thematic and technological opportunities 

offered by the school environment. 
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Abstract  

One of the best ways of learning English is using technology. Actually mobile phone plays the key 

role in learning English. Today, there are many applications are used for learning and teaching 

English. Viber is an instant messaging and Voice over IP (VoIP) application for smart phones 

developed by Viber Media. In addition to instant messaging, users can exchange images, video and 

audio media messages. Viber is a new software which is used for many purposes. Viber users 

communicate with each other through textual and oral messages. The aim of this study is to 

elaborate the exact relationship between using Viber and improvement of vocabualry knowledge. 

The researchers have chosen 15 male and female EFL University Students which were weak in 

vocabulary domain at first. Participants were gathered in a Viber group and communicate with 

each other under the professor's control. After one month, the results declared that there is a 

meaningful relationship between using Viber and Students' Vocabulary Learning. The results also 

showed that learners were more interested in learning English through Viber.   

 

 

Keywords: Vocabulary knowledge, viber, technology, MALL, learning and teaching English 

 

 

1. Introduction 

Recently, the use of technology and mobile has been of central importance in the area of language 

learning and teaching. For instance, educational softwares, mobile and internet are among the 

technologies that are used for learning and teaching English (Kirriemuir, 2002; Prensky, 2002; 

Seay, 1997; Turgut & Irgin, 2009; Chen & Chung, 2008; Georgieva, Smrikarov & Georgiev, 2011; 

Sandberg, Maris & Geus, 2011). But technology is not limited to these cases, it is growing and 

developing and creates new areas with more features. For example, online social networks like Face 

book, Talk 2 and My space are the new technologies in today‘s world (Allen, 2005). These 
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technologies with active users worldwide (Kabre & Brown, 2011) provide opportunities for people 

to have active role in socializing process (Delambo, Homa, Peter, Delambo & Chandras, 2011; 

Urista, Dong & Day, 2009). These online networks with unique features such as online games and 

world chat encourage users to communicate with family and friends (Brown, Handrickson & Littau, 

2011; Albarran, Dyer, Hutton & Balentine, 2010; Raacke & Bonds-Raacke, 2008; Urista, Dong & 

Day, 2009). But since most of the features are in English and one has to understand English in order 

to participate in the activities and functions provided by these networks, they can be used to provide 

an authentic language interaction and motivation and improve the performance of  English language 

learners (Blattner & Fiori, 2009). Social networks are web-based services that allow individuals to: 

construct a public or semi-public profile within a bounded system, articulate a list of other users 

with whom they share a connection, and view and traverse their list of connection and those made 

by others within the system (Boyd & Ellison, 2008; Harrison & Michal, 2009). Social networking 

enriches the learning environment through early reconnection of students needs and formative 

assessment, establishment of classroom community, students engagement, increased sense of 

students achievement, information management and access to marginalized students (Goldfarb, 

Pregibon, Shrem & Zyko, 2011). Also Newgarden, 2009 believes that the true social networking 

tools is in their potential to extend learning beyond the boundaries of the classroom community. 

Learning new vocabularies is an important part of learning a new language. According to Nation 

(2006) learners should know at least 5000 lexical items to understand non-technical English texts.  

Because of the limited class hours, students do not have the opportunity to speak and use all of the 

vocabularies in class.  

 

 

This leads to some problems for language teachers and learners. The problem faced a language 

teacher is how to teach this large number of vocabulary during the limited time of class. So, we 

cand se some application in didactic activity concerning an intuitive didactics (Eşi, 2014, 87-92) or 

didactics principles (Eşi, 2010, 24-34).  Nation (2005) believed that teachers can teach individual 

words explicitly, but deliberately teaching vocabulary is one of the least efficient ways of 

developing learners‘ vocabulary knowledge. Also learners face a lot of difficulty in the language 

learning process. They should memorize and learn the large amount of words of the language they 

are learning. This urges language teachers and researchers to look for alternative ways to traditional 

classroom teaching of vocabulary and to change vocabulary learning into a lifelong learning which 

is not limited to the classroom and adapt it to the needs of learners. They should make learning 

proces interesting for students and make them responsible for their own learning. One of the ways 

that can help teachers in teaching vocabulary is using different technologies available to students. 

Cognitive and socio-cognitive approaches have implication of how to integrate technology in 

teaching in the communicative trend (Laufer, 1998). So, the traditional ways of learning a language 

are about to replaced by the technology-based methods of language teaching. Teachers are supposed 

to equip themselves with the new tools of using computers and technological devices in order to 

survive in this modern world.  

 

 

Computer Assisted Language Learning (CALL) as a fascinating field opens the door of new 

opportunities for integrating technology and language learning. The role of the ubiquitous computer 
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and modern tools has indeed, changed over the years; they are not placed on the margin of people‘s 

lives but are an inevitable part of their existence. That is, computer as an offspring of modernity and 

its technological development is having a crucial impact on every aspect of human beings‘ relations 

with the world and of course language learning is not an exception. Computer Assisted Language 

Learning is growing rapidly and discovering new potential for the use of technology in language 

class. 

 

 

There is keen interest in employing ICT both inside and outside the classroom. This tendency stands 

out particularly in the field of second language acquisition. Although many language teachers and 

instructors are involved in the exploration of using m-learning in language teaching, one of the 

more effective ways of employing this technology is to supplement formal classroom teaching. In 

other words, rather than seeking ways to use technology outside the classroom in order to 

supplement what cannot be done in the classroom. This comes as a matter of course; if we take into 

consideration the fact that m-learning allows students to learn in a ubiquitous environment without 

the limitations of time and place. 

 

 

Today, a lot of mobile phones of various brands circulate in the community. Islamic Republic of 

Iran is the world‘s largest markets for mobile phone vendors. The average Persian people have one 

mobile phone per person. Why are a lot of mobile phones used by the public? It is not independent 

of several factors such as: cellular telephone network infrastructure that has been built all over the 

country. Besides the cost of usage ( for the new cost of a conversation) should be fairly cheap. The 

main factor in the completeness of the features of a mobile phone is an attraction in itself for people 

to carry a cell phone wherever he goes. The existence of mobile phone has its own phenomenon for 

education, especially for students. Its presence offers the sophistication to be able to access all 

information across the world very quickly, easily and inexpensively. In addition to making and 

receiving phone calls, the phone also has the functions to typically send and receive short messages 

(Short message service, SMS). 

 

 

Now, cell phones become multifunctional gadgets. Following the development of digital 

technology, now the phone also comes with a wide selection of features, like being able to catch the 

broadcast radio and television, software audio player (MP3) and video, digital camera, game, and 

internet services (WAP, GPRS, 3G). In addition to these features, the phonies now embedded with 

computer features. So with the mobile phone, people can change those function into a mini 

computer. 

 

 

The use of mobile phone technology has not only focused as a means of communication, or 

entertainment, but it is used as a medium of learning. The use of mobile phone as a means of 

mobility in a mobile learning and presentation of the material in the format of the game becomes an 

medium to present knowledge in an entertainment, i.e. learning with fun, learning anywhere at any 

time, without the bulkhead, and without limits. 
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Mobile devices have increasingly grown toward becoming tools for education and language 

learning, and all its users from teachers or students are getting used to this environment to make 

education as ubiquitous as possible. Moreover, the emerging of internet made open and distance 

learning a means of receiving education from all parts of the world. In a short period, the 

attractiveness of distance learning led to the realization that various mobile devices provide a very 

effective resource for education. This way, many researchers tried to make mobile devices a rich 

resource for teaching and learning. It was, in fact, a challenging affair to cover learning tasks by a 

mobile phone (Oberg and Daniels, 2012). 

 

 

Pachler, Bachmair & Cook (2010) state that MALL deals with the use of mobile technology in 

language learning. Students do not always have to study a second/foreign language in a classroom. 

They may have the opportunity to learn it using mobile devices when they desire and where they 

are. As learning English is considered a main factor for professional success and a criterion for 

being educated in many communities, providing more convenient environment for people to learn 

English is one of the strategic educational goals towards improving the students' achievement and 

supporting differentiation of learning needs. 

 

 

Review of Literature 

2.1 The role of Mobile phones in supporting teaching and learning  

Mobile phones are becoming popular as many people can afford them, currently the use of mobile 

communication devices has gone beyond the traditional communication role that it is now used in 

supporting teaching and learning. In education, mobile phones have led to the evolution of new 

paradigm known as mobile learning (Muyinda et al, 2007). The rapid growth of access to mobile 

phones around the world and in Africa and Middle East regions in particular have a potential of 

improving teaching, learning and institutional efficiencies to enable national education system 

transformation (UNESCO, 2012). According to (Huang et al, 2010), mobile learning applications 

can facilitate students not only learning contents conveniently but also interacting with others 

collaboratively anytime and anywhere. Hence, the development of m-learning as a new strategy for 

education has implications for the way students and tutors in educational institutions interact. 

Ferry, (2009) describes that modern mobile phones can be used to help students to access web 

based contents, remix it, share it, collaborate with others and create media rich deliverable for the 

classroom teachers as well as global audience. According to Cui and Wang (2008), universities in 

United Kingdom (UK) have made the use of mobile phones to store and retrieve information such 

as e-books, instructional materials, reviewing students‘ marks thus making teaching and learning 

practices more effective. Moreover, Liaw (2009) reported that in higher education mobile phones 

can provide course materials to students including due dates for assignments, and information about 

time table and room changes. Furthermore, Cui and Wang (2008) noted that in China students can 

view their teachers‘ web page or access some other online English learning resources via mobile 

phones and they can also take online tests.  
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The study done by UNESCO, (2012) has shown that mobile learning projects in South Africa have 

been used to improve teaching system especially teaching biology subjects. Furthermore the study 

conducted by Utulu (2012) in Nigeria revealed that mobile phones were used by students for 

communicating with lecturer in charge of the course collect data (recordings), sending emails to 

lecturers, access Online Public Access Catalogue and share knowledge. Also a study by Kajumbula 

(2006) in Makerere University found that mobiles phones were used by students for learning and 

teaching; for example students can know whether their marks are missing, dates for tutorials, 

venues and meeting times with research supervisors. However, mobile phone uses for teaching and 

learning purposes in primary, secondary and tertiary education in Tanzania is highly limited 

(Nihukia, 2011). Kafyulilo, (2012) adds that, although mobiles phones are the most accessible 

technological tools in schools and colleges their use in teaching and learning is among the lowest 

both in Tanzania. It is unknown why the usage mobile phones are low. 

 

 

2.2 Mobile learning applications 

Mobile devices integrate a series of features used in various learning environments. In some mobile 

learning applications currently available, mobile features are being utilized for various educational 

practices include the use of Short Message Services (SMS), GPS, camera, browsing, downloading, 

Bluetooth, Wi-Fi, voice calls and gaming (Kizito, 2012; Hoppe, 2009; Cui and Wang, 2008). 

According to Cui and Wang (2008), SMS System can be used to help students learn foreign 

languages and teachers can `use SMS to communicate with one student or even one group of 

students. For instance teachers in higher education in UK have made use of SMS as prompt for 

course requirements, polling classes, pop quizzes to students and sending information about time 

table and reminding students about dates for examination (Ferry, 2009). 

 

 

Browsing with cell phones is one convenient way for students to surf online. Most of the modern 

mobile phones are incorporated with browsing applications such as Opera Mini, Internet explorer, 

Mozilla fire fox, Opera and Google chrome. Hoppe (2009), Ferry (2009) and Cui and Wang (2008) 

state that students can use browsers to check emails, read materials such as ebooks, and watch 

lecture from anywhere and at any time. Mobile phones have downloading feature which can be used 

by students and tutors to download various kinds of materials through their mobile phones easily. 

Teachers can download video through their mobile phones and present them to students through a 

TV set available in the classrooms (Kafyulilo, 2012). Most of the mobile phones have features 

which can be used for recording and playing multimedia contents. Students can greatly benefit from 

having a camera on the cell phones for documenting visual materials and collecting scientific data 

(Common Wealth of learning, 2008), Cui and Wang, (2008). 

 

 

Despite the massive advantages that mobile phones do have in the teaching and learning process, 

there are some challenges of m-learning among tutors and students. Some of the mobile phones do 
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not have programs that have direct compatibility with the academic programs such as pdf, words, 

excel and PowerPoint. Screen size is another limiting factor for m-learning. 

More recent evidence (Ehsan Shahbazi Tochahi, 2015)  reveals that some social networks such as 

Viber can be a good online instrument for language learning and teraching. It can improve and 

accelerate the process of learning. The learning was also a motivating experience for the learners in 

such an environment. 

 

 

3. Research Question 

- Is there any relationship between using Viber and Iranian EFL University Students' Vocabulary 

Learning? 

 

 

4. Research Hypothesis 

- There is no relationship between using Viber and Iranian EFL University Students' Vocabulary 

Learning. 

 

 

5. Participants and Setting of the Study 

The participants of this study were 15 BA English students at Hakim Sabzevari University in 

Sabzevar, Iran. The participants were weak in vocabulary knowledge. The research was conducted 

in the first semester of 2014 academic year. The students were enrolled in the Fundamental English 

I course; they met in class two times a week. Each time covered 90 minutes. The length of the 

semester was eight weeks. Students made a friendly group in Viber, beside their formal class. The 

mentioned group played key roles in the advancement of  participants' vocabulary knowledge. 

Students were involved in the group and shared their knowledge of English vocabulary through 

voice, picture and chatting. The group was monitored by the supervisor, a PhD in English Language 

Teaching. The supervisor encouraged students to take an active part in discussions. He monitored 

and facilitated the process of learning. Supervisor believed that the best way to correct mistakes is 

to make students correct themselves. Ideally a student will realize a mistake has been made and 

fix it automatically. 

 

 

6. Data Collection and the Methodology  

Data for the study were collected by means of an Interview and Observation. The method described 

here is simple, rapid and sensitive. A series of questions were formulated to find out the students‘ 

language proficiency. To get as much out of the interviews as possible the researchers were going to 

keep them as informal as possible and to create a conversational situation in which the interviewees 

would feel comfortable and elaborate their answers even more. The interviews were recorded so 

that it would be easier to go back and review them again and again during the process of writing the 

essay. The interviews ran smoothly and without any time-pressure or disturbances. The lengths of 

the interviews were approximately 15 minutes each. Students were selected at random, and were 

interviewed about their professional development and different aspect of using Viber on their cell 

phones. The class was also observed before making group and after that. The researchers' aim was 
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to get a general picture of students‘ vocabulary knowledge. The result of observation was recorded 

each session. The main focus of observation was on student‘s vocabulary domain.  

 

 

7. Conclusion 

On the whole, the results of this study showed that most of students like online social networks and 

they can be used to facilitate English language learning. Results of this study are accordance with 

the result of Antenos-Conforti (2009) research. The students of this research have indicated that 

they have positive feeling about using Viber as an online social networking in order to enhance their 

vocabulary knowledge, because online networks enhance communication and human interaction 

and provide attractive environment for students and they can learn better than before (Lave & 

Wenger, 1991; Godwin-Jones, 2008). 

As it is mentioned above, there is a clear evidence of the relationship between using online social 

networks such as Viber and learning English vocabulary. Most of the participants in this study 

showed positive attitudes towards using Viber to improve their vocabulary domain. 
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Abstract 

 

Language teaching is in a continuous developing process in the auditorium and outside it. It 

includes various educational and linguistic disciplines which may change and be put into practice 

through methodological skills of teaching and learning of languages. As Richterich mentions: "One 

of the main features of teaching language, is undoubtedly its immediate adjustment in some difficult 

notions to reduce this problem and using them in more plentiful linguistic and educational 

interpretations (Richtérich, 1994, 113). Nowadays, various proposals have been submitted, in order 

to change traditional patterns of teaching and to improve the exercises and activities considered 

old. Traditional teaching is adorned and enriched by other objectives such as: the development of 

logical thinking, the ability to summarize texts and increase the ability of understands another 

language and its literary texts. 

 

Keywords: Method, teaching, communication, grammar, Spanish language 

 

1. Introduction 

Teaching a foreign language (namely the Spanish one) and the methods used in its spread among 

Albanian speakers auditorium has been reviewed in this study paper. Developing and renewing the 

levels of linguistic analysis depends on the methods of teaching. 

Teaching of languages and cultures is built based on its complex nature, namely its basic 

components (teaching / learning of languages and cultures, teachers, students, publishers, authors of 

manuals, people responsible for language policy; didacticians; issues such as: Who?, To Who?, 

what?, why?, By what?, how? and under what conditions?) are built from of various, different, alike 

elements, that differ partially, associated with a coherence or with a particular approach. All of the 

above mentioned above lead to the need of creating different methodological levels which should 

also be considered as a complex set of difficulties.  

Terms like: Grammar; Lexicon; Phonetics; Syntax; Morphology; Written and spoken skills; 

Culture; and methodological Discipline are our professional heritage, which would lead the learning 

process and make the student win the extent of linguistic autonomy. All these terms will be 

illustrated in the following through the methods of foreign language teaching, specifically the 

Spanish language in the Albanian auditorium.  
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1. Methods through grammar. (morpho-syntax, syntax-semantics, morpho-semantics) 

 

1.1 Grammar through morphology 

 

The method through grammar includes the streams of morphology, phonetics and syntax. In our 

case I will take in details these streams that affect today's didactics. These branches of grammar 

influence and enable efficient teaching for our students. In morphology, the components of a word 

are considered as microstructures break it into pieces and allow us to understand more clearly how 

the word is built. Even here, the process of teaching may be simplified with the help of tables or 

schemes. 

 

The aim is to encourage students to be active by building and reconstructing themselves 

independently grammatical forms of the word. Learning grammar cannot function without the 

intervention of some notions of phonetics. They adjust the connections of vowels with consonants 

that often form the root, in the case of morphological standpoint; we can say the relation of the root 

with the ending of words. 

 

Morphology also shares the same mechanisms to lexical components. Lexical origin that has to do 

with formation of words is attached to morphological derivation. The latter makes it possible that 

the words are separated into different categories, such as: noun, adjective, adverb, and verb. 

Morphology is also closely linked to the syntax. This was seen recently in the numerous modern 

language theories that it is often preferable to talk about morpho-syntax. This is seen in syntactic 

analysis of sentences, as will be treated in the following. 

 

1.2 Grammar through syntax. 

Classical languages are very flexible and the common order of words in a sentence (subject-verb-

object) is difficult to apply regularly. In the study of classical languages is introduced the logical-

semantic analysis and we have the presence of a new element called "predicate" that generally 

belongs to the category of the verb  but may also be an adjective or an adverb. The predicate 

expresses an action or a state. Analysis of logical-semantic type of phrase provides a common link 

with all language understanding systems, and it helps to attain correct translation of the language. 

To do this, it is necessary to achieve a superior level of understanding of the native language to pass 

to its translation into a foreign language. 

 

For a more efficient teaching process, it proposed the use of schemes in a tree form, or the so-called 

analysis of the sentence through syntactic tree. In the today‘s didactics, it serves to break down all 

the parts of a sentence ranging from a whole sentence as macrostructure up in specific parts of its 

microstructure, showing us the functions that each word has in a sentence. In this case we can say 

that one of the strengths of the language system is the ability to understand it and how a given 

foreign language works through syntactic analysis. This didactic method enables immediate 

understanding by the students and allows the establishment of links between minor phrases and 

connectors which accompany those forming composite phrases that enable the transition to a 

linguistic analysis of the text. 
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The grammar method is studied from another point of view, the morpho-syntatic one and it is also 

related to the use of language such as: verb forms and tenses, affirmative forms, linguistic forms 

which function as connectors and anaphora, the word order of the words in a sentence, parts of 

speech, etc. In this way, occurs the development of language and communication skills by 

introducing new models of language and what is their function in discourse. Inevitably, arises the 

question whether would it be possible to develop this functional and communicative perspective 

also in morpho-syntax? It is expected to learn not just identification and description forms of the 

language, but the reflection and analysis on the role of these forms in discourse and what can be the 

right options to use in concrete language situations. For this we must treat syntactic facts starting 

from a semantic and pragmatic look and what we might call syntatic-semantics or morpho-

semantics. So let say that by the new teaching methods is considered important the combination and 

interaction of different strains of grammar. One of the latest trends in linguistics is the introduction 

of linguistic meaning as a key element in the analysis of grammatical phenomena.  

 

Starting from the field of semantics and that of functional grammar linguistic studies aim to make a 

connection between the strains of semantics-syntax and morphology. Given this orientation, the 

basic structure of the sentence is not Subject-Predicate relationship or Nomination – Syntagma, 

Verbal - Syntagma but a semantic link between the verb and the arguments. The verb has the ability 

to accept a certain number of names that have functional notions.     

        

Thus, for example the verb "sonrojarse" - "blush", accepts an argument ("Alguien se sonroja " - 

"Someone blushes"), the verb "redactar" - "edit" accepts two arguments: ("Alguien redacta un 

escrito " - " Someone edits an article "), and the verb " prometer "-" promise " accepts three 

arguments: ("Alguien promete algo a alguien "-" Someone promises something to someone "). 

Analysis of the types and value of verbs, their semantic roles have been brought by different authors 

such as Moreno Cabrera J.C. in the course of General Linguistics University with his volume titled 

"Theory of general grammar and syntax" (Moreno Cabrera, Juan Carlos, 1991); Gutiérrez Ordóñez, 

S., Iglesias Bango, M., and Lanero Rodriguez, C., in the volume "Syntactic Analysis 1" (Gutiérrez 

Ordóñez, s.; Iglesias Bango, M.; Lanero Rodríguez, 2002); Escandell, M.V. "Principles of the 

composite semantics" (Escandell Vidal, Maria Victoria, 2004).     

    

Moreover, verbs according to their semantics nature, namely the type of context in which they are: 

action, process or state, assign arguments semantic roles. For example, the active verb "detener" - 

"stop" accepts an agent and a patient - or a subject and a direct object: "La policía detuvo al ladrón" 

- "The police detained the thief"; "El ladron fue detenido por la policía" - "The thief was banned 

from the police.  

If we observe carefully the example above, we are able to recognize that the same semantic 

schemes can have different locations or forms of syntax elements in a sentence giving them 

different functions according to the location they have. This theory is also included in the so-called 

Transformational Generative Grammar which implements the transformation rule for the return of 

the active sentences to passive sentences modifying the function of the subject in the active into the 

agent in the passive one.( Memushaj, Rami, 2006, 253) This active function, is called complemento 

agente in Spanish, so the agent which does the action. 
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Over recent years there have been important advances in the study of lexical contents. In terms of 

lexical groups, lexis contains information about grammatical category and the so-called "the 

connection between predicate - argument". 

A predicate is any lexical item that implies a process, an action or state and selects a group or 

arguments based on their lexical meaning. While an argument can be defined as a participant of a 

process, action or state and it is an essential condition of it to be accomplished to achieve. The 

typical example of the predicate is the verbs, while arguments can always be groups of words or 

syntagma. Focusing on the verb pintar - paint, it acts as a predicate to be formed of two groups of 

words. To formalize the idea of the structure predicate - argument: Pintar <1, 2>. So, we have two 

arguments defined by the predicate. Predicate gives a semantic value to the arguments it defines, the 

so called "thematic role". In this way, it can be noticed that again that, the argument that performs 

the action will be the agent, will be labeled as the patient (Rodríguez Ramalle, Teresa María, 2005). 

 

As a conclusion we can say that syntax semantically base considers the verb as a central element in 

the sentence, which has the function to distribute roles. Grammatical syntax rules focus on fulfilling 

the functions of the various syntactic elements containing sentence. Therefore, we conclude that the 

relations between syntax and semantics cannot be ignored in teaching grammar of a foreign 

language.  

Since the verb is the main element of a sentence and its meaning in a sentence designates a space 

that is formed of one, two or three nominal syntagma, it will have to dispose or regulate all syntactic 

analysis. In this case we have a total transformation of grammar activities that apply in the 

audience: activities that are used to identify and analyze elements of grammar in a sentence can be 

substituted by activity types such as, set next to each verb words or groups of words that it accepts 

(arguments), or to distinguish groups of words that require a certain verb knowing that by words or 

groups of words the verb takes different meanings. 

 

1.3. Grammar through lexicon. 

It should be paid special attention to the study of vocabulary in today‘s didactics. Without knowing 

the meaning of words we would not be able neither to understand the simplest sentences. On the 

contrary, a good knowledge of words allows us to know immediately the general sense of 

sentences. In this case we can say that a key objective of didactics should be the acquisition of 

lexical competence learner, attached it with other objectives as that of morphological competence 

and the syntactic one. 

One possible approach that could be taken into consideration during the teaching of foreign 

languages may be the submission of some groups of words separated into schemes. Each of these 

groups has a common root. The aim of presenting the groups of words with a common root is that 

the student sees the linguistic processes that occurred to the "root" word which is transformed into 

different grammar categories: noun, adjective, adverb, verb, etc. In the list group the root words is 

highlighted with a color to differentiate for the first division of words considering the first category 

as the word it is derived from and then how it is composed. Through these groups we can 

distinguish words of relocation processes, namely the changing of words from one category to 

another, highlighting the verbs that derive from names and names which derive from verbs by 

adding suffixes. 
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These schemes with word groups is a new method and they are structured in such a way to avoid 

misunderstandings that may arise, seeing that a given term may correspond to different meanings in 

the dictionary. So, firstly let‘s try to follow a logical line of understanding the words, because this 

method allows us even at first glance to note the change and displacement of words that occurs 

from their origin, from suffixes or composition of words. Secondly, what is highlighted is that the 

meaning of words should not be the translated from a given term; this fact creates a false impression 

of a correct translation between the two languages. As I mentioned above, this is wrong and not 

productive in the field of didactics of foreign languages, so should be avoided at all costs during the 

teaching process.  

For each root word is offered a meaning that  allow us as researchers manage to understand in a 

more detailed level it and see the ways that the root of a given word to get gains meanings in 

different contexts it is located. So we note that from observing the meaning of new words including 

an understanding of their roots we come to understand changes that they have undergone. All this is 

done in order to be independent of vocabulary and achieve spontaneously development, as happens 

in children with native language, the vocabulary of a foreign language. Teaching through lexicon 

methods is characterized by simplicity of understanding and that of memorizing. A scheme with 

group of words with the same root allows us to understand possible changes inductively the words 

of a foreign language. Rich vocabulary is instinctively enlarged by making connections between 

words derived from the same root. For example: amor; amar; amable.  

 

A word never appears isolated but is always shown in a given context. In this case we can say that 

the words are studied as part of a word liner. Each word contains different grammar information 

and different meanings based on the context it is used. Let's focus on the word "way" - "manera" in 

Spanish, and study it in a more detailed form, we will discover that this word appears in different 

grammatical contexts.  

a. I like your way of writing. Spanish: Me gusta tu manera de escribir. 

b. There is a way we can open this bottle. Spanish: Existe una manera para aprir esta botella.  

c. Children need to learn good manners. Spanish: A los niños tienes que enseñar las buenas 

maneras. 

So, studying words in contexts that it appears we come to learn a variety of grammatical structures 

and specific uses of their occurrence along the typical learning of a foreign language. In the above 

example, we note that in Spanish the word manera appears associated with the prepositions de and 

para and it is preceded by the adjective buenas.        

With regard to teaching vocabulary in a manual language, I want to present below a description of a 

specific manual of Spanish language Prisma level A2 (Alonso, Raquel Blanco; Gómez, Raquel and 

Oliva Carlos, 2009), containing lexical, the topics appeared are believed to be selected based on the 

interest of students to a foreign language. 

Chapter One: leisure, youth preferences; television and radio.  

Chapter Two: the lexicon of social relationships (presentations and greetings)  

Chapter Three: holidays and trips.  

Chapter Four: personal experiences.  

Chapter Five: historical events.  

Chapter six: the Internet, e-mail address.  

Chapter Seven: social events, weddings.  
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Chapter Eight: house, housework; schools.  

Chapter Nine: news, press.  

Chapter ten: stories, descriptive adjectives of physical appearance and character.  

Chapter eleven: health centers, chemistry.  

Chapter twelve: household tasks. The family life, the rules of coexistence. 

The main rule to be applied in teaching vocabulary is the extraction of key words. From them 

comes out the topic of conversation and the student‘s knowledge about the topic is willing to speak 

and express as many words in the foreign language he learns.  

Let‘s give another example of an exercise where the main focus is the lexicon and the topic of 

conversation is over the household and their description. Along with the lexicon in this activity 

students should use the vocabulary related to the topic and form sentences by listing words 

according to the rules of syntax in Spanish. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. An exercise taken from the manual:Español Lengua Viva 2 
Source: Martín Teresa & Jorge Carmen, 2007, 62 
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2. Methods through culture. 

Teaching a foreign language also contains cultural dimensions. There are connections between 

teaching a foreign language and its culture. One of the principal objectives of foreign language 

didactics is to train people who have knowledge on history, literature and different arts. In other 

words, they are trained for another culture. Many teachers have considered this fact a goal to 

include it in the curricula of a foreign language concerning human values (Eşi, 2010, 140-146). The 

issue, students and teachers should concentrate the most is that the acknowledgement of the 

grammatical system should be accomplished by realising and studying its cultural characteristics. 

What I want to explain at this point of my study is the connection between language and culture and 

also I want to explain why the culture of a language should be part of teaching as well of the 

curricula of a foreign language.     

Language should be considered as a social practice and that it is not as independent process. To be 

part of a culture means to share specific knowledge. These can be, for example formal and informal 

speaking, answering to the phone expressions, asking for a favour, writing a letter for different 

situations, etc. So, everyday language can be built from cultural habits.  

According to Sapir: ―Language cannot be divided from its culture, which is inherited from habits 

and beliefs that have established our lifestyle, too. Giving another meaning, language is a guide to 

social reality.‖ (Sapir Edward, 1970, 207) This means that language is not a superficial process but 

it contains various internal processes, the ones the teacher should discover and present to the 

auditory, he should pass beyond this framework. The teacher should monitor and present many 

intercultural patterns of the language he possesses. This makes us think that culture and 

communication are inseparable processes because culture not only who we are speaking to, but 

what and how the communication should be extended. It also establishes the meanings, conditions 

and circumstances of how different messages are sent or interpreted.  

Bordieu has considered language not as an autonomous construct, but as a system deriving from 

different political and social processes. According to him, language is a system of practices which 

include not only words and grammatical rules but also symbols, ways of communication, ways of 

addressing modes of reference, vocabulary and metaphors used to a given language (Bourdieu 

Pierre,1990, 52).           

The main reason of teaching language through its culture is that the pupil should take control of 

studying the language and be independent making evaluations and questions on a given context for 

analysis. The student will also be able to organise and to make cultural connections of words and 

phrases in the foreign language.âWe already know that learning and understanding a foreign 

language includes not only learning its grammar system but its culture, too. Communication, in this 

case is considered intercultural so as to make the differences between various cultures. These 

differences are shown in every language, for example: when we should hush, use the right 

intonation, choose a relevant topic for a conversation, expressing regret, suggestions, complaints, 

refusals, etc. 

Gestures, movements of the body, distance held between speakers are considered cultural facts of 

spoken language. Learners show delight when they know there is another way of expressing 

feelings, desires, and needs or when they read literature from another language. Learning a 

language from its culture helps learners help them to use original words and phrases. They can 

absorb different levels and adapt to linguistic situations. Though out teaching a foreign language, 

we as teachers should be sensible toward the fragility of learners using techniques that promote 
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language learning through culture. Various methods such as: reading, films, games, acting different 

roles in a situation, use various linguistic situations through listening; help the cultural process of 

the language being learnt in the auditory. From the experience as a teacher of foreign language I am 

convinced that the learner can easily learn through funny exercises or said otherwise playing with 

culture and comparing it to the mother tongue.              

In didactics, there are different ways of learning through culture, some of them I could mention 

include: Group discussions on everyday life such as: family, life conditions, school, social relations, 

free time, etc. In this case, the teacher can invite foreigners in the auditory where each of them talks 

about their experiences in a foreign country. This is called the method of cultural assimilation, the 

aim of which is to find similarities and differences of each country. The aim of the culture 

assimilation is that the learner is able to understand the different cultural information he shares, 

even in special cases can urge an emotional influence on the interests and the cultural linguistics 

preferences of the learner. So, when the emotional linguistic is implied, the learner will be able to 

argument and evaluate the situations he prefers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  
 

 

 

 

 

 

 

 

Figure 2: Exercise taken from the manual, Puesta a Punto 

Source: Alfredo Gonzales Hermoso and Carlos Romero Dueňas, 2009, 24 

 

 

 

The exercise illustrated in the above picture shows the timetables of everyday activities, asking the 

learner to compare them with the ones in their country. Grammatical elements included in this 

exercise are time adverbs, called at the same time, connection words ( por la tarde; en verano); at 
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the same time making comparisons of the timetables used in each country, as well adjective 

comparison degrees.Along linguistic knowledge, learners should be recognized with different 

nonverbal communication, such as gestures and facial movements typical in the target language. An 

interesting activity focusing on nonverbal communication is: the teacher presents some photos to 

the learners which show gestures and invites the learners to discuss about some questions: Which 

gestures are different from those of the mother tongue? Which of the shown gestures would be used 

or even avoided in the native language?  

4 

 

 

 

 

 

 

     
 

 

 

 

 

 

 

 

Figure 2: Exercise taken from the manual, Puesta a Punto 

Source: Alfredo Gonzales Hermoso and Carlos Romero Dueňas, « Puesta a Punto B2 », Edelsa, Madrid, 

2009, 17 

 

 

 

 

Another activity would be the imitation of gestures: the teacher shows a list of some words which 

express emotions (happiness, fear, anger, suffering, fault, sadness. etc) and asks the learners to use 

facial gestures and facial movements to express these emotions.   

The aim of the use of these didactics methods is that of the raise of the consciousness of the learner 

and also increase curiosity if the foreign language which is being studied. These will help to make 

comparisons between cultures, the aim of which is not to disregard them but to enrich the learning 

experience and be conscious that we are at the cultural globalisation phase, diversity still exists 

between cultures. 

 

 

3. Methods through communication.  

Traditional and communication teaching methods are projected to affect various processes of 

second language learning. That said, we should ask whether teaching through communication 

affects the language system more than traditional teaching, thanks to the important role that 

communication plays in the teaching of foreign languages. 

Along to the traditional type of teaching, it is recently practiced a new type of teaching method in 

our auditory based on processing of the given information in a foreign language in order to 

reproduce it through exercises by students. So the basis of teaching a language nowadays is no 



International Journal of Social and Educational Innovation (IJSEIro) 

Volume 3 / Issue 5/ 2016 

 

 

48 

 

longer considered grammar but communication in the auditory, in other words, language practice 

through communication. 

In the book entitled ―Making communicative language teaching happens‖, authored by Lee y 

Vanpatten (Lee, James F. and Vanpatten, Bill, 1995), appear the following principles of teaching by 

means of communication: 

1. Presentation of only a linguistic form in order to be memorized by the student. In this case, the 

student should focus only on a linguistic link, that of form-content.  

2. Pay attention to linguistic meanings; activities should not be mechanical exercises but 

activities where the student pays attention to the meaning of the sentence in order to 

complete correctly the given exercise. This principle is very important because the process 

of understanding a foreign language consists in establishing links between linguistic form 

and meaning. 

3. Exercises should start by the simplest level, which are sentences, and even to the level of 

discourse exercises, communication. Using firstly simple exercises, students are given more 

time in understanding the target linguistic form. 

4.  Using spoken and written evaluation. This principle applies to the fact that there are 

students who have shown that they have more skills expressing themselves in writing and 

other students who have more explicit verbal skills. 

5. To get students to do "something", it means that he should not behave as a passive recipient 

of the foreign language. The teacher should not merely speak to the students, but they must 

be active participant in the exercises, projects; they should become involved actively to 

absorb the learned grammar as much as possible. 

Since the '70s various professional specialists in applied linguistics and language teaching have 

recommended the use of communicative approach in foreign language classes. With the 

introduction of communication approaches, language teachers have included in their teaching 

methods exercises conducted for students through their communicative competence as a means to 

acquire the second language.  

Moreover, according to Krashen, Stephen, Sferlazza, Victoria, Feldman, Lorna and Fathman (1976, 

146-151 ) it is pointed out the need to provide comprehensive language information for students', 

through the use of a second language in class. This is because students have the opportunity to make 

the correct connection between form and meaning of the sentence in different exercises, which can 

produce a real exchange of information.  

In parallel, a number of methods emerged from the communicative approach, are introduced to the 

students not only communicative competence but also descriptive competence. 

Moreover, foreign language teaching has started to include functional and pragmatic elements. In 

most textbooks grammar is taught through traditional methods of teaching classics. Additionally, 

exercises are activities where the student produces linguistic structures. This kind of teaching is not 

compatible with communication approaches, which, in other respects provides comprehensive 

information to the student. 

In other words, the teaching of grammar should take part in the processes of understanding the 

language of which stands the links between form and meaning of words and sentences. This is 

achieved through the exercises of interpretation, continuing to other production exercises, where 

students will be able to adopt these forms and reach a fluent proficiency of a foreign language. 
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Figure 4: The exercise is taken from the manual Es Español B2 

Source: VVAA. ―Español lengua viva 2‖. Spanish manual for foreigners., Espasa Calpe, Madrid, 2002, 84 

 

In the figure 4 it is illustrated a reproduction exercise through which students after observing the 

picture which appears, describe the events which happened in the past in their chronological order. 

Grammatical analysis of this exercise is the use of verbs in the past tense, and more specifically 

referring to previous actions that occurred at a given time in the past. In this case it talks about the 

use of verbs in the present perfect simple. (El pretérito pluscuamperfecto). 

  

4. The method through action.  

 

The method through action is considered more as a project that prepares students in a practical 

application. In this case the "project" may mean a city guide for foreigners, a research on the foreign 

population (the number of residents, lifestyle, what are the habits, etc.), or work on the organization 

of a magazine in a foreign language, etc. So the basic idea of this method is learning by doing, by 

applying real things to have a tangible result. This method arises the interest and motivates the 

student to use the language correctly facing unpredictable situations in the auditory, as happens with 

people who face different situations in real life. 

Another positive aspect of this method is the fact that a good part of it takes place outside the 

auditory and is considered fieldwork in direct contact with the native speakers of the foreign 

language. This work - project requires an organized and precise planning of all activities that 

constitute it. The teacher plays an important role in this case when applies didactic principles in 

didactic activity (Eşi, 2010, 24-34). He is considered the project manager who organizes, assists and 

advises students and follows them directly in all steps. So the teacher must be able to guide the 

dynamics that arise in teamwork and have the technical knowledge to use websites, photography, 

techniques, data collection, etc. 

A project consists of several stages for which are planned by the student as well as the teacher. 

They may be: 

 Planning, preparation, presentation of ideas, discuss the objectives presented by the project; 

division into groups and duties that will meet each group; 

 Implementation of the plan, collecting data from web or interviews conducted. 

 Written presentation or presentation through an event or publication or through the 

distribution of material to work. 

 Evaluation and verification of the project. 
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Popular types of projects are:          - 

Projects on textbooks: these include analysis of texts (newspapers, web, literature) and their 

reproduction criticizing on the text, acting on the given context, making analogy, etc. This kind of 

project can take place mainly in the auditorium. The example image below shows an exercise - 

project on textbooks, exercise a) requires the student to complete a questionnaire on the news and 

newspapers they read checking and then comparing the answers with each other; exercise b) 

requires that students read the titles of TV programs provided generally in Spanish television, 

asking if they know them and what are their favorite programs. Further we need to comment and to 

analyze with each other; exercise c) observes the practice of analogies. Comparisons of the 

programs broadcasted in Spain are made with the place where we live. This type of project on the 

text is an example of admission to tasks and develops communication and socio-cultural abilities.  

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Figure 5: The exercise is taken from the manual ―Español Lengua Viva 2‖ 
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Source: VVAA. ―Español lengua viva 2‖. Spanish manual for foreigners. Madrid, Santillana Educación, 

2007, 161. 

 

 

5. Conclusions 

 

Currently, huge and qualitative steps have been done in teaching areas, not only at institutional 

level, but the diversity Of international educative interests is used to standardize learning and 

teaching process and evaluation of cultures as more as possible. Common European Framework of 

References for Languages, Teaching and Assessment shown from the European Council in 2001 

has now made changes in the formulation of textbooks has introduced new laws by making 

proposals and suggestions on the continuous formation of the professors. (Common European 

Framework of References for Languages, 2001).   

In conclusion I would like to recall that, as a teacher of foreign language, it is our duty to possess 

knowledge of a high level on the functioning of the Spanish language, know different theories of 

grammar, be critical to language and to offer our students a systematic, coherent, creative and 

productive linguistic analysis. Teaching grammar requires accuracy itself using elements that 

manage to regulate all levels of language learning. This is achieved by adapting to the interests and 

needs of our students in order to reach an expanded linguistic competence. 

Nowadays, an important place in most of the teaching materials is mainly based on the 

communication and its development through tasks. The use and promotion strategies of learning 

through exercises which develop learner‘s autonomy of language, I think is an important element in 

the process of teaching - learning. The purpose of the learning activities is to promote learning 

itself, the use of language in the classroom, including original communication processes.  
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Abstract  

The data of our research examined the possibility of establishing some inter-conditioning between 

the symbolic violence and the level of objective violence found in schools. The indicators through 

which I have examined the level of symbolic violence (inequity, non-inclusive school environment, 

marginalization, authority in knowledge building) vary depending on the level of objective violence, 

which supports the hypothesis that symbolic violence enables physical (objective) violence among 

the groups of students.   

 

Keywords: school violence, symbolic violence, objective violence, school climate 

 

 

 

1. Introduction  

 

Educational research has tackled most often the direct (visible) violence which affects the quality of 

the school environment and, lastly, the development potential of the students in the special context 

dedicated to character-forming. However, researchers have also mentioned ―more subtle forms of 

violence, masked as violence of a symbolic type, situated at the level of promoted values, of the 

type of relations in the school space and of imposing certain behavioral models.‖ (Jigău, M. et al., 

2006, p.55). Actually, as Y. Michaud (1978), observes, ―violence exists when, during a situation of 

interaction, one or more actors act directly or indirectly, in a hidden or overt manner, bringing 

biases over others to various extents, either in their physical or moral integrity, or in their 

possessions or in their symbolic and cultural undertakings.‖(apud. Dascalu, D.I., p.67).  

 

In this definition, we can easily identify that violence cannot be produced without the involvement 

of one or more actors bringing direct or indirect biases.Regarding the relation between objective and 

symbolic violence, it notable that this definition describes the manner in which an individual can be 

affected, both from the perspective of his physical integrity, as well as that of his mental integrity 

(affecting the self-esteem).Suffering can be caused by neglecting the cultural needs or, as R. Amirou 

(2001, pp.42-44), mentioned, by failure to acknowledge the identity and the cultural particularities of an 

individual or a group. 

 

 

 

 



International Journal of Social and Educational Innovation (IJSEIro) 

Volume 3 / Issue 5/ 2016 

 

 

54 

 

 

2. Theoretical framework 

Analysis of specialist literature makes us affirm that the theme of symbolic violence within the 

context of schools has been rarely tackled in Romania.The concept of symbolic violence was 

introduced by Pierre Bourdieu in order to explain the relationship between dominators and 

dominated with a form of violence defined as light or invisible (Bourdieu, 2001).Symbolic violence 

is caused without any perceived physical constraints, being a process based on acknowledging ideas 

and values of those in the dominating class by the dominated and failure to acknowledge the 

essence of this process. The entire work of Pierre Bourdieu can be seen as an attempt to explain the 

specificity of the symbolic power, that ability of the systems of meanings to hide, thus consolidating 

relationships of oppression and exploitation under the guise of naturalness, well-meaning and 

meritocracies (Wacqant, L. J. D. ,1993, pp1-17). 

 

Analysis of symbolic violence in the broader context of instututional (systemic) violence belonging 

to the school environment has drawn attention to a potential cause for direct violence whose 

protagonists are the students.Thus, É. Debarbieux (2011, p. 236) claims it has been proven that the 

objective, visible violence appears in answer to the subjective one. However, school violence is a 

phenomenon determined by multiple factors (personal, familial, educational and societal factors). 

Although there is inter-conditioning it could not have been proven with the arguments at hand that 

symbolic violence determines material (physical) violence. Cristina Neamțu (2003, p. 236), 

however, claims that institutional and symbolic violence can trigger non-institutional violence 

(physical and verbal violence among student) by lowering the threshold for resistance to frustration, 

psychologically enabling the manifestation of aggressive behavior.  

 

The effects of symbolic violence can materialize and become visible, as Pierre Bourdieu shows in 

Masculine Domination (1998),and physical violence almost always carries meanings: ―symbolic 

violence corresponds nowadays to a moment from the processes and social relations from where 

afterwards physical forms of violence can appear, which, in turn, will feed, intensify, renew other 

manifestations of violence, some symbolic, other material.― M. Wievorka(1999) exemplifies this 

dynamic with the case of young people who are excluded or who find themselves in various 

situations of disadvantage or social discrimination.These categories resort to rebellion or are filled 

with resentments due to contempt and denial of their personal identities (situations of symbolic 

violence). Other theoreticians have also conceptualized the term of symbolic violence. In his 

contemporaneous speech on social progress,L. Șoitu (2001, p.16) remarks that people avoid 

acknowledging processes such as: the intensification of the polarization of society, the influence of 

technology on the increase in cultural discrepancies between people, the artificial growth of 

consumer needs and offers through advertising and economic strategies. Renouncing the rules of 

solidarity means, in the point of view of the same author, yet another example of the aggressiveness 

of indifference which could explain the increase in violent manifestations in children and young 

people. 
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3. Research methodology  

We have decided, with the help of research based on the method of investigation, to verify the 

hypothesis of the existence of significant differences between the perception of symbolic violence 

by students, depending on the level of objective violence. 

The research took place in the months of April-June 2014 and included a sample of 652 highschool 

students from the county of Suceava (Romania). The research methodology involved the designing 

and application of a questionnaire regarding the evaluation of the school environment. The items of 

the questionnaire have focused on the operationalization of the symbolic violence variable, 

according to the following plan: 

1. Inequity in the educational system – with the following indicators: 

- Mistrust in the meritocratic ideology 

- Unequal opportunities depending on social categories, ethnic background, learning 

potential 

2. Non-inclusive climate – indicators: 

- Uncertain environment, not accessible to all students 

- Failure to involve all students in the decision making process  

- Lack of support for high aspirations regarding the academic achievement of all 

categories of students 

- Lack of gratification for the efforts of all students 

- Labelling of those with bad results 

- Negative attitudes towards students from disadvantaged backgrounds  

- Mocking of students who use regional accents 

- Failure to acknowledge and ignoring of students from atypical families 

3. Marginalization in the relationships between students – indicators: 

- Marginalization of students with precarious material/financial status 

- Marginalization of ethnic minorities 

- Marginalization due to religious beliefs 

- Marginalization of students with different opinions or lifestyles. 

4. Authority in knowledge building – indicators: 

- Taking for granted the authority of the textbook in the classroom 

- Imposing ideas during teaching  

- Failure to encourage critical attitudes towards the teacher‘s ideas 

- Reduced use of interactive strategies during lessons  

- Using mainly the argument for the authority status when proving ideas or theories 

- Using the status of authority to impose political ideas 

 

The study has also included a semi-structured interview with 27 form teachers from the classes of 

student respondents in order to evaluate the global level of objective (direct) violence.The interview 

took place immediately after the application of the questionnaire addressed to the students and had 

in mind the normalization by the form teachers of certain forms of violence identified at the level of 

the classroom based on a sheet for monitoring violence in the school.in this way, we have classified 

the school groups of respondents into three categories: classes with a low level of objective (direct) 
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violence, classes with a medium level of objective violence and classes with a high level of 

objective violence. 

4. Results 

In order to verify the study hypothesis we have applied the Anova One-Way method with the level 

of objective violence as an independent variable and as dependent variables the dimensions of 

symbolic violence: inequity, marginalization, non-inclusive environment and authority, overall and 

then at the level of each item from each dimension.  

 

4.1. The influence of the objective violence variable on the level of perception of inequity 

within the educational system 

It has been noted that, overall, the level of objective violence influences the way inequity is 

perceived [F (2, 651) = 19. 974, p<0. 001]. The Post Hoc Bonferroni test signals that there are 

significant statistic differences between the three groups. The bigger the level of objective violence 

inside the group of students, the more unfavorable the perception of the students on inequity inside 

the educational system. Regarding the items subscribing to the inequity dimension, the following 

results have been recorded: 

 

Table 1. Results of the Anova One-Way regarding the effect of the objective violence variable 

over the perception of inequity within the educational system 

________________________________________________________________________________ 

Variable      F        p 

1.1. How much do you think academic results  F (2, 649) = 11. 956      p = 0. 000  

can help a person obtain the desired 

social and professional standing? 

__________________________________________________________________________ 

1.2.Does school offer all students the   F (2, 649) = 9. 421     p = 0. 000  

opportunity for success, regardless  

of their social background? 

1.3.Does the school offer all students the           F (2, 649) = 5. 601     p = 0. 004 

possibility for success regardless of learning abilities? 

1.4.Does the school offer all students the               F (2, 649) = 12. 804     p = 0. 000 

possibility of success regardless of  ethnic background? 

 

 

4.2. The influence of the objective violence variable on the level of perception of the non-

inclusive character of the school environment 

With the help of the statistical analysis, we were able to notice that, overall, the level of objective 

violence influences the way students perceive the inclusive character of the school environment [F 

(2, 649) = 51. 188, p <0. 001]. 

 

The bigger the level of objective violence among the groups of students, the bigger the level of the 

perceived non-inclusive character within the school environment. 
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Regarding the items, the Anova application confirms the variance of the perceived level for the non-

inclusive character of the school environment, depending on the level of objective violence at the 

level of the first 7 items, as shown in the following table. 

 

 

Table 2. Results for Anova One-Way regarding the effect of the objective violence variable on 

the perception of the non-inclusive character of the school environment 

 

Variable    F     p 

Item 2.1. Your school offers a secure and comfortable  F (2, 649) = 33. 906   p = 0. 000 

environment for all students 

__________________________________________________________________________ 

Item 2.2. All students in your school can take    F(2, 649) = 41. 459   p = 0. 000 

part in taking decissions that concern them. 

 

Item 2.3. All students are encouraged to  strive     F (2, 649) = 26. 501            p = 0. 000 

for the best possible results  

_______________________________________________________________________________ 

Item 2.4. Teachers offer all students the chance   F (2, 649) =11. 702   p = 0. 000 

to be proud of their results 

 

Item 2.5. Teachers discourage the labeling of   F (2, 649) = 7. 753   p = 0. 000 

those with por academic results 

 

________________________________________________________________________________ 

Item 2.6. The teaching staff discourages the                F(2, 649) = 17. 855   p = 0. 000 

negative attitudes towards students from disadvantaged backgrounds 

________________________________________________________________________________ 

Item 2.7. The teaching staff discourages the              F(2, 649) = 7. 492   p = 0. 000 

mocking of students who express themselves using regional accents 

 

_______________________________________________________________________________ 

Item 2.8. The differences in the familiy structures F (2, 649) = 1. 631   p = 0. 197 

 

 

 

4.3. Influence of the objective violence variable on the level of perception of the 

marginalization in the relationship between students 

With the help of the statistical analysis, we were able to remark that, overall, the level of objective 

violence influences the way students perceive marginalization in their relations with other students. 

[F (2, 651) =10. 223, p<0. 001]. The Bonferroni Post Hoc adjustment shows that the only groups in 

which there are significant statistical differences are between the means of the group with low level 

and medium level of objective violence and between the means of the group with low level and 

high level of objective violence. 
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4.4. The influence of the objective violence variable on the level of perception of authority 

Statistical analyses show that, overall, students perceived differently the authority structure of the 

knowledge building process, depending on the level of objective violence in their school group[F 

(2, 649)= 4. 921, p<0. 05]. The application of the Bonferroni Post Hoc test shows that the 

statistically significant differences are valid only in the case of the groups with a low level of 

violence – students with a medium level of objective violence. The means difference between the 

two groups at the authority variable shows thatstudents from classes with a low direct violence see 

pedagogical authoritarian behaviors as more frequent than students from classes with a medium 

level of objective violence. 

 

Taking into consideration the results of statistical workings of the data shown above, we can claim 

that the hypothesis of the variance of perception of symbolic violence depending on the recorded 

level of objective violence inside the school is confirmed. 

 

5. Discussions 

According to the obtained results, students from the classes with a higher level of objective (direct) 

violence better perceive the inequitable character of the education system, accord lower points to 

the quality of the educational environment regarding its inclusion. On the other hand, students from 

classes with a lower level of objective violence report more instances of marginalization of 

classmates depending their financial situation, their ethnic or religious background.The imposing of 

institutional authority affects more the students from classes with a higher level of violence. The 

data obtained show that students from classes with a lower level of objective violence tend to react 

mostly by conforming when the teacthers impose their authority during the educational 

communication.We were able to deduce that, the higher the level of violence, the lower the level of 

conformity and acceptance of the teachers‘ ideas. Moreover, the tendency of the students to react 

with withdrawals, aggression and reduced involvement in the educational activity grows.These 

conclusions have been backed by other Romanian studies. Thus, in the article Violence in Schools 

(Jigău M., 2006, p.137), ―the imposition of the teacherôs authority, regardless of consequencesò has 

been considered by more than 40% of the students as a source for violent reactions. 

 

These results could indicate a link between symbolic and objective (physical) violence.The 

imposition of the teacher‘s power in the educational communication, ignoring the cultural 

references of some groups or labeling and marginalization could lower the resistance to frustration 

threshold, leading to protests and rebellious behavior and, generally, a reduced compliance to 

educational norms. The theory of resistance against the school (Alexander, K., Entwisle, apud. 

Booth, A., 1996: 68-69) could serve to further understand this complex dynamic.This theory claims 

that a relational conflict can be triggered between students from socially, ethnically and culturally 

disadvantaged groups and the school representatives (the school culture). A certain category of 

minorities perceive the school as an institution that imposes a value system that might alienate them 

from their community. Consequently, they develop a counterculture, rejecting the normative 

organization of the educational system as well as the value system imposed by it. This 

counterculture is encouraged by the family background, by the attitude of the ―majority‖ students 

and sometimes of the teachers.Such reactions of resistance are reflected in school performance 

which are, deliberately or not, mediocre. The phenomenon gets even more complicated in the case 

of the descendants of those non-dominant groups who wish and search for the most adequate means 
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to succeed on an educational, professional and social level, assimilating the success model of the 

dominant class, contesting, however, the dominant culture. This cultural ambivalence described by 

the American sociologist Ogbu (apud.Țăranu, A. S., 2009, p. 134) often generates conflicts between 

the systems of interaction present in the community and those present between groups of children 

 

 

 

6. Conclusions 

The data of our research examined the possibility of establishing some inter-conditioning between 

the symbolic violence and the level of objective violence found in schools. The indicators through 

which I have examined the level of symbolic violence (inequity, non-inclusive school environment, 

marginalization, authority in knowledge building) vary depending on the level of objective 

violence, which supports the hypothesis that symbolic violence enables physical (objective) 

violence among the groups of students.  

 

Basing the pedagogical relationship on subordination, obedience and repression has led to the 

perception of the educational institution as a continuous source of frustration. All students 

acknowledge the vital role of a harmonious pedagogical relationship and the reduction of tensions 

for efficient learning: all students who resist the normativity and the school culture attribute their 

behavior to the precarious quality of the school climate. The anxiety caused by labeling and 

exclusion, as well as the need for restoring the self-esteem, will lead many students to contest the 

educational authority.Such hierarchical relationships not only are fundamentally unequal, but are 

also dysfunctional from the perspective of educational organization, especially as the educational 

institutions have as primary function education and care, and not control. Acknowledging that the 

teacher‘s authority is an inter-relational act that is exercised and not  owned, implying rights 

recognized by those under its influence as legitimate, we support the negotiation of authority as an 

ongoing communication process and the making of decisions preoccupied with solving of disputes 

when some interests are scattered, while others are of opposite characteristics. 

The specificity of our research does not allow us to make affirmations that would lead to a 

diagnostic, the links between the variables mentioned in our study are not casual, as the data we 

have obtained can only give us the possibility of formulating certain assumptions regarding the 

mutual determinations at the level of the dimensions of violence in the analyzed schools. 

The data we have obtained with our study reveals the existence of certain differences between the 

students when it comes to the perception of the level of symbolic violence, depending on the level 

of direct violence within the school groups. Further investigations could aim to elaborate and 

validate an instrument through which they can establish potential correlations between the two 

forms of violence in the educational context. 
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Abstract 

King Zog I (1895-1961), and the communist leader Enver Hoxha (1908-1985) were without doubt 

the most charismatic figures of the Albanian politics in the twentieth century, whose personal rule 

dominated the country and kept it under strict control. However, the cult of personality of the two 

leaders had of course their own features. They derived mainly from the specific historical periods 

where they lived and ruled, from the political system they represented and from the very character 

of the personage. 
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1. Introduction  

Ahmet Zogu, the real name of the later King Zog I, was the undisputable master of the country from 

1924 to 1939 when the Italian occupation put an end to the Albanian independence proclaimed in 

1912. In 1925 Ahmet Zogu was elected President of Albania after a period of internal instability 

that continuously scourged the country since the end of the First World War in 1918. In 1928 he 

was self-proclaimed King Zog I with the consent of the Italians that wanted to secure through his 

rule their dominion in the country During his rule Albania made important achievements such as the 

attainment of the internal political stability and the building up of a state administration. In the 

words of Bernd Fischer : 

 

―Zog‘s most important contribution was the creation of an environment ideal for the growth of an 

Albanian national consciousness. Before the advent of the King, local pride was the only form of 

nationalism existent in most of the country. When Zog left in 1939 the process towards creating a 

rudimentary form of modern state nationalism had begun… Zog‘s contribution, then, was of 

considerable importance. Those who succeeded him as rulers and completed the construction of a 

modern national state had their task made somewhat simpler as a result of the foundation of 

nationalism for which Zog was responsible‖ (Fischer, 1984, pp. 305-306). 

 

Zog‘s foreign policy was a continuous attempt to have the support of a great European power, to 

save the political independence of the country and, last but not least, to secure the survival of his 
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personal rule. He found his ―protector‖ in the fascist Italy, but the relations of the Albanian King 

with Rome were more of the nature of a political bargain. Italians tried to dominate the country, but 

the Albanian King, although gained personal benefits from the Italian ―assistance‖, made always 

efforts to keep them at bay as much as possible. The end of this uneven game was the occupation of 

Albania by Italian troops in April 1939. King Zog left the country and started a long exile in Great 

Britain, Egypt and France where he died in 1961. 

After the Second World War Albania became part of the communist camp and was ruled with an 

iron hand by the communist leader Enver Hoxha. His dictatorship dominated the country from 1944 

until his death in 1985. He was elected head of the Albanian Communist Party in 1941, and during 

the war Hoxha was also General Commander of the communist led Albanian National-Liberation 

Army. Hoxha retained during all his life the position of the Secretary General of the Albanian Party 

of Labour.
1
 In the first post-war years he occupied also the position of prime minister and minister 

of foreign affairs. 

Like King Zog, his predecessor in power, Hoxha felt the necessity to attach his country to a stronger 

ally to face the vicissitudes of the international situation after the Second World War that would 

compromise the viability of his state. This was done also on behalf of ideological principles that 

made Albania a member of the communist Eastern Europe. 

Until 1948 Albania was under strong Yugoslav influence. The Yugoslav influence of the first post-

war years got quickly into heavy pressure to have Albania included in the Yugoslav federation. 

Hoxha benefited from Soviet-Yugoslav strife in 1948 to break with Belgrade. This move was also 

due to Hoxha‘s fear to be eliminated by the pro-Yugoslav faction within the Albanian Communist 

Party. The rupture of relations with the Yugoslavs was followed by a ‗honey moon period‘ with the 

Soviet Union which lasted until 1960, when Hoxha rejected de-stalinization process initiated by 

Khrushchev in the 1950-s. He saw that process as a direct threat to his dominion over the party. To 

secure another support for his regime Hoxha saw in the communist China a potential ―benefactor‖ 

that could help the fragile Albanian economy and would serve as a political shield for a small 

country in an Europe divided in between NATO and Warsaw Treaty camps. The Chinese period 

ended in 1978, when the Albanian leadership decided to break down with Beijing after clear signs 

that China was gradually opening up to the ―Western capitalism‖. A rigid communist ideology 

combined with power interests were again in the roots of the following deep isolation of Albania 

from late 1970-s till 1990. 

 

2. Cultivation of modern nationalism 

Despite the differences between the two historical periods dominated by King Zog (1924-1939) and 

Enver Hoxha (1944-1985) it would be interesting to explore the persistent elements of the cult of 

personality that can be found in both figures. By doing so it could be easier to note the further 

evolution of the cult of personality during the communist era. According to my opinion, it can be 

done after indicating that both rulers had some common objectives to fulfil. 

 

Although the Albanian historiography of the socialist period had always insisted on a sharp division 

between the two historical periods, i.e. the period of monarchy (1928-1939) and that of communism 

(1944-1990), a less ideological and more accurate study of them would unveil a certain line of 

continuity.  

Both King Zog and Enver Hoxha tried to cultivate modern nationalism through the creation of a 

viable nation-state in Albania (Fischer& Sugar, 1995, pg. 53). The politics they followed aimed at 

                                                 

 
1
 The name of the Albanian Communist Party was changed in Albanian Party of Labor in 1948 after its first 

congress. 
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the achievement of homogenisation of society and its cultural and social cohesion. The historical 

periods of the existence of the Albanian state had in common the efforts to inculcate into Albanian 

society the values of nationalism. That would be done through the extension of the state control 

over society, through power centralization, public administration, national army and an educational 

system in a more and more standardized national language (Misha, 1999, pg. 30). During 

communism this task was pursued also by the use of strong national-communist propaganda, which 

were propagated mostly by ubiquitous party structures. 

 

Both leaders used historical past to legitimize their power in the eyes of the people. King Zog tried 

to represent his rule as the rebirth of the tradition of the Albanian national hero of the fifteenth 

century Gjergj Kastrioti Skanderbeg (1403-1468), who fought against the Ottoman armies for 

almost 25 years. The communist regime of Hoxha saw in Skanderbeg the symbol of resistance to 

the external threat and the connection with the past grew in importance as Albania‘s political 

isolation increased (Lubonja, 1999, pg. 147).  

 

The attitude towards religion provides another example of how both regimes tried to recover 

breaches in the bosom of Albanian society and reach national compactness. King Zog and Hoxha 

saw religion as a divisive factor in the Albanian society as the population belonged to different 

religious communities, Moslem, Orthodox and Catholic. King Zog tried to solve the problem by 

nationalizing the religious communities putting them under state control, while Hoxha went much 

further. In 1967 he banned all religious institutions and declared Albania as the only atheistic state 

in the world. Nationalism has been a strong driving force behind Hoxha‘s policies although the 

Albanian historiography of the communist period has always discarded this version. Everything was 

explained and justified on the basis of the Marxist-Leninist ideology and the patriotic mission to 

defend the country from foreign encroachments. But in his task to build the socialist Albania Enver 

Hoxha widely used nationalist policies as King Zog did the same in his struggle to build a viable 

Albanian nation-state during the interwar period (Fischer&Sugar, 1995, pg. 44). As Arshi Pipa has 

written: 

 

―Hoxha was decisive in producing a cultural atmosphere totally dominated by a doctrinaire 

propaganda exalting nationalism. Linguistics, literature, history, geography, folklore, and ethnology 

have been cultivated, not only to the people a sense of heir own past, but also to spread and 

inculcate xenophobia, slavophobia, isolationism, ethnic compactness, and linguistic uniformity‖ 

(Pipa&Fischer, 1995). 

 

3. An apologetic representation of both figures by Dako and Alia 

I think that a direct result of that was a strong paternalistic image of both rulers. King Zog and 

Enver Hoxha were often presented as fathers of their nation and state builders. King Zog ―made a 

nation out of tribes and a state out of a nation‖ (Dako, 1937, pg. 142). On his turn Enver was ―the 

most beloved teacher and leader of the whole Albanian people‖ (History of the Party, 1982, pg. 

122). 

 

In comparing the cult of personality of both personages and for a matter of convenience I will 

mainly use here the texts of two books, one for each personage. The first book is an adulatory 
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biography of the King Zog written in 1937 by Kristo Dako, an Albanian professor of history in a 

lycee of Tirana. The book is entitled ―Ahmet Zogu, the king of the Albanians‖ [Ahmet Zogu, mbreti 

i shqiptarëve] (Dako, 1937). The second one is a book on Enver Hoxha written in 1988 by his 

successor in power Ramiz Alia (1985-1991) with the title ―Our Enver‖ [Enveri ynë] (Alia, 1988). 

 

Both books were written with the idea to make an apologetic representation of their personages and 

to conclude that they were unique historical figures in the history of the country. Nevertheless, the 

authors of the books have followed different ways to portray them. The main difference lies in the 

fact that Kristo Dako tries to raise the cult of King Zog personality, while Ramiz Alia has 

summarized with pathos the already solidified cultic vision of Enver Hoxha.   

 

The biographer of the King intended to make a book on the life and the state career of Ahmet Zogu. 

It covers the years of his childhood, his youth and then focusing upon his great role as the founder 

of the Albanian state and as its reformer. Unlike Dako, Ramiz Alia had a different approach due to 

his official position and ideological formation. His book had to convey the message that the policy 

of the Albanian communist leadership after the death of Enver Hoxha in 1985 would continue on 

the same path as that of the Leader. Alia‘s book is more a book on the revolutionary life of Enver 

Hoxha, on the great inspiration the communists have drawn from that and on its guiding role for the 

future of the socialist Albania.  

 

The first and the common aspect of the cult of King Zog and Enver Hoxha is their uniqueness. They 

were both elected by history to perform a special mission for the country as they were endowed 

with unique virtues. Dako discerned special qualities in Ahmet Zogu since he was a child. He was 

particularly brave and very soon his entourage in his native place understood that he would become 

their future leader. When the young Zogu went to attend his secondary studies in Istanbul his 

professors, according to Dako, ―foresaw a bright future for him‖ (Dako, 1937, pp. 19-20). Besides 

the very special character of Zogu, which was a real precondition for his future career, Dako 

mentioned also his noble origin. Zogu family was the heir of one of the oldest and most important 

families of Mati region (North of Albania), who was distinguished for its patriotism. The role of his 

father, the master of the region and of his mother, described as a Grand Lady, would exert their role 

in preparing him as a future leader. Family background here was a necessary element for the author 

to confirm the noble roots of the Albanian monarch. 

 

The revolutionary Enver Hoxha was unique too, but the story of his glorious life is due primarily to 

his political vocation and deep belief in the cause of communism.  The element of destiny is present 

here as well, but it was associated with the influence that important national events and international 

ones had in shaping him up as a communist militant. 

 

―As a communist and revolutionary he was born and grown up in the century of the struggles of the 

Albanian people for freedom, he was brought up by the class battles of the world proletariat for 

justice and social progress. Communism and Marxist-Leninist science found at him the prepared 

man, endowed with the necessary qualities and virtues to propagate them, to defend them and to 

apply them with consequence in the Albanian reality‖ (Alia, 1988, pg. 25). 
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Both King Zog and Enver Hoxha are described in the respective texts as sons of their people, 

underlining a natural symbiosis between the leader and their people. After considering King Zog as 

the best son, the best brother, the best citizen and the best thinker of the country, Dako writes that: 

 

―his career like commander and statesman, and above all his direct contacts with his people, helped 

him very much to know the country and the deepness of the Albanian spirit‖ (Dako, 1937, pg. 152). 

  

In his turn Hoxha was seen by his successor as the incarnation of the best virtues of the Albanian 

people. Ramiz Alia writes that: 

 

―As an acute psychologist Enver penetrated the social mentality of different social groups, he 

studied them and managed to understand not only their feelings and their aspirations, but also their 

moods. He was a profound connoisseur of the national psychology of the Albanians‖ (Alia, 1988, 

pg. 29). 

 

King Zog was able to know the Albanian spirit. But, Hoxha‘s capacity to know even the mood of 

his subjects gave the latter a kind of supra-natural power. The cult of Hoxha was connected also 

with his aptitude to foresee and to find out which was the best thing to do at a given moment. This 

made him an infallible leader. When Alia speaks about the first years of the alliance with the 

communist China (1960-1978), he writes that: 

 

―It sufficed only a short time, less than a year, that he got fully convinced that the Chinese line was 

not constant due to wrong ideological concepts, and that their tactics were not only opportunistic, 

but also very dangerous to the international communist movement and for the future of socialism in 

the world‖ (Alia, 1988, pg. 271). 

  

 

Hoxha‘s cult, unlike that of the King Zog, had both a national and an international dimension. The 

biography of King Zog is a story of ―his struggle for the safeguard and internal stability of 

Albania‖. King Zog is described first as a chieftain with a good deal of followers coming mainly 

from his native place. With the passing of the years Zog became a more important political figure 

and its influence was gradually extended to the whole country. So, we have here the example of a 

brave, patriotic and cunning politician, with a regional background, but becoming a national leader 

due to his personal skills and the needs of the country to have a man of his stature (Dako, 1937, pg. 

78). This is to some extent also the reflection of the situation on the ground at the very beginning of 

the rule of Ahmet Zogu in the early 1920-s. Albania at that time was lacking a national 

administration and regional differences were much more distinctive. The transformation of the 

figure of Ahmet Zogu from regional to national leader symbolizes also the transformation Albania 

went through during the period of monarchy. From a country lacking internal cohesion and torn 

apart by regional differences to a relatively stable national state at the end of 1930-s.  

 

In the case of Hoxha the local background is almost lacking. In fact Alia mentions in the book the 

last visit Enver made to his native place Gjirokastra (town in southern Albania) in March 1978 

(Alia, 1988, pg. 35). But, the event was not used to indicate any special importance the town of 

origin had on the leader. It was used to confirm a prior statement of Alia, that Hoxha was a very 
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social man. He knew very well how to behave with all kind of people, with the crowd and with the 

intellectuals (Alia, 1988, pg. 33). And Alia uses the meeting in Gjirokastra, organized to welcome 

the leader, to show the special quality of the leader. 

 

In Alia‘s  book, Enver Hoxha is always considered to be a national figure, belonging to all Albanian 

people. This reflects the monolithic vision that communist leadership had on the Albanian 

population. This was done on behalf of the steel-like union of the Albanian people around the Party, 

the latter taken as the embodiment of the aspirations and hopes of the whole community. On the 

other hand, the totalitarian regimes have ―an abstract and uniform notion of their people, which 

come to be used as a pedestal holding the regime and the symbol of the dictator‖ (Lubonja, 1999, 

pg. 59). The regional differences of the Albanian didn‘t count much for the communist state. Only 

the class division was important and even that was seen on national terms. In this sense Enver 

Hoxha was the leader of all Albanians. He was the sum of the best qualities of the Albanian people 

without regional distinction. Lastly, the Albanians during the socialist period were much more 

members of an Albanian community than their predecessors of the 1920-s. 

 

  

During the close collaboration with communist China, from late 1960-s till 1978, the regime entered 

another phase of radicalization of its policies. As Albania became an isolated country in Europe, 

Hoxha got more sensitive to preserving his personal rule and grew more and more suspicious to the 

slightest signs of dissent into the country. In fact what we may call dissent in those years it was 

nothing but Hoxha‘s manoeuvres to fabricate ―enemies‖, to punish and eliminate them, in order to 

deter any timid attempt to contradict the policies of his regime. The main consequence was a state 

of fear and insecurity reigning all over the country. This period witnessed a series of cyclical purges 

that eliminated or severely punished former members of communist leadership as they were deemed 

to be a threat to Hoxha‘s rule. Under the influence also of the Chinese Cultural Revolution, Hoxha 

undertook further tough measures to tighten his grip of the situation in the country. The most 

important of them were the ban of all religious practices in 1967 and the closing down of all 

religious institutions. Albania officially declared to be the only atheistic country in the world. A 

―Museum of Atheism‖ was built up in Shkodra (northern Albania) to show the important change in 

the life of the Albanian people. The period of revolutionary reforms continued with severe attacks 

on ―intelligentsia‖ and calling for major control over its inclination to yield to the foreign and 

decadent influences. Hundreds of specialists were removed from the capital to be sent to the 

campaigns and small towns to be educated with the revolutionary spirit of the working class and 

cooperativist peasantry. The school was another target of these radical changes and the reforms here 

were done under the name of ―the revolutionarization of the school‖, which meant a further increase 

of ideology into the curricula of the education institutions. The Albanian economy was rapidly 

going towards the final phase of the collectivization. Its small private sector disappeared in the early 

1970-s.  

 

4. Isolation of Albania & international promovation of Hoxha’ cult 

It is paradoxical that just the period of Albania‘s political and economical isolation coincided with 

the efforts of regime to promote the international dimension of the Enver Hoxha‘s cult. The period 
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of isolationism was instrumental in forging the cult of Enver Hoxha as a deity inside the country, 

but also giving to him a certain international dimension as the only true Marxist leader in the world.  

After that Hoxha broke with his former allies he was seen in the country as the banner of the flag of 

the true communist movement in the world. All the former allies of Albania were considered to be 

revisionists and ideological traitors of Marxist-Leninist theory. Only Albania remained loyal to his 

ideological principles.
2
 This aspect of his cult started to appear when Albania broke with Moscow 

in1960 and was consolidated further more after the split with China in 1978. However, it should be 

mentioned that the cult of the international leader was always associated with that of a great patriot. 

Every decision to break with his former communist allies was justified also on grounds of 

safeguarding the sovereignty of the country from external threats. In Alia‘s book, Hoxha is 

considered to be the defender of Marxism from the revisionist deviations of Soviet Union, China, 

etc. He is a figure of international importance.  

 

―Enver Hoxha is a renown figure of international communism. He was as much a patriot as he was 

an internationalist. The victory of revolution and the construction of socialism in our country was 

seen by him as international task towards the world proletariat. While the growth of the Marxist 

movement, the victories of the people in the world against the capital were considered as a strong 

external support for the socialism in Albania‖ (Alia, 1988, pg. 295). 

 

Although it is not clearly stated it is an implied assumption that he deserved the place of the fifth 

classic of Marxism. Enver was praised to have enriched the theory of Marxism adapting it to the 

Albanian conditions and to have proved that Marxism is a vital ideological force still in the end of 

twentieth century. He comes to be seen as the only loyal heir of the fathers of Marxism when all the 

―so-called communists‖ in Western and Eastern Europe, and elsewhere, betrayed their theories. 

This lent him an air of austerity as the guardian of original Marxism from latter revisionist 

deviations, of loneliness as he was alone carrying out this noble mission, but also of moral 

superiority as he never changed his principles.  

 

During the isolation period, Albania became the centre of the so-called Marxist-Leninist parties, 

which were minor militant groups advocating radical ways to combat the capitalist regimes. These 

groups, financially supported by the Albanian Party of Labour, were often charged with the mission 

to propagate the cult of Hoxha through distributing his translated works. 

 

This aspect of his cult as a great international Marxist was closely connected with another one, that 

of being a great theoretician and intellectual. This is another difference between his cult and that of 

the King Zog. The latter was a statesman, he was a strategist and extraordinary commander, but 

Enver was a man of action and thought. In fact Hoxha himself made a great deal to cultivate this 

aspect of his personality. While King Zog‘s photos show him mostly as a military leader, Hoxha is 

very often seen in his studio reading and writing, or even in moments of thinking. On the other side 

by the end of 1970-s and in early 1980-s, when he reached 70 years old, he discovered that he could 

                                                 

 
2
 In late 1970-s and 1980-s Albania became the centre of the so-called ―Marxist-Leninist communist parties‖, small 

radical ideological parties, financed by  Albanian Party of Labour, which ―professed the true communist ideas‖ along 

with a propaganda that tried to promote the image of Albania as the only socialist country in the world. 
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write theoretical books and could contribute to the treasury of Marxist-Leninist theory. In that 

period Hoxha wrote ―Imperialism and Revolution‖, as an echo to Lenin‘s book ―State and 

Revolution‖, or ―The Euro-communism is anti-communism‖, as a response to the book of Spanish 

communist leader Santiago Carrillo ―The Euro-communism and the State‖.  

 

5. Hoxha and his political mentor, Stalin 

The ideological puritanism of Hoxha is linked also to the importance the Stalin cult had until the 

end of the communist rule in Albania. The state atheism and the survival of Stalin‘s cult made 

Albania a particular case in the East Europe socialist camp. In his last years, Enver Hoxha wrote 

two books, which were the confirmation of the author‘s lifetime veneration to Stalin. The first book 

was called ―With Stalin, memoirs‖ and the second ―The Krushchovians‖.
3
 Here Hoxha used a tough 

language on the revisionists, as he called Khrushchev and other Russian leaders after Stalin, and 

pledged that Albania would never deviate from Stalin‘s teachings. Although we may note less 

ruthlessness in Ramis Alia‘s narrative, and that Stalin‘s name is more rarely mentioned than during 

Enver Hoxha‘s time, the cult of Stalin remained a static ideological model throughout the existence 

of the communist regime. Unlike King Zog, Enver Hoxha had his ideological model and point of 

reference. His model was the Soviet Union and his point of reference was Stalin. The cult of Stalin 

was that of the direct heir of the fathers of the Marxism-Leninism. Marx, Engels were the 

theoretical genius of the Marxist thought, Lenin and Stalin were those who enriched the Marxist 

theory and applied it when they built the socialist Soviet state. 

 

For Enver the cult of Stalin was kept alive as it had to perform two functions: a) propagandistic and 

b) pragmatic.  

 

The cult of Stalin was one of the greatest ideological investments of Hoxha. Through Stalin‘s cult 

Hoxha tried to show up as the communist leader who remained stuck to the pure Marxist principles 

and to detach himself from all deviations. He wanted to be distinctive from the other communist 

leaders in Europe and in the whole world. His perseverance in protecting the Stalin‘s cult was made 

on behalf of ―the need to preserve the national sovereignty of the country‖. The propaganda 

constructed the image of Enver Hoxha as a person that through protecting ideological principles 

was serving the independence of the country from external enemies. In fact the Albanian-Yugoslav 

break was officially justified on both grounds, ideological and national. Tito betrayed the real 

Marxist theory and became a threat to the small Albania. So, Hoxha while denouncing the Yugoslav 

ideological deviation saved his country from becoming engulfed into the Yugoslav federation. The 

same happened with Khrushchev in late 1950. In Hoxha‘s propaganda Khrushchev was depicted as 

a traitor of the Marxist thought and was labelled as ―revisionist‖. According to this propaganda the 

Soviet Union under his rule was turned from the state of proletariat into a fearful colonialist power, 

which aimed to put Albania under its dominion. It goes without saying that the break with China 

was explained more or less in the same vein. The isolation that followed the decades of ―ideological 

                                                 

 
3
 ―Me Stalinin, kujtime‖[With Stalin, memoirs], Enver Hoxha, Shtëpia Botuese ―8 nëntori‖, Tirana, 1979; 

―Hrushovianët‖, Enver Hoxha, Shtëpia Botuese ―8 nëntori‖, Tirana, 1980. The strength of the cult of Stalin in Albania 

was shown also by the fact that Albania was the only country in the Eastern Europe to have a town called ―Qyteti 

Stalin‖ (Stalin‘s Town). It was changed into its old name ―Kuçova‖ in 1990 with the fall of the regime. 
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friendships‖ was presented by Enver Hoxha, but also by Ramiz Alia in his book, as an imposed 

solution to Albania, which preferred to be independent rather than betraying Marxism and fall into 

the foreign dominion. 

 

But, one important aspect of the ideological puritanism of Enver Hoxha was his unshaken will to 

preserve his power and position on the top of the party. During his career he proved to have a 

shrewd sense of smell for protecting his power. The process of de-stalinisation was seen by Hoxha 

as a direct threat to his position. Therefore he strangled at birth some timid attempts of young Party 

members in late 1950-s to start following the path of changes as in USSR and other countries of the 

socialist camp. The preserving of Stalin‘s cult served him as an ideological tool for carrying out the 

purges and strengthening further more his personal rule over the party and the whole country. 

 

6. Hoxha´cult as the creator of the New Albania 

The other aspect of the cult of Hoxha was that of creator. This element of the cult is present also in 

the cult of King Zog, but it is mainly connected with the fact that he built the Albanian state. 

Hoxha‘s cult of creator is richer in its components.  

 

―The magnificent program of socialist industrialization, our original way towards the 

collectivization of agriculture and its modernization, the ideological and cultural revolutions are all 

historic victories of an extraordinary importance. Such deep transformations like the creation of the 

working class and the growth of its leading role, the establishment of social justice, the 

emancipation of the women and the democratization of the life of the country, the creation of a new 

way of living, the cultivation of socialist moral values, all these are due to the wisdom of the Party 

and to our unforgettable leader comrade Enver Hoxha‖ (Alia, 1988, pg. 307). 

  

The underlying idea of this series of achievement is that of progress. The communist regime of 

Hoxha wanted to present itself as the builder of the New Albania. Everything started from scratches 

as earlier historical periods left behind backwardness and a general misery. Therefore the 

communist era ought to be presented as an exceptional event and as a great luck in the life of the 

Albanian people. It was a gigantic jump from the semi-feudal period of the monarchy to the modern 

state of Hoxha with its developed industry and agriculture that made Albania self-sustainable. The 

idea of progress is present also in the biography of King Zog. During his time the country was 

developing too. In the chapter ―Ahmet Zogu, the reformer‖, Dako draws a list of reforms 

undertaken by the King to modernize the country. They go from the agrarian reform to the 

emancipation of the women, from the organization of the police and the army to the building of 

bridges and roads, from eradicating the blood feud to the introduction of a regular tax system 

(Dako, 1937, pp. 152-157) . 

However, the difference between Enver and King Zog with regard to the cult of creator and bearers 

of progress lies in the fact that Enver was described as the absolute good. Zogu was the best leader, 

but Enver was a kind of secular deity. The period of Enver is seen as something that can not be 

repeated. Enver‘s achievements were not comparable with anything else. Ramiz Alia writes in his 

book: 
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―With the Party at his head Albania will go relentlessly ahead, the economy and culture will go to 

higher levels. The future victories will be for sure bigger than the present ones. This is in the 

dialectic of the socialist development. But, what the Party has done for Albania during the time of 

Enver Hoxha and under his guidance is unrepeatable and will be remembered with great respect by 

the future generations‖ (Alia, 1988, pg. 16). 

 

The cult of Hoxha was competed only by that of the Party. But, this remained only in theoretical 

levels. He himself used to say that he was obeying to the Party orders, but that was done on behalf 

of a certain care not to present himself as an absolutistic leader, nor as a saint, but as a mortal that 

obeyed to a higher authority. Nevertheless, the leader had the advantage to be a person. Photos of 

him were found everywhere and made him to be omnipresent in the life of the community. In the 

end he was who decided on behalf of the party reducing the party only to an abstract imagery.  

 

Ramiz Alia ends his book writing that: 

―The epochs give birth to leaders such as Enver Hoxha and they have epoch-making dimensions. 

Just as historical epochs are never forgotten, so their heroes survive, are honoured and respected for 

ever… With his majestic work Enver Hoxha will always be present in the joys and worries of our 

society. The present and future generations will be guided by his teachings. Facing any major 

problem, facing any difficulty or obstacle, they will seek the advice of Enver. And Enver will help 

them. He will give them answers through his work‖ (Alia, 1988, pg. 473). 

 

The party structures, the so-called ―base-organisations‖ were used to keep this cult alive and present 

in the everyday life of the Albanians. The ―party base-organizations‖ were the structures of the 

regime which controlled the society throughout the country. They were part of a huge mechanism of 

indoctrination and control. The ―base-organizations‖ instilled both ideological dogmas and fear. 

They were responsible for securing the party in the centre, and in particular to its leader Enver 

Hoxha, their supremacy and ―prestige‖ among the society. They were present in the agricultural 

farms, in the factories, in schools, universities and hospitals. They were responsible for organizing 

festivities, parades, conferences, or all kinds of massive expressions that hailed the role of Enver 

and the Party in the history of the country. From the point of view of the state control Hoxha 

succeeded to have under his own direct check any corner of the country as nobody else in the past. 

In this task the party structures played an instrumental role. They continued their role after the death 

of Hoxha in April 1985, and among others they invented the so-called ―Enver‘s days‖. They were 

festivities, conferences, or massive participation in public works organized on a precise day called 

―Enver‘s day‖, which coincided either with his birthday or with a visit to a certain region, with an 

important conference, etc. Anyway, these celebrations started to lose their importance and faded 

away especially during 1990, when Ramiz Alia was forced to make the first and timid changes in 

the Party and the system due to a growing internal and external pressure after the fall of the 

communist regimes in Eastern Europe. 

 

The cult of Enver was that of an absolute ruler constructed with the help of a quasi-religious 

ideology, which celebrated his central role in the socialist Albania for almost half a century. It was 

the reflection of the type of regime Enver installed in the country. His regime was a totalitarian 

regime, which borrowed prefabricated elements from other similar ones in Eastern communist 
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Europe. It was further more consolidated by his 45-years long highly personalized rule over the 

country and by the deep isolationism of Albania. The patriarchal and ―clannish‖
4
 character of the 

Albanian society has exerted its influence too. Although, many changes occurred in the country 

after the Second World War, certain rites and habits of the past were not totally eradicated. It 

inherited from the past the eulogy for the strongest and ―the first of the first‖, and the hatred for the 

perceived adversary group. Unlike in other countries of the Eastern Europe, repressive measures 

were not confined to the accused person. They were extended to the whole family and relatives. The 

individual was hardly conceived to exist outside of his family net. Collective culpability was an 

indication of a patriarchal mentality that couldn‘t detach individuals from their kinship background. 

It was also a mechanism of control, which intended to dissuade people from the slightest forms of 

―subversive‖ action or thought. Otherwise the consequences would be heavier and the strike‘s range 

far wider. With some differences Hoxha‘s cult can be compared with the cult of the long-standing 

communist leaders like Stalin, Mao, Caushesku. Enver was venerated as an all- powerful figure and 

as a supreme authority in all the fields of human activity. 

 

Conclusions 

The cult of the King Zog was mainly that of the state builder, and of a national leader. It lacked the 

variegated and pervasive character of the cult of the communist dictator Enver Hoxha. The cult of 

King Zog and Enver Hoxha symbolizes also different stages of Albanian nationalism. Zogu was the 

founder of Albanian state nationalism. Through his isolationist policies Hoxha pushed Albanian 

nationalism to another level. His was a state-of-siege nationalism, which intensified the xenophobic 

feelings of Albanians, but on the other hand homogenized further more the Albanian community 

within the state borders.   

 

The cult of Enver Hoxha came out as a unique phenomenon in the country through a process of 

relativization and negation. All historical figures or events of the past were confronted directly or 

indirectly, consciously or unconsciously, with his glorious personality and legendary epoch. E.g the 

Albanian National Movement of the XIX century was of course an important period in Albania‘s 

history but , according to communist propaganda, ―it was only during the Enver‘s era that the 

Albanian people became the real master of their own destiny‖. Every important figure or historical 

period was lacking something if compared with Enver or the period of socialism. The figure of 

King Zog became the antipode of Enver. King Zog became the enemy of the Albanian people as he 

was identified with an obscurantist and oppressive regime. The former was the symbol of the dark 

past and the latter of the bright future. This manichean way of dealing with the past, or with a 

                                                 

 
4
 We use the word ―clan‖ here not to denote solely blood family ties, which were characteristic for the Albanian society 

of XIX and early XX centuries. In referring to nowadays situation, foreign historiography, and mostly foreign 

journalists, has often erroneously described the Albanian society as ―clannish‖. This assumption implies a sort of 

inherent social resiliency and takes the living pattern of some areas of the country as a national characteristic. This 

approach does not take into consideration the changes during the period of monarchy and in particular during the 

socialist period. The sense of the word ―clannish‖ here indicates a group bound by power and economical interests, 

social status, which becomes more solid if coinciding with the same regional provenience and kinship ties.  During 

socialism the most important aspect of the ―clan‖ was that of power interest and social status, combined with regional 

and kinship ties. In the post-communist period there are mostly business and political interests, sometimes intertwined 

with kinship and regional ties, which come to the fore. 
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perceived ideological and political adversary, is one of the most resilient feature of Enver‘s legacy 

still present in Albanian public life. 
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Abstract 

The present study focuses on a few of the teacherôs responsibilities as an actor involved in the 

process of the personality development in the context of a digital world.  A teacherôs professional 

profile, that allows putting in a genuine correspondence the learning environment with the needs of 

ódigital nativesô, keeping at the same time a fair balance between the requirements of society and 

the perspectives of the personal development, is the one that can sustain a successful fulfilment of 

the teacherôs mission in the contemporary society.  Building a new teacherôs profile based on: the 

resignification of the learning process, the new way of understanding the knowledge functioning 

and structure and the reflection upon the requirements of extended learning environments is not the 

responsibility of the educational systems only, but it requires also a social recognition and support 

in order to better address to the changes of global civilization.   

 

Keywords: digital era, teacher training, teacher competencies, teacher profile, learning 

environment 

 

1. Introduction 

 

Market - economy, knowledge – society and globalization are a few keywords that capture the 

complexity of today‘s society and build the architecture of the contemporary processes developed in 

the economic, social, cultural and political sectors.  Information plays a special role in connecting 

the forces that configure the political - economic and socio - cultural changes. The literature 

proposes the concept of a global information culture, that has the power to transform the actions and 

discourses and to build new understandings for events and behaviors concerning human values (Eşi, 

2010, 140-146). Human evolution is influenced in its way of communicating and satisfying its own 

needs and the available resources are significantly expanded at different levels of accessing, sharing 

and storing the information.  

 

With the information becoming a significant part of the contemporary society and having 

implications in all sectors, the problem of its transmission seems to be an essential one. This is 

where the technology comes into play. It is hard to appreciate separately the technology evolution 

and the information expansion because their relationship is one of interdependence. The 

informational capital can be added to the human capital and the financial capital, The information 

flow (in terms of speed, accuracy, volume, real time response, low costs and extended availability) 
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in an electronical, digitized form, raised at a global scale, with huge implications on the 

development of all social sectors is considered to characterize a digital era.  

 

The educational system faces the challenges generated by the digital era at a micro level but the 

given answers are important for a genuine use of the digital context and of the communication 

technology into the process of personality development, not in a compelling manner but in an 

integrated way, redefining content and methodology in the light of a restated educational mission 

based on the requirements of a knowledge society.  

 

The process of training teachers also requires a reorganization determined by the new coordinates of 

the knowledge structuring in a digital world. Different types of competencies are being needed for 

fulfilling the teacher‘s profile in a digital era in order to provide educational services according to 

the needs of individuals and society.   

  

2.  The internalization of knowledge in a digital world 

 

What is the significance of knowledge in the 21
st
 century? It is for sure related to the 

changes in all the social sectors and it has to assure a fluency of the development and the integration 

of the new learners in the contexts constructed by the new type of processing information mediated 

by technology.  

 

M. Prensky (2001) talks about a discontinuity that has taken place in the process of human 

evolution: today‘s students represent the first generation to grow up surrounded by technology and 

that determines their different way of thinking and information processing. The author considers 

that it is not about a physical change of brain, but it‘s about using different thinking patterns, 

making difference between this generation of students considered to be digital natives, and the 

previous generations considered to be digital immigrants. This different thinking patterns require 

different learning needs.  

 

There are two important factors that determine the new needs of today‘s students considers A. 

Black (2010): the existence of a different cultural background of the learners and a plural 

structuring of the classroom; the students belonging to a digital native generation (they are familiar 

with technology tools and they act in a multitasking way being always interconnected).   

 

In order to identify the essential elements of knowledge that can sustain the success of a person in 

the 21
st
 century, K. Kereluik at al. (2013) analysed 15 different studies and delineated the three 

main categories of knowledge: Foundational (expressed using the verb to know,  including as 

components: digital & information literacy, Core content knowledge and cross - disciplinary 

knowledge), Humanistic (expressed using the verb to value,  including as components: life/job 

skills, ethical/emotional awareness, cultural competence) and Meta knowledge (expressed using the 

verb to act, including as components: creativity & innovation, problem solving & critical thinking, 

communication & collaboration). We observe that this framework places digital knowledge in the 

foundational component and the authors define it beyond digital skills used in a technology world. 
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It also includes an ethical component, related to a responsible use of technology and it is also about 

a genuine use and construct of information in a ‗thoughtful‘ manner.  

 

Digital learners can be described in a few keywords, as it results from a literature analysis done by 

A. Black (2010): being in constant need of stimulation and competition, having exceptional visual 

skills, being interactive learners, experimental seekers, nonlinear learners (jumping from one type 

of resource to another), active participants. The new methods of instruction have to consider the 

specific traits of learners‘ behavior generated by their belonging to the digital era. Siemens (2014) 

points out the following today‘s learner characteristics: with a flexibility of accessing different 

learning fields during a lifelong learning process (school no longer comprises the majority of a 

persons‘ learning), building his way of thinking under the influence of the tools used in the learning 

process.  

 

Dealing with knowledge in a digital form means not only expanding the acquisition sources but it 

also puts the problem of a deeper processing, interpretation and critical approach of the received 

information. K. Kimbler et al. (2002) plead for the inclusion of the computer – mediated learning in 

the classroom strategies used by teachers, but this methodological change has to follow the 

reformulation of the educational goals. This requires, in the authors‘ opinion new roles for teaching 

and new roles for students as self - directed learners, able to cooperate, having the capacity to think 

deeper, to become active and critical users of new technologies. 

 

The process of human learning may occur in different contexts which can stimulate the process 

itself by its resources, the structure of knowledge and the offered perspective of learning. The 

learning environment is not only about physical places but it involves different kind of settings that 

stimulate learning. It is important to be aware that the knowledge internalization is related to the 

stimuli coming from the learning environment. In order to obtain the desired results in terms of 

learning we have to be preoccupied with the environment structuring as to activate the learners‘ 

potential and to achieve the established goals. G. Siemens (2014) considers that all the broad 

learning theories: behaviorism, cognitivism and constructivism were interested in the creation of the 

proper learning contexts. Contemporary mechanisms that govern life, communication and learning, 

intermediated by technology, changed the relation between the learning process and the learning 

contexts. According to Siemens‘ (2014) opinion, learning should be viewed in relation to an 

extended social environment and it must equip learners with the abilities to react adequately to the 

flexibility of life events. For that reason the author proposes a new learning theory that emphasizes 

on the role of networks in today‘s society and on the importance of links between ideas, facts and 

information.  

 

This new theory is called connectivism and it enables the learners to build connections between the 

specialized sets of information and consider the connection itself as an important part that pays a 

major role in raising our state of knowing, in building knowledge in the digital era. G. Siemens 

sustains that the theory of connectivism relies on several principles: the diversity of opinions is 

important in learning and in the knowledge structuring; learning means connecting information 

sources, the capacity to know surpasses the gained knowledge; continuous learning means a 

permanent nurturing and updating connections; decision making is considered a learning process - 
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due to connections that can be validated or altered after a decision cycle. The author emphasizes on 

the fact that connectivism explains not only the knowledge‘s structure but also reflects a few 

mechanisms responsible for the management of knowledge.  

 

Learning in a postmodern, digital age becomes problematic, affirm M. Weigel et al. (2009), because 

of the perspective of knowledge that it is not universally shared, based on the fact that the truth is 

considered to be ‗a fluid entity‘ (the authors emphasize on the specificity of postmodern era that 

heighten the existence of the parallel truths, asserted differently by various individuals).  

 

Being aware of the specificity of the new learning environments and of the different needs of the 

‗digital natives‘ and the ‗digital immigrants‘ students, how can teachers achieve educational goals 

and put in correspondence the personal evolution with the professional development perspective? 

An analysis of the teacher‘s responsibilities of integrating technology in different learning contexts 

can provide us a few coordinates of the teacher‘s strategies used in the process of facing 

contemporary challenges.   

 

3. The teacher’s responsibilities regarding the integration of technology in different learning 

contexts  

 

The learning in formal contexts is a consequence of the interaction between the teacher and the 

learner. In the digital era this interaction is often mediated by the information and the 

communications technology. The result is the change of the learning environment and the different 

learning outcomes. The teacher-student interaction in a face-to- face form doesn‘t only represent a 

way of knowledge transfer but it stimulates the student‘s learning on the following dimensions, 

according to T.D. Anderson and D.R. Garrison (1998): understanding, sustaining critical reflection, 

building content appropriate approaches, dealing successfully with misconceptions. When the 

technology is added in this equation, it requires the learners‘ competencies development for an 

appropriate use of this technology. The educational settings have to provide also different types of 

interaction for the enrichment of the learning experiences. The above mentioned authors sustain that 

the learner-learner interaction is crucial for the learning outcomes and it is important to value the 

variety of interaction possibilities offered by a virtual community of learners in the perspective of a 

technology mediated learning. This type of communities support collaborative learning, the learners 

are active participants and the technology makes possible the ‗synchronous‘ or ‗asynchronous‘ 

involvement in the task solving providing sufficient time for reflection and decision-making (T.D. 

Anderson and D.R. Garrison, 1998) related to a certain instructional situation.  Authors discuss also 

the meaning of another interaction type with significant influence on the learning outcomes: the 

teacher-teacher interaction, the learner - content interaction, the teacher - content interaction and 

also the content - content interaction (a programmed on-line content responsible with updating a 

given content and alerting both the teacher and the learner if any changes occur). The teacher 

should offer the learner the experience of various interactions alternatives in order to value at the 

maximum the potential of the learning environment putting in a fair balance the outcomes of the 

individual learning and the results of the collaborative learning.  
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We assist at a change of perspective regarding the teacher‘s roles: if the traditional classroom offers 

teachers an instructional role, the insertion of technology in the classroom shifts focus on the 

guiding role of a teacher. (N. Law, 2008)  

 

The teachers‘ mission shifts therefore from transferring knowledge to the development of 

competencies that will help students manage their learning, fulfil their learning needs, determine the 

relevance of the information for their own learning needs, transfer the acquired knowledge, skills 

and attitudes in larger or in different contexts, adapt the acquisitions to the new requirements of the 

real life situations, an educational model (Eşi, 2010, 41-50) 

 

The challenges faced by teachers come also from a different shaping of the learning environment in 

a perspective considered by Hill and Hannafin (2001) to be a resource -based learning 

environment, which significantly differ from the conventional learning approaches by its expanded 

information repositories and by its complex structure, including as components: resources (core 

information, presented in a static or in a dynamic form), contexts (specific settings of learning in 

terms of situations and goals), tools (which help locate, process and communicate information) and 

scaffolds (divided by authors in four types: conceptual, metacognitive, procedural and strategic). 

The educational goals have to be stated in correspondence with the new structuring of the learning 

environment.   

 

The technology is not only an instrument in the process of gaining knowledge, it is also related to 

the skills and behaviors of learners transferred in mobile contexts of learning and extended to an 

indefinite term of a life span, mastering technologies in relation with personal evolution is a key to 

succeed in the contemporary world: ―In a postmodern, globally interconnected, digital world, 

individuals will likely be required to master new technologies and related behaviors throughout a 

lifetime to successfully learn, synthesize, and adjust to rapidly shifting requirements of the 

workplace and the culture.‖ (M. Weigel et all. 2009)  

 

P. Mishra and Koehler (2006) sustain that the relationship between technology and teaching can 

transform the teaching training programme and even the teachers‘ professional development. The 

authors discuss the concept of pedagogical knowledge, viewed by Shulman in 1986 (apud P. Mishra 

and Koehler, 2006) independently from the content knowledge (subject-matter knowledge), the 

connecting area between the two of them being the pedagogical knowledge and content 

(representing the ways for formulating knowledge in a more accessible way). They add to the 

previously proposed concepts the notion of technology knowledge that, in their opinion, completes 

the model of teaching by putting in connection content and pedagogy in a framework that is in 

correspondence with the challenges of today‘s learning contexts. Through information and 

communication technology (ICT) teachers can address better to the needs of students fostering their 

autonomy in learning and stimulating their self-efficacy and, at the same time, teachers can  use ICT 

as an instrument for their personal learning. Networking learners of different ages, putting in 

correspondence different educational institutions and linking experts together are a few dimensions 

for activating the potential of ICT (P. Kirschner and M. Selinger, 2003).  
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The educational system and the society at large are responsible for developing the teacher training 

programmes in order to equip future teachers with the necessary skills and knowledge to  increase  

the chances for a quality education. Not only the formal context of preparing teachers is of great 

interest for theoreticians and practitioners but also the identification of principles that guide the 

process of the teachers‘ learning. In this regard N. Law (2008) synthesizes, based on a literature 

review, a few conditions for an efficient teacher learning: focus on the deep learning engaging all 

cognitive mechanisms, experience different teaching styles (even those they never experienced by 

themselves as students), engage in a permanent optimization of their preparation level, willing to 

engage in teamwork projects, developing partnerships with community actors, being able to assume 

risks. The author points out that it is important for a teacher to develop metacognitive abilities in 

order to monitor and to improve their professional learning. Beyond cognitive and metacognitive 

knowledge and skills, N. Law sustains that the socio-emotional competencies are very important in 

order to provide energy for making things happen.  

 

It is very important for us to be aware of the two hypostasis of the ICT (information 

and communications technologies) presence in the instructional situations delineated by P. 

Kirschner and M. Selinger (2003) based on a literature review: the core technology (used for 

organizing the components of the learning experience, as a main part of the planning activities) and 

the complementary technology (representing the functional aspects of technology, viewed as an 

instrumental part of the learning). This distinction helps authors to identify the two perspectives of 

learning developed on technology‘s coordinates, that are the points of a great interest in teacher 

training: learning ‗howô to use ICT and learning ‗viaô ICT. As to the components activated by the 

two hypostasis presented above, P. Kirschner and M. Selinger (2003) mention: the content focus in 

the perspective of the ICT use in the educational contexts (a component that has to be integrated 

into the teacher training programmes) and the participation in the learning experiences (provided 

through technology) - corresponding to the core technology hypostasis. On the other hand, 

integrating technology in the methodology and the use of technology in order to support some 

particular components related to the participation in the context of the learning experiences 

represent the sequences of a complementary technology perspective. The persons responsible for 

the structuring of the teacher training programmes have to integrate the formation goals related to 

both hypostasis mentioned above, in order to develop teacher competencies that will allow them to 

deal with technology in different educational settings and that will support the use of ICT for own 

professional development.  

 

4. Conclusions 

 

The teachers need to be aware of the multiple changes in the architecture of contemporaneity that 

generate the need for new understandings and for the redefining of the teachers‘ competencies in 

order to sustain the students‘ knowledge internalization and the mastering of information and 

communication technologies for a successful personal and professional life. 

 

The expansion of technology in all social sectors transforms entirely the human knowledge 

structure:  an informational flow which takes its energy from different types of resources, globally 

interconnected, forming networks or sometimes developing independently its own meaning. An 
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effective teacher has to develop his professional profile beyond the traditional instructional role 

embracing the hypostasis of a guide that shares resources and offers a variety of learning 

experiences in the classroom and in the context of a virtual learning community. 

  

A teacher in the digital era should be concerned for the integration of ICT in the learning 

experiences offered to students and also focus on the structuring of the learning settings on the 

technology‘s coordinates, as a main component of an instructional situation, beyond its instrumental 

function. A cultivated interdependence between the learner‘s needs, the technology potential, the 

desire to accomplish the established educational goals and the society‘s expectancies regarding the 

learners‘ competencies should guide the teacher‘s actions in order to build the resourceful 

environments that will raise the quality of education. 
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Abstract  

The features of the psycho-pedagogical training are revealed in the article, its role in personality 

harmonization of the future teacher, warning of the professional stress, prevention of the 

"emotional burning out". Experience of training practice providing is described with future 

teachers. The content meaning of the psycho-pedagogical training, form and methods of its 

realization are described. 

 

Keywords: professional health, harmonization of personality, "emotional burn out", professional 
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1. Problem definition 

The professional longevity of the teacher is achieved by harmonization of personality, which is 

understood as a process of the gradual overcoming and removal of neurotic components of the own 

inner world, increase of authenticity, co-ordination of integral qualities of personality [4]. 

Understanding the ways of the personal inner world harmonization assists of the oneself positive 

emotional perception, helps to avoid stress and conflict situations. 

 

Harmonizations of the inner world of the future teacher personality promote: oneself understanding, 

adequate self-esteem of the personal and professionally meaningfull traits and qualities, actions and 

acts; oneself realization inthe context of mutual relations with oneself, with other people, society; 

accordance, reapprochement of I-real and I-ideal, an attempt to be to seen such wanted ; acceptance 

of the oneself real, faith in the possibilities, meaningfulness, attractiveness, uniqueness, unicity; 

ability to be by yourself in mutual relations with students, their parents, colleagues at work, with 

other people; the intelligence of life and once own professional activity, realization and acceptance 

of limits of the freedom is in attitude toward other people, surrounding world, responsibility before 

the "I" for choosing values, strategies of life and behavior; formed of flexible I-concept, that results 

automatically in the change of behavior as a result of once own ideas alteration; ability to find 

professional and individual balance; aspiration to self -changes and self -development, creative self-

realization in profession. 

Therefore in the context of the investigated problem questions of search of ways and facilities of 

harmonization of personality of future teachers are updated. There are different types of trainings 

and therapies in the arsenal of such facilities. 
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2. Analysis of the last research and publications 

 

Training practice has some varieties. G. Kovalev names it the «collective of active social study», 

L. Petrovska, U. Yemelianov and Y. Kuzmin use a term "social-psychological training", 

T. Yazenko is "active social-psychological studies". Other types of the training practice are known: 

video training (Kh. Mikkin), training of consciousness and personality height (N. Osuhova), 

ballintivski group (B. Barabash), training with the use of the K. Stanislavskyi system and others. 

The most home authors name training studies "educational-training group". Among foreign 

scientists wide spread terms: "group training in the field of interpersonality relations" or "Т-groups" 

(B. Baion, L. Bredford, Y. Gibb, А. Maslow), "groups of meeting" or "a group of personality 

height" (K. Rogers), "group of sensetivity" (M. Leikin, G. Smiz) and others. 

Training as a form of practical psychological work represents a certain paradigm (generalized 

principle of activity, a cultural standard, sample). І. Vachkov distinguishes four types of such 

paradigms: 

1) training as original form of taming, at that hard manipulating receptions by means of positive 

reinforcement are form of pattern behavior, and by means of negative reinforcement the harmful are 

"worn" away, unnecessary; 

2) training as training as a result of that there is forming of abilities and skills of effective 

behaviour; 

3) training as form of active studies, the aim of that is, foremost, perception of psychological 

knowledge and some practical abilities and skills; 

4) training as a method of creating conditioning for self-perception of participants and independent 

search by them of methods for personal decisions making of their own psychological problems [1, 

p. 18]. 

The psycho-pedagogical training worked out by us will realize the third and fourth paradigms. 

 

The aim of the article consists in opening the role of the psycho –pedagogical training in 

harmonization of future teacher personality , warning of professional stress, prophylaxis of the 

"emotional burn out", description of experience of its realization with future teachers. 

 

 

3. Presentation of the main material  

 

The psycho-pedagogical training, worked out by us, shows the integral dynamic system of training 

exercises and is based on active group work principles. During training through interpersonal co-

operation there is opening of personaly range problems of the members of group and its psyco-

correction. The psycho-pedagogical training was oriented not only on the personality psychological 

problems solving, professionally-important qualities development internalss but alsoon opening of 

internal potential of personality, forming of properties and internalss, that assist maintenance and 

strengthening of professional health, achievement of high level of professionalism. 

For the training program development we used principles, technologies and exercises from other 

methodologies of active social psychological studies (Y. Emelianov, S. Kratohvil, X. Mikkin, 
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L. Petrovska, А. Prutchenkov, K. Rudestan, T. Iatsenko and others). In time of training program 

creation we adopted some methodologies offered in L. Markovets` [2], N. Nazaruk [5] researches. 

As methodological basis at creation of the training program the studies of humanistic psychology 

(А. Maslow, K. Rodgers and others) came forward about self-perception and self-actualization of 

personality, adequate personal increase. Rational-emotional approach, and also theory of 

psychological stress (R. Lazarus, S. Folkmen), became the theoretical-methodological ground of the 

working system from warning of professional stress origin, according to what basic link that causes 

a stress reaction, there is the cognitive estimation determined by co-operation of personality factors 

and stimulilus in environment. 

The program of the psycho-pedagogical training is counted on 10 group classes engaging in a 

general 40-50 hours [3, p. 419-442].  

The activity of the training group was concentrated on: 

– it is forming of reflection, ability to recognize the emotional state, reasons of behavior, 

consequences of acts; 

– it is development of adequate self-appraisal; 

– it is positive perception of oneself and personal acceptance, dignities and defects, realization of 

one own value and unicity, capabilities and possibilities, forming of positive I-concept, assertive 

behavior; 

– prophylaxis of social and professionally undesirable qualities, deformations, destructive changes 

of personality; 

– it is formation of the cacogenic thinking; 

– activation of psychological mechanisms of self-regulation, studies of the self-regulation bases; 

– it is development of self -changes readiness , self-development, self-realization in the field of 

professional activity; 

– it is forming of individual of pedagogical communication style; 

– it is forming of stress stability as ability to find own resources in difficult situations. 

The training enabled the development of the following meta-professional qualities: being sociable, 

reflectivity, assertiveness (self-confidence), and tolerance. Being a part of a training group also 

facilitated skill formation in sharing personal information sincerely and listening to others; making 

the participants‘ inner world open and trusting others with it; formation of psychotherapeutic 

attitude of a teacher-to-be; mastering the professional self-preservation technologies; creating an 

optimistic perspective. Thus we can state that training groups‘ activity was aimed at four ―s‖ 

realization: self-knowledge – self-acceptance – self-discovery – self-development. 

Teaching the trainees was performed on the basis of reverse information principle realization that 

includes: addressing the mentioned member of the group directly, in an informal way regardless of 

his status and age, and not in third person; telling the other member of the group which feelings his 

behavior and actions stir up instead of giving advice and evaluation; reverse information should be 

regarded only to those individual qualities which the person can change. At the same time, it is 

important for the other training participants learning to accept the reverse information without any 

counter pleas that will prevent their comprehension. 

We directed group learning not at mastering ready-made ideas, but at reflexive knowledge, gained 

by every group member‘s experience. Also it was important not to ―adjust‖ the trainee‘s personality 

according to any standard or pattern, but achieving some individually important results personally 

for him. 
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One of the main principles in the training group is accepting other training participants for whom 

they really are. That‘s why learning was aimed at establishing humane relations in the group, 

creating the atmosphere of kindness, trust, empathy, respect, security and safety, which facilitated 

students‘ detection of their own psychological problems, difficulties in communication, and their 

testing of new ways for interaction. 

 

Operational aspect of the group process in the training group was structured according to the 

principles of active psycho-social learning which is thoroughly described in many scientific works 

(by Y. Yemelianov, L. Petrovska, T. Yatsenko and others). Therefore, we will examine in detail 

only sense aspects and psycho-pedagogical training methods. 

 

A group discussion was one of the main training methods. The main point of this method is 

unregulated communication in the group. Debating contains the detailed examination, objection to 

groundless hypotheses about group members‘ personalities, other people, and the world in general. 

With the help of the group discussion, the training participants spontaneously fill the working 

process with the material, possessing a specific meaning, and this material opens up possibilities to 

detect unconscious behavioral stereotypes which cause difficulties in communication with other 

people, inner discomfort, worsen the general state. The desired cognitive result of the certain 

irrational discussions is a correction of beliefs, creation of a new effective life philosophy. 

 

During the discussion, its participants should avoid giving advice to one another, impose decisions, 

sets, topics of conversation. Members of the group are impelled to express their direct emotional 

reactions and personal attitude, not general ideas, judgement and evaluation. Among the issues that 

were discussed at different stages of the training, there were the following: ―Ideal picture of a 

modern teacher‖, ―Teacher‘s image‖, ―The secret of teacher‘s psychical equilibrium‖, ―Stairway to 

harmony in communication‖, ―Difficulties in teaching‖, ―Stressors in teaching‖, ―Self-efficacy in 

teacher‘s personality‖, ―Career in teaching without stress and ―burn-outs‖, ―A way to professional 

longevity‖, ―Secrets of pedagogical interaction‖, ―Ways of self-fulfillment in pedagogical 

profession‖, ―Are professional deformities inevitable in teaching?‖, ―A diet from bad thoughts‖, etc. 

Group discussion is a basic method of training because one way or another it is almost always 

included in all the other methods. Additional work methods in the training group were: psycho-

pictures, role-playing, psycho-drama, psychological games and exercises, psycho-gymnastics 

(methods of verbal interaction), meditative psycho-technics and exercises-relaxations, parables 

using. 

 

We used psycho-picture as a means of the participants‘ silent emotional state expression, their 

relaying of certain psychological meaning or psychological portrait. Psycho-picture served for the 

control of a certain group process‘s character and the participants‘ personal changes, the 

introspection of their personal problems, emotional state, and general state. Psycho-picture analysis 

facilitated formation of reflexive knowledge about their ―Self‖ image, harmonization of their Self-

conception in students. This type of work gave the participants the chance to relay inner 

psychological meaning, facilitated skill formation at work with their own feelings and psycho-

emotional states, their understanding and analysis. 
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After each class, the students drew a picture on one of the topics (―My impressions after the class‖, 

―Our group‖, ―The group and me‖) which enabled to see the result of the training and understand 

the emotional experience of its participants. Inner changes which happened with the members of the 

training could be observed on basis of psycho-picture analysis results on such topics: ―Real me, 

ideal me‖, ―The way people see me‖, ―Me as a real teacher, me as an ideal teacher‖, ―What I give to 

others and what I expect from them‖, ―Group dynamics and my personal development‖, ―Me 

handling the stress situation‖, ―Me handling conflicts‖, ―Me overcoming difficulties‖, etc. 

Depending on the topic and specific objectives the pictures were drawn either at home or during the 

class. Psycho-pictures facilitated self-knowledge, self-discovery, training participants‘ mutual 

understanding, their release from tension, and negative emotions. 

 

For deeper understanding of individual problematics of every training group member we used the 

role-playing method. This method enables the participants to overcome difficulties in their certain 

psychological issues, feelings, emotions verbalization. It also allows seeing a member of the group 

as a teacher while interacting with students, their parents, and colleagues. During the classes there 

were role-plays without any previous preparation on such topics: ―Me as a teacher‖, ―Me as a 

monitor‖, ―Me during the teachers` meeting‖, ―Me during the parents‘ meeting‖. 

 

Role-playing was ended up by a discussion. First, the ―teacher‖ himself analyzed his actions, and 

then all members of the group expressed their opinion one by one, pointing out the feelings stirred 

up by the members playing the teacher. Special attention was paid to productivity of pedagogical 

interaction and the ―teacher‘s‖ emotional state during the ―lesson‖ or ―extra-curricular educational 

event ‖, his ability to change his emotional state. 

 

Similar to the role-playing method is psychodrama. In this case a situation of personal significance 

from a group member‘s life is played. During the role play each member is functioning within the 

scope of his role, but during the psychodrama he can speak for another participant in some cases if 

allowed. Psychodrama includes not only words but also movements, facial expressions, gestures. 

We used the following forms of psychodrama: ―playing your own self‖ with somebody else or other 

people; ―monologue‖, when every group member plays his role and his partner‘s one; ―role 

changes‖, when the participant takes the role of the person he has conflicts with and the partner 

plays him; ―a mirror‖, when a group member plays the protagonist and the person he plays observes 

his ―reflection‖. In some cases, other dramatic methods were used: ―magical shop‖, ―hot seat‖, 

―vacant seat‖, etc.  

 

Psychodrama includes the whole group‘s work with one of the members — protagonist, who 

discovers lots of thoughts and feelings which help him to enhance his self-understanding, and give 

others ―food for thought‖ as a result. Other group members‘ observations during the psychodrama 

help the protagonist to see himself with others‘ eyes, detect hidden unconscious behavioral motives, 

understand the reason of his own certain emotional state. 

Psychological games and exercises facilitated formation of sanogenic thinking, ability to adequately 

get to know others and themselves, activation of group members‘ personal potential, understanding 

of the reasons which cause difficulties and inner discomfort while interacting with others. The 
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following psychological games and exercises served in solving these tasks in the training groups‘ 

work process: ―Associations‖, ―The prosecutor and the attorney‖, ―The tree‖, ―What would you 

learn from the other person, what would you present him, and what would you get rid of?‖, 

―Marriage advertisement‖, ―Health symbol‖, ―Fight with unfinished deals‖, ―Suitcase‖, etc. 

Exercises ―Write an unsent letter to your offender‖, ―Draw your offender‘s caricature‖, ―Washing-

off‖, ―Magic wand‖, ―Forgiveness‖ facilitates liberation from old grudges, negative emotional 

states, sanogenic thinking formation, and self-confidence.  

 

Exercises, borrowed from M. Norbekov‘s practice [6], such as ―Pleasant surprise to my offender‖, 

―A present to a stranger‖, ―Compliment to a stranger‖, ―Making the most sacred dreams true‖, ―The 

king‘s (queen‘s) move‖, etc. 

Psycho-gymnastics, which is based on means of non-verbal communication (facial expressions, 

gestures, movements), is a supplemental method. The main purpose of this method is knowledge 

and the subject‘s change of personal characteristics by non-verbal means. Non-verbal methods are 

effective means of social-perceptive personal sphere optimization, because they concentrate their 

attention on ―body language‖. Sensitivity to non-verbal language is very important for a teacher, 

pedagogical interaction‘s productive style formation, and other people‘s world comprehension. 

For revealing individual problems such exercises were proposed: ―What am I like?‖, ―How do other 

people see me?‖, ―Distorting mirror‖, ―Forbidden fruit‖, ―The meeting on the narrow path‖, 

―Overcoming the obstacles‖. Group relationship was shown while doing such exercises as ―My 

family‖, ―Being on a deserted island‖, ―Showing your attitude toward others‖, ―Me and my group‖. 

After having done the exercises the participants as well as the observers were expressing their own 

feelings. We payed attention to the typical signs of psychological peculiarities in verbal and non-

verbal behavior. It gave us an opportunity to create psycho-diagnostic forecasts and come to certain 

conclusions about personal issues of the participants of the study and stimulate their straightforward 

work on themselves.  

 

Using the parable in the work of the training groups gave an opportunity for future teachers to 

concentrate on particular personal and professional problems, activate their thinking, engage deep 

unconscious process, bring in the corrections into the personal beliefs of the group members. The 

participants of the group used particular parables for solving their personal problems, some of the 

parables created the discussions, provoked thinking, accepting yourself and others, they have 

activated a professional consciousness and creative potential of participant‘s personality. 

The participants of the study were suggested to do relaxation exercises, focused on taking off 

fatigue, filling with energy and releasing from negative emotions. Future teachers can use these 

exercises in their future activity. The members of the training group did such exercises for 

relaxation as ―A trip to the depth of the ocean‖, ―Willows-Poplars‖, ―The Temple of the Silence‖, 

―The Sky‖, ―Abandoned Garden‖, ―Reaching the stars‖, ‖Wild Strawberry Meadow‖, ―Star 

Screen‖, ―Antistress Relaxation‖ ―Take yourself out from the stress by pulling yourself by ears‖, 

etc. 

 

The members of the group created a ―Psychological pharmacy for the teacher‖ and then during the 

classes they have presented it and made the advertisement of its ―variety‖: on one shelf there were 

remedies for being in a high spirits, for having confident and assertive behavior, the high level of 
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conflictology, emotional balance, and on the other shelf there were tools against anger, jealousy, 

bad temper, weariness, pessimism, irritability, aggressiveness, the high level of conflictology. On 

the separate shelves there were remedies against emotional burnout, professional deformation, 

stress and illnesses. Everything listed above are not the cures but exercises, methods, technologies 

that allow to strengthen professional health, restore spiritual balance, achieve an emotional welfare 

and internal harmony. The writings at the entrance to the pharmacy and on its walls are of great 

interest, among them there are ―Psychological art of professional longevity‖, ‖Cures are more 

precious than health‖, ―If you don‘t have money for the medication than stay healthy‖, ‖Modern 

medicine doesn‘t cure, instead it continues the opportunity to lead wrong way of life‖, ―Pills are for 

emotionally careless people‖, ―You can‘t buy your health, it is given with your mind‖, etc. 

The means for self-assessment of personal and group training in the study were self-reports of 

participants. 

 

In the process of the study at high school future teachers are in the conditions of a competition, a 

contest that causes jealousy, ambitions, inadequate self-esteem through hanging "labels" depending 

on the results of their educational work, disrupted perception of oneself Therefore, during the 

trainings we strived to use the energy of anxiety, aggression and ambition as a passage to a new 

level — an assertive behavior, sanogenic thinking, an efficient style of cooperation, stress stability. 

 

 

4. Conclusions  

Psychological-pedagogical training on the one hand is directed towards the mobilization of personal 

and neuropsychiatric resources of future teachers and on the other hand towards the mastering of 

psychological techniques of subjective self-influence. Therefore, psychological-pedagogical 

training was considered to be a complex for preventing professional stress and "emotional burnout" 

of future teachers as well as harmonization of their personality. 

The perspectives of the further investigations could be seen in revealing the opportunities of 

psychological-pedagogical training concerning the correction and harmonization of professional 

and pedagogical position of a teacher in the system of post-graduate pedagogical education. 
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Abstract 

The problem of preparation of future teachers to nurture the culture of pupilsô behavior. 

Characterized features role playing game as a form of organization of educational process in 

higher education. Examples of role playing games in the context of the problems raised. 
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1. Relevance of research.  

 

An important task facing modern pedagogical science in Ukraine is to improve the training of future 

teachers. One of the areas of professional training in higher education is to provide students a 

natural transition from training to professional activities, increasing personal motivation and self-

esteem of future professionals and gives them self-confidence. The modern teacher should be 

prepared to implement active educational influence on the younger person, so she could become an 

active member of modern society, which is able to simulate their behavior and interact with others. 

 

Formation of pupils' behavioral skills today is particularly significant because in times of rapid 

social change in the educational process, along with the positive trends observed such negative 

phenomena as poor socialization, inability to coordinate their needs with the interests and needs of 

others (peers and adults) and others. 

 

Along with the education of a child regardless of the family targeted actions, is a powerful 

educational potential of the institution. From teacher, the level of his professional training in higher 

pedagogical educational institution, his skill and creativity depends on the effectiveness of the 

education culture pupils‘ behavior. This activity is particularly important teacher is at the stage of 

initial training, so that younger adolescents only acquire knowledge, abilities and skills that will 

continue to form the basis of their behavioral culture in society. 

 

2. The purpose of this article is a synthesis of approaches to determining the characteristics of 

training future teachers to nurture the culture of pupils‘ behavior. 

 



International Journal of Social and Educational Innovation (IJSEIro) 

Volume 3 / Issue 5/ 2016 

 

 

90 

 

3. Analysis of the research. The problem of training future teachers is in the field of view of many 

scientists. In modern studies it is considered in various aspects, such as: methodological and 

methodical bases of teacher‘s preparation (V. Lugovoy, O. Moroz, A. Pehota, I. Prokopenko and 

others); establishment of modern teacher professional positions (E. Antipova, Z. Kurlyand, 

V. Semychenko, L. Krasouska and others); formation of professional competence of the expert 

(S. Goncharenko, N. Nychkalo, S.Sysoieva and others); preparing future teachers for innovation 

(I. Zyazyun, L. Karamushka and others). Conceptual bases of training primary school teachers are 

highlighted in research A. Abdullina, N. Bibik, M. Vashulenko, L. Koval, A. Kramarenko, 

L. Petukhova, A. Savchenko, L. Khomich, L. Horuzha and others. However, the analysis shows 

how teaching practice, the problem of training teachers to creating a culture of pupils‘ behavior 

needs further improvement. 

 

4. Presenting main material. From research, we proceeded to determine the meaning of "culture of 

behavior" as a certain system of values that are embodied in the behavioral norms and rules. It is in 

these norms reflected the requirements of society to a person's behavior, defines the limits of 

actions and deeds that help her act adequately to the principles of humanism, tolerance and culture 

of compliance. 

 

In teaching science culture behavior is closely related to socialization processes of pupils and is 

seen as a result of their successful adaptation to life in society. But this process has mixed content 

characteristic manifestation core qualities in pupils‘ behavior. In regard to the problems teachers 

face constant correction of behavioral culture. 

 

The analysis of scientific literature and own teaching experience in institution of higher education 

give reason to believe that the impact of professional readiness of students for creating a culture of 

pupils‘ behavior, primarily depends on how interested they are motivated for future educational 

activities. This means that successful active mastering of knowledge and skills suitable not all forms 

of educational tools, but only those that are combined with traditional, on the one hand, create 

educational and psychological conditions to leverage independent creative and intellectual activity, 

on the other – modeling substantive content and social future profession. The highest level of 

readiness is provided during the use of interactive teaching methods, one of which is the role of 

varieties (simulation) game. 

 

Using the educational process in institution of higher education role playing games allows the 

teacher to play in the educational process such practical situations and relationships. They are 

means to develop future professionals oriented vocational and skills training on the behavior of 

culture. As a role playing game teaching method allows students to motivate certain type of activity, 

and therefore can be effective at all stages of professional development specialist. During the game, 

the teacher has the opportunity to assess the readiness of students to creating a culture of pupils‘ 

behavior, both at the initial stage – pre-control, and in the final – to check the effectiveness of 

training at all. 

 

Role playing game can be considered the most accurate model of interaction of communication. It 

involves the reflection of reality in the form of imaginary and therefore has a considerable 
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motivational and incentive opportunities. In role playing games, as in life itself speech and practical 

action partners are closely intertwined. 

According to the curriculum for elementary school teacher in Berdyansk State Pedagogical 

University study discipline "Fundamentals of etiquette and methods of teaching pupils etiquette 

norms". The study which is an important component of the training of teachers to pupils education 

in culture of behavior based on ethical principles of implementation in the educational process of 

higher education. 

 

In developing the thematic plan of the course "Fundamentals of etiquette and methods of teaching 

pupils etiquette norms", we anticipated formation of professional skills, explore pedagogical 

phenomena and processes in schools under concepts such as behavior, culture of behavior, 

etiquette; implement the learning process in appropriate forms, methods, means to form pupils' 

culture of behavior based on principles general didactics with age children. 

 

Methods of study course includes the organization of students in lectures, workshops, individual 

work, protection of creative tasks, the interview worked on primary sources, the preparation of 

speeches, lectures, educational and research projects, annotations, comments and more. The training 

course under study, four thematic modules. The acquisition of the contents of each module ends 

conducting seminars and practical sessions in the form of role playing game. Role playing games 

encourage creative thinking and give students the opportunity to develop and practice new language 

and behavioral skills in a relatively comfortable atmosphere and can create the necessary motivation 

for learning. 

 

As demonstrated our expertise, training and role playing games simulate professional situations 

based on a mechanism of individual and group communication and interaction. This helps students 

to perceive the situation created as a real educational process in secondary schools in the context of 

culture education students‘ behavior. Due to the active subject position of the future teachers are 

able to communicate with each other, exchange information and summarize their knowledge about 

education etiquette behavior of younger schoolchildren. What methods of practical lessons allows 

each student to creatively organize their activities designed to address specific educational 

objectives, taking into account the individual characteristics of pupils and their conditions of life. In 

front of a teacher teaching situation most clearly faces the task management activities of the student. 

And this future teacher must produce imaginary ability to put oneself in the pupil, reflect his 

behavior, to simulate its reasoning to understand how the pupil perceives the situation, why it works 

that way. 

 

Thus, if active, albeit artificially created situation, future teachers already during their studies in 

higher education acquire skills that will help them in their own educational activities organized 

process of education and culture pupils behavior specifically affect them. Our experience in the 

learning process using role playing games allowed to approach students with theoretical knowledge 

of educational techniques to the real process of education pupils. 

 

So, to consolidate the knowledge about the nature and function of ethics as guidelines for the 

development of norms and behavioral development in future teachers the desire to create their 
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image, the ability of the individual to influence others, to attract the attention of people like them. 

This purpose was realized through role playing game "City scientific-practical conference on ways 

of creating a culture of pupils‘ behavior". 

 

For 3-4 days before the occupation on the consultation was planned activity each student, his 

participation in the discussion of the contents of practical classes, defined roles: head of city 

department of education, psychologist, teacher, scientist, teachers, lecturers and teachers trainees. It 

was important to consider and define the main stages of the game, the approximate time 

distribution. Students according to the chosen role prepared speeches on the issue of creating a 

culture of pupils‘ behavior, based on materials research and personal observations, justify 

shortcomings in the education of children, characterized the modern age features primary school 

children, offered ways to educate the culture of their behavior. The reports revealed how the 

emerging culture of behavior of younger schoolboys at lessons of disciplines, "I and Ukraine", 

"Reading" and in extracurricular activities. 

 

Adopting the theme "Human behavior etiquette and visiting public places" was using role playing 

game workshop "Education culture of behavior in children". The purpose: to draw students' 

attention to features of professional competence of future teachers of creating a culture of pupils‘ 

behavior. This was determined following roles: teachers, experts and pupils. Originally isolated 

from the students of experts who had to watch the activities of fellow students, and then analyze and 

evaluate their actions. Other participants of the game divided into three groups. Each group 

prepared and played the educational situation for education pupils to label the behavior they 

proposed theme. To do this, students chose one party, which will hold an educational event, and 

others – acted as pupils. In this process, the main task of the students was that they had to create 

pedagogical situations, select and use appropriate instructional techniques, tools, forms, teaching 

students in a particular situation. And then play in teaching activities not only objective, but also the 

social aspect – the relationship of different age and social status of people. This is facilitated 

copying real action subjects teaching activities. With the game of the future teachers modeling skills 

formed and carrying educational activities, the ability to carry out self-examination and self-

education. 

 

Students-experts watched the group that conducted the event with its subsequent analysis. In what 

was noted that applied methods, techniques, behaved as a teacher, as he talked with pupils how 

certain contingent into account peculiarities of children. Equally important was to follow and the 

actions of the pupils. 

 

Practical training in the form of role playing game "Parent Meeting" disclose the essence of 

building a culture of behavior of children in the family. His aim was to draw students' attention to 

issues related to the formation of knowledge about the education of parents in children the skills of 

cultural behavior. The main task that had to be resolved at this training – the development of 

communication skills of future teachers; ability to organize and direct the parents joint educational 

activities in the context of the culture of pupils‘ behavior. This allowed students to pay attention, to 

show the specifics of the parents in terms of culture education pupils‘ behavior. 
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In order to achieve this purpose in the preparatory phase were clearly identified objectives, defined 

and distributed roles (class teacher, scientist, parents and educators city department of education), 

outlines the main matters that need to be explored, to prove its relevance, solutions and to present in 

class (Eşi, 2010, 41-50). 

 

Future teachers who served as class teacher prepared speeches about the peculiarities of family 

relations and their impact on the behavior of children, parents decisive role in this process. 

Students-parents shared their experience with the education of their children in the context of the 

problems raised by using various examples from life. 

 

In addition, students in the class had to beat the situation of child rearing in different families.One 

subgroup served as a "prosperous family" consisting of three members of the family (husband, wife, 

child). The second group served as a "dysfunctional family" (husband, wife, child). A student-

teacher had to offer ways of working with parents and children to improve behavioral culture 

education pupils. Several students-scientists observed the situations, the behavior of each 

participant play, analyzing teacher interaction with family members. In the end of the training with 

the entire group discussed the situation created by the students, pondered further work on improving 

teacher determined the most effective ways of building a culture of behavior based on comparing 

the conditions of education in "prosperous" and "dysfunctional" family. 

 

The organization of such work contributes to the readiness of the future teachers to perform future 

joint activities with parents about creating a culture of pupils‘ behavior. After all, when you perform 

the role of students develop their own initiative, learn to find the right solutions to the situation. If 

the student does not participate in a game situation, and acts as expert (observer), then it is 

necessary to assess the activities of his colleagues, and therefore it requires careful attention to the 

situation requires updating the necessary knowledge and skills in order to properly assess it. 

 

The positive use of role playing game is the fact that students can try their hand in specific 

situations. The game also is a variable-situational exercise, which creates the opportunity for 

multiple repetition of a certain problematic situation and solve it in conditions as close to real. 

 

The use of role playing games learning process is seen as an important condition for us and means 

of improving the training teaching in institutions of higher education. It is this future specialists 

formed a professional and skills that allow them to introduce children to the world of human 

culture, to create the necessary conditions for their harmonious development. 

 

5. Conclusions 

 

For us it was important to establish a balance of content and corresponding methods. The 

organization of such training carried out on the basis of principles that ensure the accumulation of 

relevant experience in their future careers teacher. These principles were: the principle culture of 

compliance, humanization personalization and more. 
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Participating students in preparing and conducting role playing game allows us to raise almost all 

students to study creativity, encourage them to communicate, form the critical thinking of the future 

teachers the ability to express their opinions and argue. Because of the subjective activity of 

developing such important personality, individuality, hard work, creativity, initiative. This form of 

training corresponds to the logic of formation of readiness of students for future professional 

activities. 
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Abstract 

The professional performance of the teacher is a multidimensional construct. In the scientific 

literature and also in the assessment tools of academic activities in various universities there are 

multiple enumerations, more compressed or extended, of the qualities or characteristics of the 

effective teacher. This variety suggests, on one hand, the complexity of teaching, and, on the other 

hand, the absence of an integrative conceptual model of what success means in the professional 

academic environment. Therefore, the objective of the current research, carried out on a total of 

612 subjects was to detect the factors associated with succes in the academic environment. The 

results represent a taxonomy of the fulfilment of the teaching performance and provides possible 

courses of action to take in order to optimize the teaching process.  

 

Keywords: academic performance, teaching, learning.  

  
 

1. Introduction 

The academic success is a multidimensional construct that integrates a number of factors that are 

both related to the actors involved in education (teacher, student) as well as to the institutional 

context-specific factors. In the present study we aimed to identify a set of indicators of the teaching 

activity that define the teacher-student relationship and influence positively or negatively the 

achievement of the academic success. The research, conducted based on questionnaires, had an 

evaluative, diagnosis and prognosis role.  In this paper we will present the students‘ answers to the 

questions that have investigated the factors that prevent/ help achieve the academic succes. The 

analysis was conducted both on closed response items (Likert scale) and on open response items 

which allowed the respondents to express their views, useful for perceiving various differentiation 

aspects.  
 

 

2. The results of the investigation 

 

2.1. What factors are most relevant in defining the academic success? 

Generally, it is estimated that the academic success is the result of the activities of teachers and 

students in the educational process. Assessing the role of each factor according to its importance for 

the results (academic success), we see that the score of each dimension and the total score ranks 

above the theoretical average of the response scale. The teacher‘s lectures, seminars/ labs, the 

teacher-student relationship but also the student‘s effort are the four factors analyzed on a Likert 

scale (level 1- least important, level 5- very important) based on their relevance to achieving their 

own academic success. By analyzing the frequency of the responses, we find that teaching at 
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seminars and the student‘s effort represent, in the view of 40% of the students, the most relevant 

factors in setting up a successful academic career (Table 1).  
 

 

Table 1. The importance of the factors involved in defining the academic success 

 
The 

importance 
The teacher‘s classes The teacher‘s seminars 

The teacher-student 

relationship 
The student‘s effort 

 Frequency % Frequency % Frequency % Frequency % 

level 1 6 1,0 4 ,7 11 1,8 10 1,6 

level 2 17 2,8 19 3,1 38 6,2 16 2,6 

level 3 119 19,4 65 10,6 123 20,1 97 15,8 

level 4 191 31,2 187 30,6 155 25,3 146 23,9 

level 5 207 33,8 269 44,0 213 34,8 265 43,3 

undecided 7 1,1 2 ,3 6 1,0 12 2,0 

total  547 89 546 89 546 89 546 89 

non-response 55 10,6 56 10,8 56 10,8 56 10,8 

         

 

 

2.2. Wath factors impede the academic success? 

Having processed the free answers, we have put together as a result, a list of factors that, in the 

students‘ opinion, prevent achieving the desired success in the learning activity (Table 2). For 30% 

of the students, time mangement is a significant factor that influences the academic success. Only 

12% of the students believe that no factor can interfere negatively with the desire to succeed.  
 

 

 

Table 2. Impediments to the academic success 

 
 

Impediments to the academic success Frequency 
 

time for learning 189 
lack of motivation 98 
nothing 75 
course content 68 
teaching methods 65 
attitude/behavior of teachers 62 
curriculum 48 
cognitive ability 21 
behavior limitations  20 
education system 19 
peer grup 15 
the assessment method 11 
poor performance valorisation 10 
material conditions for study 9 
schedule 7 
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2.3. What factors help students achieve the academic success? 

The students‘ free responses have generated a list of ten resource factors that support the success in 

the academic environment. We notice the same need of time management and activation of 

motivational resources, in addition to emphasizing the practicality of activities.  
 

Table3. Factors that support the academic success 

 
Support the academic success Frequency 

 
more practice/ practical work 91 
time management support 69 
perseverance, will 61 
job safety 43 
teacher-student relationship 41 
effective teaching 40 
schedule that meets students‘ needs 37 
more systematic organization of the course 37 
motivation 34 
cognitive ability 29 

 

 The comparison of the two sets of answers, draws attention to the major role assigned by students 

to the studying conditions provided by the university. It‘s about the option for more practical 

activities and ensuring the best development of practice, the involvement in securing a job, 

providing technical, informational and financial resources necessary to conduct the teaching 

process, extracurricular activities to support the learning activity, the pedagogical training of the 

teachers, the planning of the teaching activities by taking into account both the teaching 

requirements and the students‘ needs.  
 

2.4. The teacher’s profile that is respected by students 

In line with research that investigated the psychological profile of the teacher, effective teaching is 

firstly represented by a series of attitudes, like: replacement of control with participation, 

stimulating students‘,  strategical option for communication, training, motivation, and secondly by 

professional capacities such as: a good preparation in the subject taught, the ability of human 

networking, communication capabilities, the negotiator ability and the ability to assign tasks 

correctly having realistic expectations.  

The list of the qualities that students respect the most in a teacher corresponds to the following 

profile:  
 

Table 4. Teacher‘s profile respected by students 

 
Teacher’s profile Frecvency 

 
professional 66 
correct, demanding 65 
dedicated to the teaching activity 48 
serious 54 
respectful 43 
open to communicate, available, sociable, 

kind 
41 

undestanding, empathetic, tolerant, good 

listener 
32 

honest 31 
patient, calm 22 
smart, with a sense of humour 19 
nice character 15 



International Journal of Social and Educational Innovation (IJSEIro) 

Volume 3 / Issue 5/ 2016 

 

 

98 

 

3. Conclusions 

 

The concept of „academic profession‖ in the european context brings changes that require a new 

paradigm of academic training, focused on the student‘s learning and his work, and requests an 

increase in the teaching position of the professor in order to stimulate his motivation and to 

recognize the efforts made to improve quality and innovation.  

This approach leads to drawing some conclusions with the value of theoretical and methodological 

prerequisites for futher intervention: 

- The student‘s perspective on improving the quality of the training process is aimed primarily at 

teachers to use modern teaching strategies, interactive and differentiated in line with the psycho-

individual particularities of the trainees with the purpose of bringing out the maximum level of 

potential of the students. Overall, the students felt that the academic success depends primarily on 

the quality of the teaching work in general, but especially on the designing and implementing of the 

training strategies, in particular.  

- Based on the immediate educational reality, the development and certification of the academic 

skills is required in the view of expanding or in depth mastering the pedagogical skills necessary to 

work with students. The emphasis should be placed on the fundamental values in education like the 

intellectual freedom, the student‘s autonomy, nurturing human relationships, the major objective of 

active pedagogy being to empower the student, to help him grow, to shape his personality and to 

develop his self-confidence through the use of pedagogical practices centered on the individual or 

collaborative student‘s learning activity .  

- Is is necessary to be aware of the importance of the university didactics to ensure the academic 

success of the students and to create a curriculum for training and development which proposes 

course designs, good practice guides for the development of the teaching/ pedagogical skills, via 

actions of promotion, dissemination and multiplication, online debates, conferences, seminars or 

workshops. 
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Abstract 

The axiological dimension of the curriculum supposes on the one hand the spreading of some 

specific internal values and on the other hand the potentiality of connecting and giving a meaning to the 

external values, to the totally different cultural and social stimuli.   
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In the last decades of the 20
th
 century, by changing the priorities in the classical triad of the 

educational goals (knowledge, abilities, skills, habits, attitudes) advanced by the teacher G. Văideanu 

during his activity under the UNESCO aegis, there has been put an emphasis on the importance of the 

final component values and attitudes, in the compulsory structure of the curriculum, in the European 

context. (G.Văideanu, 1988, p. 82). 

The International Commission on Education for the 21
st
 century in its Report to UNESCO 

warned that the future of the mankind depends on the options which the individuals make from the 

values perspective, options which are generated essentially in the context of the formal education.   

             Consequently, the axiological climate feeds the educational goals consistently, imprinting them 

with a specific dynamic which contaminates all the other components of the curriculum, contents, 

didactic strategies and assessment.   

 

              The educational European programmes planned for the next years, reflect the concern for 

promoting the European values along with the economy globalization and the knowledge society.  

In an epilogue of the Commission Report, Z. Nanzhao makes an inventory of the values which 

have to be formed through the curricular contents in order to build a global moral profile:  

Á Being conscious about the human rights, supported by the social responsibility feeling; 

▪ Appreciating the idea of social equality and democratic participation in the process of 

governing and taking decisions; 

▪ Understanding and tolerating the cultural differences and the pluralism, a fundamental 

condition for the social cohesion; 

▪ A spirit of being open towards the otherness; 

▪ Having a spirit of collaboration in the context of promoting a strong solidarity towards the 

world‘s problems; 

▪ Entrepreneurial spirit, both on the economic market and in everyday life; 
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▪ Openness towards the idea of non discrimination of the gender, considered as both goal 

and way towards the human development; 

▪ Receptivity and openness towards change (J. Delors, 2000, pp. 213 – 214).      

              An important problem in this context is how students with different cultural backgrounds, who 

don‘t share the same values, can learn to integrate?  The first answer is that these students have to be 

educated through values and co(shared) ethical principles, associated with the multiculturalism, the 

human rights, the solidarity and the social cohesion  (Robert Fullinwider, 1996, Gutmann, 1996, Taylor, 

1992). These aspects must be found in the teachers‘ training as well as in the curricular design. 

Furthermore, the democratic education, the education for the human rights, the intercultural education 

and the education for a global citizenship, as premises for forming the global citizenship, built up on 

solid ethical principles and shared human values can also be feasible solutions.  

 

               In 1988, a resolution was adopted by the European Council whose general purpose was the 

development of the European dimension of education through which the young generation has to 

assume a European identity and become familiar with the values of the European culture and 

civilization (CEC, 1988).           

           Even since the first use of the concept the European dimension of education, in the Council 

Resolution of the European Ministries of Education from 1976, it has gone, as M. Vorbeck (2000) 

declared, beyond the study of the European Union‘s institutions. In the quoted meeting it was stated the 

necessity to confirm the European dimension as an integrated part in forming the European 

citizenship by developing the intercultural skills at the level of the relationships and interpersonal 

communication.      

 

            The European dimension of education was present as a concept persistently and more constantly 

in the vocabulary of the European educational policies, at the end of the 80‘s. In the beginning, in the 

articles 149-150 of the European Union Agreement, it referred to the efforts of mutual contact or to the 

common exchanges and projects concluded by the institutions of the compulsory education from the 

countries of the European Union. Obviously, it was about a ñEuropean extension of the state policies‖ 

because education and training were supervised on a national scale.  Thus, the European dimension 

was becoming an auxiliary feature of the state policies in the education field, associated with more 

openness and cooperation within the European space.    

 

             Another step of this evolution corresponds to the political changes from 1989. All the European 

countries became members of the European Council, a Pan-European organisation, totally different 

from the European Union. Consequently, the meaning of the European dimension widened 

significantly, the European dimension becoming a common goal for all the educational systems in 

Europe, enhanced by the three values which offered an identity to the European Council, such as 

human rights, pluralism and rule of law.     

 

             Beginning with 1993, in the Charter of the New Europe, adopted at the same time with the 

Maastricht Treaty, the concept was processed, getting the meaning of:  

Á Education in Europe, asserting itself as belonging to a common cultural space;    

 Education about Europe referring to the contents and the subjects which study the 

different aspects of the European civilization; 
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 Education for Europe aiming to form the identity and the European citizenship. 

            Another important step in the evolution of the European dimension was marked by the closeness 

of the two zones of European concern, the European Union and the European Council, especially after 

the considerable extension of both organizations. It can be noticed that during this phase, the European 

dimension was becoming the way of being for the European educational systems.    

            It has to be mentioned that beginning with the year 2000, the European Commission adopted a 

series of recommendations concerning the promotion within each European state of an education which 

encourages, through goals, contents and methodological approaches, common European values. In 

this context there has also been asserted the necessity of a democratic education. The first common 

educational dimensions, provided by the European documents, were the education for democracy, life-

long learning and the intercultural education.   

            Christine Winter identified the key-words through which the European dimension of education 

becomes operational, these being, in most cases, values and important messages bearers: culture, 

division, communities, empathy, cooperation, respect, geography, tradition, partnership, globalism, 

freedom, understating, common patrimony, tolerance, positive attitudes, solidarity, identity, exchange, 

justice, integration, multiculturalism, politics, impregnation, interculturality, sensitivity, openness, 

citizenship, civic sense.  

            Other important terms in order to define the concept of the European dimension are:  

▪ European culture;  

▪ European consciousness, meaning the feeling of belonging to a common civilisation; 

▪ European citizenship, considered as a result of the education construction within the 

European space; 

▪ European society, for which the European Council was submitting in 1996 a series of 

common values such as: human rights, human dignity, democratic legitimacy, pluralism, 

diplomacy, dialogue, human solidarity, equality of chances, individual responsibility (R. 

Tudorică, 2004, p. 27). 

             

  In the European educational context there was underlined especially the sense which explains the 

European dimension of education as an orientation of the educational policy having the purpose of 

training and developing the personality according to the European values. The European dimension of 

education is also defined in the European context as a common feature of the educational European 

systems, as a common project which takes into account the democracy, the pluralism and the 

intercultural approach of the diversity (R. Chivu, 2008, p. 15). 

 

            In the curriculum structure, the European dimension is a part which is carried out by 

transmitting knowledge, shaping skills, values and attitudes, through some specific subjects or by 

promoting the cross-curricular approaches, aiming at the education according to the European 

values.  

 

            A lot of reports from different countries concerning the education, and didactic principles (Eşi, 

2010, 41-50) supervised by the European organisations show the development degree of the European 

dimension of education, as a goal oriented towards values in the structure of the compulsory curriculum: 

In Lithuania, for example, the new curricular features for the primary and secondary level of the 

compulsory education aim to synchronize with the European cultural heritage. The syllabuses for civic, 
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ecological or moral education concur to the implementation of the values and to the training of the 

skills connected with the European dimension of education (Z. Jackunas). 

In Slovenia, on the topic of the European dimension of the curriculum there were introduced 

contents concerning the humanist values, including: the human rights, the respect for the others, the 

tolerance, the education for peace and cooperation, the gender equality, the concern for the 

environment, etc.  The idea of a European curriculum was applied in study fields such as: history, 

geography, arts, civic education (D. Piciga, 1995, p. 38). 

 

In Switzerland, at the Conference of the Districtsô Managers, the economic managers of the 

public districts adopted two important recommendations which aim to structure a federal educational 

frame. They tried to cover the following aspects of education: values, history, cultural heritage, 

common shared future, etc. They encouraged the internal and external exchanges in the education field 

(R. Sauthier, 1995, p. 37). 

 

In the Netherlands, The Resolution of the Ministries of Education from the European 

Community was followed by the proposal of creating a national common platform for all the educational 

activities which include important features for the development of the European dimension of 

education in the structure of the compulsory curriculum (K. Broekhof, 1995, p. 41). 

 

In England, understanding and applying the European dimension of the education was inserted 

in all the structures of the curriculum (J. Singh, 1995, p. 29). 

In Ireland, the new curriculum for the secondary compulsory education enhances the presence 

of the European dimension in the cross-curricular themes. Consequently, there was promoted an 

important number of curricular projects carried out in partnerships with other European countries (J. 

Koolahan, 1995, pp. 35-36). 

 

In Scotland, the introduction of  the European dimension has the highest degree of success there 

where the direct experience is put into practice. One can understand that the connections between the 

schools of the countries members of the European union, the use of the didactic materials from abroad, 

the face to face contact with people from other countries, the use of the modern communication 

technologies, support a high European integration  (J.Mitchell, 1996, p. 56). 

 

In Denmark, one of the benefits for promoting the European dimension was to strengthen the 

importance of the inter and transdisciplinary approaches within the compulsory education. On the 

other hand, there was increased the importance of the extracurricular activities in order to promote the 

European dimension. The exchanges between schools and groups of students were appreciated at an 

international level, so that each student of the secondary education must participate in a study visit 

during his three years of compulsory secondary education.  

 

In other European countries, there are fewer opportunities from this perspective and we consider 

here especially the countries from the Central and Eastern Europe. The geographic distance or the lack 

of consistent contacts with the schools from the Western European countries, still determine low 

performances regarding the European dimension of education. 
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             The European dimension of education becomes subsequently, in a continuous and systematic 

manner a basic component of the European educational policies, with important value accents through 

which one aims at the training of the European citizens, with a European identity, able to manage a 

European society. Due to its nature, based on openness, cooperation, interculturality and innovation, 

this component represents an important feature for the curricular reforms all over Europe.      

             The project of the European Constitution, adopted by consensus by the European Convention in 

2003, advanced the idea of rendering substance and motivation to the European model, through values. 

Europe has always been a global, over national project, a synthesis of four essentially European values– 

Germanic freedom, Roman order, Christian faith and Greek thinking, the European Union being 

created on the values of the human dignity, freedom, democracy, equality, cohesion, legality and 

human rights.  
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