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Considerations of Public Management Functions the Example of the College of Art "Ciprian
Porumbescu" Suceava
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Abstract
This study presents the basic functions of public management and summarizes the main duties of a
school principal, as determined by the rules of organization and operation of schools approved by
Order No. 4925 / 08.09.2005 of the Ministry of Education. Also, we try capturing the managerial
problems of the beginning of the school year and presented a list of documents to be made by the
director. Our case study contains an example of a management plan for the College of Art
"CiprianPorumbescu" Suceava.
Keywords: school management, functions of public management
1. Introduction
Public management is a complex of actions taken in order to ensure normal operation, effectively
organized communities (businesses, public institutions, political organizations, schools) as a whole
as well as each component separately. The issue of public management functions can be understood
from the fact that the public administration is dependent on the organization and operation of state
and local (including school), without which you can not conceive of a modern society.
2.Functions of public management
The function of management is activity directed towards a specific purpose specified in terms of his
character and interaction with other activities, is objectively necessary for effective management of
the organization.
a) Prediction. Managerial activity needs perspective; it concerns the future, meaning time. The
function prediction consists of a set of processes through which public institutions are determined
objectives, formulating courses of action to achieve them and allocate resources.
From a theoretical perspective, headmaster duties forecast reduces to the project preparation, and he
final decision belongs to the school inspectorate or local public administration. In practice,
however, can be observed depending on the political system and form of government, a rather large
influence on local public administration development programs that establish long-term, medium or
short.
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b) Organization. Organizing is the act ensures that the resources needed to implement the plan will
be available at the right time and the activities contained in the plan will contribute to the
achievement of public institutions. The organization may consist of any activity by the action
routine that takes a few minutes to a complicated structure, which implies a long period of time.
The function of the organization consists of all work processes through which the institutional
framework ensure effective achievement of targets predicted by the rational allocation of resources.
c) Coordination. The coordination function consists of all processes through harmonizing the
decisions and actions of public servants in the forecast and organizations previously established
regarding routing resources so that they are available at the right time, in the quantity and quality of
the established order achieving the objectives of the public administration. Coordination depends
largely on potential managers to know and master the human resource, its effects are closely related
to the content and how to consider and apply the results to other functions. Without effective action
is not feasible coordination of the various elements of the administrative mechanism, which would
have repercussions on the entire social system.
d) Motivation. The goal of motivation is as deep and effective involvement of civil servants in their
respective objectives, goals derived from administrative organizational structures. Proper
performance of the functions requires understanding of the role of public managers and subordinate
features of the human factor, human motivations, practice management and leadership style
accordingly by establishing extensive communication. The motivation includes all processes which
determine the work of public institutions staff to help identify and meet the public interest, based on
consideration of the factors motivating to achieve the objectives.
e) Control. The control is also an important administrative activities, the process which ensures that
public officials behave and act in accordance with the plans, the structure and rules set. The control
function is a set of processes that compares the performance of public institutions with objectives,
ensure compliance of their activities with legal regulations in force, in order to eliminate the
shortcomings. The effectiveness of public managers is determined by managerial qualities displayed
by them and realized how combining the five functions listed.
3. School management
School management is ensured in accordance with the National Education Law No. 1/2011,
published in Official Gazette No. 18 of 10 January 2011. In individual schools in Romania, must
create a joint commission for evaluation and quality assurance education, according to legal
provisions. Director ensure the executive leadership to the school in accordance with the powers
conferred by law, the decisions of the Council of Administration of the school, and other legal
regulations; it is subordinated to the school inspectorate, represented by the inspector general. The
job of the director and evaluation form are developed by the school inspectorate, based on
benchmarks established and communicated to the ground by the Ministry of National Education.
The school principalrepresenting the school in dealing with third persons and legal entities within
the powers provided by law; also, should show loyalty to the school, credibility and accountability
in its decisions, confidence in the ability of employees to encourage and support colleagues to
motivate for training and for creating a climate unit optimal educational process. The school
8
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principalwith legal personality, financial accounting operating compartment through which the
synthetic and analytical accounting and budget execution, coordinates the department directly.
Financial-accounting staff reports to the head of school and works in accordance with the powers
set forth in the job description.
The school principal has the right to guidance and control over the work of all staff employee of the
school; He works with medical and dental staff. Visit the school and assisting in classes or school
activities / extracurricular, made by people outside the school, will be made only with the approval
of the school principal, with the legal provisions in force. An exception to this provision as
representatives of institutions of control over schools.
In achieving leadership position in accordance with Article 97 of Law No. 1/2011, the school
principal shall:
a) it is the legal representative of the school and ensure its executives;
b) is the authorizing officer of the school;
c) assumes, with the Council of Administration, the public accountability for the performance of the
school he leads;
d) proposed the Rules of organization and operation of the school;
e) proposed draft budget and budget execution report;
f) responsible for selecting, hiring, periodic evaluation, training, motivation and termination of
employment of staff of the school;
g) performs other duties determined by the Council of Administration, according to law;
h) submit an annual report on the quality of education in the establishment or the institution he
leads.
i) coordinate the collection of statistical data and transmits these data to the school inspectorate for
complement the national system of education indicators.
4. Managerial problems of the beginning of the school year
The beginning of each school year is a profound act of creation management, focused on major
goals, their annexes and other documents from the different levels of decision; for one year they
will guide the whole educational process of the school. In the face of educational change, the
manager is facing challenges on necessary documents, as and when you need to draw. For this he
should inform, to study literature, to access the Internet, to participate in local, regional, national or
international events management. Only then can effective management practice and the only way it
can be properly coordinated and coherent educational activities of the institution.
At the beginning of the school year, the school principal must have on the office work management
the following documents:
- directory folder;
-provisions dossier;
-managerial documents of the curricular area;
-managerial documents of the departments;
-duties of the head of department;
-functioning authorization;
-professional self-assessment sheet.
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Directory folder is one of the essential documents of the educational process, the accuracy of the
effectiveness depends on its entire business in the school unit. In this folder are the following
documents:
-structure of the school year;
-annual management program;
-management program on semesters, with operational objectives;
-the members of the Council of Administration and management responsibilities;
-topics of the Council of Administration meetings;
-topics of the Teaching Council meetings;
-composition of the Council for Curriculum and managerial responsibilities;
-teachers masters;
-teams curricular areas and departments;
-Working committees unit approved by the school administration;
-school course schedule;
Another important managerial task of the director is the preparation and drafting the provision,
under which documents management are implemented by councils and committees.
Any school unit at the beginning of the school year, under hygienic - sanitary appropriate
authorization must obtain and sanitary operation and this requires another set of documents.
5.Management plan for the College of Art "CiprianPorumbescu" Suceava – example
This managerial plan is planning all activities of the College of Arts "Porumbescu" Suceava
for the school year 2013-2014 and is based on legislation in force, the diagnosis of internal and
external environment (SWOT) analysis of educational needs in the political, social and economic
(PEST analysis) and the policies and strategies established by the Ministry of Education for the next
period.
5.1. About the school
The College of Art "CiprianPorumbescu" Suceava is a state school, vocational branch, with a
specific organizational structure determined by the four artistic profile: music; plastic and
decorative arts; architecture, environmental art and design; conservation and restoration of cultural
property, plus philological profile.
In the school year 2013-2014, the college works with 125 posts of teaching staff, including a
director and a ssistant director, 11 posts of auxiliary teaching and 13 non teaching posts.
In the present context, the main functions of our school are:
 Organizing the entire teaching and learning specific events (knowledge and application of
curriculum by each teacher, provided skills training in the curriculum by completing full of
matter and undertaking practical steps local school Olympics organizing / participating in
competitions profile, according to the schedule county or national);
 Guiding teachers through training activities organized in school or out;
 Making their own programs or national / governmental (social grants for students, financial
aid for transport, etc.)
10
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5.2. Normative acts
 National Education Law no. 1/2011;
 Order 5220/2011 on the organization of admission to the state high school for the school
year 2013-2014;
 Order no. 3818 / 06.03.2013 on the structure of the school year 2013-2014;
 Order no. 4595 / 22.07.2009 on approval of performance criteria for evaluating teachers in
pre- university education;
 Order no. 4925 / 29.08.2013 on the organization of admission to state high school for school
year 2014-2015;
 Government Decision of 02.21.2013 on the methodology for determining the standard cost
per student / preschool and funding of schools based on state education, local budgets based
on standard costs per student / preschool / year;
 Order no. 4924 / 29.08.2013 on the organization of national assessment eighth grade
graduates in the academic year 2013-2014;
 Order nr.4923 / 08.29.2013 on the organization of the baccalaureate examination – 2014;
 Law 49/2013 174/2013 approving OUG 49/2013;
 Order nr.1563 / 2008;
 Law 29/2010 amending and supplementing Law no. 35/2007 on improving safety in
schools;
 Law no. 87 of 13 April 2006 approving Government Emergency Ordinance no. 75/2005 on
quality assurance in education;
 Instruction no. 2 of 17 February 2011;
 Government Ordinance no. 29/2013 regarding certain fiscal measures;
 Order M.E.C.T.S. nr.5569 / 2011 on the organization and functioning art school education;
 Order nr.4925 / 08.09.2005 on the approval of the organization and operation of schools
education;
 Order nr.5132 / 10.09.2009 on the specific activities of project office;
 Order nr.3263 / 15.02.2006 on minimal norm of equipment for primary;
 Order no. 5561 / 31.10. 2011 Methodology for teacher training in secondary education;
 Order nr.3337 / 08.03.2002 on the work of project and program advisor for formal education
in pre-schools;
 Order nr.5565 / 07.10.2011 approving the Regulation on study documents and document
management school in secondary education;
 Order 4140 / 14.06.2011 amending Regulation on the granting of honors and awards
teachers of pre-university education;
 Order nr.4847 bis / 01.10.2004;
 Order no. 4247 / 21.06.2011 - Regulation of organization and functioning of the National
Council of Students;
 Order MECTS 1407/2007 approval Strategy curbing violence in schools education
 Order 5106 / 01.09.2011.
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5.3. The analysis of educational needs in the political, economic, social and technological
(PEST Analysis)
a. The political context
Educational policy and general policy in the municipal, county and national vocational
education fosters development. In the school year 2013-2014 our school received from City Hall
Suceavaa sum of money allocated to rehabilitate educational facilities (painting workshops, gym,
restrooms, classrooms, band room).
Community programs improve the quality, efficiency and equity of public education by increasing
the autonomy and capacity of development and project management at our college.
Favorable factors
-Domestic and international political context of
education;
-Progress educational policies at the local, county
and national level regarding education reform;
-Starting decentralization by strengthening the
role of each school in the selection and allocation
of resources.

Unfavorable factors
-Insufficient use of the opportunities offered by
municipal and county community programs;
-Measures to reduce government spending by
reducing the number of jobs, especially in the
administrative sector and reduce wages.

b) The economic context
There is concern of policy makers from Suceava to diversify cultural life by creating a
professional theater, cinema Modern redevelopment, creating a show rooms and offices spaces for
cultural institutions. In this context, the work of schools funding involves funding per capita, and
complementary and compensatory funding.

Favorable factors
-Establish partnerships with cultural institutions,
schools and economic agents for the benefit of the
College;
-Creation and development in the city and county
cultural institutions;
-The possibility of obtaining financial resources
from extrabudgetary funding programs conducted
by carrying out projects in partnership.

12

Unfavorable factors
-The average household income below the EU
average income;
-The high price of teaching materials and
supplies required school activities (books,
manuals;
-Weak industrial structure and low level of
foreign investment;
-Insufficient development of cultural and
economic partnership projects;
-Keeping the differences in level of economic
development in different areas of the county;
-Labour migration to the risks of abandonment
/ failure of school children without parental
supervision.
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c) The social context
Socially, we are dealing with the influence of habit, and consider parents to influence their
children to follow the theoretical profiles or information, regardless of skills and the performance of
graduates. Theoretical specialties are still requested, to the detriment of specialization, even though
demand for jobs in the area exceeds the current supply.
Mass Media is, for most partners in the county school, the principal intermediary in communicating
information about the educational system, sometimes substituting factors should provide correct
information to the beneficiaries of education.

5.4. The mission of school
The College of Art “CiprianPorumbescu” has the role to train skills in the arts and develop
artistic performances. Our school provides education and training to all those in need, regardless of
ethnicity, religion, social affiliation, without any discrimination.

5.5. Directions of action
 Increase access of all children to a quality education and increase school success rate;
 Implementation and attending school curriculum based on EU competence;
 Motivating students and teachers for performance;
 Providing advice and guidance, training and pedagogical support;
 Providing additional education (health education, civic education, entrepreneurship and
technology, education through sport);
 Human resource development and create conditions introducing mentoring activities;
 Community partnerships and international development.

5.6. Priorities
 Increasing the efficiency of educational approaches to the students: application
school curriculum focused on acquiring key competences of the European Union,
increasing the efficiency of educational activities, providing counseling and psychopedagogical assistance, further training programs to students for performance;
 Making schooling plan with the social partners on the basis of the educational needs
of students and their parents interests, labor market assessment;
 Using funding opportunities through structural funds to carry out programs in the
College;
 Extension of institutional educational partnerships at local, national and international
expansion to diversify the supply of complementary and alternative programs and
learning activities;
 Promoting intreculturalităţii values, supporting programs / projects focused on
knowledge, respect and valuing cultural diversity of children and young people from
minorities existing in the county;
 Providing specific equipment necessary to conduct the optimum conditions of the
educational process.
13
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5.7. General objectives for the school year 2013-2014
1. Optimizing management at all levels (unit school, the Teachers Council, of the
Administration Board, committees methodical, the coordinating teacher);
2. Adapting the teaching-learning-assessment, educational services (curricular and
extracurricular), educational and vocational guidance, due to structural changes caused by the
implementation of the National Education Law and its secondary legislation;
3. Adapting human resources to the new requirements;
4. Ensure adequate school infrastructure and teaching-material base for the educational process;
5. Increasing the participation of the municipal educational partners in solving the school;
6. Accessing EU funds for initiating and carrying out projects.
6. Conclusions
Currently, a school director has faced several challenges: the many administrative duties, decline of
the population, merging small units, final departure abroad students and parents, the poor state of
school buildings old, questionable quality of communication (unpaved roads, long distances
between cities), mutations in the hierarchy spectacular value systems, frequent changes of
legislation, methodologies and regulations, the rapid change of ministers of education, inspectors
general, inevitably associated with the change of leadership style and the perception of educational
priorities, etc.
The outlook depends on management education and state education policy coherence benefit party /
parties out / in office. Romanian educational reform, which began over 20 years ago, it was not
always consistent, had gaps and significant gaps. And we know that it takes two vectors essential to
ensure the quality of the education system: competence and continuity. Only healthy fiber of our
education has resisted slips they knew in those years.
It is asking too many managers: to organize the work, coordinate, provide, responsible for
everything that moves in the school, and their wages to mention? Perhaps one solution would be to
employ skilled managers to handle only administrative matters of the school. And of course be
rewarded accordingly.
References
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Poetry Explained - How Personal Experience and
Background Knowledge Help us Make Sense of Poetry –
Ezra Pound

STRĂTEANU Anca
Gymnasium School Dimitrie A. Sturdza, Iași, Romania
Email: ancag19@yahoo.com

Abstract
When reading literary texts, we have to be aware of the fact that each reader of a certain text will
get a different meaning out of it. It is a nonsense to ask of readers to get the exact same meaning
because we cannot possibly know what the author had in mind when he wrote the text and we make
sense of everything, especially poetry, through our own personal life experience. Meaning ”occurs
within and by means of complex systems of codes derived from and determined by human culture”.
In order to understand a text, which is open, incomplete, insufficient, we have to make use of our
imagination and background knowledge to decipher the codes. The reader’s task is ”to draw out of
the work the full complexity of meanings pre-packaged within it”. Thus the emphasis of poetics
shifts from the ”work of art” to the ”work of interpretation” which creates the poem from the
poem’s primary material. The reader’s imagination has to fill in the gaps in the text the author left
for us, gaps which wait to be filled with meaning and which make us, the readers, become active
and creative agents of deciphering codes. Once put on paper, ”the work of art never comes to rest”.
With every reading, a new meaning will be found. With every reader, a range of new meanings will
be found. But even more so, with every new reading by the same reader, especially over years, new
meanings will be found. How does this happen? you might ask. Through life experience and
background knowledge.
Keywords: Ezra Pound, Modernist movement, Imagism, metro, days, violets
1. Introduction
I know, it sounds sterile and too academic, but join me in this easy explanatory process and you
might never again discard a poem without first trying to get one single meaning out of it.
When we look at the same picture, landscape, piece of poetry, we see very different things
depending on the age of the beholder, life experience and background knowledge, including
academic education. We are a sum of our life experiences. Lets’ say we all look at an urban
landscape, some children are playing on a playground, a few parents are watching them, sitting on
benches, there are some trees around the playground, some block of flats, an old run down factory
behind it all, the sun is shining, but you can also see some clouds gathering up in the far
background. What do you actually see?
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My almost two year-old daughter will see children ready to play with her, older children she can
imitate, younger children she can push around should she feel like it, she is a food-radar and will
spot in an instance any food scattered around the playground or in little hands, she will see fluffy
stuffed toys to pluck from children’s arms, swings, slides and seesaws and any living creature
hidden in the darkest corner or high above any branch. If there is an insect, a cat or a dog in the
playground, she will see it and take action.
What does the mother in me see? Children playing to keep her company, a sick child who coughes,
so he must be avoided in order not to get whatever he is having, rusted nails on the ground under
the swings and broken glass scattered all over, mental note to myself – avoid that area as long as
possible; a parent is smoking right next to the children – avoid that, too; a child is eating chips –
avoid him, too; the clouds on the sky may announce a chillier temperature for the afternoon stroll,
take a warmer piece of clothing. What did I see before having a child? A noise source I needed to
avoid if children were playing. What does the teacher in me see? Those four-five teenagers smoking
and sitting on swings instead of being at school, learning something. What does the geographer in
me see? It is an urban lanscape, it’s autumn because the leaves of the trees are yellow, the industry
was leveled out because the factory seems closed for years, the clothing and shoes of children and
parents are cheap, their financial power is limited, the sun is shining and the sky is clouding up, it is
one of those perfect beautiful autumn days, an average of ten – twelve in the month of October.
The weather is about to change. What does a foreign investitor see? An ex-comunist country with
lots of cheap labour force, now unemployed because the factory is closed, a paradise for a new
business or a blackhole for his money due to bureaucracy. What does a weather man see? The
temperatures are high, about twenty degrees Celsius, the weather is about to change, a cold air mass
is approaching. What does a low class uneducated person who is in a hurry see? Three more bus
stops to go to get to work. What does a drunkard who just got up on a bus see? He missed his bus
stop by a kilometer. Again! What does an artist see? A perfect autumn day, autumn went nuts and
painted the trees yellow, orange, red, brown, green, he or she should paint it or take a picture of it!
What does a blind person see? He or she hears the traffic sounds, the shouts and giggles of children,
the birds singing, he can smell the leaves fallen on the ground, he is feeling the sidewalk with his
cane.
As you can see, we see different things looking at the same picture depending on what we have
previously lived and who we are. But a picture can say a thousand words.
2. Ezra Poundʼs poetry and how to make sense of it
A poem can be a picture, a picture of an emotion, the less words and lines, the more it manages to
convey, the more compact, the more the meanings embedded. Ezra Pound, the American Modern
poet and critic who was a major figure of the early modernist movement due to Imagism, also
thought so back in 1912. Imagism is a movement he developed, derived from classical Chinese and
Japanese poetry, stressing clarity, precision of imagery and economy of language. Pound’s aim was
clarity: a fight against abstraction, romanticism, rhetoric, inversion of word order, and over-use of
adjectives. Imagism was based on three principles:
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1. Direct treatment of the "thing" whether subjective or objective.
2. To use absolutely no word that does not contribute to the presentation.

3. As regarding rhythm: to compose in the sequence of the musical phrase, not in sequence
of a metronome.
Superfluous words, particularly adjectives, should be avoided. He advocated for naming
the actual thing, emotion, describing it, not aim, not suggest, but grasp it, using little words,
condense it to its essence.
I chose Ezra Pound especially because some cannot make any sense of his art and judge
him and his work only through his twelve-year long stay in a psychiatric hospital, where he got after
months in detention in a military camp during World War II.
2.1. First poem - ”In a station of the metro”
The poem ”In a station of the metro” managed to catch my eye a few years back, during my
Master studies. Now, that I am revisiting it, I am finding new meanings hidden in the fourteen
words. I was inspired enough not to read any critic before the actual poem.
I was looking for a poem for an essay and none caught my eye.
Two simple short lines, the first announcing nothing special:
The apparition of these faces in the crowd;
Nothing. I closed my eyes.
Nothing. Deep breath.
Wait.
All of a sudden, in front of my eyes I could see a station of a subway (or underground) with people
passing by me in a hurry, all kinds of people: Afro – Americans, Native Americans, Europeans,
Spanish and Asian people. They were all going somewhere and their faces told stories. As I was
looking at them, I could see with the eyes of my mind images of their family, their work place, their
concerns rising above their heads and floating, following them along their rushed walk. And so I
have decided to stop upon this poem.
A few years ago, in New York, I got on a subway train from Pennsylvania Station. I was alone, for
the first time in my life there, a little scared and anxious in the huge river like flowing mass of
strangers. I did not know what to do, cry, run, scream, crumble to the ground, move forward.
Suddenly, in the river of faces which cascaded by me, I saw a beautiful friendly face, and then
another and another, and then a cute child’s face, and then another handsome old man, and I tried
all that day to find words for what this had meant to me, and I could not find any words that seemed
to me worthy, or as lovely as that sudden emotion. That day a child’s smile made my day and the
deep, serene light blue eyes of an old man made me think about aging and made me fear death less
because I thought that no man who is so close to death would be so serene and happy if something
awfull was about to happen.
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To me, it happened exactly like in the poem, from the river of indifferent rushing people who
formed a compact waterfall beside me, some faces appeared, detached themselves and draw my
attention.
I read the second line of the poem:
Petals on a wet, black bough.
And my mind went back a few years ago on the subway. The word ʺblackʺ made me look at the
Afro – Americans’ faces. Some of them were young and happy, some of them were old and serene,
some of them were adults and looked down on others. But all their faces told stories. I could
decipher that the youngsters were going home from school and they were happy about it, I could tell
that the old people made peace with this world and now entered the line for a next and better one, I
could tell that the adults were unsatisfied by their jobs and their social condition or had their cars in
the service and were forced to go on a subway with the low-class people, I could tell a bit of their
lives ʺreadingʺ their faces.
At the same time, I wondered what the young Asian girl seating a few seats in front of me could tell
about the people around her. She looked only briefly around, never stopping on anybody’s face. She
seemed to look through people. And that moment I was sure she saw nothing of the great show
which unfolded on the subway in front of her eyes. A racist man or woman saw stupid, tired, dirty
people with no skills or rights riding on a train, a superficial observer saw people of all races riding
the same train, but I saw lives and stories. I saw wet, shiny petals on a bough. I think that, by using
the word ”petals”, Ezra Pound wanted to reffer to their softness and kindness gained during the
hundreds of years of slavery by mothers who caressed their children one night, not knowing if the
next morning they will still be with them. ”Wet” might reffer to their freshness, spiritual qualities
and abilities, like petals in the morning dew, which waited to be discovered by white people; it may
also hint to the hard work most of them were put to. ”Bough” to me has just one meaning: a branch
of the big tree of mankind. The author may say that they have the exact same rights as whites have,
because they are part of the same big family. And it is time to let all our prejudices about them die.
But who can really tell what Pound had in mind? Maybe the word ”black” reffers to all human
beings who are consumed by their petty lives, who live without really living and are bound to die
anyway.
Now, a few years later, I get a totally new meaning. Pounds says ʺpetalsʺ, not ʺflowersʺ. Could it be
because he hints at our mortality or that we do not feel complete on our own and we seek something
or someone to make us feel whole? Or could he hint at our instability and capacity to adapt,
willingness to move, as petals in the wind?
The adjective ʺblackʺ no longer makes me think of African – Americans, the bough, the branch all
the petals sit on is black, he may suggest the fact that recent scientific discoveries have proved that
the biblical Adam was black, all humankind has the same black root. Why is the bough wet? Wet,
water, tears of joy and sadness, sweat, rain, morning dew, biblical flood, which one is it? I guess all
and none. To me ʺwetʺ signifies the life giving water which is all around us and in us (we are 80%
water). If I read the poem in a very pesimistic day, I would have thought about suffering, torment,
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pain and crying. My Christian upbringing also planted in my mind the idea that life is a long row of
sufferings, with short moments of undeserved happiness. Other religions do not believe that, they
consider Heaven is a place on Earth, life is beautiful and is worth living, but rarely there will be
some short moments of sorrow, which are just little obstacles to overcome.
And then I read the critics. Ezra Pound wrote this poem after his experience on the Paris
underground - ʺmetroʺ from the title means underground or subway. He wrote "I got out of a train
at, I think, La Concorde, and in the jostle I saw a beautiful face, and then, turning suddenly,
another and another, and then a beautiful child's face, and then another beautiful face. All that day
I tried to find words for what this made me feel." To my surprise, his thoughts and experience in
1913 was very similar to the one I had and felt in 2003, exactly ninety year later! Or did he manage
to convey the exact revelation and intense emotion in only fourteen words over a ninety years gap?
Whatever the explanation, it was amazing for me! Either way, both we had to cross the Atlantic
Ocean to get this experience – I, an European, crossed it to have the experience in New York, he, an
American, crossed it to live it in Paris.
He worked on the poem for a year, reducing it to its essence in the style of a Japanese haiku,
deleting from thirty lines to only fourteen words. The poem is essentially a set of images that have
unexpected likeness and convey the rare emotion that Pound was experiencing at that time.
Arguably the heart of the poem is not the first line, nor the second, but the mental process that links
the two together. "In a poem of this sort," as Pound explained, "one is trying to record the precise
instant when a thing outward and objective transforms itself, or darts into a thing inward and
subjective."
He may have been inspired by a Suzuki Harunobu print he almost certainly saw in the British
Library (Richard Aldington mentions the specific prints he matched to verse).

Pound may have been inspired by this ukiyo-e print he saw in the British Library.
Woman Admiring Plum Blossoms at Night, Suzuki Harunobu, 18th century
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In this quick poem, Pound compares these faces to "petals on a wet, black bough," suggesting that
on the dark subway platform, the people look like flower petals stuck on a tree branch after a rainy
night. The shortness of this poem fits with its topic; when reading, the words flash by quickly, just
as a subway speeds away from the platform in an instant. The doors open quickly, revealing a sea of
faces, and then close again - the faces are gone after a fleeting glance. This poem's length and quick
pace matches the constant motion of a train as it speeds by. Though short, this poem is very sensory
in nature; it allows the reader to imagine a scene while reading the lines.
Pound connects images of petals and boughs to a mass of humanity - linking a man-made
metropolitan scene with the cycles of nature. Pound's use of living metaphors adds to the fleeting
tone of this poem. Flowers and trees, like human beings on a metro, are constantly moving,
growing, and changing. This short glimpse through the metro doors is the only time that group of
people will be as they are in that instant. Similarly, no two petals will ever look exactly the same, as
rains come and go, winters freeze, and new buds bloom.
By linking human faces, a synecdoche for people themselves, with petals on a damp bough, the poet
calls attention to both the elegance and beauty of human life, as well as its transience. A dark, wet
bough implies that it has just rained, and the petals stuck to the bough were shortly before attached
to flowers from the tree. They may still be living, but they will not be for long. In this way, Pound
calls attention to human mortality as a whole - we are all dying. The word "apparition" is
considered crucial as it implies both presence and absence – and thus transience as mentioned
previously, it gives human life a spiritual, mystical significance. The plosive word "petals" implies
ideas of delicate, feminine beauty which contrasts with the bleakness of the "wet, black bough".
What the poem signifies is questionable; many critics argue that it deliberately transcends
traditional form and therefore its meaning is solely found in its technique as opposed to in its
content. Additionally, some have interpreted the poem to be a Memento Mori. However, when
Pound had the inspiration to write this poem few of these considerations came into view. He simply
wished to translate his perception of beauty in the midst of ugliness into a single, perfect image in
written form.
How much one can say and write about a two-lines poem!
2.2. Second poem - “And the days are not full enough”
Another very short poem which caught my eye is “And the days are not full enough”, in only
four lines Pound condensed the essence of life and human thought. I do not think there is one man
out there who does not relate to it. The first two lines ʺAnd the days are not full enough/ And the
nights are not full enoughʺ states the obvious universal truth, people have always tried to achieve
earthly possessions, become famous, be successful, get in important decision making positions, get
rich beyond imagination, be world leaders since the beginning of time. For these, they have worked
hard, struggled, shed sweat and blood, and in the process they must have felt at one point it was not
enough. The days seemed not to be full enough of work, of moments spent with the family, of
things checked from the to-do lists; you try, struggle, hurry, run, work, try again, but there seems
not to be enough time to do it all during the day. At night, instead of sleeping, recharging your
batteries and letting your mind rest, you try to catch up with the workload and continue working,
thus throwing yourself in a vicious circle of work – sleeplessness – tiredness – dissatisfaction – poor
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night sleep – work. The nights become not full enough, too. Not full enough of tasks being done,
not full enough of love and passion, which you have sacrificed in order to work. Ezra Pound uses
the expression ʺnot fullʺ about days and nights, not ʺnot longʺ, thus emphasizing the idea of
emptiness, the stress shifts to feelings of bareness, emptiness and superfluousness of efforts.
Everyone must have felt this way at one point or another in his/ her life! After meeting the basic
needs for survival, air, water, food, clothes, a house, safety, family, friendship, sex, we all need self
– esteem, confidence, respect by others and professional achievement, according to Abraham
Maslow’s pyramid of needs. To meet the need on top of the pyramid, we are unwittingly and
unconsciously let all the other needs unmet. We all have done it, I am doing it right now, in order to
finish this article I am spending less time with my family, I am sleeping less and eating whatever it
is ready in five minutes. As all these lacks accumulate, the pyramid starts to tilt and that is the
moment we feel our days and nights are not full enough.
Why are we consciously depriving ourselves of basic needs such as food and sleep? To make our
mark in the world. Every single human being since the beginning of times and mankind has tried to
make his/ her mark. Some 40,000 years ago B.C., the prehistoric man marked his passage on earth
through cave paintings in Cantabria, Spain and on the island of Sulawesi. Throughout centuries,
man has discovered new continents, medicine, vaccines, surgery, the atom, split the atom, electicity,
flight, built empires, started bloody crusades in the name of God, killed forty-five million people or
eleven million trying to erase an entire race from the face of the earth, tried to create a superior race,
played God, cloned animals, flew into space, climbed the highest mountain, presumably stepped on
the Moon, discovered the nuclear power bomb, developed automobiles and mobile phones, built
robots, developed the internet, all in order to leave a mark behind. We do get remunerated for our
work and make a living, but the ultimate goal is to make the mark. The human mind is inquisitive
and needs to discover, it cannot stay restless, the promise of new, of fame, of money, of power
makes it work.
We are all very different individuals, there are not two identical people in this ocean of seven
billion, so are our marks. One may want to be the President of the United States of America,
another one would settle for being the most important leader in the European Union, other may
want to rebuild a former empire, while some want smaller things, which are though crucial for
them, such as having his/ her own house, being financially independent, getting a car, travelling the
world or having a baby. At this moment in my life, my mark is surely my daughter, I no longer feel
the urge to do anything humanly possible in order to get a leading position in a school or a firm, I
can let it go. The urge is gone, I found my peace and I can now concentrate on turning the child into
a valuable person. I do not want to be at my best for strangers at work, I have decided to be the best
person possible for my close family. Who knows, maybe in twenty years I will change my mind.
Especially when we are young we feel the need to go out there, in the wide world, and discover,
conquer, make friends, try new things, fall in love, experience dangerous situations, be restless. One
may say this is the essence of young spirit. In fact, it is basic biology. The drop of dopamine is so
low, the youngster feels so depressed, that he/ she is willing to do anything to get a thrill, a kick out
of something, to get the dopamine level up again and so feel happy again. Novelty releases
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dopamine. Young people feel they can conquer the world, become whatever they want, fly to the
Moon. We all make a list of things to do in life. As life passes by and we see that it turned out
differently from what we have planned, that we had an ordinary life so far and prospects are it will
not get a lot better soon, we might feel the fear of only scratching the surface of the things on our
list. This thought will wake us up in the night and we will feel that ʺlife slips by like a field mouseʺ.
The verb ʺslipʺ means that we almost caught it in our hands, almost grasped it, and then it got away
from us, hinting on missed opportunities that could have turned our life around. We almost got it
right, we almost made a difference, we almost succeeded, but did not in the end. We get so tangled
in our struggles, we waste so much time on insignificant things that we do not realize how quickly
life passes by and how short it is. Man is transient on earth like the quick run of a mouse. Pound
chose to compare man’s life to a mouse because it is one of the lowest animals in the food chain,
almost all other animals can transform it into a meal, it is tiny and quiet. So it is a man’s life to
Mother Nature and its greatness, tiny, quiet and insignificant.
The most interesting choice of words is most definitely in the last line ʺNot shaking the grassʺ, why
ʺgrassʺ? Why not a tiny fish in a blue ocean, an insect in a field of lavander, a fruit fly who lives
only for a day in a field of red roses, why a mouse in a sea of green? In his life-long struggles, man
manages not even to shake his environment. The grass, a synecdoche for Mother Nature, if shaken,
it comes back into position immediately, as if we were not even there. In a life time, we do not even
stir the grass, this is how little Pound feels we matter in our journey on earth.
Grass – green – Mother Nature, this is my thought sequence. Lets’ take a look at the possible
meanings of this color. Green is the color most commonly associated with springtime, life returning
to earth, growth, nature, youth, hope and envy. Green is often used to describe anyone young,
inexperienced, probably by the analogy to immature and unripe fruit. Examples include ʺgreen
cheeseʺ, a term for a fresh, unaged cheese, and ʺgreenhornʺ, an inexperienced person. The most
famous woman ever painted, Leonardo da Vinci’s Mona Lisa wears green, to express her youth, her
inexperience, promise of a beautiful life at its beginning, and also to say she is not from a noble
family.
The color of clothing also showed the owner’s social status in the Middle Ages and Renaissance,
green was the color of merchants and gentry, red of nobility. It is the most important color in Islam,
representing the lush vegetation of the promised Paradise, rebirth, renewal and immortality. Green
as the color of hope is connected with the color of springtime; hope represents the faith that things
will improve after a period of difficulty, like the renewal of flowers and plants after the winter
season. Pound highlights the sad side of things, life does return to earth every spring, life does go
on, even if we no longer are here.
Surveys also show that green is the color most associated with the calm, the agreeable, and
tolerance. Red is associated with heat, blue with cold, and green with an agreeable temperature. Red
is associated with dry, blue with wet, and green, in the middle, with dampness. Red is the most
active color, blue the most passive; green, in the middle, is the color of neutrality and calm. Green is
the color of balance in the world and we do not count, we are too tiny for the great show of life,
nothing is lost when we disappear.
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The word ʺandʺ at the very beginning of the title and of the poem makes us feel that the author has
already told us about his concern and this is just a natural continuation. He did, he tackled his fear
of leaving no mark in his poem ʺMiddle Agedʺ in 1912, saying ʺSo I, the fires that lit once dreams/
Now over and spentʺ. A middle aged man, he too, like the rest of us, feels already dead because his
youth dreams and energy fires are gone, from now on it is all in vain.
I think the tone of the poem is actually optimistic, in my opinion Ezra Pound sends us the message
that we are all the same, we have the same fears, hopes and dreams, there is nothing wrong with us
for feeling this way, no matter what we do, we will all get in the same place, it is not a competition
towards the end of life, so get out there and do things!
2.3. The third poem - ʺA Girlʺ
The third and the last poem that reached my heart due to similar personal experiences, and I want to
explain to you how it unfolded its meanings to me, is ʺA Girlʺ. The longest poem so far, with ten
lines, describes the moment a girl pictures herself a tree and gives acurate information about her
new state of being. It seems to be the play of a little girl. ʺThe sap has ascended my arms,/ The tree
has grown in my breast-/… The branches grow out of me, like arms. ʺ The little girl seems to be
talking to an adult, who indulges her in the play of imagination. The adult tells her she can be
whatever she wants, a tree, moss, violets, anything at all. The first word which foretells a change in
the mood of the poem and the tone of the grown up is ʺwindʺ. There is wind above the violets, there
is a change of weather in the perfect landscape the child pictures, the wind predicts a storm. And a
storm indeed comes in the childish play when the adult says ʺ And all this is folly to the world.ʺ The
adult could not keep silent and not spoil the girl’s play, he or she told her this exercise of
imagination looks foolish to grown ups, who are so sucked into their harsh reality centered on
money, that they can no longer enjoy a pure innocent play of imagination. As many children have
noticed, adults are sad. Sad because they work so hard for a living, let work drain them all of all
energy, that the moment they get together with their children, children who are ready to play, learn
and discover, adults are sad, tired and still.
Adults also feel the need to follow rules, to conform, to blend in, not to be different, anything that is
different and draws attention is considered foolish. This may be due to so many years of mass
education which leveled personalities and forced children and teenagers into conforming and
following rules. Young children do not have this, they do not have rules in their discovery process,
and they do not grasp the idea of what a rule is, they do not conform to society’s set of rules. They
are balls of pure energy, imagination and creativity.
I would not have known this if I did not have a small child of my own who behaves naturally and
freely, if I did not teach students who forgot how to play at the beginning of an English lesson and
need to follow rules in their play and if I did not have friends who work in educational institutions
and completely lost their innate ability to do something spontaneous and out of the ordinary, there
are the ʺmightyʺ rules to follow!
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Pound also tackled beautifully society’s set of rules which forces you to conform in the poem
ʺBlack Slippers: Bellottiʺ in which he portrays a young girl, Celestine, traveling and conversing at
the table, keeping her feet out of her slippers under the table. This gesture of taking one’s shoes off
means one feels free, free of any timetable to follow, free of society’s rule to wear shoes at the
table, relaxed and comfortable. It is similar to letting your hair fall down your shoulders, waving it
like a lioness and feeling the whole world is yours and you can do anything you put your mind to.
You are there, ready to overcome anything life throws at you, standing tall and with your chin up.
Pound masterfully describes the moment Celestine gives in and conforms, in a gesture many must
have missed ʺBut I await with patience,/ To see how Celestine will re-enter her slippers./ She reenters them with a groan.ʺ The groan is the sign she still disapproves.
Coming back to our tree girl, another interpretation I thought of due to my personal experience - a
written text truly never comes to rest once on paper - is that the story is about a young adult woman
who finally found her place in this world, peace of mind and a meaning to life. She sought it all her
life so far and now she feels good about herself, about the world, she feels deeply connected with
Mother Nature, she feels part of this world, she feels all that is natural, good, pure concentrated in
herself, so connected to Earth that she envisions a tree going through her veins, growing out of her
from hands and feet ʺDownward,/ The branches grow out of me, like arms.ʺ and clutching the
ground with fingers, making the connection complete umbilical cord – like. Now the nourishing sap
goes up her veins from Mother Nature.
Many women feel goddesses at one point in their lives and love to walk barefooted to feel the
energy of Mother Earth flowing upwards, as maybe Celestine from the poem does.
I had a similar experience as a young adult when our brain has mysterious ways of getting its
needed level of dopamine. When I finally understood my place in this world and assumed it, I no
longer craved for the lack of responsibility of men and their freedom, I gave up wearing my jeans
and T-shirts, gave up my boyish look, I felt a goddess who has the capacity of having children –
making people, I felt so beautiful, confident, powerful, able to fly, so feminine and so proud of
being a woman! I felt that all women from the beginning of time concentrated in me, I was a
representative of all women around the world, an ambassador of womankind. It was my duty as a
young woman to continue my education, to be independent and free, be kind to myself, to dress in
fashionable clothes, mainly dresses and skirts, to be feminine, to wear makeup if needed, to be
beautiful. All that was feminine was concentrated in me, it was my duty to be a role model to all
women out there. My legacy was to pass on these thoughts to my daughter, if I ever had one.
I did have a daughter, now I do not feel as free, as able to fly nor as beautiful as before. Two years
after I gave birth to her, I discovered with great surprise the woman in me, my femininity, who I
was before, the fact that I am not only a mother. Every day I deconstruct myself, the pieces fly apart
and come back together and each time I find a new me.
Then I turned to critics and found out that Ezra Pound based this poem on the myth of Apollo, the
Sun God, and Daphne, a nymph. The traditional myth is that Apollo insulted Eros saying he was not
worthy of his bow and arrow. In response, Eros angrily shot Apollo with an arrow to induce his
love, and then shot the nymph Daphne with an arrow to make her feel hatred. Apollo fell head over
heels for Daphne and continuously followed her, while she loathed him (and all men), desperate to
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escape his pursuit. Finally, Eros intervened to help Apollo catch Daphne, but she begged her father,
Peneus, to change her form. He agreed, and thus Daphne transformed into a tree. "A Girl" details
her transformation. In the poem, Apollo accepts Daphne as she is, but laments her foolish choice to
transform into a tree in the last two lines: "A child—so high—you are/ And this is folly to the
world."
Ezra Pound chose to employ split narration in this poem. The first five-line stanza reads as if
Daphne is narrating. She closely details her transformation, describing the feeling of the tree
entering her hands and growing in her breast. However, Pound wrote the second half of the poem
from the perspective of a third-person onlooker, likely Apollo.
There is a very interesting choice of flowers in the poem – why violets, the little fragile wild
flowers which appear by themselves in the woods and not roses, daffodils, peonies,
chrysanthemums, freesias, lilies, hyacinths, tulips or anything else? I realized that violets have a
special meaning in this poem. Their significance varies, but usually they have been associated with
the resurrection of the seasonally dying Earth god, Attis, who, according to one legend, mutilated
himself under a pine tree and died from the flow of blood from his open wounds. Violets appeared
where his blood shed.
In the language of flowers, it has had various symbolic meanings. Its color may indicate the love of
truth or, conversely, the truth of love.
Violets were often used as symbols of fasting or mourning. The poet Shelly uses the flower to
commemorate the grief of a lost love in the poem "On a Faded Violet." Violets have made their
appearance in literature and painting as symbolic of human emotions. In Shakespeare's ʺHamletʺ,
Ophelia, upon learning of the death of her father, Polonius, speaks to the queen in the language of
the flowers, a convention much observed in the 16th century. Her allusions are to the tragic event
which has taken place and the emotions and attributes which are symbolized by certain flowers:
rosemary for remembrance; pansies (of the violet family) for love; fennel for flattery; columbine for
ingratitude; rue for repentance; daisies for faithlessness; and violets for constancy or devotion.
According to Bullfinch's Mythology, the daughter of Demeter, the Earth Mother, was playing with
her companions, gathering lilies and violets, and filling her basket and her apron with them, when
Pluto saw her, loved her, and carried her off to live with him in the underworld. A similar English
myth about the change of seasons had the violet playing the central role in the return of the captive
bride to the earth again in the spring: ʺBut Violet, the queen, pleaded with the king to allow her to
see her people again. Because of his love for her, he granted her wish to visit them each spring.
His only condition was that she could only return to them in the form of a flower for part of the
year, coming back to her husband's icy realm each winter."
And so the violet has played its small role in history and legend. Few flowers have been so
symbolic of the awakening year, earth's renewal, hope and the simple joys and sorrows of love.
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I think Pound chose violets due to their fragility, wild nature and ability to stand in the wind of
spring, thus symbolizing the free unchained spirit of girls and women in the whole world.
Though critics and scholars continue to argue over whether the true interpretation of this poem lies
in mythology or is a lesson on childhood imagination, it is possible that Pound had both meanings
in mind. Pound was probably using the well-known myth of Apollo and Daphne to relay a wider
message about the way society looks at imagination and creativity.
3. Conclusions and suggestions
As Antoine de Saint-Exupéry said ʺA designer knows he has achieved perfection not when there is
nothing left to add, but when there is nothing left to take away.ʺ Pound mastered this technique,
indeed there is nothing left to take away from a fourteen-lines poem with no verbs.
Who knows what Ezra Pound had in mind when he wrote his poems? Every reader gets his or her
own interpretation, depending on his or her imagination, life experience and background
knowledge. We just have to fill the gaps and see, not only look at!
Once put on paper, the work of art never comes to rest, it is worked on, twisted, analysed,
discussed, questioned, every new reader comes with a new meaning, the text becomes the readerʼs.
This is why some are reluctant to share their writing, due to fear of losing it.
I hope that, by explaining every step of how I make sense of poetry, I made it more accessible to
many, especially Poundʼs poems which can be challenging and discouraging! My suggestion to all
is not to read the critics first, try to see what it means to you first!
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Abstract
In this paper I will explore advantages and disadvantages of using literature in language teaching,
with special emphasis on its potential use in English for specific purposes (hereafter ESP)
classroom. Firstly, I will give a review of some papers regarding the use of literature in English as
a foreign language (hereafter EFL) classrooms. Secondly, I will point out the difference between an
EFL and ESP. Finally, I will offer my opinion regarding the use of literature in ESP classrooms.

Keywords: English for specific purposes (ESP), literature, English as a foreign language (EFL),
teaching
1. Introduction
Complex language structures, advanced vocabulary and a need for an additional time in classrooms
makes using literature in language teaching a challenge. Recently I have come across an
opportunity to teach an ESP class which led me to think about incorporating literature in ESP
classroom. Therefore, in this paper I will try to analyze the advantages and disadvantages of using
literature in language classrooms with special emphasis on its potential usage in ESP classrooms.
For many years teaching English language was not closely connected to literature. Even today,
literature is rarely found in EFL textbooks. Instead, textbooks are filled with over-simplified texts
that supposedly imitate life activities, situations and conversations. The teachers’ profession has
rejected these texts due to the lack of authenticity claiming that they do not present real life
situations but isolated exchange of words. Sell (2005:91) described it well when he said “Not only
do they (English language textbooks) tend to peddle a version of English which is abnormal in its
normativeness, deviant in its purity, but they also use fictional storylines to introduce learners to
various situations, points of grammar or lexical fields and often employ non-authentic recordings of
actors with bogus accents for listening exercises.”The avoidance of literature in textbooks was
justified by the complexity of language, grammar and vocabulary used in those texts. According to
general belief complex vocabulary, language structures and topics from literary texts could not help
the learning process which is why they were avoided in language classrooms. In more recent years
using literature in English language classrooms became a topic often discussed in teaching circles.
Many teachers started using parts of famous literary texts in their classrooms as well as many
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publishers started incorporating parts of original literature in their textbooks. So, what changed?
Can language learners benefit from reading literature on target language or not? And what about
ESP learners, can literature answer their “specific” language needs? I will try to offer an answer to
these questions in this paper.
2.Why should we use literature in our language classrooms?
Collie and Slater (1990:3) argue that there are four main reasons why teachers should use literature
in their classrooms and they are: valuable authentic material, cultural enrichment, language
enrichment and personal involvement. I will try to analyze each of the reasons listed.
2.1 Valuable authentic material
Collie and Slater describe literature as a valuable source of authentic material. Authenticity of
learning material is very important in language learning process, because it prepares learners for
“real life” language usage. Teachers believe that non-authentic learning material teaches students
unusable language skills and presents isolated conversations rarely seen in real life. Consequently,
English language teacher is always on a look for authentic materials that can be used in classrooms;
which is why having such a wide source of authentic material, such as literature, is valuable to a
teacher.
2.2 Cultural enrichment
The second reason that Collie and Slater list is cultural enrichment. Teachers have known for a long
time that we cannot teach a language without teaching about its culture. The two are inevitably
intertwined which is why the correct use of a language partly depends on understanding its cultural
background. As a result, there is not an EFL textbook that does not incorporate texts about the
culture of English speaking nations. Literature (poems, stories, novels etc.) is a gate to learning
about a culture of a nation. From it we can learn about the country, its people, how they behave,
what they do in certain situations, how they react; what expressions/phrases they use; what they say
in certain situations…
2.3 Language enrichment
The third reason that Collie and Slater list is language enrichment. All language learners have to be
aware that learning language is a constant enrichment of one’s vocabulary. Without vocabulary
enrichment the learning process will stop at the acquisition level and a learner will never learn to
use the language, at least not appropriately. Sentence structures, language tenses, word formation
can take a learner only so far, vocabulary enrichment is what develops a communicative
competence1 which is a general goal of every learner.
2.4 Personal involvement
According to Collie and Slater the last reason for using literary texts in EFL classrooms is personal
involvement. Personal involvement is inevitable part of reading books or any other literary work;
moreover, the writer expects from a reader to get personally involved in order to grasp the idea that
he/she is trying to convey through his/her literary expression. Such involvement of a reader has a

1

Communicative competence is a phrase coined by Hymes as a ability of a speaker to use the language correctly and
appropritely
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positive effect on a language learning process. A reader imagines, compares, discusses, changes,
likes and hates; he is compelled to read the book, to imagine its characters, to sympathize, to judge,
to love and to hate. If a learner is personally intrigued (involved) by the book he will read more, he
will think about the book and the characters; by doing so he will be exposed to more and more
target language which is a valuable language practice. Generally speaking, it is more probable that a
learner will read if he/she is personally intrigued by the text.
There are many other linguists that promote using literature in foreign language classroom; for
example Parkinson and Reid Thomas (2000: 9-11) list ten ways how a student can benefit from
literature. Some of these reasons overlap with the reasons Collie and Slater offered and they are as
follows: cultural enrichment, linguistic model, mental training, extension of linguistic competence,
authenticity, memorability, rhythmic resource, motivating material, open to interpretation and
convenience.
On the other hand Khatib M., Rezaci S. and Derakhshan A. (2011:207) claim that literature
“provides a motivating drive for language learning and teaching due to its spectacular features not
readily found in any other texts.”, while Sell (2005:92) argues “literature’s contents may well be
truer to life and more relevant to learners than the typical textbook topics”.
All these authors explain what is evident, and that is that literature can play a great part in a
language learning process.
3.Why don’t we use literature in classroom?
In reality many teachers avoid using literature in their classrooms. Preparing for such lectures is
extremely time-consuming and challenging. Success of such lectures depends on many factors
which should be considered before making such an attempt. Accordingly, before attempting to
promote the usage of literature in ESP classrooms or any other language classroom for that matter, I
will try to analyze the main negative sides of using literature in English language classroom as well.
So what makes using literature in language classroom a demanding task that makes many teachers
“give up” on it?
Sell (2005:86) claims that one of the reasons that teachers avoid implementing literature in foreign
language classroom is politics. He further claims that by incorporating works by famous authors
such as Shakespeare we would be “condemned to cultural imperialism” because authors and works
presented in language classroom usually conform to the general preferences, rarely differ from
classroom to classroom and usually cater public point of view. The other reason that Sell mentions
is methodology. Foreign language classroom is oriented towards communicative competence and
preparing students for interaction in a real word, and Sell claims that literature unreal, based on
imagination and has almost nothing to do with reality.
In my opinion, literature is avoided in language classrooms because of its complexity in form,
meaning and language. Many teachers believe that texts used in classrooms should mirror the real
life situations. That might be a challenge when dealing with authors like Shakespeare, Yeats or
Hemingway. Many would argue that the language used as well as sentence structures are “out of
date” and for that reason have no place in foreign language classrooms, especially since it has been
agreed that communicative competence is a goal that a language learner wishes to achieve. So, are
we here to teach students Shakespearian language or global English used for communicative
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purposes? Is it confusing for a student to read expressions and sentences that are inadequately used
according to today’s language rules? It probably is, but where is it written that Shakespearean
sonnets are the literature that we should be teaching in classrooms? There are many modern authors
whose works are rich in language expressions and sentence structures that answer modern learner’s
needs.
At the end, preparing for such a class is time consuming for teachers which is why they often avoid
such attempts. A teacher has to take into the account many factors when planning such a lecture; for
example language level of the students, diversity of the class (different ability levels), topic
preference, author preference, availability of the book and others. Meeting all of these requirements
is a demanding job.
4.ESP and literature
After a short analysis of the usage of literature in EFL classrooms, I will try to address the main
issue of the paper; the usage of literature in ESP classroom. To do so I first have to point out the
difference between the two types of English language teaching. Hence, what is the difference
between ESP and the EFL? L. Fiorito (2005) put it well when he said that the difference is in the
learner and his/her needs. In accordance, ESP learner has a specific reason for learning a language
while EFL learner is learning a language for communicative purposes. So, after a vast growth in
number of English language learners the need to redefine objectives of an EFL classroom emerged
and it became obvious that the needs of English language learners changed. Therefore, teachers
started adjusting their classes to the needs of their students, because it was obvious that teaching
English as a second language was a misuse of time and effort in some language classes. Students
became aware of what they need from their English language class and consequently English for
specific purposes (ESP) was defined as a different approach to teaching English language
(Hutchinson and Waters, 1987). Hutchinson and Waters (1987) listed three reasons why ESP
emerged: the demand of the Brave New World, revolution in linguistics and focus on the learner.
They further explained that the result of the mentioned changes was a pressure on teachers to meet
the demands of the changing world. ESP was an inevitable result of such changes. They defined
ESP “as an approach to language teaching in which all decisions as to content and method are
based on the learner’s reason for learning” (Hutchinson and Waters; 1987:19).
Having in mind the differences between EFL and ESP classrooms, one wonders is there a benefit of
using literature in ESP classroom? Can a construction worker, learning a language for the purpose
of conducting his job, profit from reading literature? Earlier, I listed four reasons why we should
use literature in foreign language classrooms; first of which was authenticity. Can authenticity be a
valid reason to use literature in ESP classroom? When teaching a nurse medical vocabulary or an
economist to write his CV can literature meet these learners’ needs? It seems that in the ESP
classroom the authenticity teachers are looking for becomes different and specific; just like the
“learning purpose” of a learner. So, the type of an authentic material in ESP classroom largely
depends on the learner’s needs and depending on the learner’s needs it could but rarely is found in
literature.
The second reason, listed earlier, why teachers should use literature in their classrooms is cultural
enrichment. Is there a reason for an architect or a doctor going to work in a foreign country to learn
about that country’s culture? This is definitely true. Cultures differ tremendously and are an
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essential part of any language and communication process; as a result knowing only language rules
of a language does not make us competent to communicate. Consequently, it does not matter what
type of language classroom we are teaching, learning about its culture should be an integral part.
The third reason for using literature in language classrooms is language enrichment. Although any
language learning process is based on expansion of the learner’s vocabulary; an ESP learner usually
needs to learn a “specific” type of vocabulary. Depending on a type of ESP classroom literature
might, but rarely meets the needs of such students.
The last reason listed earlier is personal involvement. Other than being a great motivation to read
and broaden one’s vocabulary; personal involvement of a reader has no other positive effect on the
learning process in ESP classroom.
On the other side, negative sides of using literary text in the classroom are same in both ESP and
EFL classrooms. The process is challenging and time consuming; it is hard to find suitable literary
texts that would answer learner’s needs, be available and appropriate (both in meaning and form).
But, in ESP classrooms there are some other challenges that teachers have to overcome as well. For
example, ESP learners usually, but not always, have poorer background knowledge which is why
most literary texts might be challenging for them. Furthermore, ESP classes are usually limited in
time, what makes using literature in classroom an unnecessary distraction from the main learning
goal. In addition, learner’s motivation to read literature is also a problem; in ESP classes a learner
might not see the point of reading literature nor have time to do so. Due to all of these reasons
motivating ESP learners to read might be the greatest challenge teachers will face.
5.Conclusion
As a conclusion, I recommend using literature in ESP classrooms; although learners’ needs in such
classrooms are very specific they all presuppose the basic communicative competence.
Unfortunately, a large number of ESP learners lack the basic communicative competence which is
why an ESP teacher mustn’t forget to practice basic communicative skills. In accordance, although
literature usually has little or nothing to do with “specific” part of learning process of ESP
classes(depending on the type of an ESP classroom), the communicative competence of a learner,
basic or advanced, is greatly supported by reading literature.
In accordance, under an assumption that we can motivate our students to read, literature can be an
integral part of every ESP classroom. Obviously, it is not an essential part and teachers should
respect that in their expectations from their students. Accordingly, learners should be the ones to
choose the type of literary expression, the author and the way it will be used in classroom.
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Abstract
The first part provides an analysis of the concept of culture: the one related with the academic
meaning of the word, which expresses the level of a society’s evolution regarding literature, music,
and painting, i.e. artistic and intellectual expressions of a society. In addition, this concept includes
the anthropological perspective which encompasses the way of life, customs, traditions, beliefs,
mindsets, principles, as well as abilities that the individual and the community in which he lives
have developed. Further on, an analysis is provided of the concept of culture in glottodidactics and
its importance in the program of studying a foreign language.
The second part highlights the importance of learning culture and civilization in the foreign
language classroom; this is a major task which every teacher and instructor should pay close
attention to: when learning a foreign language it not only necessary to acquire knowledge of its
morphology and syntax, but also to study aspects of culture and civilization. In order to optimally
achieve this, the teacher can use different methods to analyze cultural differences; for example
comparisons, simulations, newspapers, media and the classroom too.
The third part focuses on the importance of authentic material as this material originally reflects
the culture in a particular moment and context. In this way, by the use of this material, the teacher
provides students with a way of understanding situations and foreigners’ behavior, in this case the
persons who represent the culture and the language being learnt. New technology, such as video
and internet, is very good sources of authentic material. Internet is particularly a mere environment
where students can interact in order to improve their communicative competences and where they
can discover the culture of the language which they are learning.
Keywords: culture, student, teacher, technology, authentic material
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1. Language and culture
Learning a foreign language does not mean just learning the language, but also learning how to
deal with it, that is, being able to use the language as an action tool. It should be used within the
proper contexts, when taking into consideration the culture it is being used in. Therefore, learning a
new language is more than simply enriching the lexicon with new words. Learning a new language
means learning a semantic system, and of course, a new thinking method. Therefore, the language is
deeply intertwined with the culture, forming thus an inseparable binomial. (Jantorno G. 1990).
Actually, language is closely linked to culture by a multitude of ways, often very complicated
which cannot be perceived directly and immediately. This is the reason why the relation between
language and culture is considered as indivisible.
Therefore, the words of a language refer to a common experience of the speakers, which reflect
their shared knowledge of the world and in the meantime, they express their attitudes, beliefs,
viewpoints. In a few words, it means that language expresses cultural reality.
Moreover, those individuals who speak a language provide meaning to the tool they used for their
communication and the way a communication tool is used builds up special meanings, whereas the
de-modification is assisted by the voice tone, gestures and facial expressions. Through these
linguistic and extra linguistic aspects, language contains and expresses cultural reality. Finally,
language implied as a system of signs has also a cultural value, because speakers are identified
themselves and identify others through the language they use: consequently, language is displayed
as a symbol of cultural identity (ethnic minorities, etc.).
Hence, the relationship between language and culture is ambiguous. Language expresses the
cultural reality of the speaker, but, in the meantime, culture creates language in the diachronic or
historic and in the synchronic or social sense. From its side, language changes the way experiences
are perceived and systemized, by modifying the culture of a group of people. We would like to take
as an example some Nordic languages, which use 35 words to define different representations of ice
and snow, whereas in the Arabic language there are similar classifications for horses. This evidence
shows that a certain cultural phenomenon is expressed from a linguistic variety.
Accordingly, language can be considered a complicated system, where there are reflected relations
between meaning and behaviour, but also the manners they can be expressed through.
According to the well-known theory of Sapir-Whorf, language constitutes a filter of the surrounding
reality, of what is perceived and of what is learned. Language is defined as a symbolic system of
understanding the world and processing experiences, because its communicative function is taken
into consideration and it refers to those language philosophy theories who highlight the language
not just as a system, but also in the same balance as those who speak it.
As stated in the pragmatic perspective of Bruner, learning a language means learning cultural
patterns intertwined with that language. Consequently, learning a language does not mean simply
achieving a good linguistic level, but also getting to know its interactive social-cultural context.
Therefore, learning a living language means acquiring it as a small cultural world, that is, being able
to express yourself by using not just different grammar, but also a different gamma of cultural
values, which, additionally, enriches the content of a text.
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What do we mean nowadays with the notion culture and how is it perceived within the didactics of
the foreign language?
Different practices and approaches have rarely provided correct orientation among the relationship
between education and culture, but it is clear that it is not adequate the interference of a simple
change of cultural context, but it is important to study closely and treat concepts, values, patterns
and mentalities that contribute to the creation of this context.
From my professional experience so far, I have concluded that the cultural element can be analyzed
and brought forth through simple didactic techniques from the initial linguistic levels. I believe that
culture and subculture have a spiral form, where teachers and students go continuously deep into
cultural issues and aspects, which have been analyzed from different point of views in different
analytic levels. Hence, cultural patterns which have been considered as important and unavoidable
in a specific point of the didactic and cultural journey, are reviewed and studied thoroughly.
Usually, each student considers his own culture as natural and therefore, he tends to simplify the
other culture, so that he can easily compare and learn it.
Actually, the only way to view another culture from a critical point of view is to compare it with the
culture of origin, in order to find the point of analytic beginning after finding similar parameters,
even when it is not possible.
We believe that teachers should insist on these common matrixes, for often, many teachers tend to
highlight the differences, because they are more tangible and easier to be perceived and draw
attention.
2. The importance of authentic materials in the foreign language class
We think that the use of authentic materials in the foreign language class is very important in order
to avoid the stereotype phenomenon trap, which is often encountered in those cases when
information is sent through mass media in a simplified way, or when materials are not updated and
adapted for didactic purposes. The use of authentic materials is necessary in those cases when the
foreign language texts in use are a little out of date, but also in those cases when they do not contain
enough information on the language, but mainly on the culture of that language. The student should
be able to know and respect the culture of the language he is learning, and the differences it
represents compared to his own culture. This can be achieved through the use of authentic
materials, which provide insight on history, civilization, and traditions of the language being
studied.
Moreover, authentic materials should be integrated in the language class when the country of the
language being studied is very distant and students cannot stay there for study purposes. With
regards to the reality of Italian language, it is true that in the case of our country, it can be known
through television, as it has been done through the years, but recently it has been noticed a certain
indifference. If the teacher notices it in his class, it would be necessary for the scholastic text to be
completed with authentic materials.
The language teacher has the advantage of using an infinite number of authentic materials in his
class. They can be in paper, audio, video or multimedia format. The use of these materials is of a
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great importance, because the intercultural didactic of the foreign language starts from the concept
that the learning of a language should start through its discovery, if possible through the contact
with native speakers. Authentic materials can find extensive use in the cases when a foreign
language is being learnt in a context other than the natural one.
It is important to understand that the student will not be able to realize the right communication, if
he does not possess a proper social-cultural competence. As the activities of skills’ development
and those of cultural patterns are closely linked to the operational plan, it is important that the
material in use to be authentic for teaching in an intercultural perspective.
3. Technological support and culture teaching in foreign languages classes
As it is already known, the culture of a country is experienced through different codes, such as
linguistic, visual, kinetic (gestures, facial expressions), space positioning (use of interpersonal
spaces), objects (clothes, status symbol), etc. Audiovisual tools, such as pictures, slides, videos,
DVDs, movies, etc, are perfect for the display of complete cultural information. However, it is
necessary for the perception to be oriented, so that the student can perform an analysis and a
summary, by surpassing the filters of his personal culture, with the target of achieving a
comparative analysis. Moreover, audiovisual tools are necessary for the creation of motivation and
to present the holistic approach of the text that leads the didactic unit. As it was mentioned above,
one of the basic competences a student has to achieve while learning a new language is the
cultural one. The achievement of this competence is assisted by the use of network through
infinite and updated authentic cultural materials of the language being studied. Direct
communication with native speakers provides a contact point with the culture of the language
students are learning.
4. Conclusions
In conclusion, we suggest that the authentic materials and their sources, within the concept of
teaching technologies, are widely used in the language class to provide cultural and intercultural
objectives a student should possess, with the purpose of learning the language in a more complete
way.
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Abstract:
Society we live in teaches us to think interdisciplinary, to move easily from one area to another and
successfully fulfill social roles we are ready. Interdisciplinary connections are not univocal,
meaning that the flow of information is one way for an activity; communication takes place in both
directions, from one activity to another and vice versa. Interdisciplinary approach assumes that any
educational discipline not a closed area, but can establish links between disciplines. The history of
mathematics is a field of study is an investigation into the origin of discoveries in mathematics and
in a broader sense, an investigation into the mathematical methods and notation of the past.
Mathematics is the oldest science, history stretching over several millennia and in many
geographical areas simultaneously in the Far East to Central America, and in Asia Minor and
Africa to Europe. With good reason, most researchers have considered the evolution of culture and
civilization that preceded the writing mathematics, since the discovery of bones with notches, which
dates back over 20,000 years BC Belgian geologist Jean de Heinzelin of Braucourt, in 1950, found
in volcanic ash on the bank of a lake in the Great Rift Valley of Africa, on the border between
Congo and Uganda, which later was called "bone / stick Ishango" more exactly two bones of about
10 to 14 inches, with multiple incisions and secured with a piece of quartz in the thin end of one of
the two bones. Notch, not random, are indicative of counting systems, in base 10, and some basic
arithmetic.
Keywords: Ishango bone, arabic numeric, mathematicians Ishango region, knowledge, science

1. Greck contribution
Greek contribution to math consisted of refining methods (especially through the introduction of
deductive reasoning and mathematical rigor in demonstration) and extended the subject of study of
mathematics. Chinese mathematics had early contributions, including writing in a digital system.
Indian-Arabic numeric system and the rules for using the operations as we use today have evolved
over the first millennium in India and was transmitted to the West by Islamic mathematicians. They,
in turn, developed and expanded the mathematics known before. Many Greek and Arabic
mathematical texts were translated into Latin, which contributed to further development of
mathematics in medieval Europe.
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Before the modern period, when there was a spread of mathematical knowledge and not only
around the world, evidence of mathematical discoveries were found only in a few places. History of
mathematics has a clearly defined beginning, but its occurrence is closely related to human
evolution. It is possible for people to have developed some mathematical skills even before the
advent of writing what is the method of preserving their words by recording speech support using
certain signs or symbols. The writing is so different cave paintings and painting in general, and the
audio recordings, photographic or video. The evolution of writing from the early records such
information notch or notches on the rope knots until today writing systems is a complex and
lengthy. You can not specify when they appeared first writings themselves, because their support
was of course destroyed by time. The earliest writings preserved to us is considered to be the fourth
millennium BC in Mesopotamia.
The oldest object that proves the existence of a calculation method is the bone Ishango discovered
by Belgian archaeologist Jean Heinzelin of Braucourt Ishango region of Democratic Republic of
Congo, which dates back to 20,000 BC.

2. The origins of mathematics
The origins of mathematics are closely related to concepts of number, size and shape. Modern
studies on animals have shown that these concepts are not unique to the human species. Such
concepts were part of the daily life of prehistoric societies, dealing with hunting and gathering. The
concept of number evolved over time, so that today's languages distinguish between one or more,
but not for numbers greater than two, according to the agreement of verbs.
The word "mathematics" comes from the Greek "mathema" which means "knowledge", "science".
From this is derived the adjective "Mathematik", meaning "on the science." The Greek word was
taken and Latin, in the form of "mathematicus" inherited within most modern languages.Ishango
bone, found near the headwaters of the Nile (northeastern Congo) has around 20,000 years old and
has a number of incisions for counting arranged in three columns along the bone. Interpretations of
this bone are related to prime numbers or strings of six calendar months.
Bone Ishango is an instrument dated Upper Paleolithic era and the color brown are a baboon fibula
with a sharp piece of quartz affixed to one end, perhaps for engraving. Some scientists have
suggested that groups of signs indicate a mathematical understanding, which is reminiscent of a
higher count. It was also suggested that incrustations have a better grip in hand.
Ishango bone was found in 1950 by Belgian Jean de Heinzelin of Braucourt when explored InZone
called the Belgian Congo. It was discovered in the African Ishango area near the headwaters of the
Nile and Lake Edward (near the border between Uganda and Congo). Since its discovery in 1950
near Lake Edward (Congo), they continue to fascinate archaeologists. However, at first glance, the
object is not very impressive: it is a small bone about 10 cm in length, slightly arched, almost
symmetrical. But a closer look can be detected on three sides the best groups of transverse incised
lines. This serial numbers is proof oldest known mathematical skills of our ancestors.
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These bones Ishango part of a rich archaeological site, which is a highly developed culture. They
are dated by Carbon 14 method, between 18.000 and 20.000 years before present. This discovery
traces the origins of mathematics in Mesopotamia. This artifact was originally dated as 9000 BC
during the period 6500 BC. Hr. Nevertheless dating archaeological site has been reviewed and is
now believed to be 20,000 years old. The bones were found in the ruins of a small community that
fished and cultivated plants in this part of Africa. This village was buried by a volcanic eruption.
These inscriptions can decode systems are: 2, 4, 10, 12 ... and various mathematical relationships.
This puts into questio The word "mathematics" comes from the Greek "mathema" which means
"knowledge", "science". From this is derived the adjective "Mathematik", meaning "on the science."
The Greek word was taken and Latin, in the form of "mathematicus" inherited within most modern
languages.n the fundamental role of the Mesopotamians and Egyptians in mathematics.
Thanks to the support of the European Research Council, bones Ishango have finally found a place
of honor in the museum. Through a camera can review all the details of this mysterious object. He
will describe the fascinating culture Ishango revealing all assumptions about what is probably the
oldest known rule. Ishango Bones exhibition can be viewed at the Museum of Natural Sciences, in
"People and monkeys" dedicated prehistory and human evolution.
Bones Ishango, also called sticks Ishango are discovered archaeological artifacts in the former
Belgian Congo and dated perhaps 20,000 years. According to some authors, it could be the earliest
attestation of the practice of arithmetic in the history of mankind. They were considered first as
counting sticks but some scientists believe it would be a much more advanced understanding than
simply counting. This thesis is rejected by other authors, Olivier Keller discovery. In the 1950s the
Belgian geologist Jean de Heinzelin Braucourt discovered the bones in layers of volcanic ash on
Lake Edward in Ishango region in the Belgian Congo (now Democratic Republic of Congo), near
the border with Uganda.
First, we felt that it was bone dating from 9 000-6 500 BC, but a dating site where they were
discovered their creation brought about 20 000 years. The bones are on permanent display at the
Museum of Natural Sciences of Belgium Brussels, main Features. There are two bones of
approximately 10 cm and 14 cm, from unidentified animals (think human bones, monkey or lion). A
fragment of quartz is embedded at the top of the smallest. These bones are several incisions on each
of their faces.
This bone, the smaller of the two, is the first to be exposed to the museum in Brussels. It carries a
plurality of incisions arranged in groups of three columns. The column may be divided into four
groups. Each group has respectively 19, 17, 13 and 11 notches. The sum of these four numbers is 60
These are the four successive primes between 10 and 20, forming a quadruplet of primes. The
column may be divided into eight groups. By a rough count and instinctive, one can count (between
parentheses is the maximum number of slots): 7 (8), 5 (7), 5 (9), 10, 8 (14), 4 (6), 6 3 notches. The
minimum amount is 48, the maximum amount 63.The column may be divided into four groups.
Each group has respectively 9, 19, 21 and 11 notches. The sum of these four numbers, all odd, is 60.
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Main features of the second bone
The second bone is still poorly understood. It is known that it is composed of 6 groups of 20, 6, 18,
6, 20 and notches 8. Although there are presumptions about its arithmetic meaning, bone is subject
to many interpretations. The cuts from the bone Ishango were interpreted by the authors as a
prehistoric calculator, a lunar calendar or a bar code prehistoric. In the 1950s, John Heinzelin was
the first to consider this bone as a vestige of relevance to the history of mathematics. He assimilated
to a set of arithmetic and gave an arbitrary order to the different columns, the first (b), the second
(c) and the third (a) according to the notation of the diagram below.
Following his remarks, J. of Heinzelin admits that the "paleo-mathematicians" Ishango knew the
primes. More than a numbers game, bone Ishango seems to present itself as an encrypted document
using arithmetic and based on prime numbers and duplication. The Belgian physicist-engineer
Vladimir Pletser, ESA, proposed an alternative interpretation of the bone: he noticed that the
numbers in the center column can be obtained by adding the other two columns. He concluded that
the bones would have been the slide rule, on which was written the sum of certain numbers by
simply turning the bones. This assumption, though incomplete, has the advantage that the numbers
11, 13, 17 and 19 of the left column does not have to be considered of prime numbers and just give
credit to a count in base 6, 10 , 12 and 60.
In the 1970s, science journalist Alexander Marshack examined the bone under a microscope. He
noted, as did John Heinzelin, that the sum of all the numbers for the 60 gave either of the columns
(a) and (c), and 48 to the column (b). These considerations led him to suggest that bone Ishango be
the oldest known lunar calendar. Indeed 60 is approximately the number of days between moons
and 48 may represent a moon and a half. Claudia Zaslavsky suggested that this could indicate that
the creator of the object was a woman, according to the lunar phases in comparison to the menstrual
cycle.
Recently, astrophysicist John Paul Mbelek brought new observations: The sum of all the three
columns of numbers extreme is equal to 60 (10 + 20 + 30 = 60). The amount of numbers in column
(b) is equal to the sum of the numbers of columns (a) and (c) or 8 (for one side) and 4 + 4 = 8 (the
other face); there is a greater than the one obtained by adding or subtracting the amount of numbers
appearing in a column to the total sum of the column pattern. There is a symmetry about the center
through the number 17 and number 10. He noted that indeed in column (c) extreme (9 = 10 -1, 11 =
10 + 1) and the means (19 = 20 to 1, 21 = 20 + 1)
The series of numbers 20, 6, 18, 6, 20, 8 would think a calculation bases 10, 12, 6 or 60 The second
stick Ishango therefore seems to confirm the thesis count in these databases and seems to rule out
thesis of the lunar calendar. Olivier Keller, in an article criticizing the temptations of overinterpreting the archaeological traces in the history of mathématiques4, describes the interpretations
of Heinzelin of "fantasies" and says the grouping of Alexander Marshack "seems very forced or
trafficked."
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The most interesting, of a large number of tools discovered in 1960 at Ishango, is a bone tool handle
called the Ishango Bone (now located on the 19th floor of the Royal Institute for Natural Sciences
of Belgium in Brussels, and can only be seen on special demand). At one end of the Ishango Bone
is a piece of quartz for writing, and the bone has a series of notches carved in groups (shown
below). It was first thought these notches were some kind of tally marks as found to record counts
all over the world. However, the Ishango bone appears to be much more than a simple tally. The
markings on rows (a) and (b) each add to 60. Row (b) contains the prime numbers between 10 and
20. Row (a) is quite consistent with a numeration system based on 10, since the notches are grouped
as 20 + 1, 20 - 1, 10 + 1, and 10 - 1. Finally, row (c) seems to illustrate for the method of
duplication (multiplication by 2) used more recently in Egyptian multiplication. Recent studies with
microscopes illustrate more markings and it is now understood the bone is also a lunar phase
counter. Who but a woman keeping track of her cycles would need a lunar calendar? Were women
our first mathematicians?
3. Central column
Some believe that the three columns grouped notches imply that the implement was used to build a
system of numeration. Central column begins with three positions and then doubling in six notches.
The process is repeated for the number 4 doubles in 8 notches, and for the number 10 is being
halved to 5 notches. These numbers can not be purely random and suggests how to understand the
principle of multiplication and division by two. The bone may therefore be used as a counter tool
for simple mathematical procedure.
In addition, the numbers of both columns (left and right) are odd numbers (9, 11, 13, 17, 19 and 21).
The numbers in the left column are all the prime numbers between 10 and 20 (which form a first
quadruplet), and the right column is made up of 10 + 1, 10 - 1, 20 + 1 and 20 - 1 numbers on each
of the column 60 are gathered at the gathering center column of numbers is up to 48.
In the book How Mathematics Happened: The First 50,000 Years, Peter Rudman argues that the
development of the concept of prime numbers could only have come after the concept of division,
dating from 10,000 BC. Hr., With primes. He also writes that "no attempt has been made to explain
why the correlation should submit multiples of two, prime numbers between 10 and 20, and some
numbers that are almost multiples of 10" Development of mathematics as a knowledge base
transmitted across generations in the first era of civilizations is strictly linked to its concrete
applications: trade, crop management, measurement of areas, predicting astronomical events, and
sometimes religious rituals. These needs led to the division of the branches of mathematics that
deals with the study of quantity, structure and space.
Since the man was able to use and understand abstract concepts, but also due to the development of
human relationships and intertribal and, not least, the first writing systems (notes written on cave
walls in the form of images expressing both experiences in the real realm, but in the dream and
increasingly more in the realm of ideas), the need for "number". We know that nNumber is one of
the simplest abstract because a number can not be revealed by a material object; there are only
conventional signs expressing it. Trade relations were developed with the evolution of the human
spirit; At the same time, the number began to be increasingly more present in people's lives and,
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ultimately, indispensable a human existence as we began to realize that mankind 5,000 years ago,
when the first traces date back to states that occurred in the world.
It seems, however, that most of the mathematical knowledge of the ancient world of Mesopotamia
started in the flourishing culture of the region between the rivers Euphrates and Tigris (territory
which today is Iraq) as shown preserved clay tablets till now. Mesopotamian numeration system
was designed under 60 and under 10 The under 60 started from the fact that it could include the
phalanges of the hand, using the index finger (5X12 = 60). What Mesopotamians lacked their
counting system was that they had no symbol for zero. Zero was invented in India later, but it seems
that the Maya used it a hundred years before the Indians, but it has not spread into other cultures at
that time.
Mathematicians of Babylon - the city best known in Mesopotamia - mastered logic of linear
equations and quadratic polynomial, creating algebra as a science. Problems with determining areas
and volumes, in geometry, were studied also in the same period, and also at that time is calculated
and the value of π (pi), with great exactitate.
Base Babylonian and Greek mathematics was submitted that begin intensive study of this science,
since the early 450 BC "Zeno's paradox" from Elea opens in a mathematical methods used today "reduction to the absurd" (reductio ad absurdum). A more precise formulation of these concepts led
to the discovery that rational numbers were not sufficient to measure all lengths, so it is theorized
irrational numbers. Conic sections of Apollonius formulated theory will lead to the development of
pure mathematics and trigonometry. Plane geometry theorems, which the Greeks attributed to
Thales them, including Thales's theorem (an angle inscribed in a semicircle is a right angle) and the
Mesopotamians were known.
In China, from the first century AD, preserved manuscript "The nine chapters on the mathematical
art", which includes methods of arithmetic, fractions, radicals, calculating volumes etc.
Mathematics flourished in Islamic countries, Iran and Syria, especially. Since the eleventh century,
Adelard of Bath, an English Benedictine priest will bring Europe Greek integrated the Islamic
science, testifying that the most important thing he learned while he was in Arab countries was to be
guided reason. Also he is the one who translates into English the work of Euclid (Greek
mathematician of antiquity, one of the founders of mathematics as a science), entitled "Geometry".
Mathematical sciences modern era has seen a tremendous growth, impossible to grasp in a
presentation, be it even just statistics or analogue. Mathematics applications have expanded in all
areas. By calculation (later confirmed by reality) have discovered new planets, explained the origin
of the solar system were based principles of electricity, of magnetism, fluid mechanics, strength of
materials, etc. Computer science, applied mathematics, is an area of exploration that, at least at the
moment, seems inepuizabila.Ramurile mathematics
Who thinks a mathematics you closer to the contemporary era should think about that before you
write, man has learned (forced by the reality of life) to count as, for example, Napier, Briggs and
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others have introduced the concept of logarithms about 400 years ago, and they were used for a
period of 350 years, the main tool in arithmetic calculations, which save time and without elaborate
and required calculations could not never be made.
At one time the world changed suddenly appeared Pocket PC, logarithms remained only an
important mathematical function and their role in the calculation was lost. It is a challenge to
imagine at present, the future of mathematics. Theoretically, it would seem that all important
aspects of this science have been discovered. Mathematics applications open road but increasingly
wider. Pocket computer - we ask - who / what will replace? Anyone could say it is a question with
obvious answer ("It's irreplaceable!), But Napier (inventor of logarithms) formulated the basic
concepts of mechanical computer in the same period logarithms and had to pass about five centuries
until technology has found an application.
The basic ideas necessary replacement computer pocket with anything more powerful or
unexpected are certainly around us.
4. Conclusions and sugestions
It also emerged operations: addition, subtraction, multiplication, and finally division, which has
problems of learned men to the Renaissance, when it developed the modern method of sharing
called Shah method, since it was inspired by some moves on the chessboard.
The XXI century witnessed a mathematics majors, the birth and development of many new
branches such as spectral theory, algebraic topology and algebraic geometry. Computer had a strong
impact on research. On the one hand, facilitated communication between scientists and discoveries
spread, on the other hand, gave a very powerful tool for testing theories. They noted several current
trends in mathematics that has grown ever larger, computers are becoming increasingly important
and advanced, extend the applications of mathematics in Bioinformatics and the number of
scientific papers is a real expansion.
The importance of mathematics comes from its very definition, it is a science that deals with the
study of abstract patterns and structures, appealing to logical analysis, the inference and calculation.
When these patterns are found in many different areas of reality, science and technology, they can
be used to explain and control situations and natural events. Otherwise, separated from reality as
mathematics would remain sterile, and poet of the "ivory tower."
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Abstract:
The public opinion has always existed, but its echo and influence has been increased and amplified
by the tools of mass communication. The latter have extended the field of their activities from a
space and time perspective, by playing a basic role in the development of democracy.
The purpose of our research is to emphasize the fact that the role of media, that is, radio, television,
press and internet is essential to the creation and amplification of the public opinion. The use,
misuse and deformation this media imposes on words, image or sound plays a key role in the
crystallization of the public opinion. To dwell on this influence and explain it in practice, we have
brought forth a survey conducted with the faculty students, the youngest users of these media.
Keywords: media, communications, public opinion, influence.
1. Introduction
Taking into consideration the human social character, it is clear that public opinion has always
existed, though in smaller scales, but today, this opinion has a more significant influence in each
individual’s way of thinking and acting, it influences the elections, the decisions of Government and
Parliament, etc.
2. What was the public opinion like in the past?
There is evidence of the existence of a “public opinion” even in different documents. During its
exodus from Egypt, the Jewish people often raised their voices and protested against Moses; ancient
Athena people gathered in “Agora” to discuss and decide on the banishment of people from the
polis, by writing the names in a clay slab; the protests of Roman plebeians influenced quite often
the government orientation.
The three above examples are clear demonstration, sometimes dramatic as well, of the public
opinion which could influence on the issue solution; however, even in the past there used to exist
and act an “underground” public opinion, which was created in an unconscious way.
This was named as the “genesis” or the root, source by many modern researchers. This
“underground” public opinion is a consolidated system of ideas, behaviours, myths, common
values, styles and living patterns.
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It happens often that the ideal and practical choices of people are not due to rational and mature
actions, but are due to national habits, of rooted customs and archaic imitations of what “people
think and do”.
In the VII century, the English philosopher J. Locke distinguished three types of law: that of God,
of State and that of public opinion (which often killed more than the other two). Not by chance,
many centuries ago, Dante Allighieriput a stigma on the people comfort, by comparing them to
sheep and saying “they follow one another”.

In modern times, discussion on public opinion is met with an increasing cultural interest, which is
presented as a clear expression of the will of medium-large groups, which provide their opinion on
issues of art, politics, and economy. The increase in the number of graduates, the replacement of
absolute monarchy by parliamentary democratic systems, the creation of many political parties has
displaced the public opinion more and more near to the politics, and, in the meantime, it has
encouraged research on the education of people and the role it plays on their lives and in the
development of social changes.
2.1 Public opinion nowadays
In its real meaning, public opinion is not a judgment based on deep knowledge, but a superficial
evaluation, that is linked to people direct experiences and their mood. “Opinions” are not so strong
and changeable convictions; when they change to rooted and long-term convictions, they become
“beliefs”, that is, constant mental organization, coherent behaviour.
Firstly, opinions are formed from individual character and experience, from his mood and today,
more than in the past, they are conditioned from the social context, from “hidden imposers”,
especially from media. The opinion has slowly turned into “public”, from the interaction of mass
communication tools (newspaper, magazines, radio, television, internet) with trade unions, political,
cultural and religious organizations. This has encouraged researchers to speak about a mass process,
for a “civilization of the masses”.

The opinion is considered public, for it is common for the members of important societies, where
this opinion is an ideal and practical point of reference, but also in practice where different interests,
passions and values compete. Public opinion is able to condition the production and sales of
material goods, human way of thinking and behaving. But it is subject of different researches and
becomes significantly important when it deals with politics.

Public opinion is understood as a collective expression of judgments and behaviours, therefore, it is
not simply an indifferent “point of view”, but it implicates an unanimous will, which is still not
important from a juridical viewpoint, but it might be through political or administrative elections or
even via opinion polls. A very good example of the power of public opinion is that of the US
President, George W. Bush, who decided to overpower through the army the dominance of Saddam
Hussein, depending on the public opinion polls, on media and other sources, choosing to apply an
46

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

aggressive external policy. He would not have attacked the Iranian army if he would not be
supported by the public opinion.
In the past century, most of the US Presidents have entirely relied on the public opinion. It should
be highlighted that from many years opinion polls have multiplied, being political related, or
“ethic” issues, such as: euthanasia, family, artificial insemination, cloning, etc. When the
“champion” of people interviewed is honest in their replies and when the polls are economically
and politically independent, the results of this surveys are useful, although not entirely reliable.
When these polls are not independent and they serve different economic, political or cultural
interests, they are not reliable at all and they express a deformed reality.
2.2 Public opinion throughout centuries
Public opinion has always existed, thanks to the open social nature of people. In the far past, this
opinion was formed and transformed within the patriarchal family, within the tribe, within the
village or the polis, that is, within the narrow space borders. Verbal broadcast of public opinion
(“tradition”) further extended space borders, for the ideas of past generations were used again in
centuries from new generations. That is why even today people are convinced that proverbs
contain and transmit the wisdom of people that is the past public opinion. When writing was
discovered, verbal tradition was accompanied by the written one, which, at first, was the privilege
of a few, which influenced the rest of people not only culturally, but also religiously. With the
invention of printing houses and the spread of schools, the space and time borders of the public
opinion were further enlarged.
The education of all the people, the wide spread of daily and periodical newspapers, the increasing
presence of radio and television, the increasing use of internet, have made it a crucial relationship
that between public opinion and media. From the presence and development of the latter, society
has passed from the tribal public opinion to global public opinion, from a small antique place to a
virtual global place.
3. Public opinion and media, today
The fact that many countries have now turned into potential media consumers, which lately have
become multiple and various (take into consideration newspapers and magazines which “invade the
libraries”) is in itself a positive phenomenon. Everyone has the possibility to receive a pluralist
information, because the communication system is like that and profit more “cultural benefits”.
Each one of us can choose and evaluate in which of the open “windows” to the world he would like
to gaze from.
All this is valid in theory, but practically the question arises: is media a tool for the shaping of the
public opinion, does this opinion represent the whole people? It is almost the same question as the
one many historians ask themselves: the development of human events depend on the choices done
from the majority or from the decisions of the minority, up to “leaders”: dictators, generals,
capitalists or new politicians? In other words, the question is whether public opinion is born,
evolved and spread from the “lower class” or is violently and unduly imposed by the “higher
class”?
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According to JurgensHabermas, public opinion cannot be considered as public, for it lacks the
freedom of forming, a lack which is due to the deforming influence played by the media. Its critical
capacity is limited, because it is not leaded by reason, but politics, ideology and interests of social
groups, economical, cultural and political ones. It is the “opinion of the mob” the one that has
replaced the “public opinion”, it is quantity more preferred than quality, it the emotional stand the
one that dominated rational judgment. This is made clear especially in advertisements that flood the
media and which are the “financial food” of the latter. Advertisements make us feel that we need
something that is excessive, make us feel that a good car is needed only because a beautiful girl or a
handsome man presents it: in other words, media transform desires as just, and push us towards
consummation and conformism by creating the illusion that we have the freedom to choose.
It happens often that public spaces, in the level of public understanding, are identifies with
television studios where journalists not always “independent”, politicians, celebrities, experts or
simply dancers, “violently” discuss about “public” issues, showing no respect for one another, and
with no rational and unbiased reasoning. And all this talk happens in a studio, filled with a public
and is not representative at all, whereas another public, that at home, which is representative, cannot
participate. Therefore, this television area remains for a long time the most privileged place in the
forming of the public opinion.
In today’s mass society, the process of public opinion forming does not happen consciously, but
there comes the need for an “opinion leadership”, which selects some topics or issues that belong to
the majority of the society, and later promotes them and organize public debates on them.
Therefore, it is needed a representative, whether it is an individual, group or organization, which
takes over the progress of public opinion forming. This role is often played by television hosts, such
as Bruno Vespa, Maurizio Costanzo, Giuliano Ferrara in Italy, orBlendiFevziuorSokolBalla etc. in
Albania.Consequently, opinions on media are multiple and different, but I could choose only two
for an evaluating balance. One of them is that of Niklas Luhmann:

“We know media that much as not to trust them. We defend by doubting them on
manipulation, which does not cause significant consequences, because the wisdom coming from the
media is consciously terminated in a self-enforcing process. All our knowledge aredubious, but,
despite this, we need to be based and contact them”.(Luhmann, 1978)
Another opinion comes from JurgensHabermas:
“A public opinion is easily created if it comes from a rational discussion done by different
streams of public opinion, which confront one another and not by emotions, vague ideas or
opinions that are enforced to get a national character, such as those shared by the media. Because
of this, we need to be convinced that today the affirmation of the public opinion is more
difficult”.(Habermas, 1974)

Public opinion is spread and powered even more with the spread of culture and education. It has
also become the subject of research for its close relation to democracy, that is a political regime
even more present in our lives and that is mainly based on public opinion.

48

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

3.1 Relationship between media and public opinion in postmodern society
The opinion of many researchers and experts is that this binomial is the essence of political and
social processes which characterize our daily life.
“In a society, every member belongs to two communication networks: individual (personal
relationship) and institutional network as he is a media consumer. The discussion on media and
public opinion is often done separately, as if dealing with two systems with parallel meanings. In
reality, public opinion cannot be treated separated from media” (Lazar, 1995: 4)

In order to understand properly the role and function of the media in our society, we need to
discover the origin of modern society and highlight the historical-social relation that exists between
the creation of mass media communication tools, creation of public opinion and the theory of
democracy. Every one of them could not be studied and understood if we do not consider it in
relation to the others. German researcher Habermasbrings forth the hypothesis that to explain the
nature of modern society – a conglomeration of bourgeois revolution, evolution of capitalism,
democracy and evolution of press – it is necessary to explain the concept of public sphere.
Habermasaims to identify a new social space, which is ranked among civil society (where it
belongs) and State, in the framework of which civilians – new bourgeois, Illuminati intellectuals,
etc. – have the right to organize a public discussion, also to benefit the education of a collective
orientation and a “general will”, the right to reflect the process of decision-making and to control
power. Therefore, there cannot exist democracy without a public sphere, not have a rational
confrontation and benefit rights without a public space, which everyone can access.

Public opinion is able to put in practice, publicly practice and express the consequences of its
orientation. Another researcher, Thompson, in his description of media features claims that: “They
make possible the circulation in public of symbolic forms. The benefits of media industry are open
to everyone principally. The fact that everyone can access the media products makes the latter a
public benefit, in the meaning that they are good and open to the public.” (Thompson, 1998: 49-50)

In fact, media create the conditions that from one side there is created a speakers’ public, which is
able to represent its ideas and go beyond the created confrontation, shortening thus the time of
spreading knowledge and idea, political stands, speeding up the circulation of opinions; whereas, on
the other side, there is also created a reader public (or television audience), which are far from one
another from a space and time perspective, but through texts (printed pages of audiovisual
sequences), these borders are reduced enabling that for the first time everyone can access the public
sphere. From this point of view, the relation that exists between media and public opinion is an
essential one.
In order to check and verify this essential relationship, we presented our students the below question
that will lead us to the conclusions:
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4. Conclusions:
To be able to be coherent with the present and not remain simply theoretical, we decided to conduct
a survey2to see what the youth, the generation that follows and uses media thought about this issue.
The answer we did them was:

The role of media on public opinion is: (circle one of the alternatives)
a. Greatly significant
b. Significant
c. Medium
d. Not so significant
e. Insignificant

Answers:

Nr.of people

a. Greatly significant

27

b. Significant

92

c. Medium

74

d. Not so significant

7

e. Insignificant

0

1

For this survey, which was conducted in March 2009, we have interviewed 200 students of every grade of the Faculty
of Foreign Languages in the University of Tirana.
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Roli i mediave ne formimin e opinionit publik eshte:
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0

92
74
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7
a. Shume i
madh

b. I madh

%
c. Mesatar

d. I vogel

0
e. Shume i
vogel

As it can be seen from the results, the option with most of the answers isb(significant). Therefore,
from 200 students asked, 92 of them (or 46%) think that the media plays a significant role in the
forming of public education, whereas 74 of them (or 37%) think this role is of medium significance.
As media is the main source of information and the main tool of its circulation, of course, they play
a significant assistance in the public opinion. I share the same opinion that media plays a significant
role in the public opinion, because for a large public (referring to the majority of the Albanian
public) they are the only “window” to the outer world. With regards to the answera. (13.5%) and
answerd. (3.5%) I do not agree with any of them, for I acknowledge that the individual should have
some freedom not be entirely influenced from media, but I believe that the influence of the latter is
something more than just “not so significant”. As for e. (0%), it speaks for itself, or to say it better,
it stays mum.
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Abstract:
An important component of the approach that we have initiated is the study on employment and
labor relations in the European Union through the chapter " Employment Policy in the European
Union". The crystallization of the European efforts in the field of employment was due to social
policy crisis that has manifested especially in the mid- '90s, when unemployment reached over 10 %
in the European Union, with a significant impact on social policy. The modernization of the
economies and the manufacturing technology has led to the emergence of surplus labor which has
necessitated the development of new strategies to boost employment in the EU, the involvement of
local authorities in the creation of new jobs, but simultaneously with the establishment of a
financing instrument for this process: the European Social Fund, the issues presented throughout
this paper.
Keywords:The Employment Policy, Strategies of the European Union, the legitimate and economic
behaviour of company, social policy, disproof of unemployment

1. Introduction
The employment Policy U. E. is an integral part of the assembly of additional policies which
evolved continuously once with the models of socio-economic development. European Social Fund
is the first one that aims to provide support for the carrying out of the social and employment
strategy. European efforts Crystallisation in the field of employment attracts around three decisive
meeting heads of states and governments of the Member States: the Maastricht Treaty 1992, the
Treaty of Amsterdam 1997 and summit in Luxembourg in November 1997. The European
employment strategy has been outlined as a result of the crisis of the social which prevailed in
particular in mid ' 90s, when the level of unemployment had reached more than 10% at European
Union level, which generate a significant impact on social policy.
2. Developments in European strategy for employment
Economic reality reveals aspects of a social nature in the conditions in which it is intended to
materialize a methodology specific to the meanings of particular economic scope. It is about a
pragmatic approach in which are not obvious strategies for financing the financial activities,
strategies which, as a matter of fact, shall be geared as a function of the methodology applied in
economic environment (Barr, 1988: 133). In fact, as a result of significant transformations at the
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level of society, the financial analysis on the activities which fall within the banking system must
constitute the image of some performance management strategies.
The belief we had in mind was one through which methodological approach on the idea of
European strategy for employment exploits characteristic information of financial and banking
market oriented, in fact, toward the main actors of socio-economic environment. This situation
involves assumption of strategies for action at European Union level, based on requirements and
needs which can be found at social level (Bibere, 1999: 45). In this way, the features of social and
economic nature which reveals the idea for the development of European strategy for employment
send to assumption and fulfilment of fundamental objectives which have, in fact, at the European
level a significant size.
The behavior of society reveals a causal development in accordance with the phenomena of
economic nature (O’ Connor, 1973: 21). Legitimacy of this type of conduct is dependent upon the
manner in which economic reality is understood and explained by reference to strategies assumed
by social actors. In this respect, the developmentof individual and collective behaviors "forces" in
the new knowledge-based society to assuming an attitude resulting from the relationship prudence,
balance and economic performance. In other words, in this context, the process of understanding
and further elaboration of the reality cannot be separated from economic interpretations and
incurred strategies in respect of the conduct in which concepts of risk, prudent and performance
may be in conjunction with pragmatic level (Păun, 1999, 65).
A mid-term evaluation of European strategy for employment took place in the year 2000 and was
also aimed at a first estimate of the effectiveness of new concept, that of the new approaches. At the
end of the five-year period it has been decided to carry out a comprehensive evaluation of the
effectiveness. Final results of this assessment have been made available to the public in 2002 and
have been the basis of discussions on the future European strategy for employment. On the basis of
the available results from evaluation of the efficiency to the European Employment Strategy, in his
meeting at European level in Barcelona, the European Council concluded that the strategy and has
been effectively demonstrated . Still it was requested a strengthening of this strategy to develop
within the framework of the results obtained and to be given in full with the objectives set out in
Lisbon.
In this context it was pointed out three main objectives:
 Full employment in the elderly population of work
 Increase the quality and labor productivity
 Improving the quality of work is interdependent with progress in building a competitive,
knowledge-based and should be monitored through the combined efforts of all actors, a
potentated in particular through social dialog (Deacon, 1993: 23-43).
The concept of quality in the multidimensional work is one that is addressed to the particular
characteristics of the job as well as labor market in a broad sense. This concept includes intrinsic
quality of employment, skills, lifelong learning and career development, gender equality, health and
safety at work, flexibility and security, inclusion and access to the labor market, work organization
and a balance between work and private life, social dialog and worker involvement, diversity and
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elimination of discrimination, as well as overall performance of work. The increasing employment
rates must be carried out in close liaison with overall growth of labor productivity. Quality at work
can help to increase labor productivity, and the join between these two aspects should be evaluated
in maximum. This represents a specific challenge for social dialog.
 Strengthening of cohesion and social inclusion
Employment is vital for ensuring social inclusion. Employment policies should facilitate
participation in employment through: promoting access to quality employment for all persons
(women and men) fit to work, combating discrimination on the labor market, preventing
marginalization of persons on the labor market.
 Increasing adaptability of workers and firms by:
 Promote flexibility combined with security on the labor market;
 Facilitation of business development;
In respect of employment, the European Union and each Member State focuses on three
fundamental priorities of action (Zamfir, 1995: 65). Attracting and retaining as many people in the
labor market, increasing employment and the modernisation of social protection systems. At the
moment it is vital to reach the target of total employment and reducing unemployment and
inactivity, by an increase in supply and demand in the labor market. This purpose must be conjugate
with increase of the attractiveness of transfer and of that quality and productivity at work,
improving adaptability of workers and firms, increasing the volume investments in human capital
through education and vocational development. (Williams, 1995: 67).
The fixed objectives in Lisbon and following accepted objectives for education and training are
more valid than ever. They have been laid down by the Member States for themselves. Primary
responsibility for the implementation of the accepted objectives returns by the authorities
responsible for education and training in the Member States today and in the future. The increase in
investment in human capital by better education and training systems.
This priority of the Lisbon strategy includes: increase and improve the return on investment in
human resources and development, facilitating, absorption ICT and sustainable use of these
resources. Also, knowledge and innovation, bring the addition to the development of a strong
European industrial base.Changes in employment policy work at European level and
unemployment control
Unemployment is a contemporary phenomenon , affecting in proportions and with different effects
in all countries in the world. The phenomenon “unemployment” is the subject of some sustained
theoretical and practical concerns, with a view to its spring, of the causes that support it, but the
attention is concentrated, as a matter of priority, in the direction of establishing actions and
measures which may help to attenuate it. . Unemployment is an economic phenomenon that takes
birth of economic crises or recessions. Unemployment gap occurs between the supply and demand
on the employment market materialized in the impossibility of finding a job paid by persons
qualified for our job in question. On unemployment theme some representatives of classical school
and neo-classical headed, but with contrast Keynes (followed by his followers). The latest
Analyzes on unemployment are as numerous as far as contradictory. Therefore, the unemployment
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rate is a complex phenomenon, comprehensive, which includes in its scope economic aspects, in the
main, but also elements of social, political, mentally impaired, moral.
Unemployment is first of all, the loss of income, which directly affects the standard of living of
concerned persons. The phenomenon is not just about this, but to lose confidence in itself, erosion
relations with the community and the sense of alienation and exclusion from normal life, facts that
cause tension and threaten social stability. The unemployment phenomenon occurs unevenly across
countries, areas, time periods, and does not reach in equal measure all categories of age, sex,
professional qualification. . As a result, nor its consequences are not as difficult to be borne by all
categories of unemployed people. Ultimately, most of the times, young men and women, the
unemployment rate becomes a threat to relations between generations and sexes (unemployment
youthful and female), and the lengthening of the time increases risk of degradation professional
competence;e and the difficulties of reintegration. If unemployment consists in the disuse of a part
of the labor force employed, determining the cause is equivalent to its disclosure causes underemployment and development or the imbalance between the supply of, and demand for labor.
Unemployment explanation can be carried out in classical , keynesiei or neo -classical terms. In
classical analysis, a balance of the labor, the labor supply, with the application, shall be carried out
at a certain level of real wages that provides full use of the labor force, in purposes that all those
who want to work in real wages find a job.
Unemployment is only for those who want to get a job, but with a higher salary than that
established in the labor market. The classical Analysis accepts unemployment, but it's only on a
voluntary basis. It follows that in classic design, the unemployment rate has been caused real wages
rigidity decrease. The inacceptability of adjustment in bottom of real wages and the inability of
entrepreneurs to transfer wage increased loads on the selling prices claim voluntary unemployment.
In latest analyzes on unemployment, it is considered that voluntary unemployment would result
from the fact that a part of unemployed persons accept voluntary commitment to remain in this
situation for a shorter or longer periods of time. It was due to their willingness to have more
information about the places of employment that are being offered.
Considering insufficient information provided in the labor market, they prefer to examine
themselves all the opportunities on the basis of some calculations of type cost/benefit (the cost
being represented by no employment, and the advantage of a job better). It is considered, however,
that the high unemployment benefits for workers reduces cost suitability and maintains voluntary
unemployment. In what concerns, Keynes opinion, labor market balance may not be carried out in
accordance with the conditions laid down by traditional analysis. For Keynes, an under-employment
of the duration is not only possible, but also likely to happen, if the state does not intervene through
an active policy of support for the economy. In classic design is sufficient stiffness of the decrease
real wages to appear unemployment. Keynes detaches from classical analysis from several points of
view:
The analysis made by Keynes is based on workers' behavior in contemporary economy, which
negotiate nominal salary and not the real one: Facts of life shows us there's no doubt that the
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situations when workmen shall formulate their applications in terms of their nominal wage and not
the real one , far from being a mere possibility, constitute the rule (Keynes, 1970: 46).
Workers know the wage or salary with which they are paid, but they are no longer so clear on real
wages for the simple fact that the movement of prices of consumer goods they feel it less. This
situation, which may have seemed plausible in the time of Keynes, is no longer valid in decades
after the 1960s. Keynes estimated that a reduction in the nominal wages lead to a reduction in the
labor supply, workers think it too low. On the other hand, the effect of a reduction in real wages is
not sure. If a drop in real wages takes place as a result of a price increase, nominal wages are
constant, Keynes considers that this does not give rise to an automatic reduction in labor supply.
This phenomenon, as he says, tests the fact that the workers, as a rule, drag a reduction of nominal
wages, but shall bear a decrease in real wages. Therefore nominal wages are rigid in reducing, but
not as the real ones, and this is so that, reiterates Keynes, does not fall within his habit of workers to
reduce their work with each upward in the price of the goods entering their consumption. Against to
classical design, analysis made by Keynes rests on the reality that real wages are not proportional
to nominal, neither the nominal wage not changes in proportion to the level of prices. The two
forms of salary do not change parallel, whereas the factors that they determine movement are
different. If the classical analysis is carried out only for voluntary unemployment, because workers
ask for a real wage higher than that that established by labor market, it can be concluded that a
reduction in it increases the demand for labor.
Keynes claims, on the contrary, that salary declines do not favor increases in the workforce
attracted in activity, whereas nominal wage is independent of employment. What's more, the
workers claimed Keynes, should oppose to salary reduction, because they would reduce revenue
and, further, it would reflect on the demand for consumption, thereby causing a decline in all the
ways up to that level that would require a restriction of production and, after a small or big period of
time, a reduction in the rate of employment. Keynes recognizes that there is a type of
unemployment which he calls it "involuntary". He defined the involuntary unemployment:
Involuntary unemployment exists if, in the case of an increase in light, in relation to nominal wages,
in the price of the goods workers consume, both total offer labor willing to work at current nominal
wages, as well as total demand by workers at that salary would be higher than existing amount of
employment (Ibidem, 52). We notice that unemployment has close links with labor market,
understood as a component of the system of markets, comprising all the transactions relating to the
commitment, the use and the remuneration of employees. . In modern economy, labor market has
acquired a nation-wide development, as a result of decreases in the system considered as a part of
increasing of the labor force. The system of employment has been generalized once with the
passage to the organization employers' group of the economic activity and the development of laws
which guarantee freedom of movement of workers.
3. Labor market
Labor market is characterised by competitive roping of certain elements (which, with all the
restrictive limits, cannot be canceled) with some monopoly, oligopolistic monopsonistic actions
have become either from the employers, or the trade union organizations, which may be described
in a series of events which specific particularize and delimit the labor market to the other markets,
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so that one can talk about the existence of several labor markets. This is an expression of the
segmentation process emphasizing of the labor market. There are new criteria segmentation which
are strengthening the non-competitive character of the different categories of employees.
Variation in demand does not occur in equal shares and simultaneously in all of the branches. In
addition, there are products that have a higher consumption elasticity of employment, as are others
which react poorly on the consumption of work. Demand elasticity are distinguished from products
and from the point of view of practical operation with which a tender can adapt to changes in
consumer demand. If the companies cannot respond quickly to generate a demand for their
products, for a variety of reasons (lack of raw materials, energy, difficulty in designing new
products), the request will be less. On the other hand, labor market balance is performed when total
demand by each category of labor corresponds to wage offer for that category. But it does not
require full employment, full employment available. For this reason, one can talk about the balance
within the under conditions, i.e. the balance of supply and demand for work on categories of
employment, to existing wages, parallel to a certain sub – utility of labor resources.
4. Conclusions
Transactions that take place on the labor market concern only paid labor. Whereas the vast majority
of occupied population in countries with market developed economy work in wage system,
developments in the labor market have a major significance in making use of the most important
components of the state heritage-human-factor. Paid labor is represented by the workers who break
temporarily their power of self-employment, in exchange for wage. They have the status of salaried
workers who work in private enterprise, by the state or joint ventures, as well as in the capacity of
employees in the service of individuals and small groups of people, by applying secretary functions,
service, housekeepers or other personal services.
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Abstract:
Seen in its historical evolution, lexical innovation throughout the literary text illustrates through
numerous acts of language efforts to enrich our modern culture with new lexical expressive
elements. The ideas, imagination games has promotes terms and new words associations, proving,
in this way, multiple possibilities to combine metaphoric words available in language.
Understanding criterion without effort and the novelty must be accepted as a fundamental rule in
the literary text , and due to the fact that science and literary art are to meet in unusual
associations , constitute a basis and an incentive, at the same time, in the development and
modernization of Romanian literary language.
Keywords: neologism, modernization process, borrowing, Romanian literary language, functional
style, vocabulary.

1. Period of the years 1830 – 1860
Period of the years 1830 - 1860, also called the 1948s period, is marked by a very high penetration
rate loans, as this is a step which captures profound transformation and, in many cases,
contradictory, and through which the society passes, imitating, without limit, western models.
Cultural activity gets familiarized with a variety of theoretical directions, in particular as regards
spelling and vocabulary, which have resulted in further modernization of Romanian language. We
are talking about, in other words, to a period in which it develops the process of unification of the
rules, shall be debated upon matters relating to the evolution and growing literary language, its
vocabulary enriches with neologisms especially of Latin and of the languages 243.6 million dollars
invested, pointing at the same time, concrete ways their adaptability; begin to form scientific
terminologies for different fields of activity, and to create literary Romanian language styles. It is to
be noticed two essential aspects regarding the activity in this period: in the first place, Latin
orientation in the modernization of Romanian literary language and, secondly, the rationalist
orientation, in cultural activity.

An important role in literature and cultural activity will have I. Heliade Radulescu - who, through
its work with scientific character, shall formulate what Constantin Frincu would call the "philology
concrete program to create the modern literary language rules" (Frîncu, 2005: 167). Need for rules it
is apparent especially in the design Heliade about his language: "Language is the means by which
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we show our ideas and thoughts: that which knows and knows several things, of that language is
richer in words and more enjoyable" (Ţepelea; Bulgăr, 1973: 54).
Period between the years 1830 - 1860 has, in fact, a matter of importance and in connection with the
unification literary language, in the sense that it is now require a large part of the basic rules of over
dialects Romanian language literary today.
In one of his literary newspapers "courier of either sex", 2nd edition, currently working II, 18381840, Ion Heliade Radulescu divides Romanian vocabulary into two categories:
 “Major utility “ which are words inherited from Latin;
 "Of the second Thou art" are the loans, which have been placed in language after contact
with other peoples (Rădulescu, 1862: 60).

The second art is represented by words "luxury habits, the trades, the arts, the sciences, from those
who stood with them in their land I went to-day, after our banishment and the loose of the language
and the ancient art ". This assertion of the author appears in a letter to Negruzzi relating to
Romanian dialects. In fact, it may be considered that Romanian vocabulary can enrich by lead and
composition, understanding by lead, only derivation with suffixes setting, while by stitching
understood not only composing itself, but also derive with codes. During this period, it’s required
more and more loans from the languages 243.6 million dollars invested, and especially in roman
characters. Thus, we read in the magazine "Worksheet for the mind, heart and literature" as
"Paradise language only then we will remove a source alive you can enrich with words good and its
own the language way of existing , to join by the Latin, and will face twisted" (Gheţie; Seche, 279).

In Heliade Radulescu`s opinion, the loan must not be made at the beginning of the year, but "we
must only those what we need, and where it should be and how it must be". Loans are condemned at
random, direct from Greek language (cliros, enthuziasmos), French (potentially, occasion), Latin
(privilegium, punctum), Italian (sotieta, liberta). Once it is borrowed, the new words must be
adapted according to Romanian language particularities, as stresses linguist in grammar in 1828:
"verbs (=foreign words) must be shown in Romanian clothes and Romanian mask ahead of us".

If we take a look at on the whole grammar of I. H. Radulescu, we can see that it is a critical moment
in the evolution of literary language and the modernization written by entering Latin alphabet,
phonetic spelling through the recommendation, by the guideline language toward loans from Latin
and Romance languages, by setting up academies and the drawing up of data dictionaries. More
than that, it considers that it may be at risk of transmitting scientific knowledge and literature can
also be created in the Romanian language, which is capable of forming or to borrow and adapt their
words he needs, that all Romanians should also be subject to the same rules and grammatical rules
in the language spoken and written. The aim to join these dictionaries is to establish a uniform
language, for the Romanians in all provinces.
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Loans from other languages have constituted a problem in contradictory and duration for
dictionaries, denouncing many times, against them. Thus, in the "courier", Heliade Radulescu
considers that "any loaned to make is law from village to all foreign sayings instead that to comply
with after acquiring language ", warned his attention on the need for the adaptation of the terms
borrowed, "otherwise causes a large untidy in the language, for rift-is all that sort of thing, may in
the course of time to get silly as not to be able to implement the no rule determined; while our
language now he has let go of him and her mechanism” (Heliade-Rădulescu, 1973: 75-77). After
1840, however linguist` concern, for the loans will cease, heading toward a new direction, that's
why the Italian current.
Specific to this period is elements and a reaction against city's Neolog community which has
fostered the purism. Representatives of this trend showed an attitude of revulsion against loans
came in the Romanian language, considering that "language enrichment through loans is, in fact, a
decrease in richness of the means of expression for that, they argue, old words, most of the times
poly-semantics, would disappear” (Graur, 1937: 14). We are reminding here on Aron fist, a
supporter of "romanizarii neologismelor" came in the Romanian language, in both phonetic point of
view, as well as of the structure. It shall be declared for writing in roman characters, after phonetic
principle, which has been accepted and promoted in Titu secretary general as well as being a
supporter of application and to principle, according to which new words must be adjusted according
to the model and laws inherited components.

With regard to the process to supported by Latin people , Cristian Moroianu takes the view that this
way of adapting to the Romanian language has been accepted and promoted by scholars his era,
because, he said, "making a compromise between the Latin model grammar and the Romanian
Popular represents main premise of establishing rules of national literary language” (Moroianu,
2009: 177). With respect to the work of specialist advice, owned by scientific style, during this
period, who shall communicate the addition to the development and modernization literary
language, we should mention their first Explanatory Dictionary of the language, of the first
dictionary of synonyms, of attempts to encyclopedias, as well as of the first data neologism
dictionaries. One of the books that deals with scientific neologisms theme in the language is Its
vocabulary of foreign words in the Romanian language, a dictionary purist in fact, where the
author, I. H. Radulescu, proposes to select terms in foreign idea to Ask My in a negative direction.
More than that, he's trying to replace these terms foreigners with Romanian equivalent and where it
is not possible to transfer from Latin word necessary Romanian language.

Less often, he calls and the equivalent of 243.6 million dollars invested or languages the derivation
process in the formation of new words. In other work, Vocabulary of foreign words in the
Romanian language i.e. slavons, Hungarian, Turkish, German, Greek, etc., Heliade proposes to
establish number of items from the vocabulary foreign language. Thus, in Pre - preaching, the
author performed a classification in which the terms are divided into four categories: "words of
languages, some of them are after imitate nature, other after convention, inter alia by deduction and
to others, I may remain you tell them, by loaned to" (Eliade). In his opinion, the Romanian language
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would have no reason to borrow all sorts of foreign words, since it was his Latin heritage is
sufficient. On the other hand, "loans from other languages are but some "patches" which quote "real
face of language”.

Heliade`s idea to propose for all the words Romanian or foreign equivalent Latin appears in
conflict with the opinion presented in Wheel alignment, where it considers loans as necessary in the
development and modernization tongue. Their interest in the creation of a literary language and
imposing uniform rules for over dialect shall be strengthened by involving Romanian writers in
their literary creations. Their attitude, but also in respect of the neologism question in the language
is not one of the nominal value.

For example, the poetry of Al. Donici meet a vocabulary which lacks in neologisms almost entirely,
while the Cezar Bolliac we notice an excess in their use, according to this aspect, the writer giving
the impression that, sometimes, the phrase is composed in the spirit Romanian language and that it
is more than a cluster of neologism terms, without the need for a stand-alone unit and without a
misunderstood determined. I. Ion Budai-Deleanu, I. It Heliade Radulescu and Grigore Alexandrescu
used with tolerable ease neologisms entered recently in its language and adapted, the latter avoiding
element so archaic as well as popular in his writings, make any suggestions, most of the times, the
linguistic means used by their predecessors, namely to the facts of the language which they have
imposed definitive in the system. Sometimes, you see a certain difficulty to writers who want to
give up on loans Greek, among which Dinicu Golescu, C. Negruzzi, Ion Ghica or Gh. Asachi,
whose writings are characterized by a mixture of Greek and Romanian words.

2. Period of the years 1860 – 1880
Starting with the year 1860, there has been a definitive stage of the directions for the development
of Romanian literary language, and about the year 1880 things start to settle, the language varying
between toward current appearance, although some conversions will occur and after this period.
There are carried out numerous translations of European culture, in particular from the culture
French and German, but also in other languages. At the grammatical level, we record fewer loans
that in the previous step, which are mostly in French, and its vocabulary is supplemented by
enriching semantics of words previously cooked.
Functional styles are beginning to take shape more clearly and to impose certain defining features in
carrying out the speech. The belletristic style is literature artistic style where stylistic registers has
multiple combinative possibilities, being to achieve expressiveness, items that are used for this
purpose being from the language of the old and popular. It was also now may be constituted
scientific style of the Romanian literary language. It is not, however, a definitive formation, but
only by the fact that they would start to form those special notes linguistic lexical and stylistic
individuality gives literary expression in different scientific fields. It should be noted that scientific
style tends almost exclusively toward city's Neolog Community loans, Romanian words older
increasingly being less accepted to name scientific and philosophical concepts. Due to the fact that
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periodic publications and have increased the number and have diversified on certain specializations
(literary, political, cultural or scientific) there has been a clear delimitation of this editorial style, a
style that averages the subjectivity with objectivity, the city's Neolog community with popular ones.
His judicial-administrative style shall set up a terminology and its own syntactical patterns, as a
result of drawing up fundamental laws of 1859. Also scientific style, terminology specialty consists
in large part of Romance-neologisms. Thus, the market penetration and the neologisms
establishment in the language are beginning to become familiar with a period of selection and to
differentiate themselves on the basis of Romanian language literary styles, and, in the case of
literary, their use will differ depending on the subjects treated, as will be seen subsequently.
The fundamental goal of intellectuals is focused on the cultivation language, in this respect by
putting steps necessary for the composition of dictionaries and Romanian grammars, as well as to
lay down the detailed rules spelling of writing with Latin letters. More than that, by setting up of the
company "bring" and the magazine "literary calls" (1 March 1867), the culture will fight to defend
the Romanian language to the Latin, etimological and purist excesses and will require "a current of
refining of artistic creation and the creation of a literary aesthetic literary language" (Clim: 273).
Some writers (M. Eminescu, I. L. Caragiale, Ion Creanga, Ioan along with Ioan Slavici), who are at
the beginning of his career will also involve in these approaches, both through their artwork, as well
as through critical suggestions considered inappropriate in the trends of literary language.
Thus, Mihai Eminescu shall express his point of view in respect of the question of loans, in an
article called Ancient words and synonymous neologisms, refusing so Latin trend, as well as the
purist one: "To receive in place of a Romanian one Latin words which mean to us not mental
disorders - to receive a synonym which, signifying same, mean, however something else, another
nuance of meaning, this means submitting to enrich, accomplish language. “An expression for many
meanings is a misery, more expressions for a meaning is childhood, more expressions but for many
meanings, although synonyms, is the real wealth of a language. And this wealth I recommend
especially to our innovators” (Eminescu, Bulgăr, 1970: 227). Also, the romantic poet was noted for
critical opinions with respect to the issues of language literary magazine "time", where he expressed
his anti-purist attitude, saying that "removing some words that has been in existence for centuries in
the language can lead to destruction language, but in no case to its modernization”. He was in favor
of reprinting old books and to capitalize words and expressions from the treasure of old language,
pressing the unit in time and space of the language in the regions inhabited by Romanians (Bulgăr,
1963: 27).

A thing that draws attention is the fact that neologisms have not been regarded the letters always as
a means of production and modernization of the language, but with suspicion and reluctance, so that
some writers and literary critics will express their discontent in their artwork, either by satire and
irony, either by an approximation of popular language, considering it, a true source of energy.
Vasile Alecsandri" college in and I. L. Caragiale satirizes and ironies incorrect or excessive use of
neologisms, I. Creanga leverages in the works to develop popular words, B. St. Delavrancea, I.
along with Ioan Slavici, G. Cosbuc put into circulation, also on many popular words, The
neologism catching it in places, or not at all. As a result, Sextil Puscariu finds that: "What
63

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

characterize our writers of the last century, especially in first decades, are the traditionalist spirit
and a diffidence of neologisms. Before receiving the word again, they were looking for in a deposit
grammatically equivalent inherited her words that are able to play, by different is to understand or
through new combinations, the idea would have to be expressed. By this adaptation of old language
to new demands of life, through this active formation and continual of the material, he has begun to
normal, followed usually by the languages with long tradition and with a gradual development
(Puşcariu, 1940: 378).
Also, in spite of this attitude in front of the word shyly again, we consider particularly important
direction promoted by some writers of his era with regard to problematic neologisms and its use in
their artistic creations, steering that has contributed in a way amazingly to the development and
stability modern Romanian language literary.

A critical moment in the evolution and modernization literary of language occupies Vasile
Alecsandri`s work. Before it appeared in literature, I was not only foreign imitations and
improvisations, the language was not fully formed, the rules were not accepted by all, original
creations were missing, and moreover, the language was full of Greek words and turkey words, on
the one hand, and invaded by city's Neolog community elements, on the other hand. We meet, it is
also true that his literary texts in a three-dimensional cluster of foreign words and phrases, phonetic
unsuitable and morphologically neologisms, but, in spite of this fact, the artist knew how to
eliminate items belonging past and to promote new item. Of the variety of stylistic registers used in
his work, some of them he uses only with stylistic function, while the other he bases his own
creation. He is not to be declared an enemy of neologisms because he calls up to tell them to artistic
creation, but combat them when they should not prove to be in the spirit of language, considering
that their abuse would lead to alienation language.

An important contribution to the development and modernization is a literary language that Mihai
Eminescu has, this being one of those who will be able to lay the foundations for a unique language
in creation to literary critics. Unlike his predecessors, who borrowed everything without too much
discernment or which have used in their writings, excessively, popular items or city's Neolog
community, national poet Mihai Eminescu is trying to create a road their own as regards the
selection and the ability of the combination of the words. The poet always replaces words that are
not suitable, combines popular with neologisms, eliminate free expressiveness, and neologisms, in
his opinion, they are also their role, as long as they are used with the measure, helping to modernize
language and the Romanian culture. Presence or absence of neologisms from his poetic vocabulary
shall be checked on the basis of content or on the type of text. The poet considers that writers are
factors happening in development and improvement Romanian language literary, and, in particular,
of functional styles. Notice a preoccupation of the poet not only at the artistic style level, but also at
the level of the others styles (scientific, this editorial, even administrative), pauperized comments
critical of the most convincing, in connection with the aesthetics of the works.

64

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

Most neologisms during this period are within the scope of technical and scientific, some perfectly
adapted to the Romanian language, others showing phonetics and swinging shapes. Of course,
adaptation of neologisms remains still an unsolved problem, which proves that we need consistent
and uniform criteria in respect to new loans which went through in the language. In this respect,
Titu Maiorescu general will be the one who will be concerned about the problem of loans in the
language for a long time, being in favor of accepting rejecting some others. His position, however,
with regard to neologisms penetration in the language is one of restraint, sometimes even rejection
to the new terms.

In the “New direction in Romanian poetry and prose (1872)”, Maiorescu also expresses his concern
over abuse of neologisms which represented for him a real sickness literary. Same idea is also found
in the study “Against neologisms”, in 1881, where the author says that neologisms should not be
taken with so easily, especially, if they are not strictly necessary Romanian language: ' (etc.) we
need to talk in against those dispensable neologisms that slip through our writings without beating
too loudly to his eyes and language of disposal of us increasingly to the meaning they popular"
(Maiorescu, 1967: pp.142-143). Literary critic is of the opinion that neologisms are often
unnecessary and should be avoided when in the Romanian language equivalents there is necessary
for them and is opposed to those who are not strictly necessary. Being a defender of national
culture, the debt is to keep unaltered popular roots.

Accepting that the "new organization" and "new ideas" require “new words" Maiorescu general
makes a fault to neologisms in a part of the theory of empty forms and reaches a logical, rationalist
solution. He suggests, therefore, the introduction of neologisms only when it is absolutely necessary
and when this can be accomplished with the measure and he reacts against those introduced, of
course, for convenience, by the translators. There are accepted in particular, those neologisms
which bring "shades of new ideas", clarity, an increase in expressiveness and which are useful for
"true reproduction of the concept", specifies Doina David (David, 1980: 37). In her opinion, the
neologism would be necessary when it expresses a new concept, a new idea, and then when there is
no equivalent in the language which is able to play this concept, Romanian people will consider an
appropriate language to communication needs of a firm in an evolving economic efficiency, but, at
the same time, for the one who uses and to the extent that it limits the number of words that it needs
to know, specifying, in this way, by assimilation of certain elements and linguistic assimilation of
notions or new concepts.

Acceptance or rejection of terms we touched in the Romanian language involves several factors.
"On the one hand, favorable cultural context public acceptability may be a criterion by which a
word to be integrated into the language. On the other hand, a factor much more relevant is
lexicographer’s involvement in entering a new term in dictionaries and suggesting how by which it
can be used properly in a language" (Clim: 296).
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3. Period of the years 1880 – 1960
About the year 1880 we are talking about a literary language unit, with over dialects rules fairly
well defined, but also on a modern language, referring us to all its compartments. We have a literary
language enriched in all respects, with the basic principles of evolution well established.
Conversions of the tongue will also take place after this period, of course it was a large-scale, in
order to reach today's fashionable look.

If until now main purpose was to create the means of expression necessary for the construction of a
modern crops, now it would have to be to maintain and, last but not least, to become consummate
and tended unitary character of literary language. We are talking about a conclusion by large scale,
the process of linguistic unification and modernization of literary language, but is still far from
being fully constituted.

If until now Romanian language knew the neologisms entering the origin Latin and Romance-in-a
considerable number, but also a tendency for the elimination of the words of other origins than
Latin, era 1990s 1880 - 1900 will revolt against neologisms and will try to limit its penetration in
the language, also promoting indigenous, traditional words. After 1900, however, the Romanian
language literature is, again, bathed with neologisms, this time of French origin, in spite of all
efforts and recommendations made in order to avoid this. Period of the years 1880 - May 1900 is
called "step of decantation’s and selections', i.e. 'outs r sharper between what is viable and what is
lapse, between real needs of the tongue and what was only imagined or assumed that it would be
necessary", and that after 1900" stabilizations step” (Oprea; Nagy, 2002: 109-111).

There is a process for the selection of the elements of language, especially in the lexical field and,
as well as a mounting of those which are considered as valid. Even if loans know a period of
stagnation, the literary, scientific, and philosophical works know a time of flowering. This is due
to the fact that literary language had accumulated so far sufficient means to express its knowledge
in any field of activity. Cultural Products of all types take on a particular large-scale due to
numerous prints, but also due to a press very active. Also, many of the studies of analysis and
language norms are introduced, numerous grammars, consisting of specialists as well as: Alexandru
Philippide, Alexandru Lambrior, Heimann Tiktin and others, various manual and through courses
that implement literary language issue, but also of European values Romanian spelling it in a new
phase. Alexandru Lambrior argues that verbal form “sînt” comes from the Latin meaning “sunt”, so
that it is not justified by her grading are, of the same opinion and other specialists. With regard to
the process of modernization of the language literary, it occurs particularly at lexical and artistic
level, and, the lexical development is standing in connection with advances in material and spiritual
culture of the Romanian people, following the progress made in the West. Romanian language,
formed and almost entirely fixed, is no longer subject to such processes as the things that have
happened in earlier ages, consisting of the elements of unintended change language, but changes
only in order to express of new concepts and to achieve of artistic values.
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The expressive materialization of language reaches a peak during this period, by the activity of
great classics of literature and of other writers, their occurrence by putting out a variety of popular
and regional elements, but also city's Neolog community. Writers that Ion Creanga, I. L. Caragiale,
Ioan along with Ioan Slavici, George Cosbuc, Mihail Sadoveanu Book , Tudor Arghezi, Liviu
Rebreanu, Ion Barbu, Lucian Blaga and others creates a Romanian specific and artistic literature, by
whom life of the past, and the modern era and contemporary of the Romanian people come to
occupy a place in the fundamental universal literature . Scientists and culture men like B.
Petriceicu-Hasdeu, Titu Maiorescu, Constantin Dobrogeanu-Gherea, A.D. Xenopol, Nicolae Iorga,
A. Philippide, M. Dragomirescu, Garabet Ibrăileanu, Eugen Lovinescu, Sextil Puşcariu, Tudor
Vianu and others, shall formulate theories and points of view, which have made themselves known
abroad as Romanian scientific studies, as well as lives of the Romanian people in the past and
present, as well as knowledge of Romanian literary language. Significant contribution, have reached
to be known, were brought and in mathematics, in art and in positive science, by specialists. But
there are also cases when are created on Romanian land some of the specialized terms of science
and philosophy in particular, but shall not be imposed on international markets. Therefore, the
concern for standard literary language will be replaced gradually, with specific steps with a view to
the development and improvement of language in artistic creations.

We bring to question Garabet Ibraileanu`s attitude in his lectures, in respect to neologisms and, by
default, of the materialization literary Romanian language. So, considering neologisms problem in
the language, as well as the arrangements for enrichment of Romanian vocabulary, Ibraileanu
proposes a few tips on ways of enrichment of the tongue literary: "in the first place, by contribution
of all sub dialects from Romanian language in Dacia, secondly, by archaisms of language, and then
by neologisms and translation. This literary critic considers that the introduction of neologisms in
the Romanian language shall be accompanied by a statement of reasons even the nature language
that does not allow the composition or derivation alike German or Hungarian language: "to us this
is not possible, for the Romanian language is an analytical language” (Ibrăileanu, 1979: 119). In
another lecture dedicated to neologisms and stops on their role with a view to modernizing literary
language, claiming that such a nation's language reflex of status of civilization and of the culture of
that nation, the same are neologisms a reflex of civilization in the language” (Ibidem, 131).

With respect to the texts of literary epoch, it is important to note that we are in a time when a large
part of the French literature follows the French model, the French language influence dominating,
in fact, almost all of the areas of activity. Genuine regionalism combines with French expressions,
more items jargon, in literary works of Romanian writers. I. L.Caragiale`s work is the most
representative image as regards the entering of French loans in the middle of the 19th century.
French neologisms adaptation process and other origins is not completed, and difficulties of
imposing French words lead to alterations in correct shape. So, characters in Caragiale's play will
pronounce poblic, capabel, cremenal, etc., the writer spotting other deteriorations of the tongue of a
different nature, more complex, to which they have been subjected to foreign words in this period,
using French words in a satiric or ironic way: catindat, catrindala, levorver, ceferticat, etc., or as
67

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

products of popular etimology : intrigatoriu for questioning, vermult for Vermut, violence for
Violeta. In some cases, there are all sorts of confusion due to paronimic forms of words: "be you
pronounce with such illusions against me", "pardon my impression", or recourse is had to
tautology’s: "on the grounds that, on the grounds", etc.

The neologism acquisition by the Romanian language is the last but not the least, a matter of
culture. French influence excesses have triggered protests from the critics, and the writers in
particular, who spotted the danger of disposal language of popular its specificity, losing authenticity
and expressiveness. The period after 1900 is characterized by a functional diversification of
lifestyles in different registers according to author’s preference to capitalize significant features of
language material. Literary Romanian language reaches a level similar to that of European culture
language. Works to some writers of value is characterized by preference for some popular, regional
form, specific to the site of origin. . In the language continues to enter words, expressions of French,
German, Italian, English, Spanish, and even Russian origin, but without influencing profile form
and language which had received a final look at the end of the 19th century. In this respect, we
bring into question the contributions of poets as well as G. Cosbuc and O. Goga, who carry out their
artistic creation almost entirely on the basis popular language, avoiding archaisms and neologisms.
At Goga we can see a consistent concordance between content and form, but also a known
technique to mix in a properly way elements of popular invoice with those of a religious nature.

Elements of religious nature, but associated in a known and unexpected way with modernist
elements we meet at Gala Galaction. In the vocabulary prose of this writer we meet religious,
popular and neological terms fit in such a way as to make the texts gain value, originality and
expressiveness at the same time, and internal resources of the tongue get rich by overtones involved
and by variety of figures of style that occur through such associations: “Only top of the ladder, in
speculations spheres and theosophy only in the most hearts eminences, taken together, without,
however, that no one would ever suspect, dusk had contemporary tones and improved clarity - ideas
and states of soul - begotten strange fortune teller ring tones and yellower the clarities of RomanianCatholic souls of Christians beginners” (Galaction, 1960: 431). In the Romanian Writers Art, Tudor
Vianu, analyzing writers style, states expressive values on which the neologism in Gala Galaction`s
work gets, He said, as well as figures of style that he uses: “In intelectualization of his impression,
impression, the writer has been in use for many neological terms, which he assigns in fact, with
others borrowed from pure speech. And here staging the most striking feature of Gala Galaction
style, because not only use a wide usage of neologisms, but their alternate expressions collected
from the fund older and permanently in the language, rounds off their own appearance of your style,
in which we're dealing” (Vianu, 1941: 256). The language of Gala Galaction`s work knows a
record French influence, in fact confessed several times a writer, and as far as lexicon used by him,
we can located at the two extremes: tradition (by old, religious and popular forms of words) and
modernity (by stylistic assumptions, freedom syntax by means of the neologisms, some proved true
rarities lexical that Romanian language could hardly tolerate in a literary text: naufragiu
omnilateral”, „la doi paşi de prăpastia suicidului”, „bruscherii şi intemperii pedagogice”, etc.
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expressions and phrases considered exaggerations and which are not in accordance with the
requirements imposed by literary language).

The neologisms problems has generated discussions not only as regards their phonetics and
morphological language adaptation to the system, but they were reported to the Stylistic role that
they would have had, reaching the conclusion that those words of popular, regional or archaic, old
origin do not always have the opportunity to express, only in part, the same shades which express
them new words, as neologisms. Some literary current, as is the case of symbolism, for example,
promote and encourage neologism usage , considering it a great way for artistic expression, for
musicality , for poetic vision which it proposes. As necessary, the neologism would prove to be in
poetry and prose with deeper and humorous ways. In this respect, G. Topirceanu is one of those for
which expressive force of his work that have as main support this lexical category, the neologism.
We mention the volumes: “Happy and Sad Ballads”, “Bitter Almonds” or “Original parodies”:
"This is a song that much/ I just wanted to make it you. / Nature repeats with harsh uproar. / this is a
song I listen to/ with her nose pressed against the window. /that the old clockwise with the music,
port/ Implicit concert in me./ It is a place in motion a private way spring/ and I sing past coarsened
dead/ in sparkle long sighs” (Autumn Fantasy) or…”At Night bright/ that a wave of perfume/ would
pounce house again./ month clear, of nothingness/ put on carpets/ brilliants of diamond/ and like a./
it concerns because you can't ecstasy/ your blouse loose/ and shoes satin/ beside cupboard." (Night
Vision).
As regards artistic language, this evolution will continue, diversifying through the contribution of
writers of fame, such as: M. like Sadoveanu, L. Rebreanu, C. Petrescu, H. P. Bengescu, M. Preda in prose, poetry elected, in particular, T. Arghezi, G. Bacovia, L. Blaga, I. Barbu, writers who
marked literary history in a great moment of importance. Using the experience of predecessors and
knowing very well Romanian language in all its aspects, of all ages, Mihail Sadoveanu Book will
operate with well-known concepts: content and form, reaching a consistent imaginable, realizing in
prose what Mihai Eminescu had actually done in poetry. Year 1940 will bring a massive
penetration of neologisms, on which administration reforms will use in the speech of his characters.

One of the Sadoveanu`s works in which we meet an extremely large number of neologisms is
called The Ghost Train, arising after 1930, where the author bears his heroes, people with school,
for the most part, through scholarly environments. We meet lexical neological elements such as:
abort, absent, calmness, supports, access, tuning, accumulate, shall adopt, admiration,
agglomeration, alternately, the ambulance, he said, apparently, aporta, an aptitude test, a political
truce, harmonize, arbitrarily, aversion, queerly, cataclysm, a catastrophe, celebrity, civilized,
communication, condescension, consciousness, contorted, convention, twitch, inference, deduction,
unbalance, solutioning, electoral, stylish, excited, the mystery, euphemism, explosion,
phantasmagoria, unusual, imagination, barely, audible, foray, inextricably linked, influential,
investigation, oppression, pneumonia, portfolio, sacrifice, speculator, transition, turpitude,
dramatically, the list can continue. A quite large number of neologisms, alongside regionalisms,
words popular and even most astounding archaisms, we find in L. Rebreanu`s work, assisting here
69

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

to a modern expression of literary lexica, even when analysis writer stops at rural or traditional
environments. Intellectuals who have received a specific education in schools which they have
followed, commonly used in speech city's Neolog community as well as their words: honor, work,
career, countess, civilization, defamation, ministry, to distort, vast majority, privileged, by spleen,
dances and proms epidemic , doing no politics, a pulse of life, body, cautious, the panel, a man and
much more.

We meet in Camil Petrescu`s work a wide variety of lexical categories, artistic processes, which are
used by the writer writer to the expression of ideas, but also to give a expressive form as much as
possible. For each interior analysis, for every moment in carry out the action, the author found his
style according, the abundance of neologisms being imposed by the treated theme, on the problems
of work and intellectual condition of character. “"A big love is rather a process of autosuggestion…
It must be time and complicity for the training. You love because of mercy, of worship, of
tenderness, you love because you know this makes her happy, you repeat to yourself that is not
completely loyal to offend her, to cheat so much confidence. Psychology shows that they have a
tendency to stabilize the feelings repeated and that, maintained with willpower, go to a real
neurotic! Any love is like a monodeism, volunteer at the beginning, pathological after…” (Petrescu,
2009: 46).

A privileged place to develop and modernize Romanian vocabulary is held, without doubt, by
Hortensia Papadat Bengescu. She occurs in the Romanian literature at a time when the realism and
the observation literature had imposed to writers a certain vision of the character. In respect of the
lexicon used in her work, the Stylistic register prevailing is the one of the neologisms, most words
of expertise, these being misused by the writer with the boldness which given by the language and
the creator instinct that produces values in the spirit Romanian language:” In our serious lives of the
prince's Maxentiu, marriage to Ada brown Razu had brought a brief crisis of sensuality. Deathly
crisis look for his body so far economical of prudence and of poverty. His Health had always been
gentle, yet precautions which he takes had allowed him to believe he is only weakling mutant,
without taking his thought further. After six months of a marital regime but, on land weak, the
disease was prosperous. From a disguise copy, Maxentiu had become a specimen good to study in
respect to various devices ran of tuberculosis. This study is dealing with him eagerly" (Bengescu,
2008: 24). Modern Poetry in the interwar period constitutes a cornerstone in regard to the
development and modernization of artistic language.

In a tendency to revolutionize the language and to create always something new and unusual in
respect to its opera vocabulary, Tudor Arghezi has recourse to terms of all stylistic registers, the
old, religious, popular, familiar words, from jargon and from the scope neologisms today up to the
last hour, which he has used frequently in artistic creation. Not only poetry, but also Arghezi`s
prose full of numerous components city's Neolog community, especially French words, some kept
until today in Romanian vocabulary: “Sometimes you don't get to fall with the most fair and more
evidence of someone else`s opinions. The man has been able to succeed in being a disagreeable
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man and from the moment of this feeling, he may be accurate and checked and genius, I am no
longer interested in” (Arghezi: 79). An amazing capacity to assign words in ordinary reality
metaphoric values in unique contexts, depending on personal vision, deep and thoughtful look on
the world we can find in Lucian Blaga`s creation. In his poem lexicon meet a variety of stylistic
registers, most astounding archaisms, regionalisms (inorog, nanasa, ornic,-lal, unbelieving,
progadii, zgulesc, tintirim) and words from popular lexicon (ogre, kite, heaven, hell, diochi,
customs authorities) to words from mythology (Pan, Hades, Promoteu, Saturn) and terms religious
(bible, the church, candle, monk, cross, angel, religious service, words, prayer, Malicious, incense,
vespers). Category semantics the most well represented is, however, that of neologismelor, perhaps,
due to the design of modern artist (abyss, tensely, dogmatic, geometry, monade, runes, runic,
nimbus, cosmos, the scope, sublime).

Along with the Tudor Arghezi and Lucian Blaga, Ion Barbu creates a language artist Fresh, colorful
neologisms, of a great originality. What Barbu brings, in Romanian modern poetry is the
materialization of mathematically language, the poet-mathematician trying to carry out an aesthetics
product, either on the path of a verbal metaphor, either by the method of a mathematically code.
The poet can afford greater freedom of language and artistic technique, which provides his lyrics
particular traits hermetic: preference for the city's Neolog community, the creation of words ad-hoc
elements suppression of relation, or use abstract notion. We notice a combination of a language
easily archaic and very popular with one made up of neologisms, most words of his specialty, but
with a great power of expressiveness, the poet and managed a maximum concentration of the idea
through the creation of poetical phrases-symbol, tight semantic fields, but also by means of a game
sign – metaphors: “ Hypnotized by-deep clearly light/ bolt stretching over his head, he wants/
falling apart zenit and crazy drink/ through thousands of twigs contorted, opaline liqueur ." (tree)
or "Nadir latent! The poet stood up summation/ harps scariest parts vice versa flight you lose/ and
song tiring: hidden, such as only the sea, / jellyfish when walking under the bells green." (In the
clock, deducted…).

In the same inter-war period we are witnessing in the preparation and implementation of the new
spelling reform. In 1932 new academic rules with regard to the appearance of the Romanian
language spelling checker literary will impose, but not all men of that period will agree with the
principles promoted. In this respect, we bring into question Iorgu Iordan`s attitude, expressed in the
introduction to his grammar: “As it can be ascertained from the first another eye blink we have
adopted Romanian Academy spelling. And this, not only because that's what I've been asked for,
but also by the conviction that a unitary system checker, even scientifically mediocre, it is more
preferable, no matter how perfect they may be. The inability to reach a consensus on the issue
unanimous spelling is also a sign that we are still far away from the Western countries, where
despite circumstances often very least favorable (as in the case of France, for instance), the
appearance of written language does not differ in any way from an individual to another, anyone
who they are” (Iordan, 1937: 7).
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4. Period of the years 1960-1990
During this period there is an attempt to introduce a large number of terms and phraseological units
from Russian language to designate new social, political and administrative realities, as well as an
amendment to the words contents. More than that, the Romanian literary language has continued to
affirm the status of modern Romance-language, being able to assimilate lending of all types. With
regard to the evolution and the dynamism of the language from this period Th. Hristea said, "from
our point of view, on the basis of ample openings of texts and a careful determination of the first
certification, it might even lead to the conclusion that the rate of enrichment and diversification of
Romanian lexica and corpora shall be taken is, in recent decades, almost as fast as in the past
century, when Romanian language has begun to intensify and to modernize its vocabulary in all
areas of material and spiritual life" (Hristea, 1972: 182).

A similar idea we can see at the linguist Peter Zugun, who speaks about the dominant status of
neologism in scientific and technical terminology, considering that "neologity is the most important
language process for Romanian modern language” (Zugun, 163-164). He also claims that “ the
neologisms number is even higher than the number of words in traditional fund, and the number of
prepositional affixes explained through the implication of the foreign model is also greater than the
number prepositional affixes such (particularly the prefixes ) and the compound words made before
the neologisms process in Romanian language. These loans city's Neolog community," P. Zugun
ads, has caused "a crisis of communication between generations and between polar social layers, a
fact known from dramatic literature from that time and from the direct operations to the detriment to
the lexical loan.” (Ibidem, 164).

As regards functional styles, a prestigious development can be observed with scientific style,
through the creation of common terminology special enriched in a substantially way the Romanian
vocabulary, but also by the development of tradition, in particular dictionaries and various laws. In
literature, beginning with the generation 1960s, we have been witnessing at the poetic language
renewal by the power of a verbal metaphor and by the novelty poetical expression and vision and
promoted by Nichita Stanescu, the most representative of the neo – modernist period.
In his vocabulary we meet terms from all semantic spheres, and from the familiar one, and from the
popular or regional one to keep the character of authenticity, but also from the neological sphere,
the poet stating that he is, many times, but He revived: screams transparent, absurd letter, ghost
threatening, sound gloriously, sweet feeling, the gods of ivory, young lioness, love, rainbow cut in
two etc. There are, in his, artistic creation, whole verses in which neologisms gain stylistic value of
a great power: “The sun breaks the horizon in two. / His strength destroys his finals dungeons”.
Spears - blue, no return, / my eyes I shall throw, both of them. / to greet him happy and severe”.
In Nichita Stanescu`s poetry everything is possible under the report of imaging and language.
Everywhere there are words created by him, some by pure invention (tribulind, helf, ahov, up), by
derivation, or using the prefix ne- (nealbastru, nemare, nepiatra, of necuvinte).
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Beginning in the 1980s, Romanian literature knows start of a new era, both in terms of content, as
well as of the shape or of the phrase, and the texts modernist begin to be distributed by the card
reader, the representatives of the new generations have imposed significant changes, even radical as
regards literary discourse, and thus, a new literary current – postmodernism. There was need for a
change, of a refresh of literature and maybe due to the fact that the literary structures and narrative
techniques that existed until that time seemed to be already worn, incapable of expressing essential
truths. The Great obsession is now literary language with all its phonetic, morphological and
semantic implications that will promote and will require a new vocabulary, invaded by neologisms,
and a new syntax.

5. The period after 1990
The period after 1990 is the most recent stage of Romanian literary language, a step which is
continuing the vocabulary enrichment through loans acquisition in the language of international
culture. We are witnessing to interference between these and internal lexical creations. Literary
Romanian language will continue to excel so by publishing dictionaries and other works bills, as
well as through an intensification of literary creation, especially after 1990, when it starts to
produce a real explosion of the word, a free speech, an avalanche of loans, this time English words.
There is, therefore, an aware concern of writers and of scientists to modernize language, by laying
down procedures and by growing them.

A dynamic language vocabulary and corpora is the area in which it’s occurs the most frequent
changes and transformations of language frame. From this point of view, Elena Silvestru will claim:
"large ages transformation in the life of society, are large age transformation of the forms of
linguistic expression commonly used, especially on the vocabulary. The appearance and the
disappearance of the notions, the change of people`s attitude towards objects and actions, have as a
result the appearance and disappearance of the words, changing their meanings and their shapes.
Such epochs are ages of intense lexical creativity based on the existing fund and high openness
toward new sources of loan“ (Silvestru, 2008: 100).

The evolution of Romanian literary language remains an open problem on which it may intervene at
any time with certain transformations, if we have in view the fact that until today there is a
fluctuation in the use of certain forms, authorized by even the rule. These aspects have been
constituted in a constant concern for language researchers, which either draw attention to some
things considered false from the point of view to rule, either they suggested some directions toward
which Romanian lexicon must be oriented, especially as regards spelling and orthography of
neologisms through elements in the language. With respect to lexical innovations of this period,
Rodica Zafiu is trying to prove the actual stylistic diversity of Romanian language, a specific
phenomenon to other languages of culture. In her opinion, the diversity of actual stylistic Romanian
language is determined by three factors: "the extent of journalistic phenomenon, the diversification
types of texts and languages and entering of the colloquial orality in writing” (Zafiu, 2001: 10).

73

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

The process of globalization, as well as pace of movement of the words have facilitated and diverse
nature of texts and languages of contemporary Romanian language. Rodica Zafiu considers the
language data processing to be "technical language with the most spectacular ascension and with
the strongest impact on common language”. In fact, this type of language "offers an instructive
illustration of contemporary language change, in which phenomena such as word-formation,
changes in carriageways, the loan lexical and syntactical visible in computing, the interference of
records manifest, etc” (Ibidem, 86). In the last period we can see a concern becoming more intense
of language researchers, for the cultivation of language and expression, for its standardized
appearance, as well as for international character of current vocabulary development of Romanian
language. We are in an era in which Romanian language is strongly influenced by English
language. In a way "influence English is a linguistic international phenomenon (European and
global)” (Buzatu, 2007: 174). This aspect is felt in the Romanian language because, as Mioara
Avram states, "eastern European countries shall recover in a shorter interval certain shortcomings as
a result of up to 1989, with the result that or as shock language transition to be greater” (Avram,
1997: 8).

Considering all these aspects, we can say that Romanian language literary lexicon current tends to
be getting closer and closer to that of western Romance languages and languages of commonplaces,
in general, not only because of loans of the current state of the art, but also due to the fact that the
neologism begins to occupy an important place in Romanian language vocabulary literary, he
representing cultural expression of a moment of assimilation in his language. Many of neologisms
have been fixed in the language and because of semantic and stylistic bonds with which they came
in plus or they have created on the route.

Seen in its historical evolution, lexical innovation throughout the literary text illustrates through
numerous acts of language efforts to enrich our modern culture with new lexical expressive
elements. The ideas, imagination games has promotes terms and new words associations, proving,
in this way, multiple possibilities to combine metaphoric words available in language.
Understanding criterion without effort and the novelty must be accepted as a fundamental rule in
the literary text, and due to the fact that science and literary art are to meet in unusual associations,
constitute a basis and an incentive, at the same time, in the development and modernization of
Romanian literary language.

The usage of neologism, Sextil Puscariu considers is a “question of stylistic nature”. The
equivalences of popular language, some neologisms have managed to gain tones and due to
emotional, stylistic they have won on the way in the language. The writer who uses the literary
language will choose, in his work, the words that are the most appropriate to the context and to area
in which they are expressed.
Mircea Cartarescu is considered to be the most representative post-modern voice to open Romanian
culture unlimited prospects and somewhat yet unknown, of postmodernism. He knows how to use
74

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

stylistic registers, determining and distributing them according to his aesthetic design, to transpose
neologisms – a Stylistic register dominating almost all the universe of his creation, in a particular
combination, to explore poetic language and its unusual capabilities. The post-modern writer builds
himself a language and a meta-language composed by joining of terms in the various treaties,
dictionaries, encyclopedias, various studies specialty: psychology, use a psychotherapy session,
medicine, chemistry, physics, biology, informatics, literature, art, etc., to which shall be added the
figures of wealth and style of art, to which we will return during our research. We are witnessing,
therefore, to the creation of a new form of expression and a literary and artistic language with
everything cool, dominated by the city's Neolog community components.
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Abstract
In Albania, the teaching of Spanish language at schools dates back to 1979. It began for the first
time in the high school of foreign languages "Asim Vokshi", where only one language was taught as
a foreign language despite the fact that other languages such as English, Russian, French were
offered , too, and in 1979 German and Italian was also included. The introduction of Spanish
language in 1979 was inevitable due to the necessity of using Spanish manuals. It is a known fact
that Albania before the '90s was an isolated country with a communist regime and finding manuals
for learning Spanish language was fairly difficult. It was impossible to find or to select an adequate
manual as there was none. There was no market at all for Spanish books. You could not find
Spanish manuals neither in the National Library nor in other regional libraries. In such a situation
of total lack, the only source was the personal library of some Spanish people, Marxist- Leninist
ones, the first professors of Spanish language in Albania during the ‘70s and the ‘80s, who were
members of the Communist (M-L) Party of Spain and came to Albania to teach Spanish but also to
help the communist propaganda for the socialist model built in Albania. The purpose of our paper
besides presenting a brief history of Spanish language teaching in Albania is also to bring in focus
the examination of Spanish manuals used for more than 30 years, analyzing the manuals before and
after the '90s, and to see what was offered then and what is offered today when Spanish is taught
not only as a Foreign Language (E / LE), but also as a Content-Based Language.
Keywords: Curricula, Content-Based Language, E/LE, Albania.

1. Introduction
Learning a foreign language is closely related to the manuals of that language, as they are not only
important reference points for the teacher but also important for the lead actor in the teaching
process, the student, hence the choice of a manual is often difficult for the teacher, because a
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manual should not only meet all the parameters necessary to achieve the main objective, that is the
teaching of the language, but also to fulfill those specific criteria that are closely related to the
quality, long-term and adequate learning and that meet the needs of students and accomplishes the
following objectives:
1. Objectives of language education, after Balboni (Balboni, 1994: 32-34) such as:
• Culturization
• Socialization and auto- promotion
2. Glottodidactic objectives:
• Communicative competence
• Mathetic Competence ( Freddi 1970)
3. Glottomathetic objectives:
• Learning to learn
A current language manual should definitely refer to the Common European Framework of
Reference for Languages (CEFR), but being that this framework was created in 2002 certainly the
earliest manuals refer to the methods and approaches of that time, therefore the manner the manuals
treat the teaching of a foreign language is of great interest. Certainly the earliest manuals are no
longer in use, not only due to the new needs of the time and new optics which handle foreign
language teaching but also because the market offers the possibility of selecting the most
appropriate manual according to criteria already defined clearly by glottodidatic theory. Naturally,
the question arises why is it necessary to review the earliest manuals if they are no longer used? Of
course talking about disuse does not mean throwing them in the paper basket, as they were icons for
a number of generations and not only. A good teacher must know them in order to see the evolution
that has been done but also to get the best out of them. Without history there is no future, nonrecognition of the context and time in which they we used leaves room for their misinterpretation
and denigration.
2. Background on the teaching of the Spanish language in Albania
Spanish language branch was opened in 1979 and remained active for four generations. The number
of students counts a total of about 40 students. Currently a part of these students are professors in
the Department of Spanish Language, at the University of Tirana. It is worth mentioning that
Spanish, unlike other languages like Italian and German, which began being taught at the same
time, experienced an interruption for nearly 20 years in the university system. Spanish was closed in
1983, to be reopened again in 1990 at the high school of Foreign languages "Asim Vokshi". The
trajectory of Spanish in high school had its ups and downs, but always was in progress despite short
absences. From 1999 to 2009 Spanish is offered within the Bilingual package, with the Russian
language. Students were forced to study Spanish and Russian language at the same time, and this
was the policy pursued by the leading institutions of the time. They wanted to keep Russian
language alive and they coupled it with the Spanish language, which was more attractive among
young students. Today, Spanish and Russian are separated. Spanish is offered in a bilingual package
coupled with English.
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During an interview with one of the teachers of the high school, Nertila Buçpapaj, she provided data
for the current academic year 2014-2015.
"Spanish as a first language is taught 4 hours per week. 112 students learn it as a first language,
128 as a third language…"
As for its reintroduction at the university level, Spanish had to wait nearly two decades. Only in
2005, Spanish was introduced for the first time in the curriculum of the Faculty of Foreign
Languages, first as an elective subject, in all three levels A, B and C (FGJH, 2005). Later in the
academic year 2008- 2009 Spanish Studies were opened as a branch within the Department of
Italian Language. In February 2009, at a press conference in the University of Tirana, at the Rector's
Press Office, Spanish ambassador in Tirana, Manuel Montobio, announced the opening of the
Department of Spanish, initially with only two full-time professors and a Spanish lecturer of
AECID (Spanish Agency of International Cooperation for Development), Mario Garcia Moreno.
Further on, on 18 February 2009, with a decision of the Ministry of Education and Science of
Albania, the Spanish language was included in the list of elective exams for state graduation, but
since then, there is no concrete efforts to introduce Spanish as optional subject in the secondary and
high schools. To support the training of professors and to draft the Spanish curriculum, a project, in
collaboration with UIMP (Menedez Pelayo International University) was developed during the
period 2009- 2010. This project was implemented as a CAP project subsidized also by the AECID.
The academic year 2011- 2012 marks the opening of Master Studies in Spanish language, specialty:
Language and intercultural touristic communication. In 2013 the Department of Spanish was
transformed into the center of DELE exams (Diploma of Spanish language as a foreign language),
where the Spanish diploma is issued as per levels (A1, A2, B1, B2, C1 & C2) from the Cervantes
Institute. From 1998 to 2012 the DELE diplomas were first administered by the Hispanic- Albanian
Cultural Association Casa de España, but this association closed down nearly two years now and is
no longer active because of lack of funds.
Before the '90s only a single manual, named Español en directo and two books, were used, one of
literature and the other of history. These were photocopied books from the publishing house "8
November" and they were: Historia de la Literatura of the author Max Aub and History de España,
of Pierre Vilar. Today, after 6 years from the opening of the Hispanic Studies Department, the
Spanish curriculum is comparable to its European counterparts. The classes are delivered entirely in
Spanish language, namely: Literatura Española, Historia (Medieval, Modern and Contemporary
history), Tipologías Textuales, Morfología del español, Sintaxis, Escritura Academica, Theory de la
Literatura, Estilística and Lexicología. As for the third year, it continues with Literatura,
Civilización de América Latina, Tipología Textual, Historia de la Lengua, Lingüistica textual,
Didáctica de español, Glotodidáctica and Traducción del español en Inglés. 12-hour Spanish
language as an instrumental one are delivered during the first academic year. During the second and
third year, 19 to 26 hours are taught per week. During the current academic year 2014-2015, the
number of students studying Spanish as a first language totals 262 students, of whom 48 attend
master studies, which is the only branch opened. Moreover, there are around 80 students in total
studying Spanish as a second language over 5 consecutive years. Time and market require the
opening of another branch to train teachers of Spanish language because it would not be long that
Spanish will be introduced in the pre-university system.
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3. Some indicators to analyze the manuals
To analyze the manuals, the recognition of some parameters and criteria is really important
(Mezzadri, 2003: 94-108). It enables us to analyze the manuals.
These are:
• The use of graphics, presentation, colors, images, symbols etc. is important because it is
motivating, attractive and encourages the student (Gerard & Roigiers, 2000: 77-302)
• Target group
• Age
• Level
• What kind of course is it and the audience
• The method or approach referred
• If it is multimedia or not
• How is it structured
• Is it appropriate for age and psychology of the students
• If it develops all the four skills or puts special focus on specific skills
• What is the role of teachers and students
• Does the linguistic framework make the students reflect upon
• Pragmatic aspect of the language
• The cultural aspect of the language
• Are all language functions treated adequately
• What linguistic registers are used
• Is the methodology used a deductive one or an inductive one
• Are the general and specific objectives presented in the manual
• If it is equipped with supporting tools, tapes, CDs, DVDs
• If the student is encouraged to reflect on the language
• If the information presented is clear
• If there are methodologies and techniques used that enable the acquisition of information
from a number of diverse channels.
• If eight intelligences of Gardener are taken into account (Gardener, 2005)
• If is it respected and if it has a harmonious line through different phases of the didactic unit.
• If the language used is clear and understandable
• If the materials used are varied and authentic
• If the level of difficulty comes in a proportionate way respecting the principle of natural
order of Krashen inf + 1 (Rizzardi & Barsi, 2005: 378), under which the following new
information should be provided only when preliminary information supports it.
• If the activities presented are varied and different and if they encourage and motivate the
student etc.
By following these evaluation criteria and parameters we will try to point out our point of view on
some manuals used in our country, during and after the fall of the totalitarian dictatorship.
4.

Spanish manuals. Pros and cons

Reviewing the EL/E Spanish manuals used for teaching it as a foreign language, a detailed analysis
of the most used manuals before and after the ‘90s will be presented below with the purpose of
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highlighting their positive and negative aspects. The analyzed manuals are: Español en directo
(before the ‘90s), and those after the ‘90s are: Intercambio; Esespañol and Prisma.
The only manual used before the ‘90s was Español en directo, which was used in “Asim Vokshi”
high school from 1979 till 1986, for 12 hours per week. The rest of the teaching was filled by
reading and translating newspapers, and by organizing “free” discussion in class, if we can use this
term referring to that time. Below you will find the analytic table of the mentioned manuals, as well
as the respective comments according to the pattern (Gjinali, 2013). There are also other Spanish
manuals used but only for short periods so we decided not to include them in this article. Lately at
the high achool “Asim Vokshi”, the following manuals were introduced: Español lengua viva 1 by
Teresa Martín, Loreto Pérez, Javier Ramos of the Publishing House; Español lengua viva 2,
by Carmen Jorge, Teresa Martín; Español lengua viva 3, by Loreto Pérez, Javier Ramos of the
Publishing House Santillana Educación, S.L; Gramática básica del estudiante de español
by Rosario Alonso Raya, Alejandro Castañeda Castro, Pablo Martínez Gila, Lourdes Miquel López,
Jenaro Ortega Olivares, José Plácido Ruiz Campillo, Publishing House: Centro de investigaciones
y publicaciones de idiomas. S.L. But these manuals will be study target for the next research work.

Assessment 1

Manual
Author
Publishing house
Year
Target group
Level
Age
Component parts

Español en directo 1A, 1B
A. Sanchez, M. Rios, J. Dominguez
SGEL, S.A.
1981
Teenagers and adults
A1, A2
Over 15 years old
1. Student’s book
2. Exercise book
3. Teacher’s book
4. Complementary book dealing with supplementary exercises
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General panorama

Nature of text
Main objective
Originality

Selection of texts,
activities
and
determination
of
difficulty level
Method/ Approach
Methodology
Activities

Methodology
Internal & External
organization

Text presentation

5. 6 audio cassettes for each level
6. Slides for each lecture
7. The legend of icons is missing
8. The text of self-assessment and evaluation are missing
9. The dialogue transcripts are missing
10. The exercise key at the end of the book is missing
Referring to the title, the book aims to offer the Spanish language used
in general situations, spoken in daily communication. The book is old,
with very few photos and very few colors.
A text for general teaching of the Spanish language.
Teaching Spanish as a second foreign language at communication
level.
The cultural aspect is very poor. Real images are very rare and very
little informative. The situations used are very general and are not
closely related to the age or psychology of the students.
The manual uses mostly dialogues. There is no basic text. The
dialogues or activities used are scaled in their difficulty level as per
the students’ knowledge. The dialogues relate to daily life situation. In
some cases, the dialogues are based on role-play methodology, thus
rendering the teaching process more interesting.
Audio-lingual structural and situational
Deductive
Gives importance to the oral skill and to the communication in
specific daily situations to prepare the student for real life situation.
Gives importance to the grammar part. It has table’s grammatical
contents, so the student doesn’t have the possibility to reflect about the
grammatical structures, because everything is given.
Deductive. It is given as ready and the student does not have the
opportunity to reflect on the language and grammar.
1. The book cover does not provide sufficient information on the
type of the course. It lists the component parts of the book. It
gives brief information on the characteristics of the course and
its main objectives.
2. Objectives are not presented at the beginning of each unit.
3. It is easily distinguishable when the work focuses on the
lexicon, grammar or other communication activities.
4. There are no summarized grammar tables for each unit.
5. There is no legend of symbols.
6. Introduction is long, defining exactly the course objectives and
its component parts.
7. It is divided into didactic units.
8. It contains 20 didactic units
9. There is no teaching unit.
10. There are no self-assessment tests and not even conclusive ones
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per each unit.
11. There is no video activity.
12. There is no interactive CD-rom.
All didactic units begin with short dialogues. They are divided in
Didactic unit
several sequences. The dialogues and activities are placed in real and
concrete situations.
No proper texts are presented (literary texts, fragments from
newspapers or magazines etc.).
The grammatical aspect is treated. The grammar is given as ready.
Grammar
The vocabulary is adjusted to the situation dealt with in the dialogues.
Vocabulary-words
The words are used always in a given context and in short phrases.
Repetition
and The exercises are repetitive and of the same nature. There is no
summary
summary at the end of 3 or 4 units.
There are attempts to develop the four skills but primary importance is
4 skills
given to communication and pragmatics which affects and neglects
other skills. Writing is left only in terms of doing exercises, and there
are no topics to be developed.
Teaching strategies The text uses various channels of perception.
and styles
Language functions Only the interpersonal and regulatory-instrumental function is
displayed, the other functions are neglected.
Not presented.
New phenomena
Course teacher and The teacher at the focus of teaching process. The student participates
student
in the delivery of lesson but under the guidance of the teacher.
The book does not contain control tests at the end of the units. The
Evaluation
teacher decides himself the timing of test(s).

Conclusions: This linguistic text is not at all contemporary or multi- medial. It is based on the
audio- oral and audio-lingual and structural method; it has a set of constructed exercises. The
student is not in the centre of attention; the inductive method is missing. So, the student is not able
to reflect on the language. The cultural aspect and the graphics lack a lot.
Despite the numerous remarks and gaps, the mentioned manual has been the only book present in
the Tirana of the ‘80s, and it was considered as the “Bible” for many students. The only dictionary
existing at that time in the Library of the University of Tirana and the National Library was that of
Maria Moliner, Diccionario de uso del español, of the Publishing House: Gredos, 1983, made of
two volumes, and there were also some other books brought by the Spanish professors for personal
use. From the modern teacher’s perspective, the mentioned manual is ranked maybe the last in the
list of Spanish teaching manuals, but four Albanian generations have been educated with that
manual, and those generations compose a strong link in the Spanish teaching chain in Tirana.
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Assessment 2

Intercambio 1, 2
L. Miquel, N. Sans
Difusión
1992, 1993
Teenagers (supposed, it is not defined in the manual)
A1, A2
Over 15 years old (supposedly, it is not defined in the manual)
1. Student’s book
2. Exercise book
3. Teacher’s book
4. 4 audio cassettes for each level
5. Legend of icons
6. Dialogue transcripts are missing
7. The text of self-assessment and evaluation are missing
8. The exercise key at the end of the book is missing
9. CD video is missing
10. The vocabulary at the end of the book is missing
Although it is a manual of the ’90s, it contains photos, images and
General panorama
colors. It is attractive and stimulating.
A text for general teaching of the Spanish language
Nature of text
There is no preamble, defining clearly the objective of the manual, the
Main objective
age targeted and what method it is based on.
The cultural aspect is curetted very carefully. There are also real
Originality
images.
Selection of texts, The manuals or activities used are scaled in their difficulty level as per
activities
and the students’ knowledge. There is a variety of texts. There are
determination
of narrative, poetic texts etc. All these texts give very interesting
information
difficulty level
Communicative approach.
Method/ Approach
Gives importance to the communicative speaking skill.
Activities
Gives importance to the listening part.
Manual
Author
Publishing house
Year
Target group
Level
Age
Component parts
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Methodology

Deductive. It is given as ready and the student does not have the
opportunity to reflect on the language.

1. The book cover does not provide sufficient information on the
type of the course. It lists the component parts of the book. It
does not give information on the characteristics of the course
and its main objectives.
2. Clear objectives are presented only at the beginning of the
manual and not at the beginning of each unit.
3. It is easily distinguishable when the work focuses on the
Text presentation
lexicon, grammar or other communication activities. In some
cases the new linguistic elements are not adjusted to the text.
4. There is some ambiguity/no clarity in the preliminary concept
of division of didactic units.
5. The book is divided into 8 areas each containing 3 modules.
6. There are no self-assessment tests and not even conclusive ones
per each unit.
7. There is no video activity.
8. There is no interactive CD-rom.
9. There aren’t on line exercise
It doesn’t divide in didactic units but it will be considered the same, so
Didactic unit
the Unit phases follow one another logically. Texts and listening
materials are authentic.
The grammatical aspect is treated. The grammar is given as ready.
Grammar
The vocabulary is adjusted to the typology of the text. Using this
Vocabulary-words
manual the student learns how to use the vocabulary. The lexicon is
used always in a given context.
Repetition
and At the end of each module, tests are given which serve to evaluate
what was learned along this module.
summary
All four skills are developed but more importance is paid to the oral
4 skills
and listening activities.
Teaching strategies The text uses various channels of perception. The texts are given to
develop the reading skill but also to stimulate the writing one.
and styles
All the language functions are displayed and used.
Language functions
It is structured based on a different conception. It is divided into eight
New phenomena
areas, each one of them contains 3 Modules.
Course teacher and The teacher at the focus of teaching process. The student participates
in the delivery of lesson but under the guidance of the teacher.
student
The book does not foresee tests at the end of the units. The teacher
Evaluation
decides himself the timing of test(s).
Internal & External
organization

The below analysis has been done on the manuals used in classes of “Asim Vokshi” high school
where Spanish is taught as primary and secondary foreign language.
85

International Journal of Social and Educational Innovation (IJSEIro)
Volume 1/ Issue 2/ 2014

Conclusions: This manual is multi- medial up to a certain point. It is based on the deductive
method, and the student is not in the centre of attention, but is leaded entirely by the teacher. He is
not able to reflect on the language. Also, course’s objectives and preliminary information is
missing.

Assessment 3

Esespañol 1, 2
J. Asencio, J. Nieto
Espasa Calpe
2006
Teenagers and adults
A1, A2
Over 15 years old
1. Student’s book
2. Exercise book
3. Teacher’s book
4. 2 CD audio for each level
5. Legend of icons
6. Text of self-assessment and evaluation
7. Dialogue transcripts
8. The exercise key at the end of the book
The manual is a new one, with a lot of pictures and colors. It is
General panorama
attractive and stimulating. It is interesting and attractive at first
sight.
A text for general teaching of the Spanish language used in everyday
Nature of text
situation.
Learning Spanish having fun. Despite of this, the objective is not
Main objective
quoted clearly.
The cultural aspect is broad. Real images are very rare. Pictures and
Originality
drawings are used. The situations used are closely related to the age
or psychology of the students.
Selection of texts, Each unit begins with exercises. Dialogues are used in most of the
Manual
Author
Publishing house
Year
Target group
Level
Age
Component parts
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cases. There is no basic text. There are a lot of exercises. The
dialogues refer to the everyday situations and are based on role-play
technique.
Affective- humanist
Gives important to the communication skills.
Gives importance to the writing skill.
Gives importance to the grammar part.
Inductive. It is not given as ready and the students have the
Methodology
opportunity to reflect on the language and grammar.
1. The book cover provides sufficient information on the type of
Internal & External
the course, defining also the level. It does not list fully all the
organization
component parts of the book. It gives full information on the
characteristics of the course.
2. Objectives are presented very clearly at the beginning of each
unit.
Text presentation
3. It is easily distinguishable when the work focuses on the
lexicon or other communication activities.
4. There are summarized grammar tables for each unit.
5. There is legend of symbols.
6. It is divided into blocks when which one contains 4 lessons
7. There are self- assessment tests and conclusive ones per
lesson.
8. There is video activity.
9. There is no interactive CD-rom.
All didactic units begin with exercises. They are divided in several
Didactic unit
sequences. The texts and activities are authentic.
The grammatical aspect is treated. The grammar is not given as
Grammar
ready.
The vocabulary is adjusted to the title of each lesson. The lexicon is
Vocabulary- words
very broad and adjusted to the title of each lesson.
Repetition
and There is a variety of exercises. At the end of each 3 modules there
are summary exercises.
summary
All four skills are developed.
4 skills
Teaching strategies The text uses various channels of perception.
and styles
Weak referential function.
Language functions
There are 4 protagonists in the manual. It is some kind of a long path
New phenomena
through various situations of daily life.
Course teacher and The student at the focus of teaching process. The student participates
actively in the delivery of lesson and interacts with the teacher.
student
The book foresees tests at the end of the units; It determines also the
Evaluation
timing of test(s).
activities
and
determination
of
difficulty level
Method/ Approach
Activities
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Conclusions: This linguistic text is contemporary and multi- medial up to a certain amount. It is
based on the inductive method. The student is in the centre of attention. He is able to reflect on the
language. Real and live images are missing.

Assessment 4

Manual
Author
Publishing house
Year
Target group
Level
Age
Component parts

General panorama
Nature of text
Main objective
Originality

Prisma A1, A2, B1, B2
E.Aixala, M.Muñoz, E.Muñoz
Edi Numen
2007
Teenagers and adults
A1, A2, B1, B2
Over 15 years old
1. Student’s book
2. Exercise book
3. Teacher’s book
4. 2 CD audio for each level
5. Legend of icons
6. Tests of self-assessment
7. Evaluation tests are missing
8. Dialogue transcripts are missing
9. The exercise key at the end of the exercise book
10. No CD room
11. No DVD
12. No exercise on-line
The manual is a new one, with a lot of real images and colors. It
has an interesting, stimulating and attractive book cover.
A text for general teaching of the Spanish language in daily
situations.
To learn appropriate knowledge to adopt themselves to a Spanishspeaking environment.
The cultural aspect is broad. Real images are frequently used. The
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situations used are closely related to the age or psychology of the
students.
Selection of texts, activities There are a lot of texts and there is a variety of texts. The level of
and
determination
of difficulty is proportionate to the student level.
difficulty level
Communicative
Method/ Approach
Gives importance to all the skills.
Activities
Inductive. It is not given entirely as ready and the students have
Methodology
the opportunity to reflect on the language and grammar
1. The book cover provides sufficient information on the type
Internal
&
External
of the course defining its level as well. It lists all the
organization
component parts of the book. It gives full information on
the characteristics of the course and the objectives.
2. Objectives are given at the beginning of each unit.
3. It is easily distinguishable when the work focuses on the
lexicon, grammar or other communication activities.
4. There are summarized grammar tables for each unit.
Text presentation
5. There is a legend of symbols.
6. It contains 12 units
7. There are not conclusive tests per each unit.
8. There is video activity.
9. There is no interactive CD-rom.
There is a division into Didactic Units. The texts and activities are
Didactic unit
authentic.
The grammatical aspect is treated. The grammar is not given as
Grammar
ready.
The vocabulary is adjusted to the title of each lesson. The lexicon
Vocabulary-words
also.
There are repetition and summary exercises at the end of each 6
Repetition and summary
lessons.
All four skills are developed.
4 skills
Teaching strategies and The text uses various channels of perception.
styles
All the language functions are developed.
Language functions
The manual offers 3 reading texts for each lesson,
New phenomena
Addition of Latin American cultural background aspects
Non-verbal communication
Course
teacher
and The student at the focus of teaching process. The student
participates in the class and interacts with the teacher.
student
The book foresees tests at the end of the units. The teacher
Evaluation
determines the timing of test(s).
13. Student’s book
Component parts
14. Exercise book
15. Teacher’s book
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16. 2 CD audio for each level
17. Legend of icons
18. Tests of self-assessment are present but to short.
19. Evaluation tests are missing
20. Dialogue transcripts are missing
21. The exercise key at the end of the exercise book

Conclusions: This linguistic text is contemporary and multi- medial up to a certain amount. It is
rich in real life images. The extensive information derives from the text varieties. It is based on the
inductive method. The student is at the centre of attention. He is able to reflect on the language. It
needs improvements regarding evaluation tests.
5.

Conclusions and suggestions

As a conclusion, Spanish language learning in Albania has gone through a gradual and slow
process, with its own pauses and silence, up to 2009 when the Department of Spanish language is
opened in the Faculty of Foreign Languages, University of Tirana. Despite the circumstances,
global economic crisis and lack of financial resources we can say that the seed has been planted and
we have been able to harvest the fruits of our five- year work. Ideas and energies are not lacking,
but time requires to re-dimensioning of the vision and the actual policy of Spanish language,
because in the near future, the biggest challenge will be to prepare and train future teachers of
Spanish language by launching Master Studies for bilingual Spanish teachers. At the same time, it is
necessary to insist on including Spanish as an elective subject in the secondary educational system,
and also in the high schools, besides German, Italian, French and English languages.
In terms of manuals, we can say that there is no manual that meets all students' needs. For this
reason there is an indispensable and constant need to constantly add:
 Complimentary materials and complimentary examples to clarify aspects that are not
part of the linguistic or cultural knowledge of the everyday student.
 Continuous use of technical support for methods that are equipped with audio - video
materials because their use develops accurately and properly these skills. (Gjinali &
Prodani, 2011).
 Topics to develop the writing skill that often is too poor in diversity and not at all
encouraging for the student.
 Information regarding body language to a much deeper understanding of the
language that includes the cultural aspect which is almost not treated in such
manuals. (Gjinali, Prodani, Valladares, & Nicolas, 2010)
As presented above, we can say that a dominant factor is the teacher of foreign language, who needs
to want to know how to use a certain manual for the target group in front of him. The manual might
not be ideal for every teacher or student, because its use also depends on external factors such as the
nature of students, their features and psychology, their background and obviously and the most
important the formation of the teacher itself. A good teacher can never be a slave of the text-book.
There are different manuals based on different approches and at the same time there are teachers
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who do not know how to deal with them and how to adapt them to the student’s profile. In such a
global world, where mass communication has been gaining more and more space and where the
accessibility to internet, radio and TV is easy and offered in many languages, the use of the manual
should be considered and designed as a "box with a lot of different door keys to enter into the
language building", where the teacher should consider himself as the host to receive and orientate
the visitors knocking on the class door.
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Abstract
The relationship between accountancy and communication is easily understandable especially from
the investors’ point of view. Since until recently almost every country had its own accounting
language, the introduction of the international financial reporting standards led to an increase in
competitiveness and competition especially in the international market. Specialists believe that this
is mainly due to accountancy, but we cannot deny that accounting communication as a process of
transmitting the information was also a determining factor.
The aim of this article is to highlight the importance of the accounting communication process and
especially the importance of the international financial reporting standards, since we live in a
society where competitiveness makes the difference between success and failure and information is
power. It is also important to emphasize that accounting education plays a key role especially when
it comes to investments.
Keywords: accounting education, competition, IFRS, communication, harmonization

1. Accountancy as a communication tool/ a specific economic language
Accountancy can also be seen as a communication tool, as a specific economic language. It is
imperative to correlate and adapt the accounting language adopted at national level to the specific
objectives to be achieved:
- Constant interaction with the investors and customers, either creditors or debtors;
- Communication with the fiscal authorities, etc.
However, we must not forget that the trend of harmonization is from the developing, transition
economies, towards those that have fully proved their viability and effectiveness. As shown in the
specific literature (Feleagă, N., 1999), (Zeff, S.A., 1978), the potential investors ask natural
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questions regarding the economic and financial state of certain companies from other countries
where they plan to invest; the financial statements corresponding to various accounting systems
should be easy to understand.
Moreover, we would like to emphasize the fact that the most important differences taken into
consideration when comparing certain accounting systems refer to the relative importance of the
various legal forms used by the firms (enterprises), but mostly the financing methods adopted.
Thus, on the one hand, the objective of accountancy is to determine an outcome that can be
distributed to the shareholders, without affecting the interests of the other parties, mainly those of
the creditors. On the other hand, we are facing the Anglo-American experience, where the investors
need the greatest possible transparency in order to defend their own interests.
Also, in the field of comparisons between the major accounting systems, we can see how the
national organizational culture has influenced and is permanently influencing the regulations in this
area, or more precisely the mechanisms that ensure these regulations, in terms of the flexibility and
adaptability of the accounting rules implemented. Thus, the Anglo-Saxon system is characterized by
a maximum simplification of the legal regulations, focusing on self-regulation achieved through the
normalizing act of the profession. In contrast, other countries, such as France, see the accounting
regulations as social conventions resulting both from the unanimous perception that accountancy is
a social construction, as well as from the compromises and unwritten laws that occur between the
different parties involved.
In this context, it is also worthwhile mentioning the well-known study of Geert Hofstede (Hofstede,
G., 1987), (Hofstede, G., 1996), based on the approximately 50 countries analysed, which meant to
prove that management tends to become universal, both theoretically and practically. Thus, in order
to describe the national cultures, the author uses an original terminology, made of 4 different
criteria, which he calls dimensions. Having to interblend and exist relatively independently at the
same time, these dimensions refer to:
a. individualism vs. collectivism ;
b. large vs. small power distance ;
c. strong vs. weak uncertainty avoidance ; this dimension was also studied by D. Kahneman and A.
Tversky; their studies analyse the ways of decision making under risk and uncertainty, which are
situations that show the value of a decision-maker ;
d. masculinity vs. femininity, which makes us think of the well-known characteristics of the two
major philosophical currents of China: Confucianism and Taoism ;
However, in this paper we do not plan to study the comparability of the accounting systems, by
analysing them in terms of the four dimensions mentioned above. Let us say that the need to relate
to the Anglo-Saxon accounting system also lies in the fact that the whole economic process in this
area is rigorously standardized and aims at emphasizing the key moments within each process of
producing goods or providing services. The outcome of these activities, described in few and
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synthetic steps, must clearly indicate whether the respective action ends with favourable results or
not, that is whether the desired profit is obtained; the profit is an institution of the market economy
which represents the raison d'être of any activity undertaken by the various economic agents
operating in the market.
Another advantage in favour of the comparison with the Anglo-Saxon accounting system regards
the reality of our time, a time of globalization and information society, in which the firms
(enterprises) that compete in the various markets of the world, which are characterized by a strong
interdependence, actually enter into competition with the Anglo-Saxon systems, given that the
United States are considered to be the “engine” of the current wave of globalization. Furthermore,
the analysis of the accounting systems from the developed countries of the world easily shows that,
for example, the Canadian accounting system is very close to the American one, while the systems
of Australia and New Zealand are similar to the British one.
When presenting the reasons for our scientific analysis, we mentioned the crucial issue of
international accounting harmonization. In our opinion, this is an issue that needs to be taken into
account when it comes to the permanent adaptation of the accounting systems to the world of today,
since globalization, mainly the globalization of the capital markets, attracts all the countries and
thus the economic agents in the whirl of competition, where one can only succeed by holding
certain competitive advantages. In today's world, the basic problem raised by the adoption and
functioning of the accounting systems is the credibility of the statements and information provided
by them. This requirement was imposed mainly due to the different views provided by the
statements of several well-known companies that operate across the globe.
Hence the requirement of harmonizing the accounting systems which, strictly referring to the major
accounting systems, the European system and the Anglo-Saxon system, should be seen as a longterm process, since even the major normalizers of today’s world (here we are referring to IASC –
International Accounting Standards Committee and FASB – Financial Accounting Standards Board,
its American correspondent) are not organizations with power of constraint over the implementation
of the rules adopted. Moreover, the permanent taste of the national institutions for standardization
and harmonization leads to the improvement of their accounting referential in relation to their own
philosophies, as well as to the international requirements, so as to balance the lack of the coercive
function of the international organizations through a natural functioning mechanism.
2. The systemic view about communication
As a synthesis of the various definitions of the concept of communication, regardless of the school
of thought or the view that it belonged to, we must highlight the fact that, from the ancient times
until today, this fundamental element of the human existence has been a process of transmitting
information, ideas, opinions, experiences, from one individual or group of individuals to another
individual or another social group.
Even the Latin etymology of the word indicates this meaning, in the sense that the term
communication, coming from the Latin word “communis, -onis”, has the meaning of “harmonising
with”, “being in connection with”, or even “in relation with”. In order to achieve the aim of this
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analysis, it is extremely important to present a definition of communication from the sociological
perspective, in accordance with the Encyclopaedic dictionary: “A fundamental form of psychosocial
interaction between people, achieved through articulated language or other codes, which aims at
transmitting information and achieving stability or certain changes in the individual or group
behaviour".
Turning back to the need for synthesizing a definition of communication, from the many such
ideational products, a notable definition is that related to the systemic view, in the sense that
communication can be considered to exist when, within a system, or even between different
systems, a certain source produces influence upon a receiver; however, the receiver must select and
sort out the right messages that ensure the connection between the transmitter (source) and the
receiver through the transmission channels.
In order to actually achieve this operation of transmission and reception of signals that are subject to
decoding, communication as a complex process meets several outstanding features that are related
to its role of enabling the relationships between individuals in a specific environment:
- Takes place in a particular given context;
- Has a dynamic character;
- Has an irreversible character;
- Just like public opinion, it has a latent but also manifest content; the first one has a stronger
meaning in many situations;
- The meaning attached to a certain message can be perceived differently by the partners of an
act of communication;
- In crisis situations, the communication process turns more alert and also includes a broader
range of issues covered.
Although apparently accountancy and communication are different fields, they overlap when we
need to provide certain information to the business partners or the specific institutions. Therefore,
accountancy is an area where artificial intelligence is present through expert systems; understanding
the text of an accounting work involves syntactic analysis, followed by the interpretation of the text
(Patrut, B., 2002). Before the introduction of the international financial reporting standards, each
country used a different accounting language; thus, we can say that the same event or transaction
was given a different interpretation (Dumitru, M., Bănuță, M., 2006). The introduction of the
universal accounting rules and practices marks out the transition towards international accounting
harmonization. In our country, the accounting harmonization program began in 1997 on the one
hand due to the need to attract foreign investment and on the other in order to join the European
Union. The Financial Reporting Standards were developed by the International Accounting
Standards Board (IASB), which was created in 1973 and aimed at issuing accounting standards that
were supposed to be used for the elaboration and presentation of the financial statements worldwide
(Căruntu, C., Lăpăduși, M.L., 2011). The activity of IASB also entailed the increase of the number
of countries using the IFRSs, thus the objective of IASB – that of global accounting standards –
being almost fully achieved. If we take into account the communication of financial information at
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international level, we can say that harmonization requires that most users have access to
information in order to:
-

Decide when to buy or sell capital (Căruntu, C., Lăpăduși, M.L., 2011);
Assess the real results (Căruntu, C., Lăpăduși, M.L., 2011);
Assess the limits of the loans granted to enterprises (Căruntu, C., Lăpăduși, M.L., 2011);
Assess the self-financing possibilities (Căruntu, C., Lăpăduși, M.L., 2011);
Assess the company’s ability to pay the wages (Căruntu, C., Lăpăduși, M.L., 2011);
Determine the profit and the dividends that can be paid (Căruntu, C., Lăpăduși, M.L.,
2011);
Set out the financial policy of the company (Căruntu, C., Lăpăduși, M.L., 2011);
Assess the company’s overall activity (Căruntu, C., Lăpăduși, M.L., 2011).

In order to achieve efficient communication and enhance transparency, the International Financial
Reporting Standards act as a basis for decision. Therefore, the investors from other countries benefit
from an important instrument that helps them make the wisest decisions. The financial information
and the risks faced by a company are essential elements that help an investor make safe investments
in the foreign markets.
Conclusions
Effective communication in business can make the difference between success and failure,
especially nowadays. For this reason, we thought it would be appropriate to associate the term
communication with that of accountancy, so as to be able to highlight the fact that in the field of
accountancy financial information requires transparency and clarity both for the investors as well as
for the managers. The fact that the International Financial Reporting Standards have been adopted
by most countries is particularly important, given that the global standards improve the consistency
in the quality of the audit and enable education and training (Căruntu, C., Lăpăduși, M.L., 2011).
Until recently almost every country had its own accounting language, but the introduction of the
international financial reporting standards led to the increase in competitiveness. Specialists believe
that this is mainly due to accountancy, but we cannot deny that accounting communication as a
process of transmitting the information was also a determining factor.
In this paper we have analysed issues related to accountancy and communication and we have
pointed out the fact that, especially in the economic field, they are in a relationship of
interdependence; accounting education also plays an important role, since it can make the difference
between failure and success within the international markets.
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Abstract
The analysis of an educational theory in terms of the peace-war relationship illustrates a relevant
view whose defining aspects are given by a number of issues that in our opinion are related to the
typology of the organizational culture. Such social differences, which are related to the dimension
of the organizational culture, generate a series of problems that are not always offered positive
solutions. The dimension of social/educational pragmatism somehow reveals the need for a model
of empowerment of all the social actors towards what is in terms of morality/ethics the imperative
of social utility. Thus, the assessment criteria of the optimization sequences of such a model can be
considered mere qualitative aggregates of the very idea of education (for peace/war).
Keywords: education for peace, education for war, (non) theory of education, pro-social
behaviour, universal humanism
Introduction
The idea of education in the analytical context that we have developed within this scientific
approach is, at social level, a functional structure wherewith the activities of (self) education of the
social actors become relevant to the extent that such a view highlights a socio-educational reality
that refers to a specific pedagogical approach. Thus, the activities developed within the educational
dimension can materialize only if the socio-educational actors can exert some influence upon the
social system (for example, the case of opinion leaders or educational leaders). This situation
reveals several axiological meanings that can explain the involvement of the social actors in relation
to their own pro-social behaviours. In fact, any kind of assumed education involves a process of
valorisation and action that is meant to reveal specific typologies of the human/collective
personalities.
1.

Peace education and universal humanism

Peace education, described and explained in relation to at least two assumed goals (Read, 2012: 13),
can be correlated with education for democratic citizenship. This issue becomes fundamental and
primary when it comes to educational sciences. In other words, the understanding of the structural
forms of humanity depends on how the concept of “peace” is understood in terms of mentalities.
Everyone’s right to peace also involves the right to life, the right to intercultural education and the
right to tolerance.
In these circumstances, education for peace is the same as education for positive peace (Reardon,
1988: 26-35). In the context of the new educations, education for peace involves taking into
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consideration a common conscience, wherewith humanity is reassessed. Maybe this is why
humanism provides independence, but generates social crisis (Husserl, 1993: 203-230). Hence, the
need to adapt to events related to the authority of the society’s conscience; thus, the idea of
humanism requires an analysis that also takes into account the global aspects. However, the
adaptation is closely related to change. The new type of humanism requires a change in mentality;
however, its materialization requires what A. Toffler calls a movement that responds to future
challenges (Toffler, 1995: 34).
The behaviour of the society in general shows a causal development according to the new
scientific results but also to the structural changes to address social injustices which may be the
cause of violence (Galtung, 1990: 291-305). Despite this generalized humanism, the responsible
commitment of some social and political systems to the human condition is poor. In this respect, the
historical and political events that had and still have an important role in explaining the issue of
humanism and the idea of education for peace/for war are well-known. Under the pretext of
controlled humanism, the general conscience of the present can cause hatred. Humanism wins if it
finds a way to explain certain changes within a social system. Reconsidering certain prerogatives
complies with the need to avoid moral solitude, which means the individual’s privation of values,
symbols and patterns.
1.1 The idea of education and paradoxical values
In a pragmatic context, the idea of value related to that of humanism has specific connotations. This
humanism claimed by the society enables a conscious approach politicized in the middle of the
contemporary thought. Stressing the fact that “humanism is laic through its own foundations; it is
also an original creation, typical for the European culture” (Morin, 2002: 81), E.Morin points out
the idea that humanism gives rise to contradiction. This contradiction tends to grow along with the
development of science, which involves reducing the human dimension at global level. The
problem of reducing humanism shows the existence of certain needs that have to be identified and
that can meet both the simplicity as well as the complexity criteria. In this regard, we believe that
the new political changes lead to the emergence of strategic humanism, which is promoted by the
major powers and has socio-economic implications.
Sometimes the paradoxical social system existing at a certain moment is characterized by an
inconsiderable attitude. The social system is full of paradoxes; within it, the idea of education for
peace is more than obvious. Not acknowledging the existence of such a system means negating your
own conscience. Or, without conscience, one lives for the history of impossibility. Any system that
adopts conventional education falls into a lethargic state, without even getting to know its own
weapons that it became a pray to in the first place.
1.2 Value milestones and pragmatic rationalities for assuming the idea of (non) theory of
education
A planned society without any pragmatic rationality refers to a state of humility of the social
process in the sense that the development of rationality reveals the decline of pragmatism. In other
words, planning someway excludes the idea of evolution at socio-economic level in terms of a
specific understanding. This does not mean that rational thinking based on a specific approach
strategy should not be accepted in an evolutionary approach; instead, it means that the intention of
development according to an exaggerated rationalism can highlight certain limits and even a
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stagnation of the actors involved in this process. Trying to avoid unsubstantiated speculations,
through these insights we are trying to point out that planning that cannot be justified should not be
adopted at social level. Scientifically, irrational planning rather refers to a logically extensional
understanding of this phrase. Therefore, irrational planning is a logic term designed to support
conventional education which is incorrectly put into practice.
In this respect, we believe that the humanism – peace education relationship also requires an
analysis from the perspective of the main events that take place in the world, which sometimes
influence the political and economic context. In this context, we are taking into consideration the
role of the identity factors in understanding the idea of conflict (Johnston; Stewart, 2007, 247-251),
and that of peace education as empowerment education (Harris; Morrison, 2003: 84). Such an
approach involves positive and negative implications in terms of (non) assuming the idea of
conflict, and the idea of peace education (Davies, 2005 : 17-34). Thus, setting clear objectives and
actual work in the educational dimension are, in our opinion, important milestones in the analysis of
the educational process at international level.
These problems are systematized in the thoughts, frustrations and reactions of the present, which is
always facing interrogations regarding specific aspects of the existential context. This is precisely
why some authors highlight the fact that peace education involves a distinction between conflict
resolution and conflict transformation (Salomon, 2004 : 123-124). All these facts reveal a tacit form
of complicity in adopting conventional education. In other words, the emphasis would be put on
those moral intuitions that reveal “intercultural uniformities of judgment” (Chomsky, 2007 : 145)
of those involved in a socio-educational approach.
2. Specific attitudes of the social actors involved in promoting and supporting the idea of
education (for peace/ war)
Although we are responsible for acknowledging and promoting the idea of humanism, becoming
aware of it does not provide a full picture of the contemporary destiny. However, we can say that its
ontological reconstruction is a specific way of integrating new values that are meant to promote the
idea of humanism at any level of organization. Such values, which are grounded on a specific form
of education - conventional education, involve becoming aware of certain principles that are not
always related to pragmatic criteria. Moreover, from our point of view, such an approach acquires
some specific pragmatism to the extent that such values assumed by the social actors have a
utilitarian equivalent within the community they belong to.
As a structural entity, peace education promotes attitudes of the social actors wherewith
communication relationships become possible after a whole process of selecting the information.
Moreover, the social criterion only supports the moral (self) assessing principles that peace
education must take into account. The activities undertaken in terms of an integrative theory of
peace education (Danesh, 2006: 55-78) are materialized to the extent that the socio-educational
actors may have some influence on the social system. This social fact refers to axiological meanings
whereby the involvement of the social actors determines pro-social behaviours. In fact, any form of
education involves a process of valorisation where responsibility and personality development
involve a certain state of mind. This kind of approach generates a certain axiological share of the
resources of any kind in terms of the human conscience.
We are taking into consideration the example of the reforms that emerge after a conflict is over,
which aim at the “deconstruction of education” (Shibata, 2005). Moreover, education is more than a
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social and economic issue to the extent that its fundamental principles do not always converge
towards the pedagogical models assumed at social level. In other words, the problem of
implementing the educational process is a matter of principle, which highlights various pedagogical
models. However, the educational typology reveals a number of shortcomings that exist at social
level, which result from the misunderstanding and misapplication of the fundamental principles of
an educational paradigm (Sommers, 2005: 197). In this respect, the removal of some conceptual and
theoretical contents from the curriculum is possible precisely because of the lack of professionalism
of those involved in this process. The assumed objectives of this type of education show certain
issues that are meant to support ideas regarding the quality of professional (self) training. In other
words, the effect of operationalizing certain specific objectives refers to multiple ways of
interpreting a (non) theory of education.
2.1 Axiological limitations of the society of yesterday, today and tomorrow
The system of social values represents a level of organization structured in such a way that the
action strategies may become more efficient. Describing the social reality in terms of the logicalphilosophical education generates major changes regarding the educational system. The
understanding of such realities must be based primarily on the attitudes of the social actors and then
on the operationalization of the objectives assumed by them.
The materialization of a (non) theory about education reflects a complex psychosocial situation that
can generate specific attitudes of the social actors. In other words, we are dealing with different
levels of understanding the way the social life develops and should (must!) evolve. Fears, religion
(particularly, faith), the organizational culture and the idea of value (as it is perceived in different
societies), etc., all these simply illustrate different ways of interpreting and explaining the education
of that specific system. Moreover, the materialization and (re)invention of education in a particular
socio-cultural space highlights an entire universe of values that can be defined according to the
emotional states that exist in that society.
This way, the idea of tolerance and the principle of tolerance acquire new meanings and
significances when certain facts that are more or less justified are assumed. In other words, from our
perspective, social responsibility corroborated with “ethics based on the Principle of Tolerance”
(Maxim, 2004: 66) determines a socio-ethical paradox: on the one hand, we can note an asymmetry
regarding the ethics specific to organizational cultures, and on the other hand we can say that such a
situation is within the limits of normality as long as the human being gets a
social/ontological/economic benefit. Thus, w can note a number of social, economic and political
limitations when trying to develop a diachronic, respectively synchronic analysis about a (non)
theory of education.
2.2 Compensation and the educational typology
In our opinion, the analytical study of a (non) theory of education involves a reassessment of the
ideas of responsibility and tolerance. Thus, the mechanisms of a social system show that the social
policies assumed by the decision-makers do not prove to be effective if the resulting benefits are
only visible at ideational level. In other words, in the name of general good or some compensation
obtained in a different world, all the actions that are undertaken and assumed acquire ethical and
social validity. Moreover, given that this view becomes justifiable based on a rational model
(assumed in relation to a particular organizational culture), we can say that the mental
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representations of a given community can find correspondence in the social reality if their final goal
is the idea of general good, of ontological compensation. This assumption shows that the personal
knowledge of a perfect world (in a subjective sense, it goes without saying) translates the idea of
(non) theory of education (for peace/for war), in a various way, at different levels of the reality. In
other words, in a pragmatic context, the idea of educational compensation related to the dimension
of education (for peace/for war) involves a reassessment in terms of the ontological and axiological
limitations specific to the social reality. In our view, it refers to the acceptance of an imaginary
social representation, where explaining the issue of humanism is rather a matter of principle.
The issue we have raised is in fact a matter of principle. This assumption becomes justifiable when
subjective knowledge is materialized in the name of a Principle of Pragmatism. Moreover, such a
situation determines axiological/ontological meanings and significances according to which the
educational reality finds its correspondence in the social reality. Correlated to the idea of
compensation the educational typology illustrates ways of expressing the human consciences in
relation to the (de) encrypted languages of the human behaviour. Moreover, when we talk about the
idea of a (non) theory of education (education for peace/education for war), we can only bring into
question the fact that the idea of humanism is present within the disputes between different
organizational/virtual cultures (taking into consideration the idea of Internet humanism (Niculescu,
2002: 94-27)) and different human typologies, within the treaties of peace or the more or less
justifiable conflicts in terms of social/moral justice and equity. Therefore, this situation shows that
the significance of the social/economic/educational reality requires (by means of epistemological
explanations) a laborious analysis and judicious conclusions that can reduce the human conscience
to a greater or smaller extent (such an idea sounds so relative/vague, but holds so much realism).
Conclusions
The final goals of the activities focused towards a (non) theory of education for peace/war
reveal a number of issues which point out the need for the dynamics of the values found within the
social dimension. In this context, the educational strategies assumed within the organizational
culture can be validated to the extent that they reveal the axiological achievement of the goal
assumed by the social/educational actors. Furthermore, when we talk about assuming a (non) theory
about education for peace/for war, we must have in mind the fact that certain eligibility criteria need
to be complied with; based on these criteria, the assumed educational strategies aim at the
operationalization of the whole decision-making process. Such a decision-making process involves
a judicious understanding of the organizational culture that the social actors belong to. Therefore, in
our opinion, the analysis of a (non) theory of education allows the emergence of new axiological
systems correlated with social and economic phenomena. Of course, this situation is possible as far
as the axiological context is validated in relation to the perspectives assumed by the social actors in
terms of their own organizational culture.
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Abstract
The main purpose of this study was to find out the listening strategies used byupper-intermediate
and intermediate Iranian FFL learners and to compare the listening strategies of both groups of
participants in this study. A total number of 30 Persian EFL learners were administered a listening
comprehension test and a listening strategy use questionnaire. The test consisted of two class
lectures, each of them followed by comprehension questions comprised of multiple choice and
essay questions. After the test, participants were also asked to complete a questionnaire that
included 20 items asking about the use of cognitive, metacognitive, andsocio-affective strategies.
The listening test and listening strategy use questionnaire data was run through multiple statistical
tests, including factor analysis, multiple regression, and t-tests, to identify the strategies the research
participants had used and explain the relationship between listening strategy use and listening
comprehension.
The results indicated that both upper-intermediate and intermediate listeners used metacognitive,
cognitive, and socio-affective strategies. However, there was some variation in terms of the use of
cognitive and metacognitive socio-affective strategies. As far as cognitive strategies were
concerned, the results revealed that the upper-intermediate listeners employed more top-down
strategies than the intermediate listeners, whereas there were no significant differences in the use of
metacognitive strategies. The results also indicated that cognitive strategies are the most powerful
predictor of listening comprehension, followed by socio-affective strategies, whereas metacognitive
strategies were the predictor that accounted the least for listening comprehension.

Keywords: Listening Comprehension, Upper-intermediate and Intermediate EFL Learners,
Listening Strategies
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1. Introduction and Background
Listening had been neglected in teaching English as a foreign Language literature until recently.
Researchers examined Listening an ability that could be developed without\ assistance, and an
investigation into the history of language learning shows this lack of attention to the skill of
listening (Chiang & Dunkel, 1992; Morley, 1984; Moyer, 2006; Mendelsohn, 1998; SchmidtRinehart, 1994).
However, large proportion of the research findings reveals that listening is the most important skill
for language learning because it is the most widely used language skill in everyday life (Morley
2001; Rost 2001), and it expands faster than the three other language skills, which in turn suggests
that it can facilitate the emergence of the other language skills (Oxford, 1990).
Most of related studies support the importance of listening and how comprehensible input facilitates
the learning of a foreign language. Krashen and Terrell (1984) stated that the priority of listening in
foreign language learning is the same as the priority of the listening-only stage a child needs to
acquire his/ her first language. Dunkel (1986) also shows that expanding proficiency in listening
skill is the key to achieving proficiency in speaking.
The importance of listening in language learning was brought into attention when Gary (1975)
claimed that focusing on listening comprehension, especially in the early phases of second/foreign
language learning/ teaching, creates four different types of advantages: cognitive, efficiency, utility,
and affective.
As Chastain believes (1971), listening comprehension is the ability to understand native speech at
normal speed in unstructured situations. Morley (1972) defines listening comprehension as the
ability to discriminate auditory grammar and to reauditorize, extract essential information,
remember it, and relate it, everything that entails processing sound and construction of meaning.
Wipf believes (1984) listening is a complex mental process that includes receiving, interpreting and
reacting to sounds being received from a sender, and finally retaining what was gathered and
relating it to the immediate as well as the broader sociocultural context of the utterance. Although,
mentioned definitions are different to some extent, but they all consider listening as a mental
process that requires a great deal of cognitive effort on the part of the listener such as interpreting
the sounds, figuring out the meaning of the words, and activating the background knowledge.
Many Language researchers and language teachers have examined listening techniques using a
variety of strategies, including think-aloud procedures (Murphy, 1985; Chamot and Kupper, 1989;
O’Malley, Chamot, and Kupper, 1989), questionnaires (Fujita, 1985; Goh, 2002b; Vandergrift,
2002, 2005), interviews (Vandergrift, 1996; Goh, 2002a), diaries (Goh, 1997), and recall task
(Moreira, 1996; Schmidt- Rinehart, 1992; ). Previous research in language acquisition has
considered all the listening strategies: cognitive, metacognitiveand socio-affective. However, as far
as the authors of the present study concern, none of the previous studies conducted in this paradigm
have explored all of those strategies together.
Many previous researches have also shown that the learner proficiency is one of the main factors
that determine the choice of a strategy (Conrad, 1985; O’Malley & Chamot, 1990; Rost & Ross,
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1991). Professional learners were found to use more strategies than their less-skilled listeners. Thus,
there were many differences in the types of strategies skilled and less-skilled learners used.
The main goal of the present study is to find out the strategies used by Iranian Upper-intermediate
and intermediate EFL learners to expand their listening comprehension. The study also seeks to
compare the strategies used by these two groups of participants. This study also tries to answer the
following research questions:
1. What are the strategies that Iranian upper-intermediate and intermediate EFL learners use while
listening to an authentic text in English?
2. Is there any differences between upper-intermediate and intermediate listeners in their perceived
use of metacognitive, cognitive and socio-affective strategies?
The research hypotheses are also as following:
1. Both Iranian upper-intermediate and intermediate EFL Learners use cognitive, metacognitive and
socio-affective strategies.
2. There is no differences between upper-intermediate and intermediate EFL learners use while
listening to an authentic text in English.
Cognitive strategies are some useful techniques that listeners use to handle the learning tasks and
facilitate the acquisition of knowledge or skill (Derry & Murphy, 1986).
Metacognitive strategies are management techniques employed by learners to have control over
their learning through planning, monitoring, evaluating, and modifying (Rubin. 1987). Based on
Oxford (1990), the conscious use of metacognitive strategies helps listenersfind their attention when
they lose it. However, learners do not use metacognitive strategies very frequently despite the
importance of self- monitoring and self-evaluation.
Although second/foreign language strategy research has developed in this decade, Bacon and
Swaffar (1993) believe that the number of studies conducted about listening comprehension is
relatively small. Rubin (1994) also believes that despite the development in the second/foreign
language strategy research, the research with focus on listening strategies is still very few and
limited. Recent studies reporting on the differences in the strategy use between learners have
indicated the great role of metacognitive strategies for promoting success in second/foreign
language listening, and these studies have also indicated the possibility of instructing learners on
strategy use to enhance their performance on listening tasks (Vandergrift, 1997).
2. Methodology
The present article, aimed to contribute to our understanding of listening comprehension strategies
in general, and listening comprehension strategies used by Iranian Upper-intermediate and
Intermediate EFL Learners.
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2.1. Instruments
2.1.1. Questionnaire
The perceived use of strategies and techniques was measured by a listening comprehension
strategies questionnaire. The questionnaire was adapted from a combination of questions gathered
from two valid studies. The authors of this study have made some adjustments to the wording of a
few items to make them fit the language and application of the questionnaire, for example “French”
was replaced with “English” in one of the questions.

2.1.2. Listening Test
Although the EFL learners who participated in this study were enrolled at two different language
proficiency levels, namely upper-intermediate and intermediate, a listening test was used to find
whether there was really a significant difference in their listening achievement. The listening test
also served as a listening input on which participants could reflect with regard to their mental
strategies while completing the questionnaire items. Since this study is concerned with the listening
strategies learners use in the institute setting, the listening test constructed for this study was
comprised of two lectures to measure listening comprehension.
The two lectures varied immensely in length and topics discussed. One of the lectures is only three
minutes long. It is a listening passage about Internet and its dangers. It was made sure that the
lecture did not contain any technical terminology that could make the comprehension of the lecture
overly challenging to the participants. The comprehension of this lecture was measured using a test,
in which the subtests were comprised of four items with four potential choices, and an essay
question that was focused on the recognition of the main idea of the lecture.
The other lecture, is about 10 minutes long, and it is about The World’s Oldest University. The
comprehension of this lecture was measured using five inferential essay questions that centered on
the recognition of the main ideas and key supporting details in the lecture.

2.2. Participants of the study
A total of 30 male students were recruited to participate in this study. The participants were all
native Persian speakers. All the participants were in Upper-intermediate and Intermediate levelsin
an English Language institute in Mashhad, in Khorasan Razavi Province, Iran. The purpose and
procedure of this study and the confidentiality of data collected were explained to all the 30
participants in Persian and English.
The participants were both graduate and undergraduate university students studying in a range of
majors including: electrical engineering, mechanical engineering, civil engineering, mathematics,
communication, biology, and physics. Fifteen participants were at an intermediate level. The other
fifteen students were at an upper-intermediate level.

2.3. Research Procedures
Although the experiment was conducted in several sessions, the same instruments and procedures
were used in each session. Each session lasted for about an hour. Two recorded lectures were
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played on a CD player twice, and two sets of questions related to the lectures were administered in
each session. After having listened to both lectures as many as twice and answered the
comprehension questions, participants were administered the Listening Strategies Questionnaire.

2.4. Data Analysis
An independent-samples t-test was conducted to see whether there was a significant difference in
the listening comprehension of the upper-intermediate and intermediate groups. Then, the
questionnaire data was run through a factor analysis to reduce the collected twenty-variable data
into three main factors. After that, the test scores and questionnaire data was run through a
regression analysis to see how much of the comprehension variance is accounted for by the
questionnaire factors. Finally, the responses to the items were compared between the upperintermediate and intermediate groups by using an independent samples t-test.

3. Results and Discussion
Since this study tries to compare and identify the listening comprehension strategies used by Iranian
upper-intermediate and intermediate EFL learners, the two groups of participants completed a
listening comprehension questions and a listening comprehension strategy use questionnaire. In
order to find out the relationship between the listening achievements of the upper-intermediate and
intermediate groups and the three types of listening comprehension strategies (cognitive,
metacognitive, andsocio-affective), the data was run through several statistical procedures. The
standard deviations, means of the listening comprehension scores from the upper-intermediate and
intermediate groups, the dependent variable in the study, were first calculated.

Table3.1: Means and standard deviation for listening achievement of
the advanced and intermediate groups

Group

N

Mean

Std. Deviation

Min.

Max.

Upperintermediate

15

17.06

2.54

11

20

Intermediate

15

13.93

3.01

9

20

Table 3.1 shows the descriptive statistics of the two groups including the number of participants in
each group, the standard deviations, means, and the range of minimum and maximum scores of
listening comprehension for the upper-intermediate and intermediate groups.
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3.1. Listening Comprehension Test Data
Our first assumption was that the upper-intermediate group would significantly outperform the
intermediate group on the listening test. Therefore, as a first step, the scores of the listening test for
both the upper-intermediateand intermediate groups were run through a two-sidedindependent
samples t-test to see whether there was a statistically significant differencein the listening
achievement of the two groups. First, an examination of Levene’s test of equality of error variance
showed that the data collected from the listening comprehension test of both groups had
homogeneity of variance; therefore, the error of variance of the listening achievement was equal
across groups (F = .060; p = .809). It is noteworthy that for all analyses reported below, the alpha
level for significance was set at .05.
As shown in Tables 3.2, 3.3, and 3.4, the t-test results revealed that the upper-intermediate group
had significantly outperformed the intermediate group on the listeningcomprehension test, with a
mean difference of 3.13, t value = 3.07, and p value = .005. Therefore, based upon these test results,
a conclusion can be drawn that there is a statistically significant difference between the listening
achievement of the upper-intermediate and intermediate groups, suggesting that our assumption was
confirmed.

Table 3.2 displays the number of participants in each group, the means and standard deviations of
the listening comprehension test for the upper-intermediate and intermediate groups

Group

N

Mean

Std. deviation

Std. Error Mean

Upper-intermediate

15

17.06

2.54

.66

Intermediate

15

13.93

3.01

.77

3.2. Questionnaire Data
The first hypothesis was that both upper-intermediateand intermediate learners would use cognitive,
metacognitive and affective strategies. In order to test this hypothesis and answer this question, a
questionnaire consisting of listening comprehension strategies was used. Correlation coefficients
revealed the associations among the listening comprehension strategies and their subcomponents,
such that highly correlated dimensions of the strategies could be identified.
The first factor, cognitive, which accounted for 24. 24% of the total variance, was indexed by 8
items in the present study. All the items loaded positively with the first factor, except item 1, which
had a high negative correlation. The data indicates that each item was highly correlated with this
factor, with coefficients ranging from -.757 to .821. This finding suggests that the cognitive factor is
an important subcomponent of the listening comprehension strategies questionnaire.
The second factor, metacognitive, was represented by 8 items and accounted for13.41% of the total
variance. The Data shows that questionnaire items that were highly correlated with this factor, with
a range in coefficient of -.763 to 722.
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The last factor, socio-affective, was represented by 4 items, and accounted for11.25% of the total
variance. Four variables loaded on factor 3, and they all correlated positively with factor 3, with a
coefficient ranging from 601-704. It is interesting that all the strategies had such high correlations,
and this indicates that the majority of participants reported using these strategies.
To sum up, the results related to our first hypothesis demonstrated that both advanced and
intermediate learners use three types of listening comprehension strategies: cognitive,
metacognitive, and socio-affective, suggesting that our first hypothesis has been confirmed.

3.3. Multiple-Regression Analysis
In order tofind out the relationship between the scores and our threefactors, and to find which of the
factors contributed the most to the listening achievement of the upper-intermediate and intermediate
groups. So, the data was run through a multiple regression in which a stepwise method was applied
in forming the regression models. The listening scores were set as the dependent variable, whereas
the three factors (cognitive, metacognitive, and socio-affective strategies) were set as the
independent predictor variables.

In sum, regarding our first hypothesis, the result of the analysis showed that both upperintermediate and intermediate listeners used three types of listening comprehension strategies
including cognitive, metacognitive, and socio-affective strategies, suggestionthat our first
hypothesis has been confirmed.

Also, the t-test results showed that there is no significant difference in the overall useof
metacognitive strategies between the upper-intermediate and intermediate listeners, with a small
mean difference of .93, t = 1.03, and p value = .308.

Table 3.3 shows the number of participants in each group, means, and standard deviations of the t
test for the metacognitive strategy use by advanced and intermediate listeners

Group

N

Mean

Max
24

Std.
deviation
2.34

Std. Error
Mean
.60

Upperintermediate
Intermediate

15

22.73

15

21.80

24

2.56

.60

Also, the results of the analyses related to the cognitive strategies demonstrate that the advanced
listeners use more top-down strategies than their intermediate counterparts.
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Table 3.4 shows the number of participants in each group, means, and standard deviations of the t
test for the cognitive strategy use by advanced and intermediate listeners

Group

N

Mean

Max
20

Std.
deviation
1.97

Std. Error
Mean
.50

Upperintermediate
Intermediate

15

20.00

15

17.60

20

3.85

.99

4. Results and Discussion
The present study examined the types of listening comprehension strategies used by Iranian upperintermediate and intermediate EFL learners. The study was motivated by previous findings showing
that advancedlearners use more strategies than less proficient ones.
The results showed that Iranian upper-intermediate and intermediate EFLlearners use more
cognitive strategies than metacognitive strategies.Also, the present study results showed that Iranian
upper-intermediate andintermediate EFLlearners use a great deal of socio-affective strategies.
The results also showed that cognitive strategies were the factor that contributed the most to
listening comprehension,followed by socio-affective strategies, whereas metacognitive strategies
contributed the least to listening comprehension.
The present study also found that Iranian upper-intermediatelearners use significantly more topdown strategies (i.e. guessing the meaning from the context, and using the main idea to guess the
meaning of the new words) than intermediate ones.
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